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Crosswalk of Common Core Instructional Shifts: ELA/Literacy 
 
Both the 6 instructional shifts articulated by the NY State Department of Education and the 3 instructional shifts outlined by Student Achievement Partners help 
educators understand the major changes required by the Common Core in terms of curricular materials and classroom instruction in ELA/Literacy and Mathematics. 

 
 
 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

 

3 Shifts: Student Achievement Partners 
www.achievethecore.org 

1:  Building knowledge through content-rich nonfiction and 
informational texts 

 

= 

1: PK-5, Balancing Informational & Literary Texts: Students read a true balance of informational 
and literary texts. Elementary school classrooms are, therefore, places where students access the world – 
science, social studies, the arts and literature – through text. At least 50% of what students read is 
informational. 

2: 6-12, Knowledge in the Disciplines:  Content area teachers outside of the ELA classroom 
emphasize literacy experiences in their planning and instruction. Students learn through domain-specific 
texts in science and social studies classrooms – rather than referring to the text, they are expected to learn 
from what they read. 

 

4: Text-based Answers: Students have rich and rigorous conversations which are dependent on a 
common text. Teachers insist that classroom experiences stay deeply connected to the text on the page and 
that students develop habits for making evidentiary arguments both in conversation, as well as in writing to 
assess comprehension of a text. 

 

5: Writing from Sources: Writing needs to emphasize use of evidence to inform or make an argument 
rather than the personal narrative and other forms of decontextualized prompts. While the narrative still has 
an important role, students develop skills through written arguments that respond to the ideas, events, 
facts, and arguments presented in the texts they read. 

 

2:  Reading and writing grounded in evidence from text 

3:  Regular practice with complex text and its academic 
vocabulary 

3: Staircase of Complexity:  In order to prepare students for the complexity of college and career ready 
texts, each grade level requires a “step” of growth on the “staircase”. Students read the central, grade 
appropriate text around which instruction is centered. Teachers are patient, create more time and space in 
the curriculum for this close and careful reading, and provide appropriate and necessary scaffolding and 
supports so that it is possible for students reading below grade level.  

 

6: Academic Vocabulary: Students constantly build the vocabulary they need to access grade level 
complex texts. By focusing strategically on comprehension of pivotal and commonly found words (such as 
“discourse,” “generation,” “theory,” and “principled”) and less on esoteric literary terms (such as 
“onomatopoeia” or “homonym”), teachers constantly build students’ ability to access more complex texts 
across the content areas. 

 

6 Shifts: EngageNY 
www.engageny.org 
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Differentiating Instruction 
 

A View from Carol Ann Tomlinson-UVA (1997) 
 
We can differentiate the… 
 
Content:       Process:              Product: 
 
 
 
 
 
 
According to students’ 
 
Readiness:        Interest:      Learning 
Profile: 
 
 
 
 
 
 
Through a range of instructional and management strategies including: 
 
□     □    □ 
     
□     □    □ 
 
□     □    □ 
 
□     □    □ 
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Frequent and On-Going Assessments: 

“Stop and Process” Act iv i t ies  –Checks for  Understand ing 
*A Key to Making Meaning and Increasing Retention 

 
 

• Using Dry Erase Boards 

• Admit/Entrance Card 
 
 
 

• A “Stop and Jot” 
• A “Stop Box”   

 
 
 
 
 
 
 

• “ Jot-Pa ir-Share” 
 
• “Turn ‘n’  Ta lk” (Study Buddies/Learn ing Partners 

 
• A “QuickWr i te” (timed writing) 

 
• 3-2-1 Summar izer  

 
• An “S-O-S Summary” 

 
 
 

 
 

• “Ex i t  Card” 
 

©2008 Judy Dodge 

S tatement  (Given a statement…) 

O pinion (What’s your opinion?) 

S upport it with Evidence 
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S-O-S Summarizer 
ELA Elementary 

 
Charles Lindberg was brave. 
Benjamin Franklin was curious. 
Charlotte was a good friend. 
Frog and Toad are best friends. 
The education in South Africa is better than the education  
 in our community. 

 

•  

 

•  

 

•  
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My “S-O-S Summary” 
 
Given this statement: 

____________________________________________________ 

____________________________________________________

____________________________________________________ 
 

What’s your opinion?        Circle one: I agree     I disagree 
 

Support your opinion with evidence (facts, reasons, examples, etc.) 

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________ 

 
My “S-O-S Summary” 

 
Given this statement: 

____________________________________________________ 

____________________________________________________

____________________________________________________ 
 

What’s your opinion?       Circle one:    I agree     I disagree 
 

Support your opinion with evidence (facts, reasons, examples, etc.) 

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________ 
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My “S-O-S Summary” 
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What	  to	  Consider	  When	  Deciding	  How	  To	  Group	  Students	  

For	  Instruction:	  	  Heterogeneous	  or	  Homogeneous	  Pairs/Groups?	  

	  

	   It’s	  best	  to	  group	  students	  homogeneously	  when:	  

	  

 	  	  	  
	  

 	  
	  

 	  
	  

	  

	   It’s	  best	  to	  group	  students	  heterogeneously	  or	  randomly	  when:	  
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What	  is	  the	  Difference	  between	  Accommodations	  and	  Modifications?	  

	  

An accommodation is a change that helps a student overcome or work 

around the disability. Allowing a student who has trouble writing to give his 

answers orally is an example of an accommodation. This student is still 

expected to know the same material and answer the same questions as fully 

as the other students, but he doesn’t have to write his answers to show that 

he knows the information. 

Accommodations are practices and procedures that provide equitable access to 
grade-level content.  Accommodations are intended to reduce or eliminate the effects of 
a student’s disability or level of language acquisition; they do not reduce learning 

expectations.  Accommodations are for students with disabilities and students who are 
English language learners; they do not change the content or the required skill level of a 
lesson, activity or test. 

Usually a modification means a change in what is being taught to or 

expected from the student. Making an assignment easier so the student is 

not doing the same level of work as other students is an example of a 

modification. 

Modifications are changes in the content or instructional level of an academic subject 
or test, possibly changing what is being measured. Modifications are not allowed for any 
student during Wisconsin Student Assessment System (WSAS) testing. 

Differentiated instruction is culturally and linguistically appropriate instruction and 
reflects a dynamic adjustment to student needs such as readiness, interest, or learning 
style. It is an instructional concept that maximizes learning for all students, regardless of 
skill level or background.  When additional supports are necessary due to a student’s 
disability-related needs or linguistic needs, adding accommodations can provide 
improved access for that student (Staff Development for Educators 2010 and Wisconsin 
Department of Public Instruction 2010c, 16) 

Formative Assessment occurs continuously in the classroom, both within and between 
lessons.  Information is used to adjust teaching strategies.  Students receive frequent 
and meaningful feedback on their performances.  Examples of formative assessment 
strategies include teacher observation, discussion, questioning, and non-graded class 
work.  The focus of formative assessment is to determine what learning comes next for 
a student (Wisconsin Department of Public Instruction, Office of Educational 
Accountability 2009, 1).  
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Let’s	  Explore	  Accommodations	  for	  Students	  With	  	  
Learning	  Disabilities	  

Accommodations	  of/for:	  

•Presentation	  (of	  information)	  

	  

	  

	  

•Response	  (from	  students)	  

	  

	  

	  

	  

•Timing	  and	  Testing	  Schedule	  (tests	  and	  writing	  assignments)	  

	  

	  

	  

	  

•Setting	  (Environment)	  

	  

	  

	  

	  

•Difficulties	  with	  listening	  and	  taking	  notes	  
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Levine, L. N., Lukens, L. & Smallwood, B. A. (2013). The GO TO strategies: Scaffolding options for teachers of 

English language learners, K-12. For Project EXCELL, a partnership between the University of Missouri- Kansas 

City and North Kansas City Schools, funded by the US Department of Education, PR Number T195N070316.  

 

Research Base for the Five Principles 
 

The principles of instruction for English language learners (Levine et al., 2012a, 2012b) 

are grounded in evidence-based research. The following citations underscore some of the 

research supporting each principle. 

 

1. Focus on Academic Language, Literacy, and Vocabulary: English language learners 

who appear to be fully fluent in English may nonetheless struggle to express 

themselves effectively in academic settings (Cummins, 2000; Scarcella, 2003; Short 

& Echevarria, 2005). Research shows that students should be explicitly taught the 

language skills they need to succeed in the classroom (Saunders & Goldenberg, 2010). 

 

2. Link Background Knowledge and Culture to Learning: Numerous studies show that 

students perform better when their home culture and background knowledge are 

incorporated into the academic environment (Doherty, Hilberg, Pinal, & Tharp, 2003; 

Fránquiz & Reyes, 1998; Garcia, 2000; Park & King, 2003). 

 

3. Increase Comprehensible Input and Language Output: English language learners 

learn both through the language they encounter (input) and the language they produce 

(output). Input should be at a level that is challenging but nonetheless comprehensible 

(Krashen, 1985). Students should also be given ample opportunity to produce 

language, and they should receive direct feedback to increase their comprehension 

and improve their language skills (Saunders & Goldenberg, 2010; Short & Echevarria, 

2005; Swain, 2005). 

 

4. Promote Classroom Interaction: English language learners’ vocabulary, grammar, and 

pronunciation develop faster when there are opportunities for interaction in the 

classroom using the language being learned (Mackey & Goo, 2007). Interaction 

among students and with the teacher is crucial in the language acquisition process 

(Fang, 2010; Gass, 1997; Long, 1983, 1996). 

 

5. Stimulate Higher Order Thinking Skills and the Use of Learning Strategies: All 

students benefit from learning the thinking skills and learning strategies that are used 

naturally by the highest-performing English language learners (Tharp, Estrada, Dalton, 

& Yamauchi, 2000; Zohar & Dori, 2003). 
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Levine, L. N., Lukens, L. & Smallwood, B. A. (2013). The GO TO strategies: Scaffolding options for teachers of 

English language learners, K-12. For Project EXCELL, a partnership between the University of Missouri- Kansas 

City and North Kansas City Schools, funded by the US Department of Education, PR Number T195N070316.  

 

 

 

Strategic Teaching and Learning Guided by 

The Five Principles of Instruction for English Language Learners 

 

Five research-based principles of second language instruction form the basis for the 

education of English language learners in grades PreK – 12 and for the strategies 

described in this document. Teachers use the five principles and specific teaching and 

learning strategies to accelerate the learning process, promote academic achievement, and 

foster academic language acquisition (Levine, Smallwood, & Haynes, 2012a, 2012b). 

(See also the discussion of the research base for the five principles later in this section.) 

 

Principle 1. Focus on academic language, literacy, and vocabulary: Teach the 

language and language skills required for content learning. 

Principle 2.  Link background knowledge and culture to learning: Explicitly plan and 

incorporate ways to engage students in thinking about and drawing from their life 

experiences and prior knowledge. 

Principle 3. Increase comprehensible input and language output: Make meaning clear 

through visuals, demonstrations, and other means and give students multiple 

opportunities to produce language.  

Principle 4. Promote classroom interaction: Engage students in using English to 

accomplish academic tasks. 

Principle 5. Stimulate higher order thinking and the use of learning strategies: 

Explicitly teach thinking skills and learning strategies to develop English language 

learners as effective, independent learners. 

 

Specific instructional strategies are listed below under the five principles for second 

language instruction. Many of the strategies can be used to accomplish more than one  
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Making Content Comprehensible for
English Language Learners—SIOP Model

SHELTERED INSTRUCTION—
                         for Academic Achievement

Key Components – Teaching language and
content effectively:

1. Preparation:
 Clearly define content objectives

 Write on the board
 State orally

 Clearly define language objectives
 Write on the board
 State orally

 Choose content concepts for age
appropriateness and “fit” with
educational background of students

 Use supplementary materials to make
lessons clear and meaningful

 Adapt content to all levels of student
proficiency—use graphic organizers, study
guides, taped texts, jigsaw  reading…

 Provide meaningful and authentic
activities that integrate lesson
concepts with language practice
opportunities—surveys, letter writing, making
models, plays, games…

2. Building Background:
 Explicitly link concepts to students’

background experience
 Make clear links between students’ past

learning and new concepts
 Emphasize key vocabulary

3. Comprehensible Input:
 Speak appropriately to accommodate

students’ proficiency level
 Clearly explain academic tasks
 Use a variety of techniques to make

content concepts clear--modeling, hands-on
materials, visuals, demos, gestures, film clips…

4. Strategies:
 Provide ample opportunities for students

to use strategies--GIST, SQP2R, Reciprocal
Teaching, mnemonics, 12 minute research paper, 2 column
notes, repeated readings, …

 Consistently use scaffolding techniques
throughout lesson --think-alouds, paraphrasing,
partnering…

 Employ a variety of question types—use
Question Cube, Thinking Cube, Bloom’s Taxonomy…

5. Interaction:
 Provide frequent opportunities for

interaction and discussion—Supplies much
needed “oral rehearsal”

 Group students to support language and
content objectives—use at least 2 different
structures during a lesson—pairs, triads, teams, varied by
language proficiency or interest

 Consistently afford sufficient wait time—
let other students write down answers while waiting for one
student to respond

 Give ample opportunities for clarification
for concepts in L1—use bilingual
paraprofessionals, native language materials, notes by
students…

6. Practice/Application:
 Supply lots of hands-on materials
 Provide activities for students to apply

content/language knowledge— discussing

and doing make abstract concepts concrete; allow students
to work in partners before working alone

 Integrate all language skills into each
lesson--listening, speaking, reading, writing

7. Lesson Delivery:
 Clearly support content objectives—

objectives apparent throughout lesson; no “bird-walks”
 Clearly support language objectives—

students given ample opportunities to “show off” their
language capabilities in speaking, reading, writing

 Engage students 90-100% of the
lesson—less “teacher talk”, no “down-time”, students
are actively working in whole groups, small groups,
individually…

 Appropriately pace the lesson to
students’ ability level

8. Review/Assessment:
 Provide comprehensive review of key

vocabulary—teach, review, assess, teach…; use
word study books, Content Word Wall, …

 Supply comprehensive review of key
content concepts—review content directly related
to objectives throughout lesson; use graphic organizers as
review

 Regularly give feedback to students on
their output--clarify, discuss, correct responses

 Conduct assessment of student
comprehension and learning—use a variety
of quick reviews:  thumbs up-down, numbered wheels, small
dry erase boards; include  student self-assessment…

Source taken from:  “Making Content Comprehensible for English Language
Learners”, Echevarria, Vogt, Short

Compiled by the Bilingual and Compensatory Education Resource Team,
Dearborn Public Schools, Michigan 2002
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Using Sentence Frames to Improve the Writing 

Of ELLs and Struggling Learners 

 

Description Writing Frame 

 I want to explain why _____________________________. 

 There are several reason for this. 

 The first reason is ____________________. 

 Another reason is ____________________. 

 In addition, ___________________________. 

 Also, ________________________. 

 

 

Sequence Frame  

 I want to explain how _____________________________. 

 First of all/To begin with ___________________________. 

 Then, __________________________________. 

 After that, _________________________________. 

Next, _______________________________________. 

 Finally,  _____________________________________. 

2013 Judy Dodge 
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Compare-Contrast Writing Frame 

 __________ and ____________ share common attributes. 

 They are similar in that ____________________________. 

 Another thing they have in common is___________________. 

 One difference between _______________ and __________ is 

 that  ________________________. 

Another difference between _____ and  _____ is that  

________________________________________________.    

 

 

 

 

 

 

 

 

 

 

 

2013 Judy Dodge 
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