DAILY LESSON PLAN

Build Background e« Demonstration ¢« We Do e You Do Together « You Do Alone « Reflection

Teacher Name:

Grade Level: Date:

Common Core
Standard:

CCSS.ELA-LITERACY.W.4.2
Write informative/explanatory texts to examine a
topic and convey ideas and information clearly.

Content Objective:

Students will be able to interpret visual information to
write descriptive texts related to their daily lives.

Language Objective:

Students will be able to write descriptive sentences to tell
about their lives.

Essential Question:

What strategies can I use to make my writing more
descriptive?

Key Vocabulary and
language structures:

Parts of Speech Word Bank; Adjectives List;
Basic parts of speech — adjectives, nouns and verbs

Grouping Strategies:

Partners or small groups for parts of visualization activity;

pairs or working independently for remaining activities

Questions: How can you make your writing more interesting? How
can you use your five senses to “paint a picture” of a

person, a place, a thing, an idea, or an experience?

Build Background and Make Connections
How will you engage students in the lesson and activity?
How will you connect to students’ knowledge and experience?

https://www.teachingchannel.org/videos/teaching-poetry-with-visualization - see link
for example on teaching descriptive writing (with poetry).

Students will use their auditory and visual skills to interpret a paragraph from a story.

Sample text: A golden shaft of light from the oil lamp in the kitchen crept upstairs to
the loft, and Anna could see Margaret’s small sleeping face on the pillow beside her.
Across the loft, Noah lay in his bed, a motionless lump in a tangle of blankets. And
beside Noah was the empty, silent space where Toby should have been. (Taken from
Oyster Moon by Margaret Meacham)

First, students will be given paper to record their thoughts/words about the how they
feel when they wake up in the morning. Whole class discussion follows.

Next, Teacher distributes drawing paper. Teacher will read paragraph five or 6 times
as students draw what they hear. Students will have an additional 5 minutes to add
color to their drawings for display.

Teacher shows the paragraph to students. On the paper where they first wrote their
thoughts about waking up, they now write down 3 word or phrases they like and
why, and one or more words that they don’t understand and need to clarify.

. Idon’t

Sentence frames: I like the word because

understand

Materials/Technology
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Document
Camera

LCD Projector
Inter Write Pad
Desktop
computers
Laptop
computers
Overhead
projector
Overhead
transparency
Television/DVD
Classroom
Library

Media center
Content Texts
ESL Texts
Educational
Software

ensory Supports

Realia
Manipulatives
Pictures/Photos
Illustrations
Magazines &
Newspapers
Physical
activities
Video/film
Broadcasts
Models or other
visual displays
Cartoons
Audio
Songs/chants

Graphic Supports
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Charts
Graphic
organizer
Tables
Graphs
Timelines
Number lines
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Teacher will discuss key descriptive language with students to emphasize how it
makes the author’s writing more engaging for the reader. Teacher will also highlight
the parts of speech.

Words/phrases for discussion: A golden shaft of light from the oil lamp in the kitchen
crept upstairs, a motionless lump in a tangle of blankets, the empty, silent space

*Teacher may have students use Thesauruses for this activity to have students find
words they don’t understand.

Ido

How will you introduce the objective to students?
How will you model or demonstrate for students?

For the first activity, Teacher will place select passages from the book, Oyster Moon,
by Margaret Meacham, on visualizer to read to students.

Teacher will read the two selected passages, highlighting the descriptive language
used by the author.

Teacher will model how to identify the basic parts of speech using colored
highlighters, e.g., a noun in a sentence will be highlighted with a blue square, a verb
with a red circle, and an adjective with a green line. *A key can be provided.

We Do

‘What will you model for students?
‘What will students be able to do together?

Teacher will ask for student participation and assistance with this activity. Once this
is complete, words will be categorized into a word bank on chart paper and hung on
the wall.

Next, Teacher will introduce the cloze activity to the students. Teacher will read the
paragraph aloud to students and review the words in the word bank. Teacher will
model completion of the first two blanks by selecting the appropriate parts of speech
for them, and ask for student assistance to complete the remaining two blanks in the
sentence. Students may work in pairs or independently to finish the task. Upon
completion, Teacher and students will review together.

Finally, students will complete the last activity independently or with a partner, if
needed. Using the word bank, students will create three sentences to describe the
picture. For newcomers and/or those acquiring the language/struggling readers: two
sentences will be required.

You Do

‘What will students be able to do independently following lesson and modeling?

Students will take 2 photographs and write 6 descriptive sentences, three for each
picture, about an element of their life that is meaningful to them. The photographs
must be of the same subject matter, but one taken in the morning and the other at
night.

Sample photos could be: getting reading for school in the morning; preparing for bed
in the evening; your route to and from school; your home in the morning and
evening; the food on your plate for breakfast and dinner; sunrise and sunset; a garden

Interactive Supports

[ [

Pairs

Whole group
Small group
Internet or
Software

Native language

Teacher Evaluation

Documentation

|

Setting
instructional
outcomes
Designing
coherent
instruction
Establishing a
culture for
learning
Managing
Student Behavior
Using
questioning and
discussion
techniques
Engaging
students in
learning
Communicating
with families
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in morning and in the evening; etc.
Students can use a digital camera, iPad, laptop, or cell phone for this activity.

Students will email or bring printed photos to school for scanning. Each student will
receive a parts of speech word bank to use while completing the writing assignment.

Students who need additional support will be provided with sentence starters and/or
frames, as needed.

Review and Assessment
How will students demonstrate their learning?

Students will be assessed using a descriptive content rubric. Their writing will be
assessed using the WIDA writing rubric. They will also edit each other's work using
the peer editing rubric. The final project will be viewed in a PowerPoint or Keynote
format. Each slide will have two columns devoted to a student’s photos and
descriptive writing.

Materials:

*  Computer with Internet access and LCD projector/Visualizer

*  Chart Paper for parts of speech work bank

* Colored Markers (Blue, Green, Red) for highlighting parts of speech
e Text: Select passages from Oyster Moon by Margaret Meacham

* Realia to enhance understanding of select vocabulary from reading passages — e.g., calico
fabric, oyster shells, photo of oyster tongs and drudge boats

* Digital camera, laptops, cell phones or iPads for taking student photos
* Student workbook for lesson
* Thesauruses — Hardcopies or online access

* Adjectives printout or link: http://www.myvocabulary.com/word-list/adjectives-vocabulary/

* RELA Content Rubric and Student-Friendly WIDA Writing Rubric for Language
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BWTL Unit _1_: Cycle 3, Extension on/Introduction to Day 4 & »
swors | WIDA

ELD STANDARD: Language of Language Arts EXAMPLE TOPIC: Descriptive Language

CONNECTION:
CCSS.ELA-LITERACY.W.4.2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

EXAMPLE CONTEXT FOR LANGUAGE USE: Students will write descriptive sentences to compare moments in their lives.

COGNITIVE FUNCTION: Students will SYNTHESIZE knowledge of themselves and their lives to write descriptive sentences about their
pictures.

Level 1 Level 2 Level 3 Level 4 Level 5
Entering Emerging Developing Expanding Bridging -
(5]
<
-g WRITE a word or WRITE one sentence WRITE two complete WRITE three complete | WRITE a paragraph %
= phrase describing each | describing each sentences describing sentences describing describing each '
= personal photograph personal photograph each personal each personal personal photograph. ?E
> using sentence frames, | using sentence photograph using word | photograph using word §_
< word banks, and frames, word banks, banks, and models. banks and models. g'
g models. and models.
(]

TOPIC-RELATED LANGUAGE: Students at all levels of English language proficiency interact with grade-level parts of speech including,
adjectives, verbs, and nouns such as shaft (of light), crept, gazed, calico (day), oyster drudgers, sinks, fades, blankets.
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Example Language Features

Level 1-3

Level 2-4

Level 3-5

Linguistic Complexity

Discourse Level

| brush my white teeth in the
morning.

| eat sweet cereal for
breakfast.

| walk to school on a thin
sidewalk.

| watch the orange sunset.

My house is dark at night.

In the morning, | brush my pearly white
teeth.

I'm hungry so | eat sugary cereal for
breakfast.

Then, | walk to school on a narrow
sidewalk.

At night, | watch the orange sun set in the
sky.

Finally, | go to bed and my house is dark
and silent.

When | wake up, the first thing | do is brush
my pearly white teeth.

I'm very hungry in the morning so | usually
eat soggy, sugary cereal for breakfast.

When it is time to go, | start my journey to
school on a narrow, winding sidewalk.

After my day is done, | watch the tangerine
sun set behind the clouds.

When night falls, | go to bed. My house is
silent and as dark as the sky.

Language Forms &
Conventions

Sentence Level

"I" statements
Subject, verb agreement

Present tense

Dependant clauses (ex: "In the morning,
l..., At night, I...)

Transition words (ex: Then, Finally)

Present tense

Dependent clauses denoting time of day
(ex: When | wake up, When it is time to go
to school)

Transitional phrases (ex: After my day is
done)

Sequential language (ex: the first thing | do
is...)

Vocabulary Usage

Word/Phrase Level

Basic adjectives

One adjective per noun

Descriptive or specific adjectives

One or two adjectives per noun

Descriptive, specific and artful adjectives
One or two adjectives per noun

Specific and artful verbs (ex: night falls,
sun set)

Basic similes (ex: dark as the sky)

Buiyoeay -9 |99
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Student-Friendly WIDA Writing Rubric

Level Language Complexity Vocabulary Language Forms and
Conventions
How much did | write? Which words did | use? How easy was | fo
understand?
| have used several types of || have used many different || have few, if any, errors in
5 sentences of different vocabulary words. | used my writing. My writing is
lengths. | have a full technical words related to  |easy to understand.
paragraph or more. My the subject area.
writing is well organized.
| have used several types of || have used specific | may make some mistakes,
4 sentences of different vocabulary and some but they do not change the
lengths. | used details to technical vocabulary overall meaning of what |
make my ideas clear. My  [related to the subject. | have written. My writing is
writing has a sense of sometimes do not know the [generally easy to
organization. vocabulary to fully understand.
communicate my ideas.
| have used some simple | have used general My sentences are usually
3 and some long sentences. | [vocabulary and some easy to understand.
have tried to provide detail.|specific vocabulary related |Mistakes may make my
There may be some to the subject. | might writing harder to
organization to my ideas.  |sometimes be unable to understand when | write
find the correct vocabulary.|longer texts.
| have used phrases and | have used general My writing is easy to
2 short sentences. Some of vocabulary related to the  |understand when it comes

what | have written may be
copied. My ideas may
need more organization.

subject. | might not know all
the vocabulary to fully
communicate my ideas.

from an example or
sentence frames. | do not
include many of my own
words. Mistakes make my
writing hard to understand.

| have used single words or
phrases that I have been
taught. Some of what |
have written may be
copied.

| have only used words that
I have learned from friends
and classes. | do not have
all of the vocabulary | need
to communicate my ideas.

My writing is easy to
understand when copied or
when | am following an
example. | include few, if
any of my own words.
Mistakes make my writing
very hard to understand.

/

i
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Descriptive Writing:
Morning and Evening Photo Journal
Rubric for Assessment of Content

Criteria 4 3 2 1
Development of Ideas All Most Some Little or
The writer's development of ideas was Criteria Criteria Criteria No
influenced directly by classroom supports are are Met are Met Criteria
such as models, word banks and graphic Met are Met
organizers.
Format of Response All Most Some Little or
The writer used the format of the model given | Criteria Criteria Criteria No
to them by the teacher. The writer utilized are are Met Are Met Criteria
descriptive detail in 6 complete sentences for Met are Met
two personal photos, 3 for each.
Voice All Most Some Little or
The writer engages the reader’s attention and | Criteria Criteria Criteria No
holds it throughout the text. The writer shows are are Met are Met Criteria
personal interest in the topic. Met are Met
Content of the Response - Description All Most Some Little or
The response contains a variety of descriptive | Criteria Criteria Criteria No
words (nouns, verbs and adjectives) and are are Met are Met Criteria
phrases to convey meaning. Words have Met are Met
been chosen carefully for their specific
meaning.

Presentation of the Response- Photo Journal All Most Some Little or
Journal includes writer's response and two Criteria Criteria Criteria No
photos to which they have a personal are are Met are Met Criteria
connection on one page in Powerpoint or Met are Met

Keynote.

Student Name

Grade /20 =

Teacher Comments:
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I Do Activity- Passage #1

Anna gazed out across the Bay. It was a

calico day; at least, that’s what she called days
like this. Clear and shiny, the bright blue water
was dotted with white sails of the oyster
drudgers, like a huge piece of calico material
that Mama made their dresses from.

Meacham, Margaret, and Marcy Dunn Ramsey. Oyster Moon. Centreville, MD: Tidewater, 1996. 11. Print.

Created by ESOL Teachers from Prince George’s County Public Schools (Maryland)
“Our lives, Our Words”: Improving Student Writing Through Digital Photography



I Do Activity- Passage #2

The wind had died, and outside everything
was still and silent, lit by the ghostly light of
the moon. The bay was black and smooth, the
moon reflected in a single streak of silver.

Meacham, Margaret, and Marcy Dunn Ramsey. Oyster Moon. Centreville, MD: Tidewater, 1996. 80. Print.
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We Do Activity- Passage #1

Word Bank:
Verbs: Nouns: Adjectives:
stop waves red
shine water terrific
spans sky high

Fill in the Blank description:

The lights skip and across the like
(verb) (noun)
a rainbow that the . The bridge is dotted
(verb) (noun)
with flashes of and green: signals that tell the
(adjective)

drivers of the Bay to and startin a traffic
(verb) (adjective)

jam above the
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We Do Activity- Passage #1

(adjective) (noun)

Full Description:

The lights skip and shine across the water
like a rainbow that spans the sky. The bridge is
dotted with flashes of red and green: signals
that tell the drivers of the Bay to stop and start
in a terrific traffic jam high above the waves.
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We Do Activity- Passage #2

Word Bank:

Adjectives Nouns: Verbs:
Sentence 1.) tangerine sun sinks
Sentence 2.) ghostly bridge fades
Sentence 3.) hazy fog blankets
Sentence 4.) choppy waves flow

The tangerine sun sinks behind the mountains.
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Name: Date:

My Visualization Drawing:

Text being visualized:

A golden shaft of light from the oil lamp in the kitchen crept upstairs to the loft, and Anna could see Margaret’s small
sleeping face on the pillow beside her. Across the loft, Noah lay in his bed, a motionless lump in a tangle of blankets. And
beside Noah was the empty silent space where Toby should have been.

(Taken from Oyster Moon by Margaret Meacham)
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Author’s Name:

Date:

Checklist for Self- and Peer-Editing

Editor’'s Name:

Date:

Self-Edit

Peer-Edit

Checklist item

Check here
when compete

Checklist item

Check here
when complete

Comments and
suggestions

Punctuation I read my writing out I read the writing out
loud to see where to loud to see where to
stop or pause for stop or pause for
periods, question periods, question
marks, exclamations marks, exclamations
Or commas. Or commas.

I have punctuation at Author used

the end of every punctuation at the

sentence. end of every
sentence.

Capital Letters I checked for I checked for
capitals at the capitals at the
beginnings of beginnings of
sentences. sentences.

People and places People and places
begin with capital begin with capital
letters. letters.

Grammar My sentences are The author’s
complete thoughts. sentences are

complete thoughts.
I don’t have any run- The Author doesn’t
on sentences. have any run-on

sentences.

Spelling I checked my I checked the
spelling and fixed spelling and circled
words that didn’t words that didn’t
look right. look right.
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