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foreword
dennis van roekel |  nea president

As one of the founding organizations that helped to establish the National 
Board for Professional Teaching Standards, the National Education Association 
(NEA) strongly supports National Board Certification as a way to advance high 
standards for the teaching profession and improve teaching practice.

Since 1994, more than 74,000 teachers have achieved National Board 
Certification.  Although the number of National Board Certified Teachers 
(NBCTs)® continues to increase yearly, the NEA is concerned about differential 
certification rates between White and minority candidates. Researchers who 
have investigated the difference have confirmed that the National Board’s 
assessments are bias-free and that the difference in rates does not appear to 
result from flaws within the assessment system.

In 2003 and 2004, NEA conducted survey research to explore ways to close 
this certification gap and found that participation in support programs is criti-
cal to helping teachers successfully complete the National Board Certification 
process. Responding to NEA’s surveys, NBCTs® from racial and ethnic minority 
groups reported that support programs create a sense of community, safety, 
camaraderie, and respect among candidates, and provide an optimum environ-
ment for learning and sharing during the National Board process.

This guide is designed to supplement existing National Board candidate sup-
port materials by offering information and tools that support providers can 
use to create candidate-centered environments within their programs—en-
vironments that can provide a sense of community, safety, camaraderie, and 
respect. NEA believes candidates of color – and all teachers—will benefit from 
an emphasis on these elements of support as they go through the National 
Board process. 

Increasing the number of National Board Certified Teachers from all racial and 
ethnic groups will ensure that greater numbers of students have access to highly 
accomplished teaching. Access to quality teaching advances NEA’s commitment 
to the principle that great public schools are a basic right for every student.
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The National Education Association is working to ensure that all students 
have access to high-quality, well-trained teachers. NEA also works to ensure 
that all teachers have access to effective, equitable National Board candidate 
support. Together with its state and local affiliates, NEA provides a range of 
resources for teachers who are pursuing National Board Certification and for 
the support providers who help them achieve this goal. The resources, includ-
ing this supplemental guide for support providers, are available at www.nea.
org/home/31738.htm.

National Board support programs strive to help candidates understand and 
manage the assessment process while also helping them to become more 
reflective, analytical, and deliberate about their practice. Candidate-centered 
support programs that promote collegiality and caring among candidates are 
crucial to enhancing the professional development experience of teachers who 
are pursuing certification. Support programs that provide opportunities for 
professional dialogue also help raise the performance levels of candidates.

Recognizing that effective support programs may take many forms, NEA does 
not promote one model over another. This guide focuses on structures and 
processes of professional development and principles of teaching and learning 
that can lead to effective support programs. 

IntroductIon
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The National Education Association has been a long-time supporter of the 
National Board for Professional Teaching Standards (NBPTS). NEA has been 
encouraging its members to seek National Board Certification (NBC) since 1993, 
when the National Board first launched its assessment program.  

Like many assessment programs, the NBPTS assessments have demonstrated 
adverse impact with respect to minority teacher candidates.  Adverse impact 
describes the differential certification rate between White, non-Hispanic 
teachers and minority teachers. In the decade since the NBPTS assessments 
were first offered, many studies have investigated the possible causes of this 
adverse impact. These studies have focused on all aspects of the National 
Board’s assessment system and have carefully examined every part of the 
certification process. They have concluded that no subtle sources of bias had 
become embedded in the assessments.  The evidence from these studies is clear 
and consistent: the differential certification rate between White, non-Hispanic 
teachers and minority teachers is not a result of any defect in the NBPTS 
assessment system.  

While these findings are important and reassuring, the NEA remains deeply 
committed to supporting all teachers who are pursuing National Board 
Certification. NEA is particularly interested in exploring potential sources of 
adverse impact that may affect minority candidate certification rates apart 
from the assessments themselves. In 2003, NEA funded a study of candidate 
support programs that successfully support minority National Board Certified 
Teachers. In that study, minority candidates identified several approaches that 
they found to be most helpful in the support process (see Appendix A). A second 
phase of the study, conducted in 2004, surveyed a broad range of candidates, 
including Whites as well as minorities. The findings led to the following goals 
for candidate support providers:

nea	research	fIndIngs
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build camaraderie
Minority NBCTs responding to NEA survey questions said that having a sense 
of camaraderie within the support group is a critical factor for the group’s suc-
cessful operation. They also said it is critical for helping candidates complete 
the National Board for Professional Teaching Standards assessment process. 
Many candidates reported that to feel comfortable sharing their portfolio 
entries, they need to have a sense of trust and safety. However, support provid-
ers reported to NEA that their programs did not include activities or exercises 
designed to establish and maintain camaraderie or a sense of community.

emphasize Organization
Support providers participating in NEA’s study reported that most candidates 
have difficulty with organization and deadlines. Candidates from particularly 
challenging or unsupportive schools may benefit from the use of checklists 
and other tools that encourage detailed planning and scheduling.

develop Writing skills
Support providers in NEA’s study reported that candidates often struggle with 
the writing demands of portfolio preparation. Clear and concise writing is cen-
tral to National Board Certification, so support programs need to help candi-
dates practice this skill. Candidates need to develop their descriptive, analytic, 
and reflective writing skills.

address Problems encountered  
by Non-Native speakers of english
Support providers in the NEA study raised concern about finding ways to 
address specific needs of non-native speakers of English, who comprised 10 
percent of National Board Candidate Teachers in NEA’s survey. In the second 
phase of the study (2004), 28 percent of these teachers said that the fact that 
English is not their native language made some or all of the NBPTS assess-
ments more difficult. Only 11 percent said their support group had one or 
more facilitators who were fluent in the candidate’s native language.

n
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Provide culturally responsive support
NEA surveyors’ interviews with support providers revealed that few candidate 
support programs deal with issues of race, ethnicity, or other aspects of diversi-
ty in a conscious and proactive way. Failure to address issues of diversity within 
the candidate group can impede efforts to establish a sense of camaraderie and 
a culture of belonging, which are important for the successful functioning of 
support groups.
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This guide is designed for you, the candidate support provider. It is a tool to 
enhance your efforts to meet candidates’ needs. 

NEA developed this guide in response to the findings of its research surveys of 
NBCTs, interviews with candidate support providers, and anecdotal experienc-
es reported by a variety of candidates. It focuses on three primary approaches: 

sectIon	1.	create	candIdate-centered	suPPort
Focusing support on the needs of candidates can help you encourage camara-
derie in the learning environment. You can start by identifying the particular 
learning characteristics and needs of each candidate. Section 1 identifies sig-
nificant differentiating factors found among individuals and groups. You can 
increase the effectiveness of your support by understanding how these charac-
teristics affect the way a learner processes, studies, and internalizes  
new material.

sectIon	2.	BuIld	a	learnIng	communItY
Section 2 focuses on initiatives within the learning community that can make 
the certification process more meaningful to candidates and less daunting. It 
includes techniques to help you establish a learning community, improve com-
munication structures, foster collaboration, enhance motivation, provide effec-
tive feedback, and recognize candidates’ accomplishments.

sectIon	3.	sharPen	skIlls	for	success
Section 3 identifies hurdles in the certification process that minority candi-
dates have identified as particularly challenging. Suggested skill-building strat-
egies and activities consider candidate characteristics identified in Section 1 
and processes recommended in Section 2.

overvIew	of	the	guIde
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Activities in this guide are by no means comprehensive or exhaustive; they 
are meant to supplement proven and effective practices that are already in 
place. The guide, available online at www.nea.org/home/31738.htm, is a living 
document available for tailoring by its users. NEA encourages you to adapt the 
sample activities to suit your group’s needs and enhance them with your own 
additions and variations.

nea	welcomes	and	needs	Your	feedBack	
NEA feedback surveys at the end of this guide offer opportunities for you to 
report what does and does not work in actual practice. You may also send cor-
rections and suggestions to Jennifer Locke, senior policy analyst, in NEA’s 
Teacher Quality Department at jlocke@nea.org. Your feedback and suggestions 
for improvement are crucial for ensuring that the guide remains a useful tool 
for support providers and candidates. NEA values your input. 
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Section 1:
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Section 1:
Create Candidate-Centered Support

To create an environment of trust and safety where effective learning can take 
place, it is important to understand candidates’ individual needs and learn-
ing styles. To build a supportive learning community, you need to focus on the 
following: 

acknowledge	the	needs	of	adult	learners
Adult learners resemble younger learners in many ways, but they also have some 
needs that call for special attention. Support providers need to understand those 
needs. For example, you need to know what to consider when working with adults 
who are used to serving as instructors.

understand	the	role	of	cultural		
dIversItY	In	learnIng
Cultural and educational background can have a major impact on how adults learn. 
It is important to understand how candidates’ perspectives, values, and cognitive 
styles can influence outcomes.

nurture	“can-do”	BelIefs
Candidates come to the National Board process with personal beliefs about their 
ability to complete the process. As a support provider, you can help shape candi-
dates beliefs about their abilities.
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recognIze	learnIng-stYle	Preferences	
Individuals vary in how they prefer to have information presented and in how 
they prefer to evaluate and analyze it. Recognizing individual preferences requires 
understanding three types of learning styles: visual, auditory, and tactile/
kinesthetic.

IdentIfY	candIdates’	thInkIng	stYles
Individuals vary not only in how they prefer to take in information, but also in 
how they process it. By recognizing different thinking styles, you can integrate 
diverse styles into your support activities.

aPPrecIate	multIPle	IntellIgences	
In the past couple of decades, researchers have learned much about different types 
of intelligences that people possess. Reflecting on the nine intelligences identified 
by Howard Gardner can help you fully appreciate candidates’ abilities.

consIder	generatIonal	dIfferences
Values and beliefs can collide when people from different generations work togeth-
er. Familiarity with the values and beliefs associated with each generation can help 
you create candidate-centered support and enhance the learning environment.
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acknowledge	the	needs	of	adult	learners

In many ways, adult learners resemble their younger counterparts. However, adult 
learners have particular needs that call for special attention.

Adult learners need:

A low-anxiety learning environment 
Adults are often anxious about their learning abilities, concerned about appearing 
competent, and worried about the possibility of not succeeding. Therefore, adult 
learners can benefit greatly from a learning atmosphere where there is a high 
degree of safety and support.

Respect for their maturity and experience
Adult learners bring personal and professional experience to the learning environ-
ment. They need to feel that their experiences are significant and relevant to their 
work and that their opinions and experiences are respected, honored and valued.

Recognition of their individual learning styles
There is no single correct method for teaching all adults. Learning is enhanced 
when it appeals to different ways of receiving information and respects multiple 
intelligences. As a support provider, you need to acknowledge and respect each 
candidate’s individual needs, abilities, and life expectations. The learning envi-
ronment should foster intellectual freedom and encourage experimentation and 
creativity.

Feedback and encouragement 
Adults need periodic feedback and specific suggestions for improvement. Imme-
diate and relevant feedback reinforces new learning and redirects adult learners 
when appropriate. 

A well-planned setting
Adults appreciate having comfortable furniture and appropriate schedules and 
breaks. They do not appreciate unprepared instructors, poorly articulated programs, 
or procedures that interfere with their learning. They need well-paced, content-
oriented presentations that allow adequate time to integrate  
new material.

Source: 
Spencer, Karen L. 1998. Purposeful Teaching: Design and Instruction for Adult Learners. 
www.rcmp-learning.org/docs/ecdd1140.htm.
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understand	the	role	of		
cultural	dIversItY	In	learnIng

Individual differences in values, beliefs, and experiences influence the diverse 
worldviews of candidates as well as support providers. Try to understand how your 
own worldviews affect your relationships with candidates whose views resemble 
yours and with those whose views are different. 

In an inclusive, candidate-centered learning environment, support providers value 
candidates’ diverse perspectives fostering acceptance among the candidates them-
selves. This requires a skill called “cultural competency.”

Cultural competency is the ability to work effectively with individuals from differ-
ent cultures in ways that acknowledge and respect those cultures:

Culture: The integrated patterns of human behavior that 
include thoughts, communications, actions, customs, 
beliefs, values, and the institutions of racial, ethnic, 
religious, and social groups.

Competence: The capacity to function in a particular way.

Cultural competency is crucial for an effective learning community.* When you 
show awareness of your own cultural influences, as well as those of individual 
candidates you are supporting, this can go a long way toward ensuring mutual 
respect, openness, and a supportive environment for all.

Developing Cultural Competency
Developing cultural sensitivity and cultural competence can be both a difficult 
challenge and an exciting opportunity. In the words of clinical psychologist Jer-
ome Hanley, “The journey toward cultural competence requires the willingness to 
experience, learn from those experiences, and act.” 

In working with a diverse group of candidates, you need to ensure that each indi-
vidual is comfortable working in the group. There are several ways to strengthen 
your cultural competency:  

recognize	diversity. It is important to recognize not only diversity between cul-
tures, but also diversity within each culture. Within a particular racial, linguistic 
or religious group, individuals respond to a variety of cultural influences.
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engage	in	cultural	self-assessment. You need to understand how your own actions 
may affect people from other cultures. We often take our own actions for granted, 
but self-awareness is the first step toward understanding others. You also need to be 
aware of your own cultural assumptions and how those assumptions may affect can-
didates. Everyone makes assumptions based on conscious and unconscious observa-
tions, experiences, beliefs, and cultural influences.

understand	the	dynamics	of	cultural	interaction. When working with candidates, try 
to be aware of biases that result from discrimination and other cultural experiences. 
It is crucial not to make unfair assumptions about candidates. 

Integrate	cultural	awareness	into	the	learning	environment. As you learn about 
the candidates’ different backgrounds and views, you can enrich the learning envi-
ronment. For example, you can make sure that the materials you use project posi-
tive images of everyone’s culture.

* Cultural competency is an important field of education. For information on NEA professional 
development opportunities in this field, contact Patricia A. Wright, Ed.D., diversity training 
coordinator, by email (Pwright@nea.org) or phone (202) 822-7334.

Source: 
“How Is Cultural Competence Integrated in Education?” http://cecp.air.org/cultural 
Also: Davis, B. How to Coach Teachers Who Don’t Think Like You – Using Literacy Strategies to Coach 
Across Content Areas, 2008, Corwin Press, CA
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nurture	“can-do”	BelIefs

Our beliefs about our abilities are vital forces in our successes and failures.  Help-
ing candidates gain confidence in their ability to accomplish a goal provides criti-
cal support for their success in the NBC process.

Reasons for nurturing a “can-do” mind-set draw on social cognitive theory, which 
holds that economic conditions, socioeconomic status, education, and family 
background do not directly affect a person’s behavior. Rather, those factors influ-
ence the person’s aspirations, self-confidence, personal standards, and emotional 
well-being. 

Candidates come to the National Board process with personal beliefs about their 
ability to complete the process. Their backgrounds help shape those beliefs, but sup-
port providers can also influence candidates’ beliefs about their abilities.

A candidate’s confidence in his or her ability to complete the National Board proc-
ess refers to what educators call “self-efficacy” beliefs. Self-efficacy has to do with 
the candidate’s beliefs in their ability to accomplish a goal. It is not the same as 
self-worth, which reflects a candidate’s belief about his or her own personal and 
social value.

Self-Efficacy Beliefs Influence Effort
Candidates’ beliefs about their ability to complete the National Board process 
affect their motivation and their vulnerability to stress and depression. Such 
beliefs also help determine how much effort a candidate will expend on an activi-
ty, how long he or she will persevere when confronting obstacles, and how resilient 
the candidate will be after an adverse experience. The stronger a candidate’s belief 
that he or she will complete the NBC process, the greater that candidate’s effort, 
persistence and resilience are likely to be. 

Support Providers Influence Self-Efficacy Beliefs
To influence candidates’ belief in their ability to complete the NBC process, you 
can break down the process into manageable tasks. When you deconstruct the 
National Board process and teach strategies for mastering each task, it helps candi-
dates build confidence in their ability to complete the entire process. This, in turn, 
increases candidates’ actual chances of completing the NBC process.
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Candidates also become more convinced of their ability to complete the process 
when they:

• Identify with other candidates who are successfully managing tasks in the 
NBC process. 

• Receive messages from those around them that they have the ability to suc-
cessfully complete tasks.

• Pick up on subtle emotional cues that reflect on their personal strengths 
and vulnerabilities. 

This is why it is so important for support providers to take time to create an 
inviting, equitable support environment. Providing candidates with emotional 
support and encouragement is more far powerful than it may seem on the 
surface.

It is helpful to realize that performance may vary markedly even among candidates 
of similar ability. Candidates’ perceptions of their capability help determine how 
they use their knowledge and skills. Performance is, in part, a result of what can-
didates believe they have accomplished in the past and what they believe they can 
accomplish in the future. Your role is to offer tasks and experiences that assure 
candidates of their ability to successfully complete the process. Candidates need to 
understand what the process is and how to master it. 

Source: 
Pajares. Frank. “Current Directions in Self-efficacy Research,” Advances in Motivation and Achievement, 
vol. 10, ed. M. Maehr and P.R. Pintrich. Greenwich, CT: JAI Press.  
http://www.des.emory.edu/mfp/effchapter.html
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recognIze	learnIng-stYle	Preferences

Individual candidates have different preferences for how they would like to receive 
information, evaluate it, and analyze it. It is important for candidate support pro-
viders to be aware not only of their own learning style preferences but also of the 
learning style preferences of each candidate. Such awareness can help you develop 
a variety of activities to meet candidates’ needs. Look for three basic learning 
styles: visual, auditory, and kinesthetic or tactile. 

Visual learners learn through what they see. 
Observing an instructor’s body language and facial expressions may help them to 
fully understand the content of a lesson. Some visual learners prefer sitting at the 
front of a classroom to see such details. A visual learner may think in pictures and 
learn readily from visual displays such as diagrams, illustrated textbooks, over-
head transparencies, videos, flipcharts, and handouts. During a lecture or class-
room discussion, visual learners often prefer to take detailed notes to absorb the 
information. Visual learners often appreciate handouts, because they would rather 
read information than hear it read aloud.

Auditory learners learn by listening. 
They learn best through lectures, discussions, talking, and hearing others speak. 
They are often able to interpret underlying meanings of speech by listening to 
tone of voice, pitch, speed, and other nuances. Hearing written information read 
aloud can help give it meaning for auditory learners. Reading text aloud and using 
a tape recorder can be an effective way for them to absorb information. Auditory 
learners generally remember discussions and information they have heard rather 
than information they have seen. They may benefit from activities that allow 
them to engage in discussions.

Tactile/kinesthetic learners learn by touching and doing. 
They often learn best through a hands-on approach. They welcome activities that 
provide opportunities to move around and use physical means of expression. Some 
tactile/kinesthetic learners find it hard to sit still for long periods and may become 
distracted if given too little opportunity for activity and exploration.

One way to identify a person’s preferred learning style is to listen for cues when 
the person is speaking. For example, a visual learner might say, “That looks right 



candidate-centered support: a supplemental guide for national Board support providers 22

Section 1:  create can
didate-cen

tered su
ppo

rt

to me,” or “I get the picture.” An auditory learner might say, “That sounds right to 
me,” or “That rings a bell.”

You can then try to use similar language when speaking to that person.  You can 
also match the speed at which a person speaks. Those who speak quickly are often 
visual learners. An auditory learner may speak at a moderate speed, while tactile/
kinesthetic learners tend to speak relatively slowly.

When forming small groups within a group of candidates, consider grouping candi-
dates by their learning styles. For example, grouping three or four auditory learn-
ers together may help to create rapport and understanding.



candidate-centered support: a supplemental guide for national Board support providers 23

Section 1:  create can
didate-cen

tered su
ppo

rt

IdentIfY	candIdates’	thInkIng	stYles	

Individuals approach learning in variety of ways. A person becomes engaged and 
motivated in a learning environment that suits that person’s preferred ways of 
processing information. It is important for you to recognize candidates’ diverse 
thinking styles and integrate a variety of approaches into support activities. For 
example, people who tend to process new information in “linear” or “analytic” ways 
may be called linear or analytic thinkers. Others may take a more “global” approach. 
Those categories of thinkers are sometimes categorized in the following ways:

Linear or Analytic Thinkers Global Thinkers

Tend to prefer a step-by-step approach, 
with each step following logically from 
the previous one.

Tend to learn in large jumps, by 
absorbing a lot of material and then 
suddenly “getting it.” 

Tend to see details before seeing the 
whole. See “the trees” Before seeing 
“the forest.”

Tend to see the whole picture before 
focusing on particular elements. See 
“the forest” before seeing “the trees.”

Are comfortable focusing on details. Need to understand why something is 
important before learning it.

Prefer a focused, logical approach. Welcome intuitive thinking.

Have a thought process that is not 
closely connected with feelings.

Tend to consider feelings when making 
decisions.

May prefer to work in a quiet, well-lit 
environment with formal seating, and 
few interruptions.

May favor working with background 
sounds, soft lighting, informal seating, 
and breaks.

Source: 
Prashing, Barabara M. Understanding Different Thinking Styles. Creative Learning Company, New 
Zealand. www.humanlinks.com/orgsn/thinking_styles.htm

Also: Felder, Richard M., and Barbara A. Soloman. Learning Styles and Strategies. North Carolina State 
University. www.ncsu.edu/felder-public/ILSdir/styles.htm

Also: Dybvig, Teresa. 2004-2005. Learning Styles. www.teresadybvig.com/learnsty.htm
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aPPrecIate	multIPle	IntellIgences

Howard Gardner, a psychologist and professor at Harvard University’s Gradu-
ate School of Education, has identified nine intelligences that he says all humans 
possess in varying amounts. He says that these intelligences can be nurtured and 
strengthened and that an individual’s strengths can change over time. 

Gardner’s theory of multiple intelligences is not about labeling; rather, it serves as 
a tool for empowering learners. By recognizing the multiple intelligences of indi-
vidual candidates, support providers can enhance support programs to improve 
candidates’ professional growth experiences and certification.

verbal-linguistic	Intelligence—ability to use language to express thoughts and 
understand others.

mathematical-logical	Intelligence—ability to think conceptually and abstractly; 
capacity to discern logical or numerical patterns.

musical	Intelligence—ability to hear patterns, and capacity to produce and appre-
ciate rhythm, pitch, and timber.

visual-spatial	Intelligence—capacity to think in images and pictures in order to 
visualize things accurately and abstractly.

Bodily-kinesthetic	Intelligence—ability to use one’s body to solve a problem, make 
something, or perform.

Interpersonal	Intelligence—ability to understand others; capacity to detect and 
respond appropriately to the moods, motivations, and desires of others.

Intrapersonal	Intelligence—ability to understand oneself; capacity to be self-
aware and in tune with inner feelings, values, beliefs, and thinking processes.

naturalist	Intelligence—ability to discriminate among living things, and sensitiv-
ity to features of the natural world.

existential	Intelligence—ability and inclination to ponder questions about exist-
ence, such as the meaning of life, why we die, and how we got here.

Source: 
Concept to Classroom. Tapping into Multiple Intelligences. 
www.thirteen.org/edonline/concept2class/mi/index.html 

Also: Howard Gardner’s Multiple Intelligences Theory,  
www.pbs.org/wnet/gperf/education/ed_mi_overview.html
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consIder	generatIonal	dIfferences	

Although it is important not to stereotype individuals, understanding how values 
can vary from one generation to another may help you create an inclusive and 
responsive learning environment. Consider the following:

Traditionalists
Many Americans born before 1947 or so prefer to keep their inner thoughts to 
themselves. They respect authority and value hard work as a moral imperative. 
They may dress and speak more formally than people from later generations. 

supportive	behaviors: Focus on the literal meanings of words rather than body 
language or inferences. Provide opportunities for face-to-face and handwritten 
communication.

Baby Boomers
Children of World War II Veterans, born in the late 1940s to early 1960s, tend to 
value hard work as a way to move to the next level of success. They often favor a 
team approach over a command-and-control style. Baby boomers may be inclined 
to challenge rules that don’t make sense and willing to fight for causes they 
believe in.

supportive	behaviors: Try to speak openly and directly without using language 
that sounds controlling. Be aware of body language. Answer questions thoroughly, 
and expect to be pressed for details. Try to present options, and be flexible in your 
thinking.

Gen Xers
Americans born between 1966 and 1977 were in their formative years in the mid-
1970s to the mid-1980’s, a period of high unemployment and steep inflation. Gen 
Xers, therefore, tend not to rely on institutions for long-term security. They may 
prefer managing their own time and solving their own problems rather than being 
supervised. They may welcome continual feedback and use it to adapt.

supportive	behaviors: Use email as a primary communication tool. Speak in an 
informal style. Share information regularly to keep everyone in the loop.  Ask for 
and provide feedback.
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Nexters
Adults born after 1977 came of age with the Internet, video games, ATMs, and cell 
phones. Accustomed to the instant responses that such technologies can provide, 
Nexters value receiving immediate positive reinforcement. They also value auton-
omy, multitasking and the efficiencies made possible by technology. Nexters are 
comfortable mixing with people from diverse backgrounds, and they tend to feel 
economically secure.

supportive	behaviors: Show respect and high expectations. Use action words 
and new communication technologies. Try to create a fun learning environment; 
encourage risk-taking and new ways of learning.

Source: 
Tips to Improve Interaction among the Generations. University of Hawaii, Honolulu Community College, 
Faculty Development News, Oct. 24, 2003.  
http://honolulu.hawaii.edu/intranet/committees/FacDevCom/activity/news1003.htm  
(Also available at: http://honolulu.hawaii.edu/intranet/committees/FacDevCom/guidebk/teachtip/
intergencomm.htm)



candidate-centered support: a supplemental guide for national Board support providers 27

Section 1:  create can
didate-cen

tered su
ppo

rt

Section 1:
Create Candidate-Centered Support

recaP
Together, the approaches described in this section form the foundation of a candi-
date-centered support program. You can use it each step of the way as you design 
your program, create support materials, and train providers. Try to continually bear 
in mind that candidates will bring their own beliefs, values, and ways of learning 
to the group’s work. Recognizing individual differences and creating a candidate-
centered environment are crucial for building an effective learning community.



Section 2:
build a learning 
Community
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Section 2:
build a learning Community 
 
Professional development is most effective when it aims to create professional 
learning communities. A professional learning community consists of people work-
ing together to improve their practice by exploring and building on each other’s 
ideas and experiences. 

National Board Certification is first and foremost a professional growth experience. 
Professional learning communities provide opportunities for individual as well 
as collective learning. Attention to individual learning fosters candidates’ self-
confidence and sense of purpose. In fact, recognition of individual needs is crucial 
to their full participation in a professional learning community. 

To build a strong and effective learning community, you will find it helpful to 
focus on the following goals:

encourage	a	sense	of	BelongIng
Establishing a sense of belonging among members of the group is an essential first 
step toward creating an effective learning community.  Although some individu-
als within a group may not see the value of activities designed to foster a sense of 
belonging, such efforts are essential. Activities that help to establish a sense of 
belonging are called “icebreakers.” To avoid becoming trivial, icebreakers should be 
in some way connected to the focus of the group or the content of the program.  

ImProve	communIcatIon	structures
Communication is central to teaching and learning. It is a two-way process that involves 
the exchange of ideas, words, tones of voice, body language, listening, questioning, 
understanding, and responding to others. Certain essential skills allow support provid-
ers to establish effective communication structures.
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foster	a	collaBoratIve		
learnIng	envIronment
In candidate support programs, a collaborative learning environment sustains 
and supports candidates throughout the challenges of the National Board proc-
ess. Collaborative learning enhances candidates’ ability to increase their skills and 
competence. 

sustaIn	candIdates’	motIvatIon
Candidates enter the NBC process highly motivated, but their motivation can wane 
during the long and arduous process. You can help sustain candidates’ motivation 
by creating learning communities that are safe, purposeful, and encouraging. Such 
programs can help give candidates a sense of control over their learning goals. 

ProvIde	effectIve	feedBack
Providing feedback is an integral and ongoing part of the support process. As you 
work with candidates on their written commentaries, you can offer effective feed-
back and cognitive coaching to help them clarify their thinking and respond to the 
NBPTS standards and portfolio directions. In your role as a support provider, it is 
critical that you develop feedback skills to help candidates succeed and serve as 
role models for one another.

celeBrate	accomPlIshments
Celebrating candidates’ progress throughout the National Board Assessment proc-
ess helps to acknowledge and support the emotional investment involved in the 
process and in teaching itself. Ceremonies offer a way to recognize the webs of 
significance that tie a community together, and celebration is a good strategy for 
shaping the culture of a group. 

The pages to follow provide details about each goal. You will also find activities 
and handouts that you can use in working with candidates.
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encourage	a	sense	of	BelongIng

In a successful learning community, each participant has a sense of belonging. You 
can foster a sense of belonging by introducing activities to help candidates inter-
act and get to know one another, and by having candidates collaborate to establish 
group norms.

Icebreaker activities provide a structure for group members to share information 
about one another. The activities can help candidates appreciate each other’s per-
spectives, ease into a group environment, and set a positive tone. Each activity 
should connect with the purpose or task at hand.

Rather than establishing a list of rules and requirements for the program, ask 
candidates to join together in establishing norms for the group. Establishing 
norms collaboratively encourages candidates to take ownership of the norms. It 
encourages personal responsibility, interdependence, self-awareness, self-manage-
ment, and awareness of others.

Source: 
mendiola, emma. “establishing classroom rules,” On	Course	Newsletter. www.oncourseworkshop.com/get-

ting%20on%20course015.htm 

Purposes of Icebreakers
easing anxiety—Icebreakers are a valuable group facilitation tool for easing 
anxiety and creating a relaxed environment. 

facilitating introductions—When members of a group first meet, interactions 
and discussions can be hindered by shyness, unfamiliarity, and uncertainty of 
norms. Icebreakers can ease everyone into the group process.

fostering group unity—Icebreakers encourage members of a group to open up. 
They can help to break down barriers associated with social status, race, gender 
and other differences. As members of the group become better acquainted, group 
unity develops.

Preparing participants—While getting to know one another through an ice-
breaker activity, candidates also get a feel for the learning environment.

assessing prior knowledge—Icebreakers can help you assess candidates’ 
prior knowledge. You can identify individual needs while fostering a sense  
of community.
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introducing new topics—When starting a new topic, you can create icebreakers 
to introduce the topic. The activity may focus on candidates’ prior knowledge.

energizing the group—Some icebreaker activities are designed simply to ener-
gize members of the group. They can be useful for refocusing the group following 
breaks in the agenda or for loosening up the atmosphere after an intense session.

Criteria for Choosing an Icebreaker
To select an appropriate icebreaker, consider the instructional and group goals and 
connect the activity to those goals. 

Also consider the candidates’ current needs. For example, if group members are 
already well-acquainted, an icebreaker designed to assess prior knowledge could be 
more appropriate than a “get to know you” exercise.

Make sure the icebreaker is connected to the intended purpose. For example, an 
icebreaker designed to engage candidates in creating group norms would not be 
appropriate for helping candidates get to know one another.

Source: 
varvel, virgil e. Pointers	and	Clickers:	Icebreakers. chicago: university of illinois. 
www.ion.uillinois.edu/resources/pointersclickers/2002_01/index.asp

“Getting to Know You” Icebreakers
introduce yourselves—Candidates introduce themselves and tell why they are 
participating, name their hometown, name their favorite book or television pro-
gram, or give an interesting fact about themselves.

introduce someone else—Pair up members of the group. Each partner tells the 
other about himself or herself. Participants may be given specific instructions to 
share a certain piece of information. After five minutes, each candidate introduces 
his or her partner to the rest of the class.

character descriptions—Have candidates write down one or two adjectives 
describing themselves on stick-on badges. Candidates find someone with similar 
adjectives and talk for five minutes with that person.

find someone—Each candidate writes on a blank index card one to three per-
sonal statements, such as a favorite interest, hobby, or vacation. Distribute the 
cards randomly. Participants each receive card, try to identify the person who 
wrote it, and introduce themselves to that person.
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my name—Candidates introduce themselves and tell what they know about the 
origin of their name (my mother wanted to name me after my great aunt Carmen 
who once climbed Pike’s Peak in high heels, etc.). It could be a first, middle, or last 
name—or a nickname.

how do you feel?—Ask the candidates to write down words or phrases that 
describe their feelings. List the responses on chart paper or a board. Then ask them 
to write down what they think you, the support provider, are feeling. Collect par-
ticipants’ responses and list them in a second column. Note any parallels. Briefly 
comment on your feelings and then discuss the joint candidate/support provider 
responsibilities for learning in the course.

common ground—If the group is relatively large, divide participants into small-
er groups. Give each group five minutes to write a list of things that each member 
has in common, avoiding the obvious (“we’re all taking this course”). When time is 
up, ask each group how many items they have listed. For fun, ask each small group 
to share a few interesting items with the larger group.

Source: 
university of Hawaii, Honolulu community college.	Break	the	Ice. 
http://honolulu.hawaii.edu/intranet/committees/facdevcom/guidebk/ 
teachtip/breakice.htm
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aCtivity:	
“gettIng	to	know	each	other”	IceBreaker

Purposes
• To allow group members to interact and get acquainted

• To introduce candidates to the group process, build group rapport and foster a 
sense of belonging

Materials
Note-taking materials

Suggested Time
15-30 minutes, depending on the size of the group

Directions
1. Choose an appropriate icebreaker activity from the preceding list, or devise 

your own.

2. Introduce the activity and its purpose.

3. Provide clear directions. Creating a written handout for participants can be 
useful.

4. Give participants 4-7 minutes to complete the activity, either individually or in 
small groups.

5. Reconvene the whole group. Allow 8-12 minutes for participants to share 
information.

6. Thank participants for sharing and participating.

Remember to share information about yourself, too.
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aCtivity:	 
estaBlIshIng	grouP	norms

Purposes
• To engage candidates in creating the group’s norms

• To establish a sense of belonging and ownership

Materials
Chart paper or overhead transparencies, markers, note-taking materials

Suggested Time
About 30-40 minutes 

Directions
1. Introduce the activity and its purpose. Explain that “group norms” are rules 

and requirements for the group.

2. Have each candidate think of some group norms that would help maximize their 
learning experience and note them on a list (about 5 minutes).

3. Ask candidates to form groups of three to four and share their lists (about 5 
minutes).

4. Ask members of each small group to discuss the reasons why the norms on 
their lists are important for their learning experience. Also ask them to discuss 
which norms they believe are most important and try to agree on which norms 
should have priority (5-10 minutes). 

5. Reconvene the whole group. Ask for a volunteer to record each group’s top 
priority norms on large chart paper or an overhead transparency (about 5 
minutes). 

6. Call on each small group to its share norms with the entire, larger group. Syn-
thesize, clarify and rephrase if needed (about 5 minutes).

7. Use the contributions from each small group to create a single list of priorities 
that everyone can agree on (about 5 minutes).

8. Empower participants to politely remind each other of norms as needed.
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ImProve	communIcatIon	structures

Communicating ideas and information is central to teaching and learning. Com-
munication is a two-way process that uses not only words, but also tone and body 
language. It involves not only talking, but also listening, questioning, understand-
ing and responding to others.

To strengthen communication structures in the learning environment, you need to 
listen to individuals and help them feel valued and involved. The ability to identify 
any misunderstandings or miscommunications is vital. You need to judge when 
to converse one-on-one and when to address the group. You may also need to use 
tools such as email and text messaging. 

Skills that Foster Effective Communication 

listening and building empathy
A crucial challenge for support providers is to establish group rapport and respect-
ful, trusting relationships. You need to recognize the role of nonverbal  commu-
nication and be aware that different cultures use and interpret body language in 
different ways. By using an appropriate form of communication with each individ-
ual, you can respect and value each candidate and build open and honest relation-
ships. Initiating conversation at an appropriate time and place is vital. Try to listen 
actively, openly, and in a calm, nonthreatening manner. Use questions to check 
how well a message is understood and to acknowledge what you have heard.

informing and encouraging 
Aim to keep candidates informed and involved throughout the learning process. 
You can help them assess possible courses of action and identify what they hope to 
achieve. While providing continual support and encouragement, you also need to 
determine when to refer a candidate to additional sources of information, advice, 
or support. 

showing respect
By listening actively and not making unfound assumptions, you are showing 
respect for candidates. This also demonstrates your commitment to treating eve-
ryone equitably and fairly.

Source: 
u.k. department for children, schools and families. every child matters: “effective 
communication with children, Young people and families.”   
www.everychildmatters.gov.uk/deliveringservices/commoncore/communication.
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Techniques for Culturally Sensitive Communication 
In groups that are ethnically, racially, or culturally diverse, differences in communi-
cation style can lead to miscommunication, impede learning, and cause some can-
didates to feel unwelcome. Support providers may employ the following techniques 
for removing cross-cultural communication barriers:

avoid insensitive language.
Stay away from words, images, and situations that suggest unfair generalizations 
about members of a racial group. Example: “Why can’t Jose ever be on time? He’s 
Hispanic, isn’t he?”

Don’t use qualifiers that may reinforce racial and ethnic stereotypes. Example: 
“The articulate African American student” implies that African American students 
typically have poor verbal skills. 

Avoid racial identification that is not essential to the communication. Example: 
“Judy, an outgoing candidate,” is preferable to “Judy, an outgoing Asian candidate.”

Watch out for color symbolism and adjectives that that could offend some people 
or reinforce bias. Example: Terms such as “black magic” or “black market” can be 
offensive.

Steer clear of language that has questionable racial or ethnic connotations. Exam-
ple: Phrases such as “culturally deprived,” “culturally disadvantaged,” and “you 
people” have racist overtones.

recognize cultural differences that arise during discussions.
Observe how eye contact during conversation can have different meanings in dif-
ferent cultures. Establishing direct eye contact during a conversation is often a way 
of indicating that you are actively listening. However, in some cultures, indirect 
eye contact may be preferable in certain instances. Example: Many Latino cultures 
regard indirect eye contact as a sign of respect, based on age and position held. 
Direct eye contact may show defiance.

Respect cultural norms governing distance between speakers. Example: In some 
cultures, speakers often stand close enough to touch one another. In other cul-
tures, maintaining distance denotes respect. 

Recognize that objects, characters, or symbols may reflect different beliefs or val-
ues for different groups. Example: The confederate flag may be a symbol of pride 
to some, but for many others, including African Americans, it may suggest support 
of slavery.
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Avoid insensitive humor. Example: Ethnic humor can come across as evidence of 
racial prejudice.

Realize that certain subjects may be taboo. Many cultures do not condone dis- 
cussion of their rules and behaviors with outsiders.

Understand different conversational styles. For many African Americans, “breaking 
in” during a group discussion to reinforce or disagree with another’s point is per-
missible and desirable. On the other hand, many Native American societies place 
high value on contemplation and tend to feel little need to make immediate 
responses during conversation. And some ethnic groups consider an ongoing con-
versation as private, so anyone who “butts in” is viewed as an eavesdropper.

Source: 
taylor, orlando l.  Cross-Cultural	Communication:	An	Essential	Dimension	of	Effective	
Education, revised edition, 1990. www.maec.org/cross/index.html
chapter iv: using cross cultural communication to improve relationships.  
www.maec.org/cross/5.html
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BelIef	sYstems	that	hInder	communIcatIon	

To break down barriers to communication, you need to be able to identify belief 
systems that can hinder communication and find a way around such hurdles. You 
may find some of the following belief systems in yourself and in candidates.

ethnocentrism
Inability to accept other cultures’ worldviews: “My way is the best.” 

discrimination
Actual or perceived differential treatment of a minority group member: “We just 
aren’t equipped to serve those people.” 

stereotyping
Making generalizations about a group of people while ignoring individual differ-
ences: “She’s nonverbal because she’s Asian.”

cultural blindness
Ignoring cultural differences: “I doesn’t matter that our behavior is considered 
rude in your culture; if you’re a sensitive teacher, you’ll do okay.”

cultural imposition
Believing that everyone should conform to the majority: “We know what’s best for 
you. If you don’t like it, you can go elsewhere.”

 

Source: 
university of Hawaii, Honolulu community college. Culturally	Effective	Communication,	
http://honolulu.hawaii.edu/intranet/committees/	
FacDevCom/guidebk/teachtip/culture1.htm 
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aCtivity:	
aPPrecIatIng	dIfferent	communIcatIon	stYles

Purposes
•  To increase awareness and understanding of different styles that affect 

communication

•  To highlight strengths and challenges of different communication styles 

•  To emphasize the value of diversity in a group

Materials
Handout: Four Personality/Communication Styles 

Candidate Worksheet: Appreciating Different Communication Styles Notepaper, 
activity chart, one large sheet of chart paper (newsprint) for each small group

Suggested Time
45–50 minutes

Directions
1.  Introduce the activity and its purpose. 

2.  Distribute the Four Personality/Communication Styles handout. 

3.  Ask participants to identify which of the four styles they see as their predomi-
nant personality/communication style when working with others. Participants 
may rank styles from most used to rarely used if they believe that more than 
one style represents them. The predominant style is the one that most often 
dominates when they are working with others (5 minutes).

4.  Once each candidate has selected a predominant style, ask candidates who 
share the same predominant style to form a small group. Aim for three to four 
members in each group. 

5.  Distribute the Appreciating Different Communication Styles worksheet. 

6.  Give each small group 20 minutes to do the following:

•   Identify the strengths and challenges of the group’s predominant personal-
ity/communications style.

•   Identify the positive and negative aspects of working in a group whose mem-
bers share this style. 
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•   Discuss how each of the four communication styles helps those who are 
working together and how it may present challenges. 

7.  Ask each small group to choose a representative to list the benefits and chal-
lenges of the group’s style on a large piece of newsprint.

8.  Have each small group’s representative report the group’s results to the entire, 
large group (10 minutes). 

9.  Debrief each representative and summarize themes that emerge from presen-
tations (10 minutes).
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Intuitive
Values: ideas, innovation, concepts, theories, long-range thinking

Strengths: futuristic, conceptual, innovative, idealistic, creative

Liabilities: abstract, unrealistic, far out, impractical

Basic approach to problems: Why? What if? What are the possibilities?

Analytic
Values: logic, facts, information

Strengths: logical, organized, deliberative, objective, detailed, analytical 

Liabilities: overly cautious, rigid, indecisive

Basic approach to problems: Tell me more. What are the alternatives?

Emotive
Values: human interaction

Strengths: people-oriented, empathetic, judgmental, informal, persuasive

Liabilities: overly casual, subjective, sentimental, soft

Basic approach to problems: How do I feel? How will others feel? Is it good or bad? 
How much?

Sensory
Values: action, getting things done here and now without unnecessary deliberation

Strengths: results-oriented, assertive, technically skilled, practical, functional, 
decisive

Liabilities: overly power-oriented, impulsive, shortsighted, narrow

Basic approach to problems: When? How fast? How much?

Source: 
The	National	Education	Association	School	System	Capacity	Department	Facilitation	Guide,	
Module	2:	Part	3	–	Personality	Styles,	Section	Two:	Delivering	QS	Training

Handout 
four	PersonalItY/communIcatIon	stYles
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Identify the strengths and challenges of your group’s predominant personality/commu-
nications style. Identify the positive and negative aspects of working in a group whose 
members share this style. Discuss how each of the four communication styles help and 
challenge individuals who are working together.

Style Strengths Challenges

Working in a  
Group with  
this Style

Positive Aspects Negative Aspects

Candidate workSHeet  
aPPrecIatIng	communIcatIon	stYles
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foster	a	collaBoratIve		
learnIng	envIronment

In candidate support programs, a collaborative learning environment sustains and 
supports candidates throughout the challenging National Board process. Collabo-
rative learning helps candidates build the competence and skills necessary to com-
plete the process successfully.

Collaborative learning requires a setting where candidates feel free to exchange 
ideas and share experiences. The learning environment should be democratic and 
encourage mutual respect for members’ ideas and opinions. All candidates must 
feel safe to express their points of view. Aim to develop a group culture in which 
candidates feel free to challenge one another and feel comfortable with being 
challenged.

Not everyone is accustomed to collaborative learning situations, and some might 
not even like the idea. Your responsibility is to describe collaborative learning, 
explain its value and provide any training candidates may need to collaborate 
effectively. Consider using a variety of presentation structures to provide candi-
dates with choices that meet their learning needs.

To foster a collaborative learning environment, support pro-
viders should:

• Identify when to encourage collaboration and for which activities.

• Establish clear objectives and communicate them. 

• Use suitable teaching techniques.

• Prepare content materials, including meaningful questions or 
problems for group work.

• Provide structure for the work.

• Create a clear sense of expected outcomes of group work.

Source: 
imel, susan. 1991. Collaborative	Learning	in	Adult	Education eric digest no. 113. eric identi-
fier: ed334469. www.ericdigests.org/pre-9220/adult.htm
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elements	of	hIgh-functIonIng	teams

Group learning is most effective when support providers pay attention to the 
social interaction and personal dynamics of candidate participation. A collabora-
tive learning environment offers the following advantages:

Trust Is Established. Candidates value one another’s backgrounds and experiences, 
and they seek one another’s opinions. They may ask fellow candidates questions 
such as: “What have I forgotten here?” and “How would you approach this prob-
lem?” They value diversity and speak positively of one another’s contributions.

Diverse Opinions Are Welcome. Candidates openly voice their concerns, construc-
tive criticisms and diverse opinions. They support one another’s efforts and offer 
constructive feedback.

Decision Making Is Consensual and Collaborative. Support providers and candi-
dates are sensitive to how their decisions influence one another. They seek each 
other’s opinions and expertise. Candidates can speak positively about their deci-
sions, their team, and the future. Candidates are comfortable acknowledging feel-
ings when managing conflict.

Communication Is Open and Honest. Candidates respect one another and acknowl-
edge others’ good work. They easily share information related to decisions, events, 
and technical developments.

Goals Are Appropriate and Clear. Candidates respect the group’s goals and accept 
their own responsibility to help meet those goals. They are able to focus on big-
picture issues without getting sidetracked by disagreements over details.

Leadership Is Principled. Support providers stay true to the ethical guidelines of 
candidate support. They coach candidates rather than steering them toward par-
ticular answers.

Source: 
The	National	Education	Association	Delivering	Quality	Schools		
Training	Facilitation	Guide,	Module	2:	Part	2–Team	Building
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Purpose
• To promote candidates’ appreciation of one another’s accomplishments, 

skills and expertise.

Materials
Candidate Worksheet: Team Resume-Building
Chart paper, markers

Suggested Time
About 60 minutes, depending on the size of the group

Directions
1. Introduce the activity and its purpose.

2. Give candidates the Team Resume-Building handout. Have each candidate cre-
ate an individual resume (15 minutes) that lists professional experience, skills, 
accomplishments, certificate area, developmental level, and other qualities that 
might be useful in the National Board process.

3. Divide candidates into small teams. Ask each team to collect information from 
its members’ individual resumes and create a team resume on chart paper (30 
minutes). 

4.  Ask each team to select a representative who will later present a summary of 
the team’s resume to the full group of candidates (2 minutes). 

5.  Ask the teams to post their team resumes for viewing. Allow the candidates to 
walk around and to view the team resumes. 

6.  Reconvene the whole group. Have each team’s representative present the team 
resume and describe the team’s work process for creating it.

Support providers should then summarize the content of the team resumes and 
comment on skills and abilities that are common among different teams. Talk 
about what stands out in the team resumes. Identify similarities and differences 
among the team resumes. End the activity by asking the candidates what the 
teams’ combined skills and expertise mean to the group as a whole. 

Source: 
virginia adult learning resource center. “establishing ourselves as a learning community,” 
Practitioner	Research	as	Staff	Development:	A	Facilitator’s	Guide. 2003. 
www.aelweb.vcu.edu/publications/research/meetings/meeting1/session1/index.htm. 

aCtivity 
team	resume-BuIldIng
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Directions 
Sketch an individual resume that includes information about the following: 

• Career Experience 
 
 

• Professional Skills 
 
 

• Major Accomplishments (professional, personal or both) 
 
 

• Certificate Area and Developmental Level 
 
 

•  Other Skills (include skills that may be helpful in the National Board process)

workSHeet 
team	resume-BuIldIng
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sustaIn	candIdates’	motIvatIon

During the long and arduous NBC process, candidates’ intrinsic motivation may 
begin to wane. You can help sustain motivation by maintaining a supportive learn-
ing community that helps candidates feel secure and gives them a sense of belong-
ing. You can also encourage candidates, show enthusiasm, and take a genuine 
interest in their progress and success.

The following qualities are important for helping to keep candidates motivated:

Safe learning environment
Strive to eliminate elements of threat in the learning environment. For example, if shar-
ing responses might make some candidates feel threatened, you can have the group share 
responses anonymously in writing. To reach their goals, candidates need to know that 
they will be safe and supported throughout the NBC process.

Purposeful, worthwhile work
Help candidates understand why the work is relevant and meaningful to their per-
sonal practice and growth.

Encouragement that is respectful and effective
Providing encouragement is especially important when candidates are struggling 
with the work or are about to begin a challenging activity. Provide specific, posi-
tive, and informative feedback. For example, instead of telling a candidate, “You 
did a good job on this section,” you might say, “This section contains good evi-
dence that backs your claims.” The rephrase removes the “you” from the subject 
and focuses on the assignment itself. It also gives specific feedback.

Control of learning goals 
Candidates need to help set their own goals and have a sense of control over their 
accomplishments.

Response to changing needs 
Candidates’ motivation can fluctuate over time. To ensure sustained motivation 
throughout the NBC process, you need to continually monitor candidates’ progress, 
be sensitive to individual needs, employ a variety of motivational strategies, and 
adjust strategies as needed. The following chart shows how needs change over time 
and which strategies to use at each stage. 
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Motivational Factors and Strategies by Time Period

Time Factors Strategies

begiNNiNg 
Candidate starts 
NBC preparation 
and support process 
begins

attitudes 
How candidate views 
learning environ-
ment, facilitator, 
content, and self

Needs 
Candidate’s self-
esteem and other 
basic needs

•  Create favorable conditions 
surrounding the candidate. 

•  Identify erroneous beliefs and clarify 
truths. 

•  Reduce or remove components of 
the learning environment that may 
underlie a negative attitude and lead 
to failure or fear. 

•  Plan activities as needed to raise can-
didate self-esteem. 

duriNg
Candidate is in the 
midst of the learning 
process 

stimulatiON
Processes and 
approaches that 
arouse interest and 
motivation

affect
The emotional 
experience of the 
candidate while 
learning 

•  Change style and content of the learn-
ing activity. 

•  Make candidate’s response and 
involvement essential parts of the 
learning process

•  Use candidate’s concerns to organize 
content and to develop themes and 
teaching procedures. 

•  Use collaborative groups to maximize 
candidate involvement and sharing. 

eNdiNg
Candidate is 
completing the 
learning process 

cOmPeteNce
Candidate’s 
development of 
learning competence

reiNfOrcemeNt
How well the learn-
ing experience 
reinforces the candi-
date’s motivation  

•  Provide consistent feedback regarding 
the candidate’s mastery of the learn-
ing process. 

•  Acknowledge and affirm the 
candidate’s responsibility to complete 
the learning task. 

•  Offer reinforcement when it 
contributes to successful learning, 
and conclude the process on a positive 
note.

Source: 
University	of	Hawaii,	Honolulu	Community	College.	General	Principles	of	Motivation, 
by matthew Weller, los angeles business Journal, march 14, 2005.   
http://honolulu.hawaii.edu/intranet/committees/FacDevCom/guidebk/teachtip/motivate.htm.



candidate-centered support: a supplemental guide for national Board support providers 50

Section 2:  Bu
ild a learn

in
g

 co
m

m
u

n
ity

ProvIde	effectIve	feedBack

Feedback facilitates learning. It helps to motivate and encourage candidates, and it 
communicates expected standards. 

Effective feedback is ongoing. It is an integral part of your dialogue with each 
candidate and the dialog among candidates themselves. Effective feedback can 
even become a form of internal dialog when individual candidates reflect on their 
own work. 

The candidate support process models strategies for mastering various tasks that 
together help a candidate achieve certification. Candidates practice those tasks 
throughout the certification process. Feedback allows candidates to adjust their 
practice and make it increasingly effective. It allows candidates to close gaps 
between their own mastery and various certification benchmarks.  

Research shows that effective feedback has a powerful impact on learners’ achieve-
ments. The quality of feedback is very important. Rather than telling candidates 
what to do, try to use reminders, suggestions, and questions to help candidates 
master the skills they need. 

At times, support providers may become frustrated by a candidate’s response to 
feedback—or lack thereof. When a task presents difficulty for the candidate, try to 
suggest other ways of approaching it. The candidate might decide to redo the task 
using a different approach. Ultimately, the decision is the candidate’s, not yours. 

On the following pages, the group activity, Engaging in Analytical Feedback, is 
designed to develop candidates’ feedback skills while also building group cohe-
siveness. Three handouts—Elements of Effective Feedback, Universal Intellectual 
Standards, and Questions that Push Analytical Thinking—offer tools for provid-
ing feedback in the form of questions that are neutral, evidence based and probing. 
Asking the right questions can guide candidates to finding answers on their own.

Source: 
Providing	Students	with	Effective	Feedback,	www.academicleadership.org/
leader_action_tips/Providing_Students_with_Effective_Feedback.shtml
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Purposes
• Provide effective, analytical feedback
• Help candidates give one another effective feedback
• Engage all participants in giving and receiving feedback
• Share expertise and explore different feedback strategies

Materials
Elements of Effective Feedback handout
Universal Intellectual Standards handout
Questions that Encourage Analytical Thinking handout 

Suggested Time
45–60 minutes, depending on the size of the group

Directions
1.  Introduce the activity and its purpose.

2.  Distribute and review Elements of Effective Feedback list and handout on 
Universal Intellectual Standards.

3.  Ask candidates to select a piece of writing for which they would like feedback. 

4.  Pair up candidates. If possible, match them by certificate area, subject or teach-
ing level. 

5.  Distribute Questions that Encourage Analytical Thinking handout. 

6.  Allow 10–15 minutes for candidates to read and jot down some feedback notes 
on each other’s written samples. 

7.  When both candidates are ready, have them take turns giving each other feed-
back (20–30 minutes).

8.  Debrief the activity with the whole group (15 minutes). Suggested discussion 
topics:

• The experience of giving feedback
• The experience of receiving feedback
• Insights and lessons learned about the process and the feedback given or 

received. Thoughts about ways to improve the activity. 

Repeat activity for other entries. Consider using different pairings, different crite-
ria, different questions, and other variations.

aCtivity 
engagIng	In	analYtIcal	feedBack
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Feedback should:
• Be timely.  

• Be specific and detailed. 

• Be illustrated by examples from the candidate’s work when possible.

• Be neutral and based on observations about the candidate’s work.

• Provide new perspectives for the candidate to consider. 

• Offer strategies and tips on how to achieve goals.  

• Include guidance for next steps. 

• Aim to help the candidate take note of achievements  
as well as areas that need improvement.

 
 

 

Remember the feedback sandwich! 

•  Note achievement

•  Provide constructive criticism

•  Note achievement

Source: 
academic leadership. 2007. Providing	Students	with	Effective	Feedback,	
www.academicleadership.org/leader_action_tips/	
Providing_Students_with_Effective_Feedback.shtml

Handout 
elements	of	effectIve	feedBack
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The Universal Intellectual Standards consist of questions that are useful for 
checking the quality of one’s reasoning about a problem or situation. The ques-
tions aim to: 

1. Probe a candidate’s thinking

2. Hold candidates accountable for their thinking 

3. Help candidates check their own thinking by internalizing the questions

The ultimate goal is for these questions to infuse candidates’ thinking  
by becoming part of their inner voice and thereby guiding them to  
clearer reasoning. 

Clarity
If a question or statement is unclear, there is no way to determine whether it is 
accurate or relevant. For example, the question, “What can be done about the 
education system in America?” implies that a problem exists but fails to identify 
what the problem might be and who could do something about it. A clearer ques-
tion would be, “What can educators do to ensure that students learn the skills and 
abilities that will help them succeed on the job and in daily decision making?” 

Questions for promoting clarity: Could you elaborate further on that point? 
Could you express that point in another way? Could you give me an illustration? 
Could you give me an example? 

Accuracy
A statement can be clear but not necessarily accurate, as in “Most students don’t 
spend enough time on their homework.” 

Questions for considering accuracy: Is that really true? How could we check 
that? How could we find out if that is true? 

Precision
A statement can be clear and accurate but not precise. For example, the statement, 
“Jack is smart,” does not tell how or in what ways Jack is smart. 

Questions for encouraging precision: Could you give more details? Could you 
be more specific?

Handout 
unIversal	Intellectual	standards
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Relevance
Even if a statement is clear, accurate, and precise, it might not be relevant to the 
matter being discussed. For example, a student might say, “The amount of effort I 
put into this course should help raise my grade.” Effort, however, does not always 
measure the quality of student learning. It may be irrelevant to the student’s grade. 

Questions for identifying relevance: How does that bear on the issue? How is 
that connected to the question?

Depth
A statement that is clear, accurate, precise and relevant may be superficial. For exam-
ple, the statement, “Just Say No,” aims to discourage kids from using drugs, but it 
fails to address the complexities of drug use among young people. 

Questions for evaluating depth: How does your answer address the complexi-
ties of the matter? How are you taking into account all of the issues that the ques-
tion raises? Does that consider all of the significant factors? 

Breadth
An otherwise thorough line of reasoning may lack breadth. For example, a con-
servative or liberal political argument might delve deeply into an issue but only 
look at one point of view. 

Questions for encouraging breadth: Is there another point of view we need 
to consider? Is there another way to look at this question? What would this look 
like from an opposing standpoint?  

Logic
When thoughts are consistent and make sense together, the thinking is logical. When a 
combination of thoughts is not mutually supporting, the thinking may become contra-
dictory or fail to make sense, making the combination illogical. 

Questions for checking logic: Does this really make sense? Does that follow 
from what you said? How does that follow? Before you implied this, and now you 
are saying that; how can both be true? 

Source: 
elder, l. and paul, r.: Universal	Intellectual	Standards. national council for excellence in 
critical thinking., www.criticalthinking.org/about/nationalCouncil.cfm	

Handout 
unIversal	Intellectual	standards
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Seeking Clarification
What do you mean by that?
What is your main point?
Could you explain that further?
Could you rephrase that?
Why do you say that?
What do you think is the main issue here?

Probing Assumptions
What are you assuming?
What could we assume instead?
 Why have you based your reasoning on   rather than  ?
Is it always the case?  
Why do you think the assumption holds here?
Why would someone make this assumption?

Probing Reasons and Evidence
Why did you say that, and why do you think it is true?
What is the evidence for that?
How does that apply to this case?
What other information do we need?
What could be a reason to doubt that evidence?

Questioning Viewpoints
Why have you chosen this perspective rather than another?
How would other groups (or types of people) respond? Why?
How could you answer the objection that     would make?
What might someone who believed    think?
What is an alternative?

Probing Implications and Consequences
What are you implying by that?
But if that happened, what else would happen as a result? Why?
What effect would that have?
If this and that are the case, then what else must also be true?
If we say that this is unethical, how would it affect that?

Handout 
unIversal	Intellectual	standards
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Questioning the Question
What does this question assume? Why is it important?
Is the question clear? Do we understand it?
Do we agree that this is the question? 
To answer this question, what other questions would we have to answer first? 

Source: 
national board for professional teaching standards, 2006. A	Foundation	for	Candidate	
Support, p. 19. www.nbpts.org. all rights reserved.

Handout 
unIversal	Intellectual	standards	(CONT.)
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celeBrate	learnIng	and	accomPlIshments

Celebrating individual and group accomplishments is one of the most effective 
tools you can use to shape the culture of a learning team. Ritual and ceremony 
allow candidates to experience the unseen webs of significance that tie a commu-
nity together. They infuse meaning and purpose into mundane routines. Celebra-
tions support community values and behaviors, honor candidates’ achievements 
and strengthen their sense of belonging. Consider the following benefits:

• Celebration reinforces shared values and signals what is impor-
tant. Ceremonies and rituals that are consistent with a team’s values 
remind participants of the importance of those values. Recognizing can-
didates’ individual and group achievements lets you review and reinforce 
actions needed for continued success.

• Celebration provides living examples of the team’s values. Recog-
nizing team values encourages teammates to follow those values. People 
tend to assess their own performance not on the basis of some arbitrary 
standard, but in relationship to the performance of others. Honoring indi-
vidual and team performance can inspire candidates to act similarly.

• Celebration allows those recognized to feel appreciated. Research 
on what motivates people has consistently found that when individuals 
know that others will recognize and appreciate their efforts, they are more 
likely to believe their work is significant, to have a sense of achievement and 
to put forth their best efforts.

• Celebration fuels momentum. Calling attention to desirable behaviors 
and results reinforces the team’s values and goals. Acknowledging candi-
dates’ contributions to the learning community encourages further prog-
ress.

• Celebration is fun. Everyone needs breaks from serious work, and having 
fun together can strengthen candidates’ investment in the learning process.

Making the Most of Celebrations 
Public ceremonies honoring individuals and groups are not a tradition in most 
education settings. Therefore, you need to carefully explain the rationale for incor-
porating celebration into the learning process. Remind candidates that celebra-
tions help reinforce the importance of the NBC process, its vision and its values. 
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To establish a clear link between public recognition and advancement of the 
group’s goals and values, you can highlight accomplishments that are linked to the 
group’s goals. For example, public recognition could include a story that explains 
how the recipient has contributed to the group’s goals.

Celebrations are a shared endeavor. Involve the entire group in planning and run-
ning these events. 

Celebration is most effective when all members know they have opportunities to 
be recognized and applauded for their efforts and contributions. Ask candidates 
to identify colleagues in the group whose behaviors and commitments warrant 
recognition. Even small improvements and simple examples of values at work are 
worth celebrating.

Source: 
dufour, rick. 1998. “Why celebrate? it sends a vivid message about What  
is valued.” Journal	of	Staff	Development. www.nsdc.org/news/jsd/dufour194.cfm
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Purposes
• Provide opportunities for candidates to recognize and celebrate their peers’ 

contributions to the learning community

• Recognize candidates for their contributions

• Strengthen motivation and camaraderie among candidates

Materials
One certificate per candidate, food, and celebratory materials

Suggested Time
40–60 minutes, plus time for celebration 

Directions
1.   Introduce the activity and purpose. 

2.   Give each candidate a certificate filled out with the name of another candidate. 
Then have each candidate complete the certificate by thinking about the candi-
date named and noting how that person has contributed to the group’s goals or 
values. The key is to identify a characteristic or skill. For example, a candidate 
might write, “is always cheerful,” “is a good listener,” “is great at solving prob-
lems,” “has good ideas in brainstorming sessions,” or “gives helpful feedback” 
(20 to 30 minutes).

3.   Have the candidates take turns presenting their completed certificates to the 
group (20 to 30 minutes). 

4.   After each presentation, have the presenter give the certificate to the candidate 
recognized on that certificate. 

5.   Allow the group to celebrate by enjoying the food and further camaraderie. 

aCtivity 
celeBratIng	IndIvIdual	contrIButIons
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Purposes
• To help make NBC accomplishments even more meaningful and memorable
• To highlight the social and experiential value of participating in a learning 

community
• To increase awareness of one’s power to use actions and ideas to influence 

others and for personal growth

Materials
Candidate Worksheet: New Understandings and Changes 
Chart paper, markers, food, celebratory materials

Suggested Time
60–90 minutes, plus time for celebration afterwards

Directions
1.  Pass out the New Understandings and Changes worksheet.
2.  Have each candidate create a personal list of accomplishments by noting signif-

icant new understandings and changes made as a result of pursuing National 
Board Certification (10–15 minutes).

3.  Post chart paper around the room and add headings from the New 
Understandings and Changes worksheet.

4.  Pair up the candidates. Ask each pair to discuss the items on their lists that 
they have found to be most valuable (10–15 minutes).

5.  Have each pair join another pair and share their discussion.
6.  Have each group of four select a person to note the group’s most important 

understandings and changes on chart paper (10–15 minutes).
7.  Have candidates walk around and read one another’s postings  

(10–15 minutes).
8.  Reconvene the whole group to discuss everyone’s understandings and changes 

(20–30 minutes).
9.  Congratulate the candidates, and allow time for food and fun to celebrate 

accomplishments and growth.

Source: 
downing, skip. n.d. student success strategies, staying on course, Final	Week	Festival	of	
Learning,	www.oncourseworkshop.com/Staying%20On%20Course002.htm

aCtivity 
celeBratIng	IndIvIdual	contrIButIons
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workSHeet 
new	understandIngs	and	changes

Significant new understandings from 
going through the National Board 
Certification process:

Changes made to professional practice 
as a result of going through the 
National Board Certification process:
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Section 2:
build a learning Community

recaP
To build an effective learning community, it is important to establish a sense of 
belonging among candidates, improve communication structures, foster a col-
laborative learning environment, help candidates stay motivated, provide effective 
feedback, and celebrate candidates’ learning and accomplishments. Using the tools 
and resources in this section, you can encourage collaborative work to accomplish 
the group’s goals.  



Section 3:
SHarpen SkillS
for SuCCeSS
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Section 3:
SHarpen SkillS for SuCCeSS 

Once you have established a supportive, candidate-centered learning community 
that values individual differences among adult learners, you are ready to focus on 
the concrete skills that candidates will need.

This section of the guide focuses on sharpening the skills required for success-
fully managing and completing the National Board assessment process. Candi-
dates will need:

• Strong organization skills

• Ability to stay focused on the Five Core Propositions, the standards, and 
the scoring guides

• Ability to present their teaching using the three types of writing that the 
National Board requires

• Documentation of their teaching-related accomplishments outside of the 
classroom

• A video recording of their teaching practice

• Preparation for the Assessment Center

To help you support these crucial steps for candidates, this section of the guide 
offers several activity descriptions, handouts, and useful worksheets for candidates. 
You can supplement these materials with another NEA tool: A Guide to Understanding 
National Board Certification. It is published jointly by NEA and the American Federa-
tion of Teachers (AFT). The NEA/AFT guide addresses many aspects of the National 
Board Certification process. For copies, contact Carmen Lopez, senior program 
assistant, NEA Teacher Quality Department (clopez@nea.org).
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helP	candIdates	get	organIzed

The ability to organize a wealth of materials is a key skill for successful 
completion of the National Board process. You can assist candidates as they 
consider how to organize their portfolio directions, standards, and scoring 
guides. You can also help candidates find ways to manage their time efficiently. 

Trying to impose a single organization system on all candidates is counterproduc-
tive. Each candidate needs a system that feels comfortable and allows for easy 
information storage and retrieval. 

Encourage candidates to think about their own individual learning styles and 
processing styles in their efforts to develop a suitable organizational system. 
Offering a variety of strategies may help candidates find what works best for 
them. Candidates may use notebooks, file folders, computer files, color coding,  
and other tools. 

Encourage candidates to think about systems that they already find useful and 
build on those. It may be helpful to share your own organizing systems with can-
didates. Also encourage candidates to share their systems with one another.

Establishing a timeline is one of the best things a candidate can do to stay on 
track. You can work with candidates to set up a group calendar and individual 
timelines. Setting group deadlines for candidates to share their work can help can-
didates manage their time. Final deadlines in the National Board process are not 
negotiable, so providers and candidates need to work together to overcome any 
roadblocks. By establishing a learning community built on trust and respect, you 
have built a foundation for encouraging candidates to stay focused. 

Within a single group of candidates, each individual’s thinking style affects 
organization and time management. For example, a candidate who has a global 
approach to processing information might run classes by focusing on relationships 
and try to put each lesson into a wider context. Details can be challenging for glo-
bal thinkers, so you might encourage such candidates to reflect on organization 
methods that have worked for them in the past. As a global thinker proceeds to 
set personal goals and deadlines, you may offer reminders for keeping on track. 

Remember, diversity among candidates’ thinking styles can benefit everyone. One 
candidate’s global thinking style may enrich a fellow candidate who has a more 
linear thinking style and gets bogged down in details. 
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focus	on	the	fIve	core	ProPosItIons

The NBPTS’ Five Core Propositions and the certificate standards form the foun-
dation of the National Board process. Candidates must become able to make con-
nections between their practice and the propositions and standards, while also 
providing evidence of student achievement.   

As candidates navigate the certification process, they will need to understand what 
assessors look for. It will be helpful for candidates to assess their own practice 
through the standards lens. In fact, candidates should aim to hold up the standards 
lens continually throughout the process. 

In the initial planning stage, focus on strengthening candidates’ understanding of 
the Five Core Propositions. Carefully analyzing the basics of the certification proc-
ess is like teaching students the classroom routines at the beginning of the year. 

Help candidates understand the importance of the entry directions. Candidates’ 
teaching activities that don’t easily fit under one of the Five Core Propositions 
should not be included in their portfolio. A great lesson will enhance a candidate’s 
portfolio only if it aligns with the Core Propositions.

This chapter offers three group activities to help candidates connect their own 
practices with the Five Core Propositions.

activity	1a: Beginning Core Proposition Alignment helps candidates align teach-
ing accomplishments with the Five Core Propositions. It also helps candidates 
recognize the diverse range of accomplishments that align with the Five Core 
Propositions.

activity	1B: Identify Core Propositions in Practice helps candidates connect the 
Five Core Propositions to their own teaching. They can brainstorm in small groups 
to consider the questions in Handout 1B. Candidates can then discuss their daily 
activities as teachers and determine where each activity fits on Worksheet 1B. 

activity	1c: Detailed Core Proposition Alignment uses five separate worksheets—
one for each of the Five Core Propositions. The activity offers a framework for can-
didates to focus on each Core Proposition as they identify aspects of their teaching 
practice that they can align with that Proposition. Candidates gain awareness of 
the many attributes associated with accomplished teaching that underlie the Five 
Core Propositions.
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Purposes
• To help candidates learn how to align teaching accomplishments with the 

Five Core Propositions

• To highlight the diverse characteristics of accomplished teaching

Materials
Candidate Worksheet 1A: The Five Core Propositions

Notepaper, five or more sheets of chart paper per group  
(or overhead transparencies), markers

Suggested Time
35–40 minutes, depending on the size of the group

Directions
1. Introduce the activity and its purpose.

2. Ask candidates to think of a memorable, accomplished teacher and make a list 
of that teacher’s characteristics (about 5 minutes).

3. Distribute Candidate Worksheet 1A: The Five Core Propositions. 

4.  Ask candidates to list each of the characteristics of their exemplary teacher 
under the appropriate Core Proposition on Worksheet 1A (about 5 minutes).

5. Have candidates form small groups, with four or five candidates per group). 
Have each group select a recorder/reporter.

6.  Give each small group five pieces of chart paper or transparencies. Assign one 
of the Five Core Propositions to each group. Ask candidates to label each sheet 
with with the group’s assigned Core Proposition. 

7.  Have small group members share their lists from Worksheet 1A and discuss 
exemplary teaching (about 10 minutes).

8.  Have each small group’s recorder/reporter use the chart paper or transparency 
to list group members’ exemplary teacher characteristics that fall under the 
group’s assigned Core Proposition (about 5 minutes).

aCtivity 1a
BegInnIng	core	ProPosItIon	alIgnment
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aCtivity 1a
BegInnIng	core	ProPosItIon	alIgnment	(CONT.)

9. Reconvene the large group. Have each small group’s reporter present the list 
for that group’s assigned Core Proposition. After each group’s presentation, ask 
candidates to identify additional characteristics they have listed under that 
Core Proposition. Candidates should check their individual copies of Candidate 
Worksheet 1A. Add the additional characteristics to the group list before the 
next group presents (15–20 minutes).

10.  Discuss the fact that while accomplished teaching takes many forms, for NBC, 
candidates’ portfolios must clearly show the underlying structure for planning 
and managing teaching and learning. 
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1. Teachers are committed to their students and their learning. 

2.  Teachers know the subjects they teach and how to teach those subjects to students.

3. Teachers are responsible for managing and monitoring student learning.

4. Teachers think systematically about their practice and learn from experiences. 

5. Teachers are members of learning communities.

workSHeet 1a
the	fIve	core	ProPosItIons
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Purpose
• To help candidates connect the Five Core Propositions to their own teaching

Materials
Handout 1B: Identify Core Propositions in Practice

Candidate Worksheet 1B: The Five Core Propositions in Practice 

Suggested Time
45 minutes

Directions
1.  Distribute Handout 1B and Worksheet 1B to each candidate.

2.  Ask the candidates to form small groups to brainstorm and discuss their 
responses to the questions in Handout 1B.

3.  Ask candidates to discuss their daily activities as teachers and determine where 
each activity fits on Candidate Worksheet 1B.

4.  Ask candidates to fill out Worksheet 1B, citing their own activities and 
evidence. 

5.  Reconvene the large group. Discuss examples from individual worksheets. 

aCtivity 1b
IdentIfY	core	ProPosItIons	In	PractIce
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1.  Teachers are committed to students and their learning.

 How might you recognize individual differences? 
How might you adjust your practice accordingly?  
How might you identify students’ development and learning styles? 
How might you treat students equitably? 
How might you help students develop their skills and knowledge?

2.  Teachers know the subjects they teach and how to teach those subjects  
to students.

 How does your subject connect with other disciplines?
What varied approaches do you use to convey your subject to students?

 How do you keep current on changes in your subject and your pedagogy?

3.  Teachers are responsible for managing and monitoring student learning.

	 What different methods do you use to meet instructional goals?
What different approaches do you use to engage your particular students? 
How might you continually assess student learning? 
How might you set key instructional goals? 
How might you assess progress on key instructional goals?

4.  Teachers think systematically about their practice and learn 
from experience.

	 How do you decide on a particular instructional strategy to help your students 
increase achievement? 
What options do you have for seeking others’ advice? 
How can you use research to improve your practice? 
How might you organize your thoughts about teaching decisions?

5.  Teachers are members of learning communities.

 What opportunities can you use to collaborate with other professionals? 
What are some ways you can collaborate with parents? 
How might you take advantage of community resources? 

Source: 
national board resource center at illinois state university. www.coe.ilstu.edu/ilnbpts/

Handout 1b
IdentIfY	core	ProPosItIons	In	PractIce
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Core Proposition Classroom Activity Evidence

1. Teachers are commit-
ted to students and 
their learning.

2.  Teachers know the 
subjects they teach 
and how to teach 
those subjects to 
students.

3.  Teachers are responsi-
ble for managing and 
monitoring student 
learning.

4.  Teachers think sys-
tematically about their 
practice and learn 
from experience.

5.  Teachers are mem-
bers of learning 
communities.

workSHeet 1b
the	fIve	core	ProPosItIons	In	PractIce
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Purposes
• Motivate candidates by helping them connect accomplished teaching char-

acteristics in their practice with the Five Core Propositions

• Increase candidates’ awareness of diverse attributes of accomplished teach-
ing that underlie the Five Core Propositions

• Help candidates describe their teaching practices and identify evidence that 
shows what they know and what they can do

Materials
Five Candidate Worksheets (one for each of the Five Core Propositions) 

Copies of NBPTS’ What Teachers Should Know and Be Able to Do 
(available at www.nbpts.org/UserFiles/File/what_teachers.pdf) 

Notepaper, markers, worksheets 

Suggested Time
60-75 minutes, depending on the size of the group

Directions
1. Introduce the activity and its purpose. 

2. Distribute the five “Core Proposition” worksheets to candidates (one worksheet 
for each of the Five Core Propositions) and copies of What Teachers Should 
Know and Be Able to Do.  

3. Ask candidates to spend 20-25 minutes noting responses to the worksheet 
prompts. Ask them to be as specific as possible in their responses.

4. Pair up the candidates. Have partners share their notes and reflections on a Core 
Proposition of their choice (5–10 minutes).

5. Ask candidates to look at the description of their selected Proposition in What 
Teachers Should Know and Be Able to Do. Ask them to highlight the key words and 
phrases in the description (5–10 minutes).

6. Have candidates write the highlighted key words and phrases on notepaper.

7. Ask candidates to look at their five completed worksheets and compose a holistic 
reflection on their teaching examples that provide evidence of the proposition as 
described in What Teachers Should Know and Be Able to Do (30 minutes).

Repeat steps 4 through 7 for each of the Core Propositions. 

aCtivity 1C
detaIled	core	ProPosItIon	alIgnment
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How I identify my students’ individual 
needs:

How I meet my students’ individual 
needs:

How I ensure an equitable learning 
environment for my students:

What I do to help my students develop 
their knowledge and skills:

1.  Teachers are committed to students and their learning.

workSHeet
core	ProPosItIon	1
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workSHeet
core	ProPosItIon	2

How I’ve developed a deep understanding 
of the subject I teach:

How I connect my subject to other 
subjects and to the everyday world:

Strategies I use to teach my subject and 
reasons for selecting those strategies:

How I create multiple ways for students 
to learn the subject I teach:

2.  Teachers know the subjects they teach and  
         how to teach those subjects to their students.
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workSHeet
core	ProPosItIon	3

How I set and plan instructional goals: What I do to keep students engaged, 
motivated, and challenged:

How I gauge and assess student learning: Methods I use to give feedback to 
students, parents, colleagues, and 
administrators about student progress:

3.  Teachers are responsible for managing  
and monitoring  student learning.
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workSHeet
core	ProPosItIon	4

How I assess the effectiveness of a 
strategy or lesson:

What I do when a lesson or teaching 
strategy is not working:

How I use student assessment for 
planning:

What I do to deepen my understanding of 
students, subject, and pedagogy:

4.  Teachers think systematically about their  
practice and learn from experience.
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workSHeet
core	ProPosItIon	5

Knowledge I’ve gained about teaching 
and learning, which I’ve used to improve 
my practice:

How I collaborate with other 
professionals and contribute to the 
teaching profession:

Steps I take to involve parents in my 
students’ learning:

Community resources I take advantage of 
to enhance student achievement:

5.  Teachers are members of learning communities.
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focus	on	the	standards:	stage	I

Once candidates are thoroughly familiar with the Core Propositions, they are 
ready to focus on the standards. In navigating the certification process, they will 
need to understand what assessors look for. The standards are the only criteria 
used for awarding certification. By carefully examining the rubrics included in 
each certificate’s Scoring Guide, they will see how important the standards are to 
the process. Candidates can access each certificate’s Scoring Guide online at:  
www.nbpts.org/for_candidates /scoring.

Encourage candidates to assess their own practice through the standards lens. In 
fact, candidates should aim to hold up the standard lens continually throughout 
the process. You can encourage this through structured group activities.

The standards are hard to analyze in a group discussion because each certificate 
has its own standards. The standards are more directly connected to a teacher’s 
practice than the Five Core Propositions. 

Initially, candidates need to identify several ways in which their instruction meets 
each standard in their certificate area. Then, candidates can consider how they 
assess student understanding in each standards area.

Next, candidates are ready to analyze their instruction for evidence of the stand-
ards. They may do this together in small groups or individually by keeping jour-
nals. The important thing is that they examine their own practice in light of each 
standard. The following two Candidate Worksheets can help to make the analysis 
more concrete:

• Standards for YA/ELA (pages 1 and 2)

• My Standards (pages 1 and 2)

After candidates have carefully analyzed the standards, have them form small 
groups to share their observations. They should feel free to ask questions, add 
comments, and openly discuss areas of disagreement. This is where the learning 
community of the support class begins to gel. When colleagues engage in a discus-
sion about their practice, it can clarify concepts and open doors. 
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Standards
Classroom  
Activities Assessments

1.  Knowledge of Students

2.  Knowledge of English 
Language Arts

3.  Instructional Design 
and Decision Making

4.  Equity, Fairness,  
and Diversity

5.  Learning Environment

6.  Instructional Resources

7.  Integrated Instruction 

8.  Reading

9.  Writing

10.   Speaking and        
Listening

Candidate workSHeet
standards	for	Ya/ela	(PAGE	1)
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Candidate workSHeet
standards	for	Ya/ela	(PAGE	2)

Standards
Classroom  
Activities Assessments

11.   Viewing and Producing 
Media Texts

12.  Language Study

13.  Assessment

14.  Self-Reflection

15.   Professional 
Community

16.   Family and 
Community 
Involvement
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Candidate workSHeet
mY	standards	(PAGE	1)

Standards
Classroom  
Activities Assessments

1.  

2.  

3.  

4. 

5.  

6.  

7.   

8.  

9.  

10.   
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Candidate workSHeet
mY	standards	(PAGE	2)

Standards
Classroom  
Activities Assessments

11.

12.  

13.  

14. 

15.  

16.  
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focus	on	the	standards,	stage	II
In the second stage of focusing on the standards, candidates continue to analyze 
standards, but the focus becomes more specific. Instead of just thinking generally 
about their practice, candidates focus on the specific lessons they have selected to 
use in their portfolios. 

As candidates develop a clearer understanding of the standards over time, they 
should reread the directions for each entry to determine which standards the entry 
assesses. They can make a list of just those standards, using the worksheet, Stand-
ards Assessed In My Entry. The worksheet has space for them to note the evidence 
for each standard that they have already included in a draft entry. You can introduce 
this step by using the Group Worksheet, Standards Assessed in YA/ELA, as a tem-
plate for group discussion.  

Next, candidates can analyze how their practice moves from hitting all the stand-
ards required in an entry to connecting those standards to evidence of student 
learning. For this step, there are two Analyze Your Practice worksheets: one for 
group discussion and one for individual use. Similarly, there are also two Entry 
Analysis worksheets: one for group discussion and one for candidates to use indi-
vidually. Completing these worksheets will help make it very clear to candidates 
what may be missing from their work.

Use the worksheets to assist in analyzing your practice:  whenever you make a 
claim in an entry about your teaching, you must be able to substantiate it with 
evidence.
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Standards for Entry Evidence

1.   Knowledge of Students

2.   Knowledge of English Language Arts

3.    Instructional Design and  
Decision Making

4.    Equity, Fairness, and Diversity

5.   Learning Environment

6.    Instructional Resources

7.   Integrated Instruction 

8.    Speaking and Listening

9.   Language Study

10.   Assessment

11.  Self-Reflection

group workSHeet
standards	assessed	In	Ya/ela
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Standards for Entry Evidence

1.   

2.   

3.   

4.   

5.   

6.    

7.   

8.   

9.   

10.  

11.  

12.

13.

14.

Candidate workSHeet
standards	assessed	In	mY	entrY
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Claim Evidence
Impact on  

Student Learning

 1.  Student X understands 
how the divergent views 
in American society 
from 1840-1860 led to 
the Civil War.

He can list five divergent 
views on a chart and 
explain in his own words 
to a peer how each one 
influenced different sec-
tions of the country.

He can now document a 
trend in society at that 
time and compare it to 
similar trends today.

2.

3.

4.

5.

group workSHeet
analYze	Your	PractIce	

Use to assist in analyzing your practice: whenever you make a claim in an entry about 
your teaching, you must be able to substantiate it with evidence.
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group workSHeet
analYze	Your	PractIce	

Use to assist in analyzing your practice: whenever you make a claim in an entry about 
your teaching, you must be able to substantiate it with evidence.

Claim Evidence
Impact on  

Student Learning

1.

2.

3.

4.

5.
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group workSHeet
entrY	analYsIs

Rubric Evidence
Impact on  

Student Learning

1. Sets high, worthwhile, appro-
priate goals that address content 
and processes; fosters equitable 
learning environment.

2. Student writing has been fully 
incorporated into overall goals for 
student learning.

3. Teacher engages students in 
using a rich variety of sources of 
evidence to advance and support 
reasoning and enhance learning.

4. Teacher selects, adapts, and/or 
creates a variety of instructional 
resources to elicit writing that 
demonstrates students’ under-
standing of intradisciplinary and/
or interdisciplinary connections 
in social studies-history.

5. Teacher is able to accurately 
describe, analyze, and evaluate 
each student’s work based on cri-
teria known to the student and 
clearly connected to learning goals.

6. Teacher provides supportive 
and constructive feedback that 
enhances student learning.

Use to assist in analyzing your entry: look for evidence of student learning. These are for 
EA/Social Studies-History.
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Candidate workSHeet
entrY	analYsIs

Use to assist in analyzing your entry: look for evidence of the standards that are valued. 

 1. 

2.

3.

4.

5.

Claim Evidence
Impact on Student 

Learning
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focus	on	the	scorIng	guIde

After candidates have completed their standards analyses, encourage them to 
reread the rubrics closely. They can download each certificate area’s Scoring Guide 
for Candidates from the NBPTS Web site. 

The Scoring Guide for Candidates is organized into two parts. The first part leads 
candidates through the scoring process. It provides tools to help candidates under-
stand and interpret their scores, and it is applicable to all certificate areas. The 
second part is certificate-specific. It provides the scoring rubrics for each portfo-
lio entry and Assessment Center exercise in the candidate’s certificate area. This 
can help candidates in developing their portfolio entries and preparing for their 
Assessment Center exercises.

It is important for you to spend class time going through a sample Scoring Guide for 
Candidates, because many candidates overlook the need to read the Scoring Guides. 

Candidates also can benefit from using the online Evaluation of Evidence Guide 
provided by NBPTS to evaluate their performance on each entry. Each certificate-
specific guide corresponds to an individual portfolio entry for the candidate’s certifi-
cate area, and each includes questions that shape how assessors view the evidence 
that candidates submit. Candidates can check whether their evidence presents a 
clear, consistent, and convincing picture of the standard and of their own impact on 
student learning. If the evidence does not do so, revision is in order. The handout 
provided is a sample for portfolio entry 1 from the Evaluation of Evidence Guide for 
Adolescent and Young Adulthood/English Language Arts (AYA/ELA). 

Summation
Over the course of the National Board process, many candidates may not take 
the time to revisit and fully digest the portfolio directions, standards, and scor-
ing guide. Therefore, as a support provider, it is particularly helpful for you to be 
unrelenting in your reference to these documents and in your use of them. If can-
didates only download the documents and skim them at the beginning of the proc-
ess, they will not be thinking systematically. 

Candidates need to revisit the Five Core Propositions, examine the propositions in 
light of their own practice, and spend significant time absorbing the standards. 
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All of the online NBPTS handouts pertaining to the Five Core Propositions, the 
standards, and the Scoring and Evaluation of Evidence Guides are designed to help 
candidates analyze and reanalyze these foundational tenets throughout each stage 
of the National Board process. The handout on the following two pages is a reprint 
of the Evaluation of Evidence Guide for AYA/ELA.
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Handout
samPle	evaluatIon	of	evIdence	guIde	(PAGE	1)

evaluation	of	evidence	guide
adolescence and young adulthood/english language arts
portfolio entry 1

1._ _Aspects_of_teaching._As_you_read_through_the_response,_note_evidence_per-
taining_to_EACH_of_the_aspects_listed_below._Evidence_may_come_from_one_or_
more_data_sources_for_any_one_aspect.

 a)  knowlEdgE_of_studEnts_(kos): Knowledge of students both as indi-
viduals and as readers and writers.

 b)  goAls/ConnECtions_(g/C): Goals and connections among the goals, 
student needs, and instruction.

 c)  AnAlysis_of_studEnt_REsponsEs_(AnA): Accuracy, completeness, 
awareness of understandings and misunderstandings, recognition of student 
progress as seen in the student work.

 d)  REAding_pRoCEss_(Rp): The context for reading and interpretation of 
texts established by the teacher; ways students are or are not encouraged and 
supported to take an active, critical stance towards texts; support for mul-
tiple interpretations that are grounded in text; support for non print-based 
media as legitimate textual sources; types and range of genres represented.

 e) _wRiting_pRoCEss_(wp): The teacher’s understanding and teaching of the 
writing process as a complex, recursive, individual process, including sup-
port for individual approaches, writing for multiple purposes and audiences, 
multiple stages of development, review, and editing.

 f)  AssEssmEnt_(Asmt): How student work is assessed and feedback 
is given.

 g) _plAnning_(p): What will be done to address student strengths and weak-
nesses.

 h) _instRuCtionAl_REsouRCEs_(iR): The texts, resources, and activities the 
teacher used to engage students in reading and writing.

 i)  REflECtion_(R): Evidence the teacher is thinking critically about his or her 
own practice in relation to individual students and their general approach to 
reading and writing.
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Handout
samPle	evaluatIon	of	evIdence	guIde	(PAGE	2)

2._ _does_the_instruction_promote_the_student’s_growth_as_a_reader_and_as_a_
writer?_(Answer_for_each_student.)_Think_about_the_quality_of_and_the_links_
among_the_different_parts_of_the_evidence._Are_the_parts_and_links_logical,_
accurate,_and_complete?_The_links_to_think_about_are:

• Information about the student — the goals — the instruction
• The instruction, including next steps and feedback — the teacher’s analysis of 

the student work
• The teacher’s analysis — the student work (i.e., quality of “fit:” do the two 

sources support and enhance each other, or do they conflict and undermine 
each other?)

3.____does_the_teacher’s_general_approach_to_reading_and_writing_support_student_
growth?_Consider:

• Is there support for students to be activities, critical readers?
• Does the instruction support multiple interpretations of literature that are 

grounded in text?
• Does the teacher recognize that the writing process is a complex, recursive, 

individual process, teaching and allowing for multiple approaches, multiple 
stages of development, multiple drafts, review (by student, peers, and/or 
teacher), and revision?

• Does the instruction support students in active exploration of their own ideas 
and the writing process?

• Does the teacher’s use of instructional texts, resources, assessment, and feed-
back support continued growth in reading and writing?

4.____Think_about_the_performance_as_a_whole._overall,_what_is_the_nature_of_the_
evidence_that_the_teacher_is_able_to_use_analysis_of_students’_responses_to_
different_types_of_texts_and_analysis_of_student_writing_to_support_student_
growth?_Think_about:

• The evidence in the analysis of the responses by both students
• Your judgement of the effectiveness of the instruction for each  

of the students
• The evidence pertaining to the teacher’s general approach to teaching reading, 

interpretation of texts, and writing
• The links among the different aspects of the performance

© 2009 National Board for Professional Teaching Standards | All rights reserved.
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Promote	wrItIng	skIlls

Candidates need to understand and develop skills in three specific types of writ-
ing required by the National Board Process: descriptive, analytical, and reflective. 
Understanding what makes each type of writing distinctive allows candidates to 
become more comfortable and confident writers. Increased facility with writing will 
help candidates progress to the next step of documenting their accomplishments.

Many candidates are concerned about their ability to represent their teaching skills 
using the style and vocabulary required by the National Board. Many are mature 
professionals who are uncomfortable in situations that involve analyzing their 
expertise. Furthermore, many candidates have little experience with the three 
types of writing required in the portfolio entries. 

Candidates who are uncomfortable giving and receiving feedback on their writing 
will miss out on the learning that results from collaborative work. It is crucial to 
address any anxieties related to writing, so that candidates can maintain confi-
dence throughout the National Board process. The steps you have taken to create 
candidate-centered support and build a learning community are crucial. As you 
focus on candidates’ writing skills, pay particular attention to the following from 
Parts 1 and 2 of this guide:

acknowledge	the	needs	of	adult	learners. Understanding candidates’ needs 
helps to establish a safe, respectful, and collegial learning environment. Develop 
activities that honor the candidates’ experiences, expertise, learning styles, and 
individual strengths. 

nurture	“can-do”	Beliefs.	Showing confidence in candidates’ writing abilities and 
integrating writing activities into group sessions will help to build candidates’ con-
fidence levels.

Provide	effective	feedback. Helping candidates become comfortable giv-
ing and receiving feedback on their writing will help them meet the National 
Board’s standards, enrich their learning experience, and provide motivation and 
encouragement.

celebrate	learning	and	accomplishments. Recognizing and celebrating candi-
dates’ growth and achievements is important for maintaining the motivation and 
confidence that candidates will need to complete the National Board process.  

The following activity can help candidates hone their skills in descriptive, analyti-
cal, and reflective writing.
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aCtivity
PractIce	and	IdentIfY	three	tYPes	of	wrItIng

Purpose
• To help candidates focus, think clearly, and sharpen their  

writing skills

Materials
Writing materials, three writing identification handouts

Suggested Time
20-30 minutes (You can offer writing prompts to candidates at the beginning of 
each session to help them focus, think clearly, and sharpen writing skills.)

Directions
1.  Offer candidates a writing prompt associated with one of the three types of 

writing: descriptive, analytical, or reflective.  

descriptive	writing	recounts,	illustrates,	and	explains;	it	tells	what,	when,	who,	
where,	or	how.	

suggested	prompts:

• Describe your classroom.

• Tell about a challenging student.

• Describe a successful lesson.

• Describe an unsuccessful lesson.

• Describe how you engage parents.

• Write about a successful teaching strategy.

• Discuss an effective assessment tool.

analytical	writing	requires	candidates	to	examine	their	students	and	their	prac-
tice;	it	interprets,	provides	rationale,	evaluates,	and	probes;	it	tells	why,	in	what	
way,	or	in	what	manner.	

suggested	prompts:

• Tell why you have organized your classroom in a certain way.

• Explain what you think causes a particular student to behave in a way that 
is challenging.
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• Tell what you think produces a successful lesson.

• Tell what you believe leads to an unsuccessful lesson.

• Evaluate the activities you use for engaging parents. 

• Explain why you choose one teaching strategy over another.

• Tell why you choose one particular assessment tool over another.

reflective	writing	requires	candidates	to	think	about	their	practice	and	its	effects	
on	students	or	to	think	about	future	decisions	based	on	that	information;	it	requires	
evaluating	past	actions	and	deliberating	about	future	actions;	it	may	involve	assess-
ing,	comparing,	and	considering	choices.	

suggested	prompts:	

•   If you were to move to another classroom, how would you set up the 
classroom?

• What is your plan for dealing with challenging students in the future?

• What would you do to improve a particular lesson?

•  What are some additional activities that you think would be effective for 
engaging parents?

• What alternative teaching strategies would you like to use?

• What is another possible assessment tool you could use?

2.  Ask candidates to write on the same topic for 10 to 15 minutes.

3.  Pass out the three writing identification handouts: Identifying Descriptive 
Writing, Identifying Analytical Writing, and Identifying Reflective Writing.

4.  Pair up the candidates. Ask partners to share their writing with each other. 
Using the writing identification handouts, candidates should look for evidence 
of each of the three types of writing (10 15 minutes) a partner’s work. 

Note: Candidates who aren’t comfortable sharing can complete their own work-
sheet. Encourage candidates to share, however, and remind them to focus on 
putting their thoughts into writing without spending too much time on the 
mechanics of writing.

5.  Reconvene the large group. Ask candidates to share examples of the three 
types of writing (5 minutes).
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Statement from 
the Writing Sample

Why It Is  
Descriptive Writing

Candidate workSHeet
IdentIfY	descrIPtIve	wrItIng
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Statement from 
the Writing Sample

Why It Is  
Analytical Writing

Candidate workSHeet
IdentIfY	analYtIcal	wrItIng
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Statement from 
the Writing Sample

Why It Is  
Reflective Writing

Candidate workSHeet
IdentIfY	reflectIve	wrItIng



candidate-centered support: a supplemental guide for national Board support providers 101

Section 3:  sharpen
 skills fo

r su
ccess

facIlItate	documentatIon		
of	accomPlIshments

Although candidates may have many activities to include in entry #4, they may 
not necessarily recognize all of their daily tasks and achievements as accomplish-
ments. And teachers who instinctively know that their work helps their students 
may not be sure how best to communicate how it helps. Also, candidates might 
not know how to select evidence to show how their work impacts student learning. 
They may need help with activity and evidence selection. They may also need help 
articulating clearly and convincingly how their activities affect student learning. 

Many candidates are not comfortable touting their abilities. In some cultures, it is 
considered unseemly to speak openly about one’s contributions. Therefore, some 
candidates may not have had the opportunity to reflect on their accomplishments 
and look for evidence of student learning. Furthermore, in some cultures, vocal 
assertiveness and inquiry are viewed as rude or confrontational; it is more appro-
priate to listen without comment to ensure that a response is not taken as a chal-
lenge. Silence can be a sign of respect and deference to the speaker, rather than a 
sign of ignorance or lack of interest.

Your early efforts to create candidate-centered support and build a learning com-
munity are crucial for supporting candidates’ efforts to identify and document 
their accomplishments. Pay particular attention to the following:

understand	the	role	of	cultural	diversity	in	learning.	When you understand 
how cultural background affects a candidate’s learning, it shows respect for all 
candidates. Cultural sensitivity can also help you understand why some candidates 
might have trouble touting their achievements. 

recognize	learning	style	Preferences.	As you plan learning activities, bear in 
mind that some candidates absorb information best by taking notes or viewing 
visual displays, while others may benefit more from conversing or doing a hands-
on activity. Some candidates may hesitate to take part in group conversations to 
identify accomplishments. Those who prefer to work on their own may use the 
Brainstorming Lists of Activities worksheet.

appreciate	candidates’	multiple	Intelligences. Verbal-linguistic intelligence is 
obviously useful for documenting accomplishments, but it’s not the only form of 
intelligence that contributes to candidates’ accomplishments. When you value and 
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respect multiple intelligences, it helps candidates build confidence and identify 
their accomplishments.

foster	a	collaborative	learning	environment.	When candidates work together in 
small groups and talk about one another’s achievements, it encourages collabora-
tion and participation in larger group discussions.

Provide	effective	feedback. Your protocols for ensuring useful, respectful feed-
back help to ensure that candidates feel supported by you and by their colleagues, 
both personally and professionally. Try to schedule individual meetings with each 
candidate throughout the process so that no one feels embarrassed by being sin-
gled out when special attention is required.  

The following pages offer several useful worksheets for candidates. Candidate 
Worksheet 1 asks candidates to list recent activities that are relevant to their 
board candidacy. Worksheets 2a, 2b, and 2c are designed to help candidates docu-
ment their activities. All four of these worksheets can help students think about 
their activities and organize their thoughts to begin the task of documenting 
accomplishments.  

The worksheets focus on three types of activities: (1) learning, (2) leadership and 
collaboration, and (3) family or community engagement.  Consider asking can-
didates to create a Venn diagram of the activities they have listed in those three 
categories. It would allow candidates to see where their various interests and 
accomplishments as learners, leaders, and community engagers overlap. The over-
lap may show a consistency in the candidate’s accomplishments that helps to focus 
the entry. Following the four worksheets is a handout showing a sample Venn dia-
gram from NBPTS.
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List activities you have participated in as a learner over the past four years and during your cur-
rent year of candidacy:

1. ______________________________________________________________________________

2. ______________________________________________________________________________

3. ______________________________________________________________________________

4. ______________________________________________________________________________

5. ______________________________________________________________________________

6. ______________________________________________________________________________

7. ______________________________________________________________________________

8. ______________________________________________________________________________

List activities in which you have served as a leader or professional collaborator over the past 
four years and during your current year of candidacy:

1. ______________________________________________________________________________

2. ______________________________________________________________________________

3. ______________________________________________________________________________

4. ______________________________________________________________________________

5. ______________________________________________________________________________

6. ______________________________________________________________________________

7. ______________________________________________________________________________

8. ______________________________________________________________________________

List activities you have initiated during your current year of candidacy that engage students’ 
families and the community in students’ learning:

1. ______________________________________________________________________________

2. ______________________________________________________________________________

3. ______________________________________________________________________________

4. ______________________________________________________________________________

5. ______________________________________________________________________________

6. ______________________________________________________________________________

7. ______________________________________________________________________________

8. ______________________________________________________________________________

Candidate workSHeet 1
BraInstormIng	lIsts	of	actIvItIes
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Activity 
Description

Significance of 
Activity

Impact  
of Activity  
on Student 
Learning Documentation

Candidate workSHeet 2a
evIdence	of	actIvItIes	as	a	learner
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Activity 
Description

Significance of 
Activity

Impact  
of Activity 
on Student 
Learning Documentation

Candidate workSHeet 2b
evIdence	of	leadershIP		
and	collaBoratIon	actIvItIes
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Activity 
Description

Significance 
of Activity

Impact  
of Activity 
on Student 
Learning Documentation

Candidate workSHeet 2C
evIdence	of	actIvItIes	to	engage	students’	famIlIes	
and	the	communItY	In	learnIng
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Handout
samPle	venn	dIagram	showIng		
overlaP	of	actIvItIes

Category 3
Teacher 

as leader/collaborator
at local, state, and/or

national level

EXAMPLE:
Inviting parents or
community leaders 

as speakers

EXAMPLE:
Taking a course to

learn about a cultural
group that is part of

the school community

EXAMPLE:
Mentoring

Category 1
Teacher 

working with 
students’ families 

and community

Category 2
Teacher 

as learner

Use the information from worksheets 1, 2a, 2b, and 2c to create a similar Venn diagram 

of your activities.  
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BuIld	vIdeotaPIng	confIdence

Many candidates experience technical difficulties when videotaping their own 
instruction for National Board entries. Some lack access to the appropriate video 
equipment. Some need assistance setting up equipment and adjusting sound qual-
ity, picture resolution and technical details. Candidates may also become overly 
focused on how they look or sound on videotape.

Remind candidates that the video entries are not a test of their technical capabili-
ties. These entries are simply a way to provide assessors with evidence of student 
learning. Video entries give assessors a quick view of the classroom in action. The 
video supports the written analysis that candidates submit. It also provides a con-
nection between what candidates write and what their videos show.

Some candidates in your group have technological expertise that they can share 
with the rest of the group. You can also encourage candidates to seek technical 
support from media specialists in their school or district.

Some candidates may believe they have little ability to capture their practice on 
video in the manner required by the National Board. In Part I of this guide, the 
section titled, “Nurture ‘Can-Do’ Beliefs,” focuses on encouraging candidates’ 
belief that they can complete the National Board process. When you help candi-
dates recognize how their practice aligns with the National Board’s requirements, 
it helps them see how they can successfully satisfy the videotaping requirements 
and stay motivated even in the face of challenges.

The following activity uses four worksheets that can help candidates focus on the 
evidence required in the National Board process. It draws on practices from Provide 
Effective Feedback in Section 2 of this guide. Asking candidates to complete the 
worksheets for their own entries will help them gain comfort with giving and receiv-
ing feedback when they analyze a partner’s entries. 
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aCtivity
vIdeo	analYsIs	feedBack

Purposes
• To help candidates focus on required evidence in their video entries

• To encourage candidates to give one another effective feedback as they ana-
lyze their videotapes

• To help ensure that feedback helps candidates align expectations and priori-
ties, identify where to take corrective action, fill gaps in knowledge, and 
overcome anxieties about the videotaping process

Materials
Writing materials, four worksheets: (1) Video Analysis Feedback – Student; (2) 
Video Analysis Feedback – Teacher; (3) Video Analysis Feedback – Instruction; and 
(4) Video Analysis Evidence

Suggested Time
60 minutes

Directions
1.  Give each candidate two copies of each worksheet: (1) Video Analysis Feedback 

– Student; (2) Video Analysis Feedback – Teacher; (3) Video Analysis Feedback 
– Instruction; and (4) Video Analysis Evidence.

2.  Ask candidates to analyze their own video entries by completing the three 
Video Analysis Feedback worksheets. Ask them to view their entries repeat-
edly—once for each worksheet (30 minutes).

3.  Ask candidates to complete the Video Analysis Evidence worksheet by answer-
ing the questions for each of their entries (15 minutes).

4.  Pair up the candidates. Ask candidates to complete the Video Analysis 
Feedback and Video Analysis Evidence worksheets for each of their partners’ 
entries, as they did for their own entries (30 minutes).

5.  Reconvene the large group.  Ask candidates to share what they learned about 
their teaching from the video analysis (15 minutes).
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Candidate workSHeet
vIdeo	analYsIs	feedBack—students

Students in the Video 0 1 2 3

Are all students engaged?

Are all students invited to participate?

Do students have opportunities to ask 
questions and make connections?

Do students take intellectual risks?

Do the students interact positively with 
the teacher?

Do the students interact positively with 
one another?

Is there evidence of student learning?

Key:  0 = none of the time 1 = occasionally 2 = sometimes 3 = regularly
 
Strengths: 

Areas for improvement:          

Suggestions for improvement:

Source: 
mack-kirschner, adrienne, 2005. The	National	Board	Certification	Workbook, second edition. 
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Teacher in the Video 0 1 2 3
Does the teacher clearly articulate goals 
and expectations? 

Does the teacher provide equitable 
opportunity for student participation?

Does the teacher clarify misconceptions 
and give opportunities for students to  
ask questions?

Does the teacher monitor student 
learning?

Does the teacher make accommodations 
for students with special needs?

Does the teacher give students the oppor-
tunity to explore higher-level thinking?

Does the teacher show respect for all of 
the students?

Key:  0 = none of the time 1 = occasionally 2 = sometimes 3 = regularly

Strengths: 

Areas for improvement:

Suggestions for improvement:

aCtivity
vIdeo	analYsIs	feedBack—teacher
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aCtivity
vIdeo	analYsIs	feedBack—InstructIon

Teacher in the Video 0 1 2 3

Is the instructional goal clear?

Are instructions and directions 
scaffolded?

Does the teacher give opportunities for 
students to ask questions and clarify 
misconceptions?

Does the teacher give students opportuni-
ties to practice what they are learning?

Does the teacher give students opportuni-
ties to make connections with previous 
learning?

Is there evidence that instruction is differ-
entiated to suit individual needs?

Do the instructional strategies work?

Are the materials and resources used 
effective?

Does the feedback given seem useful?

Key:  0 = none of the time 1 = occasionally 2 = sometimes 3 = regularly
 
Strengths: 

Areas for improvement:          

Suggestions for improvement:
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Candidate workSHeet
vIdeo	analYsIs	evIdence

Recording Analysis Questions 
from Entry Instructions Evidence in Video Segment

Source: 
mack-kirschner, adrienne, 2005. The	National	Board	Certification	Workbook, second edition. 
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PrePare	candIdates	for		
the	assessment	center

It is very hard to teach all day while also finding time to build a portfolio and pre-
pare for the Assessment Center. Some candidates plan to complete their portfolio 
before preparing for the Assessment Center, and some prepare for the Assessment 
Center first. Some work on both tasks simultaneously, and some alternate. In any 
case, it’s important for candidates to build extended Assessment Center prepara-
tion time into their plan. Too often, candidates become so pressed for time that 
they fail to prepare properly. 

The National Board’s six Assessment Center prompts count for 40 percent of the 
final score, so candidates should not take these lightly. Many candidates don’t real-
ize that if they skip just one prompt, none of their submissions for that year will 
be scored. This is the sort of helpful information that you can offer as a support 
provider.

It is tempting for candidates to procrastinate, but being well prepared can signifi-
cantly reduce anxiety. It is wise not to enter the test blindly, especially since the 
NBPTS has made the assessment so transparent. NBPTS offers a tutorial on the 
format and sample questions at the end of the Scoring Guide, so candidates who 
use those resources shouldn’t experience any surprises. 

Much of the difficulty that some candidates face comes from lack of confidence in 
a particular area. Channeling the work through areas of strength can help candi-
dates build confidence in their practice. Pay particular attention to “Nurture Can-
Do Beliefs” in Section I of this guide. 

Managing all aspects of preparation for the Assessment Center requires careful 
planning. Thorough preparation includes each of the following: 

Planning the logistics
Test directions explain most of the testing logistics. Many candidates appreciate 
an early reminder to sign up for the Assessment Center appointment. When the 
appointment is confirmed, take time to build appropriate space on the candidate’s 
timeline to avoid unnecessary panic.
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Doing an online tutorial
An interactive Web tutorial on how the testing screen works is available at:  
www.nbpts.org/for_candidates/assessment/prepare_for_your_appoint. It includes 
sample exercises are an invaluable tool for candidates. Review the exercises in class 
together, or have candidates review them on their own as an assignment. Many can-
didates miss the fact that there could be several parts to each question. It is entirely 
ethical to discuss format and layout topics.

Breaking down prompt descriptors
Prompt descriptors are located in the Scoring Guide. They explain exactly what 
the candidate will be asked to produce during the test. Thoroughly understanding 
what is expected will build candidates’ confidence. Ask candidates to go through 
the prompt descriptors sentence by sentence and reword each, as shown in the 
handout, Reword the Expectations. You can help candidates reword the questions 
within a prompt to clarify the scope of the work. This is especially helpful for Eng-
lish Language Learners.

Researching Concepts
Researching the concepts and principles in the assessment takes a lot of time. The 
descriptors give broad indications of content that may appear on the assessment. 
Candidates are responsible for the entire age range of the certificate, so it is wise 
to broaden candidates’ horizons when preparing them for the test. An organized 
approach seems to work best. For example, the science description says the candi-
date needs to identify and understand fundamental concepts and principles in sci-
ence. One approach is to create a list of concepts and principles that are covered in 
grades three through six.

Creating practice questions
Candidates can share their knowledge of teaching at different grade levels to help 
one another identify ideas that are investigated in each grade. Candidates need 
to understand a concept well enough to explain it, apply it to student inquiries 
concerning real-world phenomenon, identify real-world connections and create a 
learning experience. Encourage candidates to think through a few concept exam-
ples before the test, so that they will be ready for whatever happens to come up on 
the test. The Concept Preparation handout gives an example. 

Consider grouping candidates by certificate area, so they can discuss possible 
prompts together.
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Never ask NBCTs to make prompts, because someone might inadvertently reveal 
an actual question. Candidates can ask colleagues to look at the sample prompts 
on the NBPTS Web site and create multistep questions. Special Needs teachers 
and English as a New Language teachers can be great sources, because their work 
crosses disciplines. 

Taking Timed Practice Assessments
Since the test is always given on a computer, it is best to take timed practice 
assessments on a computer. Many candidates lack experience typing timed 
prompts. The less experience a candidate has, the more that candidate should 
practice. If members of the group answer a prompt together in a computer lab, 
they will be able to compare answers to the rubric and learn from one another in 
small group discussions. Later, the individual prompts will be available for addi-
tional practice.

Although some candidates won’t need all of these steps, those who follow them 
will be very well prepared. 

For even more preparation, the Washington Education Association has designed a 
very detailed program. For information, please visit   www.washingtonea.org/ and 
select the “Learn, Grow, Improve” tab.

For a list of tips to calm candidates’ anxieties on the test day and help them feel 
more comfortable, see the handout, Test Day Tips, in the pages that follow.
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Focus on your understanding of each of the following expectations by changing 
the sentences into personal statements in your own words.

1.  Candidates will demonstrate their ability to identify and understand 
fundamental concepts and principles in science.

I	have	to:

2. Candidates will be asked to respond to a student’s inquiry about a real-world 
phenomenon by identifying scientific concepts and principles that are related 
to the real-world phenomenon.

I	have	to:

3. Candidates will be asked to describe an appropriate learning experience that 
will provide student understanding of a concept/principle that relates to the 
real-world phenomenon.

I	have	to:

Candidate workSHeet
reword	the	exPectatIons	(scIence	examPle)
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After rewording the prompt, you may find it helpful to organize your information using 
a chart or similar graphic organizer. This will later provide you with an easy reference as 
you continue to prepare for the Assessment Center exercises.

Science Concept
Real-World  

Phenomenon
Learning  

Experience

Earth and moon orbits A fourth-grade student has 
watched a lunar eclipse and 
wants to understand what 
happened.

Set up a demonstration with 
a globe, a ball, and a flash-
light to show how the move-
ment of the moon interrupts 
rays of the sun.

Handout
concePt	PreParatIon	(scIence	examPle)
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Here are a few things to help you prepare and be comfortable on test day.

• Take your photo ID and your Authorization Form to the test center.

• Dress in layers so you can adjust to the temperature in the room.

• Take the computer tutorial again in order to get settled.

• Bring bottled water and a snack for energy. 

• Take the allotted breaks to help maintain your ability to focus.

• When you begin a prompt, first read all parts of the question,  
so that you will thoroughly understand what you are being asked to do.

• Allocate your time so that you will have enough time to answer  
each prompt.

• First, list all the main points of your response, then add detail if you have time.

• If you get stuck, restate the question.

• Remember that you do not have to write in paragraphs. You may use bullets or 
lists.

• Stay on the topic. There won’t be enough time to go off on tangents.

• Use the scoring criteria that appears with each question to help make sure you 
answered what was asked.

• Never share the prompts with anyone.

• Take a couple of deep, cleansing breaths whenever you need to refocus, de-stress 
and relax. 

• Remember, the better prepared you are, the better you’ll do.  
 
 
Good luck!

Handout
test	daY	tIPs
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Section 3:
SHarpen SkillS for SuCCeSS

recaP
This third and final section of the guide focuses on the “nitty-gritty” skills 
required to complete the National Board Certification process. First, candidates 
must organize themselves in a way that makes sense for them.  The focus then 
shifts to the foundational tenets of the National Board process that candidates 
internalize—The Five Core Propositions, the standards, and scoring. Once candi-
dates understand those basics, they focus on the three types of writing required 
by the portfolio. They also think about the nature of their work as leaders, learn-
ers, and community engagers. They find ways to document what they have accom-
plished in those areas.  Candidates also build confidence about videotaping and 
critiquing their lessons. Finally, they prepare for the Assessment Center.

Once support providers have considered the individual needs of each candidate 
(part I) and worked to create a learning community (part II), candidates will be 
well-situated to complete the NBC process. 

In the end, however, the National Board Certification process is unique to each can-
didate, and each must make the process his or her own. As a support provider, your 
role is to place the candidates at the center of their own learning and provide fair, 
equitable access and skill development to all who seek your support. From there, let 
the candidates complete their own processes.
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resources

In this guide, NEA has used and adapted several works, which are listed 
in the following resource guide to help you support candidates through-
out the National Board Certification process. For more detailed informa-
tion, you can refer to the sources listed or contact Jennifer Locke, senior 
policy analyst in NEA’s Teacher Quality Department, by emailing her at 
jlocke@nea.org.
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appendiX a

PartNers fOr success: suPPOrt fOr 
miNOrity teachers seekiNg  
NatiONal bOard certificatiON®

Ideas for State Affiliate Programs
The most important thing that a professional association can do is to help 
strengthen the skills, knowledge, professionalism, and recognition of its members. 
NEA believes that one way to promote quality teaching and enhance the teach-
ing profession is through support of National Board Certification—the voluntary 
advanced teaching credential that recognizes accomplished teaching practice.

Established in 1987 by the National Board for Professional Teaching Standards 
(NBPTS), National Board Certification (NBC) is the highest credential in the 
teaching profession. NEA is one of the nation’s strongest supporter of NBPTS and 
National Board Certification and was among the founding organizations that 
established the National Board. 

Teachers achieve certification through a rigorous performance-based assessment 
that rests on NBPTS standards for accomplished teaching. The assessment meas-
ures what accomplished teachers should know and be able to do. The certification 
process not only identifies accomplished teachers but also provides an outstanding 
professional development experience for all candidates who complete the proc-
ess—including those who do not achieve certification on their first attempt.

Association Support for National Board Certification
NEA supports and promotes the NBC process as an important element of a com-
prehensive approach to ensuring teacher quality. Together with its state and local 
affiliates, NEA provides a range of National Board resources for those wishing to 
become National Board Certified Teachers (NBCTs).

NEA and its affiliates engage in recruiting minority teachers for National Board  
Certification and is developing ways to ensure they have access to candidate sup-
port. This appendix is designed to provide recommendations to state affiliates on 
how to encourage and support National Board Certification for minority teachers, 
many of whom work in schools that have an especially high need for NBCTs.
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Minority Candidates and Candidate Support
More than 74,000 teachers have attained National Board Certification since 
1994, and the number is expected to grow steadily in the coming years. Despite 
the continuing increase in the number of NBCTs, the certification rate for minor-
ity candidates remains low relative to White candidates. NEA believes that state 
and local affiliates and their partners must do much more to:

• Increase the number of candidates of color
• Support and retain candidates of color
• Form support groups that can assist minorities in achieving National Board 

Certification, and strengthen existing groups

In 2003 and 2004, NEA conducted research to identify candidate support pro-
gram elements that have successfully supported minority National Board Certified 
Teachers. Researchers surveyed and interviewed minority NBCTs who achieved cer-
tification between November 1999 and November 2002.

In the same study, researchers interviewed candidate support providers about the 
content and structure of support activities.

Candidate support providers and minority NBCTs responding to NEA-sponsored 
surveys (and research conducted by other organizations) identified approaches to 
candidate support that they consider important to the National Board candidate 
experience.

finding	1	–	encourage	Participation	in	support	groups. Candidate support groups 
are helpful to all NBC candidates, but their availability may not always be widely 
known or well-publicized. Ensuring that current candidates are aware of support 
opportunities is important. Furthermore, facilitating candidates’ access to pro-
grams can remove barriers to candidates’ completion of the assessments. Minor-
ity NBCTs and support providers suggest that many members of ethnic minority 
groups may be reluctant to participate in support programs that do not include a 
diverse mix of candidates or that do not appear to welcome all candidates.

Leader, Learner, Collaborator
“National Board Certification is a time-consuming and complex process for all 
teachers. My advice: Take advantage of a support group and be truly committed 
to the process. Stay organized, understand the portfolio requirements, and study 
the standards. Remember, you are a leader, learner, and collaborator.”

– kathy novak, nbct, charlotte-mecklenburg schools, nc
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finding	2	–	use	nBcts	as	facilitators. An overwhelming majority of NBCTs in 
NEA’s survey (94%) said that they believe NBCTs have greater credibility than non-
NBCTs have as support group facilitators. While non-NBCTs can provide important 
logistical, financial, technical, and moral support, access to National Board 
Certified Teachers, and particularly to minority NBCTs, can provide important 
substantive assistance. Such access also provides evidence that minority candidates 
can indeed achieve National Board Certification.

finding	3	–	Build	camaraderie. Minority NBCTs responding to NEA’s survey 
said that a sense of camaraderie within the candidate support group is a critical 
factor in the group’s successful operation and in helping candidates to complete 
the NBPTS assessment process. Candidates often reported that in order to feel 
comfortable in sharing their portfolio entries, there must be a sense of trust and 
safety among group members. However, candidate support providers interviewed 
as part of NEA’s study reported that their programs did not include activities 
or exercises intended to establish and maintain camaraderie or a sense of 
community.

Support is the Key
“Support is the key, and within our support groups it’s all about building 
community. While most of the teachers in our support group are majority, we 
build a smaller community for minority teachers. We begin in the summer with 
a symposium … then from October through March we have 10 sessions, twice 
monthly. Our goal is to have teachers always reflect on their own teaching.”

– patrice faison, nbct and faculty north carolina a&t state university

finding	4	–	emphasize	organization. Support providers participating in NEA’s 
study reported that most candidates have difficulties organizing their candidacies, 
building a calendar, adhering to deadlines, and maintaining a structure that 
helps them complete the NBC process. Candidates from particularly challenging 
or unsupportive school environments may benefit from focused support that 
emphasizes detailed plans, schedules, and checklists to help them better 
accommodate the demands of National Board candidacy.

finding	5	–	develop	writing	skills. Support providers reported that candidates 
often struggle with the writing demands of the portfolio. Because clear and con-
cise writing is a central element of the NBC process, support programs must focus 
on writing skills during the portfolio preparation process. Support providers need 
to engage candidates in practicing descriptive, analytic, and reflective writing.
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finding	6	–	address	Problems	encountered	by	non-native	speakers	of	eng-
lish. Support providers interviewed by NEA expressed concern about how to 
address the specific needs of non-native speakers of English. Forty-two percent 
of non-native English-speaking NBCTs in NEA’s survey said that some or all of 
the NBPTS assessments were more difficult for them because English is not their 
native language. Only 24 percent said their support group had one or more facili-
tators who were fluent in their native language. Among those who had such a 
facilitator, 80 percent said that the facilitator was helpful to them.

Understand the Process to Succeed
“I am a Filipino-American teacher who speaks English as a second language. I ini-
tially wondered if the language would be a barrier that would prevent me from 
achieving certification. Upon reflection, I realized that incorporating the standards 
in my teaching and constantly reflecting on my practice to meet my students’ indi-
vidual needs were keys to my success. National Board certification is definitely a 
complex and rigorous process but is very doable!”

- merlina mccullough, nbct, mountain Home public schools, ar

finding	7	–	embrace	diversity	in	a	Proactive	way. NEA’s interviews with support 
providers revealed that few candidate support programs deal with issues of race, 
ethnicity, and other forms of diversity in a conscious and proactive way as part of 
the candidate support process. Failure to acknowledge and explore issues of race, 
ethnicity, and other forms of diversity within the candidate group can discourage 
the establishment of a sense of camaraderie and a culture of “belonging” that is 
important to the successful functioning of support groups.

Summary and Implications for Support Groups
NEA’s survey research of minority NBCTs, interviews with candidate support pro-
viders, and review of selected reports on National Board candidate support suggest 
the following:

• Raising awareness of the significance of National Board Certification is a 
key to recruiting minority candidates.

• Support programs should address the apprehensions and concerns that 
minority candidates may bring with them. A strong emphasis on candidates’ 
“affective” concerns is important, as is addressing issues of race, ethnicity, 
and other forms of diversity. Support programs should explore such issues in 
conscious, planned, and proactive ways.
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• Forming small, somewhat homogenous groups within a support group may 
help candidates become comfortable about asking questions and getting 
feedback on their work.

• All support programs should engage candidates in exploring the types of 
writing required by the NBPTS assessments.

• Focusing on time management and the challenge of organizing the NBC 
tasks helps candidates to pace their work and stay on schedule.

• Building a sense of community within support groups is crucial to creating 
an open, trusting, and respectful environment, which helps candidates with 
the intellectual and emotional challenges of completing the assessment 
process.

Additional Resources
1. Bond, L., Smith, T., Baker, W.K., Hattie, J.A. (2001, October). Validation Study: 

A Distinction That Matters. University of North Carolina, Greensboro.
2. Cavalluzzo, L.C. (2004, November). Is National Board Certification an Effective 

Signal of Teacher Quality? The CAN Corporation.
3. Cohen, C. (2005, May). National Board Certification as Professional 

Development: Pathways to Success. The Finance Project.
4. Goldhaber, D. (2004, March). Can Teacher Quality Be Effectively Assessed? The 

University of Washington and The Urban Institute.
5. Howard, Tyrone, Ifekwunigwe, Ann, Williams, Rae Jeane. (2006, January). 

National Board Certification: Supporting African American Teachers. University 
of California Los Angeles.

6. Vandevoort, L. (2004, June). National Board Certified Teachers and Their 
Students’ Achievement. Arizona State University.

7. Wayne, A, Chang-Ross, C., Daniels, M., Knowles, K. Mitchell, K, Price, T. (2004, 
May) Exploring Differences in Minority and Majority Teachers’ Decisions about and 
Preparation for NBPTS Certification. SRI International.



appen
dix B

candidate-centered support: a supplemental guide for national Board support providers 132

appendiX b

PilOt site POrtraits
There is no single best way to establish a National Board candidate support pro-
gram. Programs need to reflect the school, district, and state in which they evolve. 
Quality programs adapt ideas and strategies to their own needs.  One of the most 
influential candidate support programs in the country is that of Washington State, 
which is a collaborative effort involving the Washington Education Association 
(WEA) and its partner organizations. Each of the five sites that piloted the Candi-
date-Centered Support Guide borrowed from WEA’s Jump Start program and will 
happily share ideas and strategies with other candidate support programs.

Piloting the Guide involved several goals: increasing the retention of minority 
candidates; increasing the number who achieve certification; testing the validity 
of the guide’s intended purpose; increasing its effectiveness; and developing 
ideas for integrating the guide’s handouts and worksheets into existing candidate 
support programs. The pilot report offers promising data, which was collected in 
two ways: (1) via qualitative surveys taken by support providers and candidates, 
and (2) through quantitative retention and achievement data. To review the pilot 
report, please visit www.nea.org/home/31738.htm.

To share the helpful pilot experiences, we asked our pilot sites—Hampton, Va, 
Milwaukee, Wis., Phoenix, Ariz., Prince George’s County, Md., and Seattle, Wa—to 
create self-portraits that mirror a portfolio entry in the National Board proc-
ess. The self-portraits were to describe how the pilot sites’ programs developed, 
analyze the inevitable adjustments accompanying their growth, and evaluate the 
programs’ effectiveness and plans for future adjustments. They were also asked 
to identify “movers and shakers,” so that the people and organizations behind the 
scenes could serve as resources for others in the future. 

Here we offer four portraits that may provide you with ideas and useful contacts. 
Enjoy them, and use them as you see fit.
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hamPtON (virgiNia) city schOOls
In less than a decade, Hampton City Schools (HCS) moved from a simple, one-on-
one mentorship model to using trained NBCTs as candidate support providers in 
school-based learning communities. Candidates now receive a mix of one-on-one 
support and group sessions among school-based cohorts. The collaborative nature 
of these learning communities has been a key factor in changing school culture. 
In everyday conversations among one another, teachers have moved from sharing 
frustrations to talking about instruction. It has been an empowering change for 
teachers and for schools.  

Background
In 1999, Joan Davis, coordinator of professional development for Hampton City 
Schools, began mentoring teachers who were interested in National Board Certifi-
cation and providing networking opportunities via the state’s regional candidate 
support program. Although not an NBCT herself, she has remained a steadfast  
promoter of the program for nearly 10 years, and her influence runs deep. 

In 2004, NBCT Su Lively joined Davis’ office as a teacher specialist. As a former 
Hampton Education Association (HEA) president and director of the Virginia 
Education Association (VEA) Board, Lively brought Association support and 
resources to the program. 

HCS learned about successful initiatives from VEA Director of Instruction and 
Professional Development Betty Lambdin. VEA then collaborated with HEA and 
applied for an NEA Urban Initiatives Grant to fund additional support for candi-
dates. NEA first awarded the grant in 2006. 

Through the Urban Initiatives Grant, VEA offered Hampton’s NBCTs the oppor-
tunity to become trained candidate support providers who could shape a locally 
responsive district-wide program. 

Sense of Community
Both the district and its individual schools now deliver candidate support. From 
the outset, support providers realized that creating a sense of community is vital 
to candidates’ success. Because the program creates a high level of comfort, candi-
dates feel free to ask questions, allow others to read their work, and openly share 
their successes and disappointments. Support providers have worn many hats, 
from holding hands and wiping tears to providing one-on-one instruction, meals, 
and babysitting for candidates during training sessions.
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Many Hampton students are aware of the National Board process and have 
joined in the support of their teachers. Members of the National Honor Society 
at Hampton High made breakfast for candidates at one Saturday support session. 
At the end of the National Board process that year, the students joined teachers 
for a celebration. Students even came to a school board meeting and praised their 
teachers for “striving for excellence and modeling lifelong learning.”

HCS is unique in its level of staff support, and the district prides itself on fostering 
a family-like atmosphere even as it has grown into more of an urban community. 
HCS administrators view National Board Certification as beneficial for all teachers 
and attainable by all. With strong school board support in terms of funding and 
staff resources, the district was able to develop its own support program based on 
local needs.

Building a Program
In examining National Board Certification rates over several years, the district 
found high attrition levels among minority and male candidates. As of 2007, only 
four of Hampton’s 73 NBCTs were minorities, and only five were male. Decreasing 
the gap was imperative. 

First, members of the HCS Office of Organizational Development needed to reach 
consensus on basic questions about a local support program. What kind of pro-
gram would make sense?  What sorts of training sessions would be helpful? Who 
would do what? What should the pacing be? How important is content versus 
community building? Should the program stay within the district or reach out to 
the state? What are the most effective ways to encourage minority participation 
and reduce attrition rates? How would candidates be held accountable? Should 
HEA members and non-members be included? 

HCS held open discussions about how to build the program, who would organize the 
support, whether or not high school teachers and elementary school teachers should 
work together, and even how to pair the personalities of different facilitators. 

HCS has now developed a strong, comprehensive support program that meets the 
needs of all candidates. Of the 76 HCS full National Board candidates in 2007–
2008, 18 were minorities. The Take One! program added even more minority can-
didates. Contributing factors in this success include ongoing assessments of the 
program, the valuing of diverse perspectives, and flexibility to meet participants’ 
changing needs.

In candidate support program evaluations, candidates rank the opportunity to 
talk with other candidates as a major benefit of the program. In 2008, cohort 
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groups were organized in two high schools and two elementary schools. Many 
candidates needed to process information orally before putting it in writing. Small 
group discussions across disciplines have allowed these candidates to plan mean-
ingful lessons and make good choices when videotaping. 

Take One! Success
Using the Take One! program to encourage teachers to participate in the National 
Board process has been invaluable. It has helped participants to become familiar 
with the process, and it has nurtured candidates’ “can-do” beliefs about their abil-
ity to achieve full candidacy. The experience has built participants’ confidence and 
has encouraged minority teachers and male teachers by not overloading them with 
a need to complete entire process in one year. Many of the participants teach in 
Hampton’s most challenging school environments. 

The largest Take One! cohort was at Hampton High School, where Targeted High 
Needs Initiative (THNI) and Take One! programs have not only improved the 
quality of instruction but have also fostered a school culture of sharing and col-
laboration. Teachers from different departments videotape one another, read one 
another’s entries, collaborate on lessons, and work together to assess student learn-
ing. They are focused on what they are doing, why they are doing it, and how stu-
dents are learning in response to quality teaching. Teachers are critically analyzing 
their teaching and reflecting on how to improve. 

Following its success in recruiting minority and male candidates, the Hampton 
support program will continue to explore ways to provide additional support to 
those candidates. Hampton also continues to recruit additional NBCTs to serve as 
support providers at school sites. 

Hampton City Schools

About 22,000 students are enrolled in Hampton City Schools, of which about 
40 percent are “economically disadvantaged.” About 63 percent of students are 
Black, 31 percent are White, 3.4 percent are Hispanic, and 2 percent are Asian. 
The high school graduation rate is about 73 percent.
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milWaukee (WiscONsiN) Public schOOls
Milwaukee’s National Board initiative was started by non-NBCTs who had knowl-
edge about and visions for quality teaching and teacher preparation. In the 
program’s early, exploratory stage, “friends of friends” were invited to apply—
whether or not they had an interest in becoming an NBCT. Now, Milwaukee has a 
structured, formalized candidate support program, thanks to several committed 
NBCTs, the Wisconsin Education Association Council (WEAC), and its higher edu-
cation partners. As Wisconsin’s most highly developed candidate support program, 
the Milwaukee program serves as a state resource and model.

Background
The Milwaukee Public Schools (MPS) candidate support program began in 1997, 
when Alverno College’s Dean of Graduate Education, Mary Diez—an original mem-
ber of the NBPTS Board of Directors—invited teachers to be candidates and sup-
ported them through the National Board process. The initial group was small, and 
only two Milwaukee candidates achieved certification: Wendy Rowley and Mary 
Staten. Candidate support became more formalized in 1999, when NBPTS granted 
MPS funds for support meetings and recruitment run by Rowley and Staten. 

From the outset, MPS has maintained partnerships with two local colleges—
Alverno College and Mount Mary College—to provide support to National Board 
candidates. Diez designed the first pre-candidacy course, which was funded by 
private grants and taught by NBCTs who have continued to fine-tune the course 
materials. Teachers can now take the six-course pre-candidacy program as a 
workshop or for credit, and some teachers take it while pursuing certification.

In 1999, the Wisconsin State Department of Education allocated an annual $2,500 
stipend for NBCTs in Wisconsin. Shortly thereafter, the Wisconsin Education Asso-
ciation Counsel (WEAC) became involved in candidate support. WEAC continues 
to assist in the National Board process by offering structure and support to candi-
dates in many ways.

• Each year, NBCTs lead two statewide academic-skills building conferences. 
The summer conference offers emotional support and how-to advice, 
serving as an introduction to the Five Core Propositions, the standards, 
and the National Board process. The winter conference provides a writer’s 
workshop for candidates who are in the midst of writing their portfolios. 
These conferences have been wildly popular, especially the writing confer-
ence. In the winter of 2006, there were 120 candidates for the workshop’s 
40 slots, and the slots filled in two hours.
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• The annual state teachers’ convention sponsors an exhibition booth each 
year, staffed by NBCTs who answer questions from interested teachers  
and administrators. 

• WEAC regularly publishes personal articles about the work of NBCTs in its 
monthly magazine. 

WEAC’s primary “mover and shaker” in these initiatives is Connie Wolf, an NBCT 
from a Milwaukee suburb, who infuses organization and emotional support into 
Milwaukee’s program.

Milwaukee’s candidate support program has grown from offering an informal 
exploration of the National Board process to hosting nine candidate support work-
shops per year. The workshops are held at several different sites and on different 
evenings to accommodate candidates’ varying locations and schedules. Thanks to 
the generosity of WEAC, NBCTs receive a nominal stipend for facilitating these 
workshops and mentoring candidates. WEAC also pays for snacks, which are espe-
cially welcome among tired, hungry teachers after a long school day. 

Extending Support
NBCTs from Milwaukee have helped educators in other parts of Wisconsin initiate 
candidate support programs. For example, the University of Wisconsin–Green Bay 
in northeastern Wisconsin now hosts yearlong candidate support workshops and 
a district-wide introduction to NBC. Eleven sites around the state host workshops 
supported by WEAC grants, which provide stipends to NBCT facilitators’ snacks 
for participants.

Beyond serving as a basic model of candidate support, Milwaukee is also a part 
of the NBPTS’ THNI and D.R.E.A.M. Team initiatives. Early on, there had been 
some ill-fated efforts to mint more NBCTs of color in Milwaukee. During the 
2003–2004 school year, a group of 12 minority candidates began the process, but 
some felt they were receiving uneven support. Only five of those candidates actu-
ally submitted a portfolio, and in the end, only one, Elveeca Otto, stuck with the 
process and achieved National Board Certification. 

Milwaukee’s support providers find that they learn and grow each time they go 
through the National Board process with a new cohort of candidates.  They receive 
NBPTS training, the state provides new NBCTs with a support-training package 
that includes information on statewide resources.  



appen
dix B

candidate-centered support: a supplemental guide for national Board support providers 138

Milwaukee’s candidate program is diverse and flexible in several ways:
• Candidates may attend a monthly meeting and ask questions about 

specific entries. They may also bring an entry or videotape and re-
ceive feedback from an NBCT. 

• Milwaukee candidates may select a one-on-one mentor to work with 
them throughout the process. They may decide to confer at school at 
the end of the day, in a coffee shop, or even online. 

• Candidates have access to a collaborative room in “Moodle,” the MPS 
learning management system, where they can post questions and 
receive ongoing support from mentors and from peers.

• Several statewide weekend retreats are available to candidates.

Evaluation and Outlook
Milwaukee candidates who receive support during the NBC process have a 
higher certification rate than those who try to complete the process totally 
on their own. Although Milwaukee’s support program has been highly suc-
cessful, feedback from candidates and support providers shows that it needs 
to create collaborative learning communities among candidates. Candidates 
have been relying too heavily on feedback from NBCT mentors rather than 
from peers. Therefore, the program’s leaders have begun training all MPS 
support workshop facilitators in techniques for creating an effective learning 
community. They also model the “tuning protocol” during later workshops as 
a tool to help candidates read and constructively analyze one another’s writ-
ing. All facilitators need to recognize the fact that the needs of Milwaukee 
candidates are different from the needs of candidates from suburban schools. 

Milwaukee currently has 35 NBCTs, including two African Americans and 
one Asian American. MPS has fallen short of its goals to grow new NBCTs, 
but the effort has slowly taken root and will continue growing as long as 
there are dedicated NBCTs to manage support efforts.  

To refine its support program, Milwaukee needs to start recruiting candi-
dates earlier in the school year and consider offering support throughout 
the summer months. Increasingly, Milwaukee seeks to model instructional 
flexibility in its candidate support workshops by focusing on hands-on 
activities and encouraging candidates to collaborate with their peers.
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Milwaukee Public Schools

With more than 87,000 students, Milwaukee Public Schools is the largest 
school district in Wisconsin and the 28th largest in the United States. It has 
207 schools and about 6,000 teachers. The district includes traditional schools, 
charter schools, and alternative/partnership schools. Test scores show a large 
achievement gap between MPS and other Wisconsin districts.

More than 57 percent of students in MPS are African American. Nearly 22 percent 
are Hispanic, 12.4 percent are White, and 4.4 percent are Asian. Nearly 80 percent 
of students are from low-income households.
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PriNce geOrge’s cOuNty (marylaNd)  
Public schOOls 
Committed, homegrown NBCT’s have earned the support of the Maryland State 
Department of Education (MSDE), the Prince George’s County Education Associa-
tion (PGCEA), and the district administration and were fundamental to the growth 
of National Board Certification in Prince George’s County Public Schools (PGCPS). 

Background
Before 2002, National Board candidates in the Prince George’s County Public 
Schools (PGCPS) would apply for a state or county scholarship to cover their 
application fees. A PGCPS human resources specialist managed the program, and 
candidates who received the scholarship would work in isolation or with a group 
of fellow candidates. Groups were small, and their leaders were not necessarily 
NBCTs. Candidates also had an option to participate in a statewide support pro-
gram at Towson University.

In 2002, a small group of NBCTs identified the need to create a support pro-
gram directly tailored to the needs of PGCPS candidates. They met with Human 
Resource Specialist Joan Moffit and developed a plan to support candidates and 
increase awareness of National Board Certification throughout the school district.

NBCT’s then began to initiate and lead candidate support sessions on a volunteer 
basis while maintaining their full-time teaching responsibilities. The support sessions 
covered a variety of topics relating to completion of the portfolio entries and the 
Assessment Center prompts. PGCPS human resources specialists arranged meeting 
space at a centrally located high school, attended the sessions, and provided refresh-
ments. They also served as contacts for potential candidates and assigned NBCTs to 
mentor candidates.

In 2006, a group of stakeholders met and developed a proposal for a program to 
increase the number of NBCTs in the district. Participants included: NBCTs Penny 
Beller and Adrienne Henderson-Cole; PGCEA President Donald Briscoe; UniServ 
Director Dorothy Ray, and a representative from the Office of the Superintend-
ent. They proposed a program to provide candidate support; inform schools and 
the public about the impact of NBCTs; garner resources for NBCT candidates; and, 
most importantly, empower NBCTs by establishing leadership opportunities.

The group presented its proposal to then-Superintendent Dr. John Deasy, and the 
district established a new National Board Certified Teachers Leadership Develop-
ment Office (PGCPS NBCT-LD Office) in 2007 under its Department of Teacher 
Leadership and Professional Development.
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Structure
The NBCT-LD Office is a recruitment and support program designed to build men-
toring, coaching, and leadership skills among current and future NBCTs. One of 
its primary goals is to increase the number of NBCTs, drawing on the expertise of 
current NBCTs. NBCT-LD staff include a supervisor, three NBCT teacher coordina-
tors, and administrative support persons. 

Thanks to a Teacher Quality grant from MDSDE, PGCPS has three school-based 
NBCTs in high-needs schools. They provide support for cohorts of teachers partici-
pating in the National Board process as full or Take One! candidates. In addition, 
the district participates in NBPTS’ D.R.E.A.M. Team Initiative and THNI programs.

The NBCT-LD Office provides structured training in all facets of the NBC process 
and encourages candidates and NBCTs to work together. Candidates receive sup-
port from fellow candidates, district NBCTs, and formally trained mentors. Candi-
dates can also participate in a partnership program with The George Washington 
University, which is designed to refine and expand teachers’ skills to create models 
of instructional excellence. Course work is aligned with the NBPTS Five Core Prop-
ositions and standards.

The NBCT-LD Office now plans to conduct district-wide recruitment efforts to 
attract teachers and administrators to the National Board process. Its efforts draw 
on the leadership of NBCTs as mentors, coaches, demonstration teachers, trainers, 
adjunct professors, and presenters.

Progress and Outlook
Since the establishment of the NBCT-LD Office in 2007, Prince George’s County 
has seen a 25 percent increase in NBCTs and a 150 percent increase in candidates. 
Before then, the district had no school-based cohorts of National Board or Take 
One! candidates; now there are 25 school-based cohorts.

The program addresses candidates’ portfolio development and Assessment Center 
preparation needs as well as individual candidates’ needs pertaining to fees, 
instructional materials, technical equipment, and emotional and logistical sup-
port. These efforts helped to support a 98 percent candidate retention rate in 
2007–2008.

With a growing number of Take One! Candidates, the NBC-LD Office may need to 
refine the support process to address those teachers’ eventual needs as full NBPTS 
candidates. The growing number of school-based cohorts may also lead to changes 
in the support process in the continuing effort to meet candidates’ needs. 
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Prince George’s County Public Schools

Prince George’s County Public Schools (PGCPS) serves more than 132,000 
students in more than 220 schools and centers. It is the second largest school 
system in Maryland and the 18th largest in the nation. The student popula-
tion is 74 percent African American, 17 percent Hispanic. About 48 percent 
of students qualify for free or reduced lunch.

PGCPS has made significant strides in raising student performance by rais-
ing overall student achievement. One of the district’s primary objectives is 
to increase the number of NBCTs. The number has grown from one NBCT in 
2001 to 130 in 2008. 
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seattle (WashiNgtON) Public schOOls
National Board Certification was slow to take root in Seattle’s school district, but 
in the 2008–2009 school year, the Seattle Public Schools had 118 National Board 
candidates. This includes 75 from the THNI group, about half of whom are minor-
ity candidates.

Background
From 1994 to 2005, only 20 Seattle teachers achieved National Board Certifica-
tion. They completed the NBCT process with no formal support from either the 
school district or the Seattle Education Association, but some paid for support 
through a University of Washington (UW) program. Most of the NBCT teachers 
were Caucasian and based at schools in relatively high-income neighborhoods.

In 2000, the State of Washington introduced the Washington Initiative for Nation-
al Board Certification in an effort to increase the number of teachers and school 
counselors pursuing NB certification. Funding came from the Bill and Melinda 
Gates Foundation, the Stuart Foundation, and Washington Mutual. Washington 
State University and UW launched the program in 2001, with participation from 
the UW College of Education. 

Initially the program had 50 candidates, four faculty facilitators, four National 
Board Certified Teacher facilitators, an administrator, and a graduate assistant. 
There were no candidates from Seattle until 2002, when Donna Shy became the 
first NBCT facilitator from the city and began supporting candidates in Seattle. 
The following year, two NBCTs from Seattle, Laura Koch and Lori Fujimoto, joined 
the UW NBPTS Support Program as the facilitators for candidates from Seattle 
Public Schools.

By November 2007, there were 63 NBCTs in Seattle Public Schools, thanks to 
D.R.E.A.M. Team and THNI initiatives introduced in the preceding two years.

In 2005, Terese Emry from the Office of the Superintendent of Public Instruction 
(OSPI) and Jim Meadows of the Washington Education Association (WEA) met 
with NBPTS THNI Outreach Director Keith Geiger and set the groundwork for 
THNI funding. This funding covered 50 percent of National Board application fees 
for each candidate, candidates’ support fees to UW, and the WEA-sponsored Jump 
Start program. 

The following year, NBPTS funded the creation of the Seattle THNI project.  WEA, 
in partnership with OSPI, recruited 20 teachers from high-needs schools to par-
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ticipate in the first cohort during the 2006–07 candidate cycle. UW supported 
THNI participants by providing highly qualified facilitators trained in culturally 
responsive teaching. 

Candidate support meetings took place at THNI schools, and UW hired a writ-
ing coach to support teachers who needed additional help with their writing. The 
NBCT program coordinator also met with the THNI candidates to provide one-on-
one support, and the THNI groups gathered quarterly for emotional support. 

In 2007–08, the cohort increased to 30 teachers. Two Seattle-area NBCTs who 
were trained through the D.R.E.A.M. Team recruited teachers from the high-needs 
Kimball Elementary School and as well as additional minority candidates.

For the 2008–09 school year, there were 118 National Board candidates from 
Seattle, 75 of whom were part of the THNI group. Minority candidates comprised 
about half of the total.

Incentives and Support
In October 2006, more than 200 NBCTs participated in the first-ever NBCT Policy 
Summit to focus on supporting accomplished teaching in Washington’s high-needs 
schools. The state already has enacted many of their policy recommendations, 
including a $5,000 annual bonus for NBCTs and an additional $5,000 annual 
bonus for those teaching in high-needs schools. Importantly, the bonuses factor 
into teachers’ retirement benefits.

In addition, the following recruitment and support options are now available  
in Seattle:

• Information sessions for teachers throughout the district 

• Recruitment sessions at high-needs schools

• Pre-candidacy meetings for THNI candidates 

• Priority access to WEA’s National Board Jump Start Seminars

• Orientation session for new candidates 

• Ongoing support for THNI and other candidates in multiple schools on mul-
tiple days, including weeknights and weekends

• Support for retake candidates, with access to a designated  
NBCT facilitator
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• Participation in WEA’s daylong National Board Home Stretch event to pre-
pare for the Assessment Center and obtain focused focused feedback on one 
portfolio entry

Retake candidates are also invited to attend all larger UW support offerings and 
THNI meetings.

Feedback and Conclusions
The NBCTs and UW faculty who serve as facilitators meet quarterly with program 
administrators to share successful techniques, recognize accomplishments, voice 
questions and concerns, and plan for the future. 

In addition, candidates complete feedback forms at the end of each monthly support 
session. Their responses give the facilitators insights into what types of support are 
most helpful and what additional support may be needed.  

During the first year of the THNI program, UW collected candidate surveys and iden-
tified lessons learned. THNI support providers also take part in semi-annual survey 
feedback sessions to evaluate the quality of their support. UW has continued to mod-
ify its support program in light of the following findings:

• the	collaborative	nBct-faculty	relationship	is	powerful. NBPTS certified 
teachers and faculty facilitators bring different strengths to their work to-
gether by combining classroom practice with academic and research knowl-
edge.

• candidates	draw	extensively	on	peers	for	support.	The candidates have 
developed supportive learning communities. While it is important to group 
candidates geographically, they also need to be grouped by certification area 
so that they can build supportive relationships with others in the same area.

• technology	is	not	easily	infused	into	the	process.	While many candidates 
are experienced with technology, some are not. Also, some aspects of candi-
date support are easier to facilitate through technology than others. 

• candidates	and	facilitators	need	a	well-defined	set	of	expectations.	 Each 
support group has developed its own unique character and ethos, but can-
didates also need a common set of expectations.  UW has begun outlining 
detailed job descriptions for facilitators and is considering changes to the 
syllabus to explicitly spell out what candidates must do.
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Seattle Public Schools

Seattle Public Schools (SPS) is is the largest school system in the Pacific 
Northwest. As of October 2007, the district served 45,276 students in 97 
schools. The system employs 3,401 teachers and education staff associates 
(7.7% African American; .8% Native American; 8.5% Asian/Pacific Islander; 
2.8% Hispanic; 80.1% Caucasian). 
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gloSSary

d.r.e.a.m.:  Direct Recruiting Efforts to Attract Minorities

take	one!:  An NBPTS offering that allows candidates to do one of the videotaped 
entries (one-tenth of the full process). The entry is scored and can be banked 
toward full candidacy.

thnI:  Targeted High Needs Initiative



feedBack su
rveys

candidate-centered support: a supplemental guide for national Board support providers 148

feedBack	surveYs
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pilot Study feedbaCk
Each pilot site had the opportunity to use the guide during a candidate support 
cycle. After collecting feedback from candidate support administrators, facilitators, 
and candidates, NEA used this feedback to revise the guide. We would like to thank 
the pilot sites for their participation and invaluable feedback.  

Support providers completed a series of survey questions about each section of 
the guide. Candidates were surveyed after they completed the process. Below is 
a brief summary of each survey and some of the comments from the pilot sites. 
Comments include recommendations for improving the guide as well as additional 
resources used by pilot sites. To view the full pilot site report, please visit  
www.nea.org/home/31738.htm.

The fall survey of support program administrators and facilitators focused on the 
information and activities presented in Section I of the guide, Create Candidate 
Centered Support. Specifically, Section I of the guide provides information and 
activities in seven topic areas:

• Acknowledging the needs of adult learners

• Understanding the role of culture in learning

• Recognizing the importance of self-efficacy beliefs

• Keeping candidates’ processing styles in mind

• Appreciating candidates’ multiple intelligences

• Recognizing learning style preferences

• Considering generational beliefs and characteristics

Comments:
• I have Baby Boomers, Gen Xers, and The Nexters with the same NBPTS sup-

port class that I facilitate. It is very helpful to have this insight into these 
generations so a frame of reference can be developed. (Milwaukee, Wis.)

• I read this and was trained on it and so it informed my choices for the sup-
port group activities. (Phoenix, Ariz.)

• Actually, I addressed all of the above at a facilitator session just before our 
“Dare to Think” Writing Retreat last weekend. A Comment that I heard 
from an NBCT was: I’m glad that we had a chance to review this before we 
started working with candidates and reading and commenting on their 
entries. (Milwaukee, Wis.)
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• It all is very helpful background information. Being aware of the cultural 
and generational differences helps us better meet the needs of our support 
group. (Milwaukee, Wis.)

• An important consideration in acknowledging the needs of adult learners/
role of culture is that many teachers are already put in the role of the family 
caregiver. I think this might be especially true for minority candidates who 
may be the person in the family with a steady job AND by profession, the 
family member whom others depend upon for financial and emotional sup-
port.  I continue to see this happening with issues of child care, tending for 
ailing parents and/or ill family members. (Seattle, Wa.)

• The Candidate-Centered Support Guide is very useful and should be a living 
document that should be visited regularly to assess if working for most can-
didates and helping the facilitators. (Seattle, Wa.)

The winter survey of administrators and facilitators focused on the information 
and activities presented in Section II of the guide, Build A Learning Community.  
Specifically, Section II of the guide offers support program providers information 
and activities related to six topic areas:

• Establishing a sense of belonging;

• Improving communication structures;

• Fostering a collaborative learning environment;

• Motivating for success;

• Providing effective feedback; and

• Celebrating learning and accomplishments.

Comments
• We have frequently taken the NEA activities and made slight adjustments to 

better fit the modules that we are covering at our monthly support sessions. 
(Prince George’s County, Md.)

• The handout on effective feedback is priceless. Everyone was so thankful 
for this one-pager. We found that these NBCTs needed to practice giving 
feedback to candidates. Newly trained support providers attended our yearly 
“Dare to Think Writing Retreat” at the beginning of February. Unfortunately, 
many of the advanced candidates didn’t want to waste their time with these 
new NBCTs. I think that a special portfolio entry workshop with a few candi-
dates and a few new NBCTs might work out best for this. (Milwaukee, Wis.)
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• Participants completed simile: Going through the National Board process is 
like   because   . These were shared at a culminating 
activity. Goodie bags with donations from business community given out 
with certificates. Posters created with candidates’ names on them to hang in 
buildings. Student testimony about their teachers. (Hampton, Va.)

• The facilitators genuinely cared about the candidates.  This served as a won-
derful encouragement to us. (Prince George’s County, Md.)

• This is an area where the people were all very respectful and great at sup-
porting me. (Milwaukee, Wis.)

• I would have quit the process without the meetings and support. (Phoenix, 
Ariz.)

• Without my support group and mentor, I would have gone crazy. They 
helped me stay focused and break the process into manageable tasks. They 
provided emotional and informational support that helped me throughout 
the process. (Prince George’s County, Md.)

• I loved the blackboard message board. The candidate support program 
allowed me the opportunity to collaborate with other candidates. The 
mentors and facilitators always made me feel as though National Board 
Certification was attainable. The program was awesome! (Prince George’s 
County, Md.)

• The support staff for Hampton City Schools was AWESOME! They were 
always there if I had a question and responded to their emails daily. It was 
great. (Hampton, Va. THNI Group)

• I definitely would not have made it through the process if I didn’t have the 
support group. (Seattle, Wa.)

The spring survey of candidate support program administrators and facilitators 
focused on the information and activities presented in Section III of the guide, for-
merly titled Put It Together for Success (now titled Sharpen Skills for Success). Specifi-
cally, Section III of the guide provides information and activities in six topic areas:

• Helping candidates get organized;

• Focusing on the core propositions, standards and scoring guide;

• Addressing the writing challenge;

• Facilitating the documenting of accomplishments;

• Building videotaping confidence; and

• Preparing candidates for the Assessment Center.
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Comments:
• We use the ideas in the recommendations section such as different ways to 

organize materials, curriculum mapping, and calendars. We provide labels 
that are preprinted with deadlines. (Hampton, Va.)

• We use “The National Board Certification Workbook” by Adrienne Mack-
Kirchsner and “Navigating the National Board Certification Process” by 
Hopkins as resources. These books have great sections on organizing the 
portfolio directions. We have also used information from Washington 
Education Association/Jim Meadows in regards to Jumpstart stickers and 
planning for modules. (Prince George’s County, Md.)

• I use a goal chart that includes space for three goals for the featured lesson, 
to try to keep candidates from including too many goals. The goal chart 
requires them to think about why they selected the goal, what instructional 
materials they used to meet the goal, and what methods they used to help 
students accomplish the goals. I also found that instructing candidates to 
write each individual question out and answering each question was most 
helpful in eliminating nonessential information.  Then candidates could 
read each other’s entries to determine whether or not they answered the 
questions. The video analysis feedback forms were very helpful in facilitat-
ing discussions about what candidates did well and what they should feature 
in their writing, and for noting areas of possible improvement. It was also a 
concrete way to provide feedback. (Seattle, Wa.)

• Candidates need more in-depth instruction in regards to the writing pro-
cess and help to improve their ability to describe, analyze, and reflect. We 
are currently working on modules to address these needs and have an idea 
to incorporate writing in the three areas throughout candidate support for 
the entire cycle. (Prince George’s County, Md.)

• We use handouts in which the participants’ first bullet descriptive/analyti-
cal/reflective responses, and then they work to turn their specific bullets 
into paragraph format as a draft.  (Hampton, Va.)

• We discuss the examples so they can understand the various types of 
writing. I find that candidates don’t want to spend too much time being 
lectured to or engaging in lots of ancillary exercises. They want others to 
look at their videos and writing and give them feedback. That’s when they 
are more open to hearing that their writing is not analytical or descriptive 
or reflective enough and when they will understand how to improve it. 
(Seattle, Wa.)
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• We have used real movies with teaching situations to help candidates find 
goals, strategies, and evidence in a risk free environment. (Prince George’s 
County, Md.)

• It was very important to have candidates reread the information about what 
to videotape. (Seattle, Wa.)

• We go over how to use a video camera and microphone tips for using the 
equipment. One teacher shared with the group, and that gave people confi-
dence.(Seattle, Wa.)

• The many small group discussions with other candidates were invaluable. 
The large group meetings were most excellent!!!  I can’t even begin to tell 
you how much they helped me focus on important elements and persist in 
revision! After each large meeting, I was inspired and encouraged. Thank 
you so much for the variety in atmosphere and the cuisine. (Phoenix, Ariz.)

• The information was very useful. The only thing I would suggest would be to 
hold the training sessions earlier. (Hampton, Va.)

• Reading and dissecting work was very helpful. (Seattle, Wa.)



feedBack su
rveys

candidate-centered support: a supplemental guide for national Board support providers 154

guide feedbaCk SurveyS 

Integration of Candidate-Centered Support Structures  
and Processes
As a support provider, your feedback is crucial to helping NEA evaluate and 
improve the information and activities to be included in future revisions of this 
guide.  Please complete the questionnaires for Parts I, II, and III.

Usefulness and Frequency of Use Questions
These questions request information about the usefulness of the information and 
activities in each section of the guide, as well as information about the degree 
of use and integration of suggested structures and processes in your support 
program.

In addition, we ask that you help us identify the best information and activities to 
include in future editions and to share your best practices and activities for pos-
sible inclusion as well.

Email, mail, or fax completed surveys to:
Jennifer Locke, NBCT
Senior Policy Analyst
NEA Teacher Quality Department
1201 16th St., N.W.
Washington, DC 20036-3290
jlocke@nea.org
Fax (202) 822-7509

 
Thank you!
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guide feedback surveys

Support Provider(s) 

Location 

Total number candidates in support program: 

Number of minority candidates in support program:  

Usefulness: The extent to which the 
information and activities were relevant, 
practical, and easy to use and integrate.

Frequency Of Use: The extent to which 
you referred to, used, and integrated the 

information and activities into your program.

1-Not useful
2- Somewhat 

useful 3-Useful 4-Very useful 1-Never 2-Rarely 3-Sometimes 4-Regularly

Create Candidate- 
Centered Support Usefulness Frequency of Use

Acknowledge the needs of adult learners m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4
Understand the role of cultural diversity 
in learning m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Nurture “can-do” beliefs m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Recognize learning-style preferences m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Identify candidates’ thinking styles m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Appreciate multiple intelligences m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Consider generational differences m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

1)  What information and activities did you find the most useful and relevant to your needs?

2) What information and activities did you find the least useful?

3) Suggested information and/or activities to improve section:



feedBack su
rveys

candidate-centered support: a supplemental guide for national Board support providers 156

guide feedback surveys (CONT.)	

Support Provider(s) ____________________________________________

Usefulness: The extent to which the 
information and activities were relevant, 
practical, and easy to use and integrate.

Frequency Of Use: The extent to which 
you referred to, used, and integrated the 

information and activities into your program.

1-Not useful
2- Somewhat 

useful 3-Useful 4-Very useful 1-Never 2-Rarely 3-Sometimes 4-Regularly

Build a Learning Community Usefulness Frequency of Use

Encourage a sense of belonging m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Improve communication structures m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Foster a collaborative learning 
environment m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Sustain candidates’ motivation m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Provide effective feedback m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Celebrate learning and accomplishments m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

1)  What information and activities did you find the most useful and relevant to your needs?

2) What information and activities did you find the least useful?

3) Suggested information and/or activities to improve section:
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Support Provider(s) ____________________________________________

Usefulness: The extent to which the 
information and activities were relevant, 
practical, and easy to use and integrate.

Frequency Of Use: The extent to which 
you referred to, used, and integrated the 

information and activities into your program.

1-Not useful
2- Somewhat 

useful 3-Useful 4-Very useful 1-Never 2-Rarely 3-Sometimes 4-Regularly

Sharpen Skills for Success Usefulness Frequency of Use

Help candidates get organized m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Focus on the Five Core Propositions m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Focus on standards: Stage I m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Focus on standards: Stage II m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Focus on the Scoring Guide m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Promote writing skills m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Facilitate documentation of 
accomplishments m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Build videotaping confidence m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

Prepare candidates for the  
Assessment Center m 1    m 2    m 3    m 4 m 1    m 2    m 3    m 4

1)  What information and activities did you find the most useful and relevant to your needs?

2) What information and activities did you find the least useful?

3) Suggested information and/or activities to improve section:

guide feedback surveys (CONT.)	


