
LDC has been called “structured yet flexible.”1 Whether for the individual teacher  
or a school, LDC is structured to respect local context and choice. The principal  
and school leadership team should identify the problems of practice with which 
they are wrestling so that LDC resources and tools can be tailored to local context, 
which has included: 

Backward Design Jay McTighe extols LDC’s virtues in all of his presentations 
and sits on LDC’s Advisory Board.

Project Based-Learning National PBL network New Tech HS has inserted an LDC 
teaching task in every PBL unit to ensure students are 
engaged in college and career readiness-grounded 
performance tasks.

Balanced Literacy LDC is used in many balanced literacy schools from 
California to Florida to New York.

Direct Instruction LDC is used in many direct instruction schools including 
elementary schools in Kentucky, Colorado, and Georgia.

Interdisciplinary LDC is well suited to interdisciplinary approaches 
Approaches which include the one described in the LDC Literacy 

Matters video of two schools engaged in cross-
disciplinary work in New York City.

Turnaround and  LDC has been utilized in high-performing, 
New Schools low-performing, urban, suburban, and rural districts.  

LDC has been used as part of SIG transformation efforts 
and in new and redesigned public and charter schools  
in several states.

LDC is agnostic on reading or other curricular axioms, although we continue to 
build out a more robust LDC disciplinary-specific literacy approach, as well as UDL 
thinking and language acquisition in the ELL context. LDC has been an approved 
College and Career Readiness Standards (CCRS) implementation strategy in 
Kentucky, a leading CCRS state for several years, as well as in Colorado, Louisiana, 
and Georgia. 

For a school, typical entry points to structure an implementation plan may  
be as follows:

•	 School has individual teachers seeking to understand, implement,  
and master CCRS.

•	 School has teacher teams ready to collaborate on implementing CCRS  
across multiple classrooms (e.g., horizontally, vertically, interdisciplinarily).

•	 School has teachers interested in transforming (not jettisoning) existing  
curricula to CCRS alignment.

One of the things I love 
so much about LDC is 
that it aligns so well with 
backward lesson design 
and deep planning, which 

we know is so important in helping 
students become critical readers, 
thinkers, and writers.

I also love LDC because it connects so 
well with all content areas. I’m an ELA 
teacher, but LDC tools allow me to have 
engaging and meaningful planning 
conversations with teachers who teach 
social studies, science — even math and 
elective courses. 

— Sarah Woodard,  
High School ELA Teacher

LDC has had a powerful 
impact on our school 
community…it has given 
us the clear steps that we 
need to take to get our 

students to reach the next level. LDC is 
representative of what Hughes [High 
School] is as a STEM culture. It relies 
on collaboration — which is what we 
embrace at STEM: true collaboration, 
true teamwork, true innovation. LDC has 
clearly shifted the culture at our school. 

— Ronnda D. Cargile,  
STEM Program Facilitator
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•	 School has teacher teams interested in considering common assessments/
formative assessment opportunities.

•	 School has teacher teams ready to work on vertical/horizontal alignment.

•	 School has teacher teams interested in interdisciplinary work that spirals skills and 
assessments.

•	 School has teacher teams interested in spiraling skills and focus standards 
across content areas to support students’ predictive mastery of SBAC and PAARC 
assessments (SCALE research, Spring 2015).

LDC is flexible but structured. Based on a school’s teacher team proximal learning 
entry points, PD can be tailored to meet teams’ emerging learning and growth. 
Some schools start with implementation of an existing nationally vetted CCRS mini-
task to begin the learning journey. Some create and deliver their own mini-task. 
Others have started with teachers implementing existing LDC modules, or have 
even had teacher teams create LDC disciplinary modules from scratch.

Coupled with this flexible design and implementation approach are data and 
artifacts that track teacher skill growth and self-reflection in meeting CCRS demands. 
Planned for Grant Year 2 are potential mechanisms to capture student formative 
skill development and, as noted above, potentially predictive growth against SBAC 
and PARCC assessments (currently being piloted and independently researched in 
Kentucky and Colorado).

I gradually introduced 
the LDC Framework to 
my staff at our weekly 
grade-level and vertical 
team meetings. Vertical 

teams analyzed the college- and 
career-readiness standards in each 
grade level to understand how each 
skill builds upon the other. At the same 
time, grade-level teams collaborated to 
ensure that their Instructional Ladders 
reflected rigorous and high cognitive 
demands.

With LDC, the layer of thinking among 
staff has become better now and far 
greater aligned because of the in-depth 
conversations that are taking place. LDC 
also affords the opportunity to assess 
through the idea of backward design—
what it is that we want our students to 
walk away with. 

— Michael Corneau,  
Elementary School Principal


