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Introduction

After WWI, America focused on her own domestic issues. The Industrial Northeast boomed with new factories fueled by immigrant labor.  The Southeast remained agricultural; implementing laws and customs that continually kept African-Americans in slave-like roles.  The rest of America was settling into the open western states.  The West Coast grew with dreams of gold.  The Great Depression and the dust bowl systematically broke the mold of American life.  World War II pulled America out of both our economic and social difficulties.  


The United States became a world power in post-WWII era. After the War, a new America, a world leader militarily and economically, had to recreate itself based upon their new position in the world. With the Cold War as the foreign policy backdrop, America attempted to solve domestic issues and address the needs of the changing electorate.  The new power status led to different responsibilities at home and abroad, which shaped and transformed the political landscape.  Republicans and Democrats pandered to the growing factions within America in an attempt to maintain power.  These groups will be in flux due to the changing investment in foreign policy.


The social life in America also changed from the typical family to a significantly broader definition of a modern family.  Fringe groups who rejected the conforming spirit in America revolted toward counter-cultures communities breaking social norms.  Minority groups including African-Americans, Latinos, Women, Asian-American and homosexuals would all go through their own quests for Civil Rights.  New leaders emerged, demographics changed politics and new communities transformed cities and the country.  The scope and breath of the Federal Government increased to meet the needs of the changing populations.


This class will address the changing American experience from the perspective of a variety of people from different ethnic backgrounds, social classes and areas within the nation.  Students will be able to have a better understanding of their country, the changes that occurred and the leaders who made it happen.  From the Civil Rights Movement to the computer revolution, students will be able to gather information and develop conclusions as to why these events happened and be able to predict what will happen in the future.  Understanding the changing American experience is necessary for understanding modern American life.  Students will be better able to understand the events and people that shaped modern American life.


The purpose of this curriculum is not to provide the teacher with a daily calendar of lessons; nor is it to tell him or her how to teach the course.  Rather, it is intended to demonstrate that many different strategies and assessment techniques may be used to accomplish the course objectives.  The curriculum is also designed to provide an overview of pivotal domestic events and decisions that have shaped America.


Each of the following units is presented with suggested curriculum goals, key subject competencies, general study skills, materials, strategies, assessments, and time frames.  Each unit also has at least two sample lessons. 
UNIT ONE

1950’s
CURRICULUM GOALS

By the end of this unit, students will be able to:
.
· Evaluate whether or not the results and achievements of World War II were justified by its costs and determine if WWII was a “good war.”
· Describe Truman’s domestic policies as outlined in his Fair Deal.

· Discuss the impact the Taft Harley Act on labor unions.
· Explain the highlights of Dwight Eisenhower’s Republican presidency.
· Explain the meaning of the Cold War and the economic and military programs designed to support the policy of containment.
· Compare and contrast the Second Red Scare to the First Red Scare of the 1920’s.
· Determine how successful Eisenhower’s administration addressed Cold War fears at home.
· Explain the impact the Space Race had on American domestic policy.
· Compare and contrast the rationing of the World War II era with the abundance of the 1950s.

· Explain why most Americans valued comfort and security during the 1950s.

· Explain how changes in the working lives of Americans influenced the growth of suburbs, highways and consumer credit.

· Describe a typical Levittown housing community and its relevance to the 1950s.

· Describe the expectations of gender roles for men and women in the 1950’s.

· Evaluate the impact of television on all aspects of American life in the 1950s, including politics, consumption (advertising), family life, religion and popular culture.

· Identify ways in which people challenged conformity during the 1950s.
· Discuss the impact “rock and roll” had on teenagers as growing consumer demographic.

· Discuss how “Pop” artists like Andy Warhol were responding to the conformity of the 1950’s.
· Identify members of the “Beat Generation” and discuss the impact of this anti-materialistic literary movement.

KEY SUBJECT COMPETENCIES

Students will be able to:

· Use social science data
· Analyze primary source documents
· Demonstrate decision-making techniques
· Communicate through oral expression
· Communicate through written expression
GENERAL STUDY SKILLS
Students will:

· Use note-taking skills
· Use listening skills
· Organize information
· Interpret data
· Work in cooperative groups
· Compare and contrast
· Synthesize information and draw conclusion
STRATEGIES

· Class discussion and debate
· Cooperative pairs/groups
· Computer research
· Document analysis
MATERIALS
· Chalkboard

· Overhead projector

· Notebook computers with internet access

· Television and VCR/DVD player

ASSESSMENTS
· Essay exam: Analyze the extent do which the 1920’s and 1950’s were similar in the following areas:  
· Impact of Technology, Intolerant Attitudes, and Literary Developments.  

· What was “McCarthyism” and why did it flourish between 1950 and 1955?
· Research Paper: Investigate the rise of the “Tupperware” company and how its’ sales methods, the rise of consumerism and the invention of plastics turned millions of housewives into sales executives.
· Current Events Project: Is Rock and Roll still relevant for teenagers today?  Find two current event articles and write a paper discussing whether rock and roll music today has caused a cultural shift as it did in the 1950s?
TIME FRAME


3-4 weeks
SAMPLE LESSON 1
Aim: How did the culture of the 1950’s depict changes in social values and norms?


Skills: Students will use note-taking skills, listening skills, organize information, analyze documents, work in cooperative pairs, compare and contrast, synthesize information and draw conclusions.
Motivation: Show students the two pictures of “Life During the 1950’s”.  
Ask:  What does the picture tell you about life in the United States in the 1950’s?
What does this ad from “Wheaties” cereal suggest is the “good life” toward which American’s should strive?

Transition:  The U.S. economy changed dramatically during the 1950’s.  During World War II, most items were rationed or not produced at all-- forcing many Americans to save their money.  After the war, most Americans were eager to acquire items that  they were denied due to the catastrophic results of the Great Depression.As a result, the products and produced and sold during the 1950’s can tell us a great deal about American values from that decade.

Instructional Materials:  Handouts: 
This lesson also benefits from the wealth of videos found on Youtube.com 
Procedures and Pivotal Questions:

· During the Fifties, mass culture began to dominate in the United States. Television network executives in particular wanted to cater to the largest audience possible, so they shaped their programs to offend the least number of viewers. However, explain to students that the paradoxical nature of the Fifties was evident in the cultural arena. The Eisenhower era was a time of both squeaky-clean Disneyland and unkempt, edgy beatniks. Why all the contradictions?
· Today we are going to take a closer look some of the examples of media and innovations introduced during the 1950’s and analyze their impact on the American landscape.
· This lesson can be done in one day or over a two day period.
· Also, students can be assigned one topic or all four to analyze.
· Distribute document packets to students and go over directions that accompany the graphic organizer.
· Have students present their groups work and go over as a class.
Summary: How did the growing economy influence the buying habits of many Americans?  Did this translate into changes in our value system?
Assessment: Write an essay which analyzes the extent to which the 1920’s and 1950’s were similar in the following areas:  Impact of Technology, Gender Roles, and Media Developments.

Motivation:  This image of 1950s suburban life is on the cover of the 1958 issue of The Saturday Evening Post.

Ask:  What does the picture tell you about life in the United States in the 1950’s?
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What does this ad from “Wheaties” cereal suggest is the “good life” toward which American’s should strive?
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Name:  ____________________________


Date:  ____________
U.S. History 1945 - Present

Cultural Changes During the 1950’s

Directions:  You have been assigned to a group to analyze one aspect of the American culture of the 1950’s.  As a group, read the information on your topic and prepare a presentation to teach the class about your topic.  You will be responsible for the education of your classmates on this topic, so make sure your presentation is clearly presented and thorough.  Each group is to write a basic outline of their topic and then present it to the class.  As each group presents fill in the graphic organizer.
The group topics are as follows:

Group 1:
Television


Group 2: 
Rock and Roll


Group 3: 
Movies


Group 4:
Automobile Culture

Name:  _________________________________


Date:  __________

U.S. History 1945 to Present

Cultural Changes During the 1950’s

	Cultural Feature
	Description
	Impact on American Society and Culture

	Television


	
	

	Rock and Roll Music


	
	

	Movies


	
	

	Automobile


	
	


Name:  _________________________________


Date:  __________

U.S. History 1945 to Present

Cultural Changes During the 1950’s

	Cultural Feature
	Description
	Impact on American Society and Culture

	Television


	
	Homogeneous Society

Passivity among children (hours watching TV)

T.V. Dinners

Commercials
Dumbing  Down of America

Rise of Cultural Icons

	Rock and Roll Music


	
	New Music Form (Blues origin)
Integrated Music (Black and White dancing together)

Records/LP’s/Vinyl

Teenage Consumer

“Not your parent’s music”

Conflict between traditional and modern

Dance Fads



	Movies


	
	Teenage Consumer
3-D Movies

Cultural Icons “Movie Stars”

Rebellious Teens



	Automobile


	
	Interstate Highway
Drive-ins

Road Vacations

Howard Johnson Motels

Rise of Suburbia

Working longer distances from home

Dependence on foreign oil and gas


Group 1:  Television
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Frito Bandito Commercial can be located on Youtube.com
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“Oh I wish I was an Oscar Mayer Weiner” song can also be located on Youtube.com
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	Television Enters the National Living Room

Though television had been invented in the 1930s, few Americans had watched a TV show even into the late 1940s. But by the end of the Fifties, TVs were present in 90% of homes and watching television was the favorite leisure activity of nearly half the population.

Television was the ultimate purveyor of mass culture. Before its arrival, people had to venture out to a theater or cinema or concert hall to seek entertainment. And they had to pay for it. With television, the entertainment came to them for free. Millions could tune in and watch the same show—and millions did.

The customer that executives at television networks catered to was not the viewer but the advertiser. Advertisers pushed for the kind of mild entertainment that attracted the most viewers. At first, networks mounted serious dramas, with top actors and writers on shows like Playhouse 90 and Kraft Television Theater. But these shows appealed mainly to the wealthy viewers who owned the first, expensive television sets. Within a few years, as cheap TVs entered many more homes, shows began to feature bland comedies that focused on middle class families. The Adventures of Ozzie and Harriet and Leave It to Beaver were typical. Programs featuring African Americans, ethnic minorities, or, with a few exceptions, working class characters, were rare.

Television became the realm of what was called "middle-brow" entertainment. It appealed to the large middle class whose tastes were mostly conventional. These people tended to like entertainment that depicted a world they were already familiar with. They had minimal interest in shows that challenged accepted notions or put forth radical ideas. Only a very few programs of the time addressed any serious issues. Even nightly news shows in the Fifties only lasted fifteen minutes.
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Show a clip from each of these shows located on youtube.com
This is an edited version of Newton Minow's speech to the National Association of Broadcasters on May 9, 1961:
	Thank you for this opportunity to meet with you today. This is my first public address since I took over my new job. It may also come as a surprise to some of you, but I want you to know that you have my admiration and respect.

I admire your courage--but that doesn't mean I would make life any easier for you. Your license lets you use the public's airwaves as trustees for 180 million Americans. The public is your beneficiary. If you want to stay on as trustees, you must deliver a decent return to the public--not only to your stockholders. So, as a representative of the public, your health and your product are among my chief concerns.

I have confidence in your health. But not in your product. I am here to uphold and protect the public interest. What do we mean by "the public interest?" Some say the public interest is merely what interests the public. I disagree.

When television is good, nothing--not the theater, not the magazines or newspapers--nothing is better.
But when television is bad, nothing is worse. I invite you to sit down in front of your television set when your station goes on the air and stay there without a book, magazine, newspaper, profit and-loss sheet or rating book to distract you--and keep your eyes glued to that set until the station signs off. I can assure you that you will observe a vast wasteland.

You will see a procession of game shows, violence, audience-participation shows, formula comedies about totally unbelievable families, blood and thunder, mayhem, violence, sadism, murder, western badmen, western good men, private eyes, gangsters, more violence and cartoons. And, endlessly, commercials--many screaming, cajoling and offending. And most of all, boredom. True, you will see a few things you will enjoy. But they will be very, very few. And if you think I exaggerate, try it.

Sentenced to prime time
Is there one person in this room who claims that broadcasting can't do better? Well, a glance at next season's proposed programming can give us little heart. Of 73 1/2 hours of prime evening time, the networks have tentatively scheduled 59 hours to categories of "action-adventure," situation comedy, variety, quiz shows and movies.

Is there one network president in this room who claims he can't do better? Well, is there at least one network president who believes that the other networks can't do better? Gentlemen, your trust accounting with your beneficiaries is overdue. Never have so few owed so much to so many.

Why is so much of television so bad? I have heard many answers: demands of your advertisers; competition for ever-higher ratings; the need always to attract a mass audience; the high cost of television programs; the insatiable appetite for programming material--these are some of them. Unquestionably these are tough problems not susceptible to easy answers.

But I am not convinced that you have tried hard enough to solve them . . . and I am not convinced that the people's taste is as low as some of you assume.

What about the children?
Certainly I hope you will agree that ratings should have little influence where children are concerned. It used to be said that there were three great influences on a child: home, school and church. Today there is a fourth great influence, and you ladies and gentlemen control it.

If parents, teachers and ministers conducted their responsibilities by following the ratings, children would have a steady diet of ice cream, school holidays and no Sunday school. What about your responsibilities? There are some fine children's shows, but they are drowned out in the massive doses of cartoons, violence and more violence. Must these be your trademarks?

Let me make clear that what I am talking about is balance. You will get no argument from me if you say that, given a choice between a western and a symphony, more people will watch the western. I like westerns and private eyes too--but a steady diet for the whole country is obviously not in the public interest. We all know that people would more often prefer to be entertained than stimulated or informed. But your obligations are not satisfied if you look only to popularity as a test of what to broadcast. You are not only in show business; you are free to communicate ideas as well as relaxation. You must provide a wider range of choices, more diversity, more alternatives. It is not enough to cater to the nation's whims--you must also serve the nation's needs.

And I would add this--that if some of you persist in a relentless search for the highest rating and the lowest common denominator, you may very well lose your audience.




Group 2:  Rock and Roll

	The cultural phenomenon of the Eisenhower era with the greatest long-term impact was the advent of rock n' roll. In the mid-1950s, black and white music blended into a robust new hybrid. (The same thing had happened in the 1920s, resulting in the jazz age.) Rock drew on the culture of alienation as well as the increased buying power and sense of identity of the nation's young people.

It's important to keep in mind, though, that the era had many types of popular music—rock did not suddenly conquer all. In the early Fifties, Rosemary Clooney (actor George Clooney's aunt), had a hit with "Come On-a My House." Perry Como sang, "Don't Let the Stars Get in Your Eyes," and Patti Page's "How Much is that Doggie in the Window?" was a big hit. The tame lyrics—Don't you linger in the moonlight when I'm gone! — and smooth style of these songs wasn't much different than the music of the 1920s. When rock pioneer Bo Diddley opened his 1956 hit "Who Do You Love" with, I walk forty-seven miles of barbed wire, it was a sign the old conventions were toppling.

Late in the decade, folk music also enjoyed a new wave of popularity. Young people were attracted to the authenticity of earlier, simpler music. They turned modern renditions of this style, as sung by Harry Belafonte or The Kingston Trio, into big hits. This trend continued into the 1960s and was a big influence on performers like Bob Dylan.

Probably the most critical juncture of rock history took place on 22 February 1956. That day, Elvis Presley released a song called "Heartbreak Hotel." Elvis had been stirring up increasing excitement among fans in the previous two years, but this was to be his first big hit. Presley knew how to depict alienation—he was a close student of James Dean. He understood that gesture, sexuality, and attitude were as important as the music itself.

Yet even Elvis, the archetypical rebel, made use of the established media of mass culture. Ed Sullivan hosted one of the most popular television programs of his era, a Sunday-night variety show. Though at first reluctant, he finally had Elvis on his show in September 1956. Elvis did not pass up the opportunity to reach millions of new fans. Mass culture rolled on, Elvis became a superstar, and rock n' roll was here to stay.
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Little Richard
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Heartbreak Hotel

Well, since my baby left me
Well, I found a new place to dwell
Well, it's down at the end of Lonely Street
At Heartbreak Hotel

Well, I'll be
I'll be so lonely baby
Well, I'm so lonely
I'll be so lonely, I could die

Oh, although it's always crowded
You still can find some room
For broken hearted lovers
To cry there in their gloom

They'll be so
They'll be so lonely, baby
Well, they're so lonely
They're so lonely, they could die

Now, the bell hop's tears keep flowin'
And the desk clerk's dressed in black
Well, they been so long on Lonely Street
[ From: http://www.elyrics.net/read/e/elvis-presley-lyrics/heartbreak-hotel-lyrics.html ]
They'll never ever look back

And it's so
Well, it's so lonely baby
Well, they're so lonely
Well, they're so lonely, they could've die

Well, if your baby leaves you
You got a tale to tell
Well, just take a walk down Lonely Street
To Heartbreak Hotel

Where you will be
You'll be so lonely, baby
Well you'll be lonely
You'll be so lonely you could die

Oh, although it's always crowded
You still can find some room
For broken hearted lovers
To cry there in their gloom

They've been so
They're be so lonely, baby
Well, they're so lonely
They'll be so lonely, they could die
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1950’s Greaser
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Rock n Roll in Berlin Dance Hall (1955)
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 Chubby Checker does “The Twist”
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School Dance circa 1955

Group 3:  Movies
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Courtesy of the U.S. Library of Congress collection; courtesy of Columbia Pictures
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In 1953, a Boston judge wrote: "We have the spectacle of an entire city terrorized by one-half of one percent of its residents. And the terrorists are children." 

(Compare with this comment made by Father Flanagan [Spencer Tracy] in Boys' Town of 1938: "There isn't any such thing in the world as a bad boy." 
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	Kenneth Rexroth on the student movement, 1960 
"The Students Take Over"
In talking about the Revolt of Youth we should never forget that we are dealing with a new concept. For thousands of years, nobody cared what youth were doing. They weren’t news. They weren’t minding.

They aren’t minding now. That isn’t news. They haven’t been minding since the days of.... F. Scott Fitzgerald. In those days, they were cutting loose. In the thirties, they were joining up.... During the McCarthy Epoch and the Korean War, they were turning their backs and walking away. Today they are striking back. That is news. Nobody else is striking back.

--Kenneth Rexroth, July 2, 1960 in the Nation magazine 








As the popularity of television grew in the early 1950’s the motion picture industry found itself losing customers. To regain viewer’s movie executives began trying new and different things. One of these was the release of 3-D movies.
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 The films produced in Hollywood before, during and after the Cold War Red Scare make for an interesting study in the response of a popular medium caught in a political firestorm. The following list is a selective filmography of motion pictures that played a role in fueling the Red Scare, in propagandizing the threat of Communism and in a few rare and rather veiled cases, in standing up to the charges of the House Committee on Un-American Activities.


Group 4:  Automobile

	The Interstate Highway Act, which President Eisenhower signed in 1956, authorized the building of a nationwide highway network – 41,000 miles of expressways.  The new roads, in turn, encourage the development of new suburbs father from the cities.  Interstate highways also made high-sped, long-haul trucking possible, which contributed to a decline in the commercial use of railroads.  Towns along the new highways prospered, while towns along the older, small roads experienced hard times.  The system of highways, also helped unify and homogenize the nation.  As John Keats observed in his 1958 book, The Insolent Chariots, “Our new roads, with their ancillaries, the motels, filling stations, and restaurants advertising Eats, have made it possible for you to drive from Brooklyn to Los Angeles without a change of diet, scenery, or culture.”  With access to cars, affordable gas, and new highways, more and more Americans hit the road.  They flocked to mountains, lakes, national parks, historic sites, and amusement parks for family vacations.  Disneyland, which opened in California in July 1955, attracted 3 million visitors the next year.
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	By 1954, there were 400 Howard Johnson's restaurants in 32 states, about 10% of which were extremely profitable company-owned turnpike restaurants; the rest were franchises. This was one of the first nationwide restaurant chains.

That year, the company decided to open the first Howard Johnson's motor lodge in Savannah, Georgia.. According to cultural historians, the chain became synonymous with travel among American motorists and vacationers in part because of Johnson's ubiquitous outdoor advertising displays.
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Sample Lesson #2
AIM:
Did the administration of President Dwight D. Eisenhower successfully address the American publics Cold War fear?

SKILLS:
Students will be able to:

· Take accurate notes

· Read silently while underlining key facts  

· Evaluate information

· Write an essay

· Analyze data/documents

· Make comparisons and contrast

MOTIVATION: Show the clip “Bert the Turtle in Duck and Cover” which can be easily located on www.youtube.com.

What does the cartoon warn against?


How effective was this assuaging fear among school children?

INSTRUCTIONAL MATERIALS: Smart board, Document Packet

PROCEDURES AND PIVOTAL QUESTIONS
· Begin class by discussing the Cold War fears that American’s had in the aftermath of World War II?
· Divide class into groups and have them read the document packet.  After students have analyzed the documents have them come together to discuss.

· Generate a board outline based on the answers students give you regarding the documents.

· How did schools attempt to educate students about safety from a nuclear attack?

· How would you feel if you were one of the students in the picture?

· How safe will these students be in a nuclear attack?

· What does this picture show about the effect of the Cold War on American society?

· How will Eisenhower’s Education Act impact the Cold War?

· How much money did the U.S. spend on its defense during the Cold War?  In comparison to other government spending?

· How did the Interstate Highway and Defense Acts hope to protect American’s?

· Why would Congress add the words “under God” to the Pledge of Allegiance in 1954?  How would this distinguish us from the Soviets?
· Show students the clip “Atomic City” from the PBS Documentary “Las Vegas”
· Discuss with them how commonplace nuclear bomb testing outside the city of Las Vegas was.

· Why do you think Americans were very comfortable with nuclear bomb testing in their backyard?  Can you compare their reaction to American’s attitude toward national security measures implemented today?

SUMMARY:
 Did most American’s feel safe from a nuclear attack during the Cold War?  Did the Eisenhower Administration do all it could to alleviate those fears?
ASSESSMENT:  Write an essay using the documents used in class to answer the following DBQ,  What were the Cold War fears of the American people in the aftermath of the Second World War?  How successfully did the Eisenhower administration address these fears?

FOLLOW-UP ACTIVITY:  Compare and contrast the “Patriot Act” to the “McCarran Internal Security Act”.  

How did these acts hope to protect national security at a time of heightened anxiety of attack?

Argue whether you believe such laws are necessary or do they violate our constitutional rights.

Document #1

[image: image35]
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Document #2:  Eisenhower Addresses Congress on Education January, 1958

	Because of the national security interest in the quality and scope of our educational system in the years immediately ahead, however, the Federal government must also undertake to play an emergency role. The Administration is therefore recommending certain emergency Federal actions to encourage and assist greater effort in specific areas of national concern. These recommendations place principal emphasis on our national security requirements. 

Our immediate national security aims--to continue to strengthen our armed forces and improve the weapons at their command--can be furthered only by the efforts of individuals whose training is already far advanced. But if we are to maintain our position of leadership, we must see to it that today's young people are prepared to contribute the maximum to our future progress. Because of the growing importance of science and technology, we must necessarily give special – but by no means exclusive – attention to education in science and engineering.


American Presidency Project 




Document 3 and 4:


[image: image38]
Source:  Historical Statistics of the United States, Statistical Abstract of the United States Department of Commerce

	
	1949
	1951
	1953
	1955
	1957
	1959

	Total Gov't Spending, in billions of dollars
	40.6
	45.8
	76.5
	68.5
	76.7
	92.1

	Defense Spending as percent of government spending
	32.7%
	51.1%
	68.1%
	63.2%
	62.%
	57.9%


Document 5:   National Highway and Defense Act
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	When President Dwight D. Eisenhower took office in January 1953, however, the states had only completed 6,500 miles of the system improvements. Eisenhower had first realized the value of good highways in 1919, when he participated in the U.S. Army's first transcontinental motor convoy from Washington, DC, to San Francisco. Again, during World War II, Eisenhower saw the German advantage that resulted from their autobahn highway network, and he also noted the enhanced mobility of the Allies, on those same highways, when they fought their way into Germany. These experiences significantly shaped Eisenhower's views on highways and their role in national defense. During his State of the Union Address on January 7, 1954, Eisenhower made it clear that he was ready to turn his attention to the nation's highway problems. He considered it important to "protect the vital interest of every citizen in a safe and adequate highway system."


Document 6:  Joint Resolution of Congress; June 14, 1954

	To amend the pledge of allegiance to the flag of the United States of America.

Resolved by the Senate and House of Representatives of the United States of America in Congress assembled, That section 7 of the joint resolution entitled "Joint resolution to codify and emphasize existing rules and customs pertaining to the display and use of the flag of the United States of America", approved June 22, 1942, as amended (36 U.S. C, sec. 172), is amended to read as follows:

"SEC. 7. The following is designated as the pledge of allegiance to the flag: 'I pledge allegiance to the flag of the United States of America and to the Republic for which it stands, one Nation under God, indivisible, with liberty and justice for all'. Such pledge should be rendered standing with the right hand over the heart. However, civilians will always show full respect to the flag when the pledge is given by merely standing at attention, men removing the headdress. Persons in uniform shall render the military salute."


UNIT TWO
THE 1960’S
CURRICULUM GOALS

By the end of this unit, students will be able to:
· Evaluate whether the image of John F. Kennedy outshined the reality.

· Describe the major campaign issues in the presidential election of 1960.
· Discuss the impact the 1960 Nixon-Kennedy television debate on the outcome of the election.

· Compare and contrast the Kennedy “mystique” with Kennedy’s congressional accomplishments.

· Assess whether President Kennedy’s firm stand against communism in the Cuban Missile Crisis was a prudent foreign policy or a reckless risk of nuclear war.

· Explain the Supreme Court decision in Brown v. Board of Education and discuss Eisenhower’s’ initial lack of action and its subsequent results.
· Trace the origins of the modern Black civil rights movement:  Little Rock and the Montgomery Bus Boycott.

· Analyze Martin Luther king Jrs. beliefs, strategies and achievements in the movement for racial equality and justice.
· Explain the basic arguments of those who advocated the use of violence to institute reform and social changes:  Black Panthers, SNCC, Malcolm X

· Discuss the impact of the Kerner Commission Report (1968) on public opinion.

· Explain the causes of the Race Riots of the late 1960s and their impact on the civil rights movement.

· Describe and assess the social, political, economic progress made by Black Americans in their quest to achieve racial equality and justice in the United States.

· Identify the objectives of the “Great Society” espoused by President Lyndon Johnson.

· Describe the legislative accomplishment of the “Great Society”, including the War on Poverty, Vista, Medicare, civil rights.

· Evaluate whether President Johnson’s “Great Society” program fulfilled its promises.

· Describe the sequence of events that culminated in the United State intervention in Vietnam.

· Compare and contrast the reasons given by the U.S. government for the nation’s increasing involvement in Vietnam with those presented by opponents of American involvement.
· Evaluate whether or not the United States should have fought a war in Vietnam.

· Discuss the reasons for and the nature of the protest movements on college campuses and in society in general.

· Examine the cultural rebellion of the 1960s in relation to traditional American values.
· Examine the “sexual revolution” and the changes to the traditional family structure

· Discuss the impact of the new gender roles and social mores on aspects of life such as school, religious institutions, and government..
· Discuss the cultural revolution in relation to: hippies, communal living, drug use

· Explain the impact of the protests on President Johnson’s political career, President Nixon’s foreign policy in Vietnam, Congress’ decision to pass the War Powers Act, and the long term effects of the war on U.S. foreign policy.
· Discuss the impact the musical event “Woodstock”.

· Evaluate whether the “Warren Supreme Court” expanded the concept of civil liberties or upset the balance between the rights of the accused and the protection of the community. 
KEY SUBJECT COMPETENCIES

Students will be able to:

· Use social science data
· Analyze primary source documents
· Demonstrate decision-making techniques
· Communicate through oral expression
· Communicate through written expression
GENERAL STUDY SKILLS
Students will:

· Use note-taking skills
· Use listening skills
· Organize information
· Interpret data
· Work in cooperative groups
· Compare and contrast
· Synthesize information and draw conclusions
STRATEGIES

· Class discussion and debate
· Cooperative pairs/groups
· Computer research
· Document analysis
MATERIALS
· Chalkboard

· Overhead projector

· World maps

· Notebook computers with internet access

· Television and VCR/DVD player

ASSESSMENTS
· Essay exam:  Were the cultural upheavals of the 1960s a result of the political crisis, or were developments like the sexual revolution and the student revolts inevitable results of affluence and the “baby boom”?
· Debate:  Should the United States have participated in Vietnam?  (see options book for correct question)

· Current Events Project:  Occupy Wall Street has drawn comparisons to student revolt movements of the 1960s.  Research the reasons behind this movement, who its members are, their objectives and evaluate the impact of the movement. Create a poster project that reflects this current American protest movement.
TIME FRAME


4-5 weeks
SAMPLE LESSON 1

Aim: How did the Black Separatist Movement differ from the early civil rights movement?

NYS Standards: 1:2. 1:3

Skills: Students will use note-taking skills, use listening skills, organize information, analyze documents, work in cooperative pairs, compare and contrast, synthesize information and draw conclusions.
Motivation: Students will listen or read the lyrics to the song “Whitey’s On the Moon” and the “The Revolution Will Not be Televised” by Gil Scott Heron.

Ask:   From whose perspective is the song coming from?



Who does Whitey on the Moon represent?



What problems exist in society that the singer believes are not being addressed?



How does this song illustrate the frustration of many Black American’s during the



Civil Rights Movement?

Instructional Materials: Handout with Lyrics by Gil Scott Heron, “Whitey on the Moon” and “The Revolution Will Not Be Televised”
Procedures and Pivotal Questions:
· Discuss and develop a board outline on major historical events of the Civil Rights Movement.

· How did Civil Rights activists attempt to achieve their goal of full equality under Martin Luther King Jr.?

· What political achievements were made?  Discuss various laws passed.

· Why would some Black Americans have been disillusioned with the progress made?

· Distribute handout with documents and questions.  Have students work in pairs to analyze the documents and answer questions.

· As a class, discuss the reasons for the rise of the Black Separatist Movement.
· Why did the ides of Dr. Martin Luther King, Jr., begin to lose influence among African Americans?
· How did the race riots of 1968 hurt the image of African Americans?
· How did the philosophy of Black Power differ from the tactics used by the followers of King?

· Why did the authors of the excerpt advocate political unity among African Americans?

· How did the authors attempt to prove that U.S. society in the 1960’s was racist?

· Why did the authors argue that only black people should lead black organization?

· Do you agree with these justifications?
· What did the Black Panthers criticize about white society?    
· Were their criticisms of white society accurate?
· How did whites probably view the black power movement?
· What did the Kerner Commission Report say about white and black society?
· How did Black anger manifest itself in the inner cities?  Did this help or hurt the civil rights movement?
Assessment:  In one paragraph, have students answer the following: How did the strategies of black power and those of nonviolent resistance movements prove necessary for the achievement of true equality for African Americans?
Summary: 
How successful was the Black Separatist movement in achieving full equality for Blacks?

Document 1:   “Whitey on the Moon” by Gil Scott Heron

Read along with the lyrics as the song is played.

A rat done bit my sister Nell.
(with Whitey on the moon)
Her face and arms began to swell.
(and Whitey's on the moon)
I can't pay no doctor bills.
(but Whitey's on the moon)
Ten years from now I'll be payin' still
While Whitey's on the moon.
You know, the man jus' upped my rent las' night,
'cause Whitey's on the moon. 
No hot water, no toilets, no lights,
but Whitey's on the moon.
I wonder why he's uppi' me? 
'cause Whitey's on the moon?
Well I wuz already givin' 'im fifty a week
And now Whitey's on the moon.
Taxes takin' my whole damn check, 
The junkies make me a nervous wreck, 
The price of food is goin' up, 
An' as if all that crap wuzn't enough,
A rat done bit my sister Nell. 
(with Whitey on the moon) 
Her face an' arms began to swell
And Whitey's on the moon.
Was all that money I made las' year 
For Whitey on the moon?
How come I ain't got no money here? 
Hmm! Whitey's on the moon.
Y'know I jus' about had my fill 
Of Whitey on the moon.
I think I'll sen' these doctor bills, 
Airmail special

To Whitey on the moon



Document 2:  The Revolution Will Not be Televised by Gil Scott Heron

You will not be able to stay home, brother.
You will not be able to plug in, turn on and drop out.
You will not be able to lose yourself on skag and skip,
Skip out for beer during commercials
Because the revolution will not be televised.

The revolution will not be televised.

The revolution will not be brought to you by Xerox
In 4 parts without commercial interruption.
The revolution will not show you pictures of Nixon
Blowing a bugle and leading a charge by John Mitchell,
General Abrams and Spiro Agnew to eat
Hog maws confiscated from a Harlem sanctuary.

The revolution will not be televised.

The revolution will be brought to you by the Schaefer Award Theatre and
will not star Natalie Wood and Steve McQueen or Bullwinkle and Julia.
The revolution will not give your mouth sex appeal.
The revolution will not get rid of the nubs.
The revolution will not make you look five pounds
Thinner, because The revolution will not be televised, Brother.

There will be no pictures of you and Willie Mays
Pushing that cart down the block on the dead run,
Or trying to slide that color television into a stolen ambulance.
NBC will not predict the winner at 8:32or the count from 29 districts.

The revolution will not be televised.

There will be no pictures of pigs shooting down
Brothers in the instant replay.
There will be no pictures of young being 
Run out of Harlem on a rail with a brand new process
There will be no slow motion or still life of 
Roy Wilkens strolling through Watts in a red, black and
Green liberation jumpsuit that he had been saving
For just the right occasion
Green Acres, The Beverly Hillbillies, and 
Hooterville Junction will no longer be so damned relevant,
andWomen will not care if Dick finally gets down with
Jane on Search for Tomorrow because Black people
will be in the street looking for a brighter day.

The revolution will not be televised.

There will be no highlights on the eleven o'clock News
and no pictures of hairy armed women Liberationists and 
Jackie Onassis blowing her nose.
The theme song will not be written by Jim Webb, Francis Scott Key, 
nor sung by Glen Campbell, Tom Jones, Johnny Cash, 
Englebert Humperdink, or the Rare Earth.

The revolution will not be televised

The revolution will not be right back after a message 
About a whitetornado, white lightning, or white people.
You will not have to worry about a germ on your Bedroom, 
a tiger in your tank, or the giant in your toilet bowl.
The revolution will not go better with Coke.
The revolution will not fight the germs that cause bad breath.
The revolution WILL put you in the driver's seat.
The revolution will not be televised,

WILL not be televised, WILL NOT BE TELEVISED.

The revolution will be no re-run brothers;
The revolution will be live.
Document:  3  Black Power Rally and Stokley Carmichel
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Document 4:  “What is Black Power?” (1967) by Stokley Carmicael and Charles V. Hamilton

. . . The adoption of the concept of Black Power is one of the most legitimate and healthy developments in American politics and race relations in our time.

The concept of Black Power speaks to all the needs mentioned in this chapter. it is a call for black people in this country to unite, to recognize their heritage, to build a sense of community. It is a call for black people to begin to define their own goals, to lead their own organizations and to support those organizations. It is a call to reject the racist institutions and values of this society….

The concept of Black Power rests on a fundamental premise. Before a group can enter the open society, it must first close ranks. By this we mean that group solidarity is necessary before a group can operate effectively from a bargaining position of strength in a pluralistic society….

Traditionally, each new ethnic group in this society has found the route to social and political viability through the organization of its own institutions with which to represent its needs within the larger society. Studies in voting behavior specifically, and political behavior generally, have made it clear that politically the American pot has not melted. Italians vote for Rubino over O'Brien; Irish for Murphy over Goldberg, etc. This phenomenon may seem distasteful to some, but it has been and remains today a central fact of the American political system. . . .

The point is obvious: black people must lead and run their own organizations. Only black people can convey the revolutionary idea-and it is a revolutionary idea - that black people are able to do things themselves. Only they can help create in the community an aroused and continuing black consciousness that will provide the basis for political strength. In the

past, white allies have often furthered white supremacy without the whites involved realizing it, or even wanting to do so. Black people must come together and do things for themselves. They must achieve self-identity and self-determination in order to have their daily needs met. . . .
It does not mean merely putting black faces into office. Black visibility is not Black Power. Most of the black politicians around the country today are not examples of Black Power. The power must be that of a community, and emanate from there. The black politicians must start from there. The black politicians must stop being representatives of "downtown" machines, whatever the cost might be in terms of lost patronage and holiday handouts.
Black Power recognizes - it must recognize - the ethnic basis of American politics as well as the power-oriented nature of American politics. Black Power therefore calls for black people to consolidate behind their own, so that they can bargain from a position of strength. But while we endorse the procedure of group solidarity and identity for the purpose of attaining certain goals in the body politic, this does not mean that black people should strive for the same kind of rewards (i.e., end results) obtained by the white society. The ultimate values and goals are not domination or exploitation of other groups, but rather an effective share in the total power of the society. . . .
Document 5:    October 1966 Black Panther Party Platform and Program

What We Want….What We Believe

1. We want freedom. We want power to determine the destiny of our Black Community. 

We believe that black people will not be free until we are able to determine our destiny. 

2. We want full employment for our people. 

We believe that the federal government is responsible and obligated to give every man employment or a guaranteed income. We believe that if the white American businessmen will not give full employment, then the means of production should be taken from the businessmen and placed in the community so that the people of the community can organize and employ all of its people and give a high standard of living. 

3. We want an end to the robbery by the white man of our Black Community. 

We believe that this racist government has robbed us and now we are demanding the overdue debt of forty acres and two mules. Forty acres and two mules was promised 100 years ago as restitution for slave labor and mass murder of black people. We will accept the payment as currency which will be distributed to our many communities. The Germans are now aiding the Jews in Israel for the genocide of the Jewish people. The Germans murdered six million Jews. The American racist has taken part in the slaughter of over twenty million black people; therefore, we feel that this is a modest demand that we make. 

4. We want decent housing, fit for shelter of human beings. 

We believe that if the white landlords will not give decent housing to our black community, then the housing and the land should be made into cooperatives so that our community, with government aid, can build and make decent housing for its people. 

5. We want education for our people that exposes the true nature of this decadent American society. We want education that teaches us our true history and our role in the present-day society. 
We believe in an educational system that will give to our people a knowledge of self. If a man does not have knowledge of himself and his position in society and the world, then he has little chance to relate to anything else. 

6. We want all black men to be exempt from military service. 

We believe that Black people should not be forced to fight in the military service to defend a racist government that does not protect us. We will not fight and kill other people of color in the world who, like black people, are being victimized by the white racist government of America. We will protect ourselves from the force and violence of the racist police and the racist military, by whatever means necessary. 

7. We want an immediate end to police brutality and murder of black people. 

We believe we can end police brutality in our black community by organizing black self-defense groups that are dedicated to defending our black community from racist police oppression and brutality. The Second Amendment to the Constitution of the United States gives a right to bear arms. We therefore believe that all black people should arm themselves for self defense. 

8. We want freedom for all black men held in federal, state, county and city prisons and jails. 

We believe that all black people should be released from the many jails and prisons because they have not received a fair and impartial trial. 

9. We want all black people when brought to trial to be tried in court by a jury of their peer group or people from their black communities, as defined by the Constitution of the United States. 

We believe that the courts should follow the United States Constitution so that black people will receive fair trials. The 14th Amendment of the U.S. Constitution gives a man a right to be tried by his peer group. A peer is a person from a similar economic, social, religious, geographical, environmental, historical and racial background. To do this the court will be forced to select a jury from the black community from which the black defendant came. We have been, and are being tried by all-white juries that have no understanding of the "average reasoning man" of the black community. 

10. We want land, bread, housing, education, clothing, justice and peace. And as our major political objective, a United Nations-supervised plebiscite to be held throughout the black colony in which only black colonial subjects will be allowed to participate for the purpose of determining the will of black people as to their national destiny. 

When in the course of human events, it becomes necessary for one people to dissolve the political bands which have connected them with another, and to assume, among the powers of the earth, the separate and equal station to which the laws of nature and nature's God entitle them, a decent respect to the opinions of mankind requires that they should declare the causes which impel them to the separation. 

We hold these truths to be self evident, that all men are created equal; that they are endowed by their Creator with certain unalienable rights; that among these are life, liberty, and the pursuit of happiness. That, to secure these rights, governments are instituted among men, deriving their just powers from the consent of the governed; that, whenever any form of government becomes destructive of these ends, it is the right of the people to alter or to abolish it, and to institute a new government, laying its foundation on such principles, and organizing its powers in such form, as to them shall seem most likely to effect their safety and happiness. Prudence, indeed, will dictate that governments long established should not be changed for light and transient causes; and accordingly, all experience hath shown, that mankind are more disposed to supper, while evils are sufferable, than to right themselves by abolishing the forms to which they are accustomed. But, when a long train of abuses and usurpations, pursuing invariable the same object, evinces a design to reduce them under absolute despotism, it is their right, it is their duty, to throw off such government, and to provide new guards for their future security. 

Document 6:
Kerner Commission 1968
	President Lyndon Johnson formed an 11-member National Advisory Commission on Civil Disorders in July 1967 to explain the riots that plagued cities each summer since 1964 and to provide recommendations for the future. The Commission’s 1968 report, informally known as the Kerner Report, concluded that the nation was “moving toward two societies, one black, one white—separate and unequal.” Unless conditions were remedied, the Commission warned, the country faced a “system of ’apartheid’” in its major cities. The Kerner report delivered an indictment of “white society” for isolating and neglecting African Americans and urged legislation to promote racial integration and to enrich slums—primarily through the creation of jobs, job training programs, and decent housing. President Johnson, however, rejected the recommendations. In April 1968, one month after the release of the Kerner report, rioting broke out in more than 100 cities following the assassination of civil rights leader Martin Luther King, Jr. In the following excerpts from the Kerner Report summary, the Commission analyzed patterns in the riots and offered explanations for the disturbances. In 1998, 30 years after the issuance of the Report, former Senator and Commission member Fred R. Harris co-authored a study that found the racial divide had grown in the ensuing years with inner-city unemployment at crisis levels. Opposing voices argued that the Commission’s prediction of separate societies had failed to materialize due to a marked increase in the number of African Americans living in suburbs. 


	The report contains profiles of a selection of the disorders that took place during the summer of 1967. These profiles are designed to indicate how the disorders happened, who participated in them, and how local officials, police forces, and the National Guard responded. Illustrative excerpts follow: 

NEWARK 

. . . On Saturday, July 15, [Director of Police Dominick] Spina received a report of snipers in a housing project. When he arrived he saw approximately 100 National Guardsmen and police officers crouching behind vehicles, hiding in corners and lying on the ground around the edge of the courtyard. 

Since everything appeared quiet and it was broad daylight, Spina walked directly down the middle of the street. Nothing happened. As he came to the last building of the complex, he heard a shot. All around him the troopers jumped, believing themselves to be under sniper fire. A moment later a young Guardsman ran from behind a building. 

The Director of Police went over and asked him if he had fired the shot. The soldier said yes, he had fired to scare a man away from a window; that his orders were to keep everyone away from windows. 

Spina said he told the soldier: “Do you know what you just did? You have now created a state of hysteria. Every Guardsman up and down this street and every state policeman and every city policeman that is present thinks that somebody just fired a shot and that it is probably a sniper.” 

A short time later more “gunshots” were heard. Investigating, Spina came upon a Puerto Rican sitting on a wall. In reply to a question as to whether he knew “where the firing is coming from?” the man said: 

“That’s no firing. That’s fireworks. If you look up to the fourth floor, you will see the people who are throwing down these cherry bombs.” 

By this time four truckloads of National Guardsmen had arrived and troopers and policemen were again crouched everywhere looking for a sniper. The Director of Police remained at the scene for three hours, and the only shot fired was the one by the Guardsmen. 

Nevertheless, at six o’clock that evening two columns of National Guardsmen and state troopers were directing mass fire at the Hayes Housing Project in response to what they believed were snipers. . . . 

DETROIT 

. . . A spirit of carefree nihilism was taking hold. To riot and destroy appeared more and more to become ends in themselves. Late Sunday afternoon it appeared to one observer that the young people were “dancing amidst the flames.” 

A Negro plainclothes officer was standing at an intersection when a man threw a Molotov cocktail into a business establishment at the corner. In the heat of the afternoon, fanned by the 20 to 25 m.p.h. winds of both Sunday and Monday, the fire reached the home next door within minutes. As residents uselessly sprayed the flames with garden hoses, the fire jumped from roof to roof of adjacent two- and three-story buildings. Within the hour the entire block was in flames. The ninth house in the burning row belonged to the arsonist who had thrown the Molotov cocktail. . . . * * * 

. . . Employed as a private guard, 55-year-old Julius L. Dorsey, a Negro, was standing in front of a market when accosted by two Negro men and a woman. They demanded he permit them to loot the market. He ignored their demands. They began to berate him. He asked a neighbor to call the police. As the argument grew more heated, Dorsey fired three shots from his pistol into the air. The police radio reported: “Looters, they have rifles.” A patrol car driven by a police officer and carrying three National Guardsmen arrived. As the looters fled, the law enforcement personnel opened fire. When the firing ceased, one person lay dead. 

He was Julius L. Dorsey . . . 

. . . As the riot alternatively waxed and waned, one area of the ghetto remained insulated. On the northeast side the residents of some 150 square blocks inhabited by 21,000 persons had, in 1966, banded together in the Positive Neighborhood Action Committee (PNAC). With professional help from the Institute of Urban Dynamics, they had organized block clubs and made plans for the improvement of the neighborhood. . . . 

When the riot broke out, the residents, through the block clubs, were able to organize quickly. Youngsters, agreeing to stay in the neighborhood, participated in detouring traffic. While many persons reportedly sympathized with the idea of a rebellion against the “system,” only two small fires were set—one in an empty building. 




Document 7:  Photos from the Detroit Riots 1968
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SAMPLE LESSON 2
Aim: How did the attitudes, opinions, emotions and beliefs of American youth manifest itself through popular songs in the period 1963-1973?
NYS Standards 1:1, 1:2, 1:3

Skills: Students will use note-taking skills, use listening skills, organize information, analyze documents, compare and contrast, synthesize information and draw conclusions.
Motivation: Play a portion of a contemporary song that most students today would know.
Ask:  
What is the issue being portrayed in the song?

         
What can the lyrics of the song tell us about our modern day society today?

Can songs and other forms of media tell us about issues important to other eras in American history?

Transition: The years from 1963-1973 were a time of radical change in many aspects of American society and culture.  The music of the period reflected many of thee changes.  Recognizing that a small selection of documents from a decade can only give a partial picture of all that was going on, we are going to look several lyrics and newspaper headlines to analyze the attitudes, opinions, emotions, and beliefs of American youth in the period 1963-1973.
Instructional Materials: Document packet, CD or iPod player.

Procedures and Pivotal Questions:
· Ask students:  What are the big issues facing America during the period 1963-1973?  Create a web on the board with student responses.
· Divide class in small groups and distribute document packets with song lyrics.
· Explain to students that they will be analyzing song lyrics from the period 1963-1973 and answering the question: “what are the big issues tackled by the songwriters and artists represented here?”
· After the class has gone through the lyrics and taken notes, bring the class together for a large discussion.
· ASK:
· How do the songs create a chronology of events through the decade?
· How do the news headlines shed light on the major issues facing each year?
· Can you categorize the songs by certain issues?
· Were all songs coming from a left leaning point of view?  How does “Okie from Muskogee” differ from the other songs?
· Which songs do you think could have been most the most controversial?  Why?
· Would a songs’ commercial success correlate to policy changes in America?
Summary:  How important were musical artists in bringing about social change during this decade?  Did art reflect reality during this time?
Assessment:  Students will write a document based response essay using the lyric document packet in class that answers the question:  “Analyze the attitudes, opinions, emotions, and beliefs of American youth in the period 1963-1973.”
Remind students to make connections between and among the documents, as well as the news headlines, to help them write a more thorough answer.
Follow Up:  Find an article discussing school cuts in arts and music today.  What are the arguments for protecting music and arts in school?  Do these arguments outweigh the current budgetary concerns of school districts?
	1963

HEADLINES

Beatings by Police and Angry Whites Mark Civil Rights Protests in Birmingham Alabama

200,000 Freedom Marches Demonstrate in Washington

Kennedy Assassinated in Dallas:  Johnson Sworn in as President

Document 1:  The Times They Are A Changin’

Written by:  Bob Dylan

Performed by:  Bob Dylan

Come gather 'round people
Wherever you roam
And admit that the waters
Around you have grown
And accept it that soon
You'll be drenched to the bone
If your time to you
Is worth savin'
Then you better start swimmin'
Or you'll sink like a stone
For the times they are a-changin'.

Come writers and critics
Who prophesize with your pen
And keep your eyes wide
The chance won't come again
And don't speak too soon
For the wheel's still in spin
And there's no tellin' who
That it's namin'
For the loser now
Will be later to win
For the times they are a-changin'.

Come senators, congressmen
Please heed the call
Don't stand in the doorway
Don't block up the hall
For he that gets hurt
Will be he who has stalled
There's a battle outside
And it is ragin'
It'll soon shake your windows
And rattle your walls
For the times they are a-changin'.

Come mothers and fathers
Throughout the land
And don't criticize
What you can't understand
Your sons and your daughters
Are beyond your command
Your old road is
Rapidly agin'
Please get out of the new one
If you can't lend your hand
For the times they are a-changin'.

The line it is drawn
The curse it is cast
The slow one now
Will later be fast
As the present now
Will later be past
The order is
Rapidly fadin'
And the first one now
Will later be last
For the times they are a-changin'.

Document 2:  We Shall Overcome

Written by:  Anonymous

Performed by:  The Freedom Singers, Bob Dylan, Joan Baez, Pete Seeger

We shall overcome, we shall overcome,
We shall overcome someday;
Oh, deep in my heart, I do believe,
We shall overcome someday.

The Lord will see us through, The Lord will see us through,
The Lord will see us through someday;
Oh, deep in my heart, I do believe,
We shall overcome someday.

We're on to victory, We're on to victory,
We're on to victory someday;
Oh, deep in my heart, I do believe,
We're on to victory someday.

We'll walk hand in hand, we'll walk hand in hand,
We'll walk hand in hand someday;
Oh, deep in my heart, I do believe,
We'll walk hand in hand someday.

We are not afraid, we are not afraid,
We are not afraid today;
Oh, deep in my heart, I do believe,
We are not afraid today.

The truth shall make us free, the truth shall make us free,
The truth shall make us free someday;
Oh, deep in my heart, I do believe,
The truth shall make us free someday.

We shall live in peace, we shall live in peace,
We shall live in peace someday;
Oh, deep in my heart, I do believe,
We shall live in peace someday




	1964

HEADLINES

Gulf of Tonkin Resolution Passes:  More US Troops Headed for Vietnam

Rev. Martin Luther King, Jr. Wins Nobel Peace Prize

All the Way with LBJ:  Re-elected in Landslide
Document 3:  Too Many Martyrs

Written by:  Phil Ochs

Performed by Phil Ochs

In the state of Mississippi many years ago
A boy of 14 years got a taste of southern law
He saw his friend a hanging and his color was his crime
And the blood upon his jacket left a brand upon his mind


CHORUS:
Too many martyrs and too many dead
Too many lies too many empty words were said
Too many times for too many angry men
Oh let it never be again

His name was Medgar Evers *and he walked his road alone
Like Emmett Till* and thousands more whose names we'll never know
They tried to burn his home and they beat him to the ground
But deep inside they both knew what it took to bring him down

Chorus

The killer waited by his home hidden by the night
As Evers stepped out from his car into the rifle sight
he slowly squeezed the trigger, the bullet left his side
It struck the heart of every man when Evers fell and died.

Chorus

And they laid him in his grave while the bugle sounded clear
laid him in his grave when the victory was near
While we waited for the future for freedom through the land (*)
The country gained a killer and the country lost a man

Chorus

*** What can you find out about both these people?




	1965

HEADLINES

Malcolm X Assassinated
Rev. King Leads Protest March in Selma Alabama:  KKK Shootings Take Place

Watts Riots in L.A. Kill 35

Document 4:  Turn, Turn, Turn

Written by:  Pete Seeger (adapted from Book of Ecclesiastes)

Performed by;  The Byrds

To Everything (Turn, Turn, Turn)
There is a season (Turn, Turn, Turn)
And a time to every purpose, under Heaven

A time to be born, a time to die
A time to plant, a time to reap
A time to kill, a time to heal
A time to laugh, a time to weep

To Everything (Turn, Turn, Turn)
There is a season (Turn, Turn, Turn)
And a time to every purpose, under Heaven

A time to build up, a time to break down
A time to dance, a time to mourn
A time to cast away stones, a time to gather stones together

To Everything (Turn, Turn, Turn)
There is a season (Turn, Turn, Turn)
And a time to every purpose, under Heaven

A time of love, a time of hate
A time of war, a time of peace
A time you may embrace, a time to refrain from embracing

To Everything (Turn, Turn, Turn)
There is a season (Turn, Turn, Turn)
And a time to every purpose, under Heaven

A time to gain, a time to lose
A time to rend, a time to sew
A time for love, a time for hate
A time for peace, I swear it's not too late


Document 5:  Wooly Bully

Written by:  ??

Performed by;  Sam the Sham and the Pharaohs

#2 for two weeks

Uno, dos, 
one, two, tres, quatro.

Matty told Hatty about a thing she saw.
Had two big horns and a wooly jaw.
Wooly bully, wooly bully.
Wooly bully, wooly bully, wooly bully.

Hatty told Matty: "Let's don't take no chance.
Let's not be *L-seven*, come and learn to dance."
Wooly bully, wooly bully.
Wooly bully, wooly bully, wooly bully.

Matty told Hatty: "That's the thing to do.
Get you someone really to pull the wool with you."
Wooly bully, wooly bully.
Wooly bully, wooly bully, wooly bully.

Document 6:  Like a Rolling Stone

Written by:  Bob Dylan

Performed by;  Bob Dylan

This was Dylan’s first commercial hit.

Once upon a time you dressed so fine
You threw the bums a dime in your prime, didn't you?
People'd call, say, "Beware doll, you're bound to fall"
You thought they were all kiddin' you
You used to laugh about
Everybody that was hangin' out
Now you don't talk so loud
Now you don't seem so proud
About having to be scrounging for your next meal.

How does it feel
How does it feel
To be without a home
Like a complete unknown
Like a rolling stone?

You've gone to the finest school all right, Miss Lonely
But you know you only used to get juiced in it
And nobody has ever taught you how to live on the street
And now you find out you're gonna have to get used to it
You said you'd never compromise
With the mystery tramp, but know you realize
He's not selling any alibis
As you stare into the vacuum of his eyes
And say do you want to make a deal? 

How does it feel
How does it feel
To be on your own
With no direction home
Like a complete unknown
Like a rolling stone ?
You never turned around to see the frowns on the jugglers and the clowns
When they all come down and did tricks for you
You never understood that it ain't no good
You shouldn't let other people get your kicks for you
You used to ride on the chrome horse with your diplomat
Who carried on his shoulder a Siamese cat
Ain't it hard when you discover that
He really wasn't where it's at
After he took from you everything he could steal.

How does it feel
How does it feel
To be on your own
With no direction home
Like a complete unknown
Like a rolling stone ?

Princess on the steeple and all the pretty people
They're drinkin', thinkin' that they got it made
Exchanging all precious gifts 
But you'd better take your diamond ring, you'd better pawn it babe
You used to be so amused
At Napoleon in rags and the language that he used
Go to him now, he calls you, you can't refuse
When you got nothing, you got nothing to lose
You're invisible now, you got no secrets to conceal.

How does it feel
How does it feel
To be on your own 
With no direction home
Like a complete unknown
Like a rolling stone ?

Document 7:  Eve of Destruction

Written by:  P.F. Sloan

Performed by;  Barry  McGuire

# 1 song for 11 weeks

The eastern world, it is exploding
Violence flarin’, bullets loadin’
You’re old enough to kill, but not for votin’
You don’t believe in war, but what’s that gun you’re totin’
And even the Jordan River has bodies floatin’

But you tell me
Over and over and over again, my friend
Ah, you don’t believe
We’re on the eve
Of destruction.

Don’t you understand what I’m tryin’ to say
Can’t you feel the fears I’m feelin’ today?
If the button is pushed, there’s no runnin’ away
There’ll be no one to save, with the world in a grave
[Take a look around ya boy, it's bound to scare ya boy]

And you tell me
Over and over and over again, my friend
Ah, you don’t believe
We’re on the eve
Of destruction.
[ Lyrics from: http://www.lyricsmode.com/lyrics/b/barry_mcguire/eve_of_destruction.html ]
Yeah, my blood’s so mad feels like coagulatin’
I’m sitting here just contemplatin’
I can’t twist the truth, it knows no regulation.
Handful of senators don’t pass legislation
And marches alone can’t bring integration
When human respect is disintegratin’
This whole crazy world is just too frustratin’

And you tell me
Over and over and over again, my friend
Ah, you don’t believe
We’re on the eve
Of destruction.

Think of all the hate there is in Red China
Then take a look around to Selma, Alabama
You may leave here for 4 days in space
But when you return, it’s the same old place
The poundin’ of the drums, the pride and disgrace
You can bury your dead, but don’t leave a trace
Hate your next-door neighbor, but don’t forget to say grace
And… tell me over and over and over and over again, my friend
You don’t believe
We’re on the eve
Of destruction
Mm, no no, you don’t believe
We’re on the eve
Of destruction.




	1966

HEADLINES

International Days of Protest Against Vietnam War

LBJ Visits Troops in Vietnam

48 Hour “Christmas Truce” Observed in Vietnam

Document 8:  Love Me, I’m a Liberal

Written by:  Phil Ochs

Performed by;  Phil Ochs

Can you say saracasm?  I’ve annotated a number of topical references, to which you should pay careful attention.  Note, please, that despite Och’s identification with the cause of Civil Rights, he still felt able to bash one minority group in a manner which would not be tolerated in polite society today.

I cried when they shot Medgar Evers
Tears ran down my spine
I cried when they shot Mr. Kennedy
As though I'd lost a father of mine
But Malcolm X got what was coming
He got what he asked for this time
So love me, love me, love me, I'm a liberal

I go to civil rights rallies
And I put down the old D.A.R.
I love Harry and Sidney and Sammy
I hope every colored boy becomes a star
But don't talk about revolution
That's going a little bit too far
So love me, love me, love me, I'm a liberal

I cheered when Humphrey was chosen
My faith in the system restored
I'm glad the commies were thrown out
of the A.F.L. C.I.O. board
I love Puerto Ricans and Negros
as long as they don't move next door
So love me, love me, love me, I'm a liberal

The people of old Mississippi
Should all hang their heads in shame
I can't understand how their minds work
What's the matter don't they watch Les Crain?
But if you ask me to bus my children
I hope the cops take down your name
So love me, love me, love me, I'm a liberal

I read New republic and Nation
I've learned to take every view
You know, I've memorized Lerner and Golden
I feel like I'm almost a Jew
But when it comes to times like Korea
There's no one more red, white and blue
So love me, love me, love me, I'm a liberal

I vote for the democratic party
They want the U.N. to be strong
I go to all the Pete Seeger concerts
He sure gets me singing those songs
I'll send all the money you ask for
But don't ask me to come on along
So love me, love me, love me, I'm a liberal

Once I was young and impulsive
I wore every conceivable pin
Even went to the socialist meetings
Learned all the old union hymns
But I've grown older and wiser
And that's why I'm turning you in
So love me, love me, love me, I'm a liberal

Document 9:  The Ballad of the Green Berets

Written by:  Staff Sgt. Barry Sadler

Performed by;  Barry Sadler

#1 for 5 weeks

Sadler was a member of the U.S. Army Special Forces, better known as the Green Berets, until he hurt his leg in a booby trap while serving in Vietnam.

Fighting soldiers from the sky
Fearless men who jump and die
Men who mean just what they say
The brave men of the Green Beret

Silver wings upon their chest
These are men, America's best
One hundred men will test today
But only three win the Green Beret

Trained to live off nature's land
Trained in combat, hand-to-hand
Men who fight by night and day
Courage peak from the Green Berets

Silver wings upon their chest
These are men, America's best
One hundred men will test today
But only three win the Green Beret

Back at home a young wife waits
Her Green Beret has met his fate
He has died for those oppressed
Leaving her his last request

Put silver wings on my son's chest
Make him one of America's best
He'll be a man they'll test one day
Have him win the Green Beret.




	1967

HEADLINES

700,000 People March in Support of US Soldiers in Vietnam

“Black Power” Conference Held in Newark NJ

50,000 Protest Vietnam War at Lincoln Memorial

Blacks Riot in Cleveland, Newark, and Detroit

Document 10:  I Feel Like I’m Fixin To Die Rag

Written by:  Joe McDonald

Performed by;  Country Joe McDonald and the Fish

Yeah, come on all of you, big strong men,

Uncle Sam needs your help again.

He's got himself in a terrible jam

Way down yonder in Vietnam

So put down your books and pick up a gun,

We're gonna have a whole lotta fun.

And it's one, two, three,

What are we fighting for?

Don't ask me, I don't give a damn,

Next stop is Vietnam;

And it's five, six, seven,

Open up the pearly gates,

Well there ain't no time to wonder why,

Whoopee! we're all gonna die.

Well, come on generals, let's move fast;

Your big chance has come at last.

Gotta go out and get those reds —

The only good commie is the one who's dead

And you know that peace can only be won

When we've blown 'em all to kingdom come.

And it's one, two, three,

What are we fighting for ?

Don't ask me, I don't give a damn,

Next stop is Vietnam;

And it's five, six, seven,

Open up the pearly gates,

Well there ain't no time to wonder why

Whoopee! we're all gonna die.

Huh!

Well, come on Wall Street, don't move slow,

Why man, this is war au-go-go.

There's plenty good money to be made

By supplying the Army with the tools of the trade,

Just hope and pray that if they drop the bomb,

They drop it on the Viet Cong.

And it's one, two, three,

What are we fighting for ?

Don't ask me, I don't give a damn,

Next stop is Vietnam.

And it's five, six, seven,

Open up the pearly gates,

Well there ain't no time to wonder why

Whoopee! we're all gonna die.

Well, come on mothers throughout the land,

Pack your boys off to Vietnam.

Come on fathers, don't hesitate,

Send 'em off before it's too late.

Be the first one on your block

To have your boy come home in a box.

And it's one, two, three

What are we fighting for ?

Don't ask me, I don't give a damn,

Next stop is Vietnam.

And it's five, six, seven,

Open up the pearly gates,

Well there ain't no time to wonder why,

Whoopee! we're all gonna die

Document 11:  Light My Fire

Written by:  Robby Krieger and Jim Morrison

Performed by;  The Doors

You know that it would be untrue 
You know that I would be a liar 
If I was to say to you 
Girl, we couldn't get much higher 
Come on baby, light my fire 
Come on baby, light my fire 
Try to set the night on fire 

The time to hesitate is through 
No time to wallow in the mire 
Try now we can only lose 
And our love become a funeral pyre 
Come on baby, light my fire 
Come on baby, light my fire 
Try to set the night on fire, yeah 
[ Lyrics from: http://www.lyricsfreak.com/d/doors/light+my+fire_10088571.html ] 
The time to hesitate is through 
No time to wallow in the mire 
Try now we can only lose 
And our love become a funeral pyre 
Come on baby, light my fire 
Come on baby, light my fire 
Try to set the night on fire, yeah 

You know that it would be untrue 
You know that I would be a liar 
If I was to say to you 
Girl, we couldn't get much higher 
Come on baby, light my fire 
Come on baby, light my fire 
Try to set the night on fire 
Try to set the night on fire 
Try to set the night on fire 
Try to set the night on fire

Document 12:  Respect

Written by:  Otis Redding

Performed by;  Aretha Franklin

(Ooh) What you want
(Ooh) Baby, I got
(Ooh) What you need
(Ooh) Do you know I've got it
(Ooh) All I'm askin'
(Ooh) Is for a little respect when you come home (Just a little bit)
Hey baby (Just a little bit) when you get home
(Just a little bit) mister (Just a little bit)

I ain't gonna do you wrong while you're gone
Ain't gonna do you wrong (Ooh) 'cause I don't want to (Ooh)
All I'm askin' (Ooh)
Is for a little respect when you come home (Just a little bit)
Baby (Just a little bit) when you get home (just a little bit)
Yeah (Just a little bit)

I'm about to give you all of my money
And all I'm askin' in return, honey
Is to give me my profits
When you get home (Just a, just a, just a, just a)
Yeah baby (Just a, just a, just a, just a)
When you get home (Just a little bit)
Yeah (Just a little bit)

Ooh, your kisses (Ooh)
Sweeter than honey (Ooh)
And guess what (Ooh)
So is my money (Ooh)
All I want you to do (Ooh) for me
Is give it to me when you get home (Re, re, re ,re)
Yeah baby (Re, re, re ,re)
Whip it to me (Respect, just a little bit)
When you get home, now (Just a little bit)

R-E-S-P-E-C-T
Find out what it means to me
R-E-S-P-E-C-T
Take care, TCB

Oh (Sock it to me, sock it to me,
sock it to me, sock it to me)
A little respect (Sock it to me, sock it to me,
sock it to me, sock it to me)
Whoa, babe (Just a little bit)
A little respect (Just a little bit)
I get tired (Just a little bit)
Keep on tryin' (Just a little bit)
You're runnin' out of foolin' (Just a little bit)
And I ain't lyin' (Just a little bit)
(Re, re, re, re) 'spect
When you come home (Re, re, re ,re)
Or you might walk in (Respect, just a little bit)
And find out I'm gone (Just a little bit)
I got to have (Just a little bit)
A little respect (Just a little bit

Document 13:  White Rabbit

Written by:  Grace Slick

Performed by;  Jefferson Airplane

One pill makes you larger
And one pill makes you small
And the ones that mother gives you
Don't do anything at all
Go ask Alice
When she's ten feet tall
And if you go chasing rabbits
And you know you're going to fall
Tell 'em a hookah smoking caterpillar
Has given you the call
Call Alice
When she was just small

When men on the chessboard
Get up and tell you where to go
And you've just had some kind of mushroom
And your mind is moving slow
Go ask Alice
I think she'll know

When logic and proportion
Have fallen sloppy dead
And the White Knight is talking backwards
And the Red Queen's "off with her head!"
Remember what the doormouse said;
"Feed YOUR HEAD...
Feed your head"


	1968

HEADLINES

Johnson Humiliated in New Hampshire, Withdraws from Presidential Race

Martin Luther King Jr., assassinated in Memphis

Robert F. Kennedy assassinated in Los Angeles

Protests, “Police Riot” Disrupt Democrats Convention in Chicago

Richard M. Nixon Defeats Humphrey for Presidency

Document 14:  Revolution 

Written by:  John Lennon and Paul McCartney

Performed by;  The Beatles

You say you want a revolution
Well, you know
We all want to change the world
You tell me that it's evolution
Well, you know
We all want to change the world
But when you talk about destruction
Don't you know that you can count me out
Don't you know it's gonna be all right
All right, all right

You say you got a real solution
Well, you know
We'd all love to see the plan
You ask me for a contribution
Well, you know
We're doing what we can
But when you want money 
For people with minds that hate
All I can tell is brother you have to wait
Don't you know it's gonna be all right
All right, all right
Ah

Ah, ah, ah, ah, ah...

You say you'll change the constitution
Well, you know
We all want to change your head
You tell me it's the institution
Well, you know
You better free you mind instead
But if you go carrying pictures of chairman Mao
You ain't going to make it with anyone anyhow
Don't you know it's gonna be all right
All right, all right
All right, all right, all right
All right, all right, all right


Document 15:  Sympathy for the Devil

Written by:  Mick Jagger and Keith Richards

Performed by;  The Rolling Stones

Please allow me to introduce myself 
I'm a man of wealth and taste 
I've been around for a long, long year 
Stole many a mans soul and faith 
And I was round when Jesus Christ 
Had his moment of doubt and pain 
Made damn sure that Pilate 
Washed his hands and sealed his fate 
Pleased to meet you 
Hope you guess my name 
But what's puzzling you 
Is the nature of my game 
I stuck around St. Petersburg 
When I saw it was a time for a change 
Killed the czar and his ministers 
Anastasia screamed in vain 
I rode a tank 
Held a generals rank 
When the blitzkrieg raged 
And the bodies stank 
Pleased to meet you 
Hope you guess my name, oh yeah 
Ah, what's puzzling you 
Is the nature of my game, oh yeah 
I watched with glee 
While your kings and queens 
Fought for ten decades 
For the gods they made 
I shouted out, 
Who killed the Kennedys? 
When after all 
It was you and me 
Let me please introduce myself 
I'm a man of wealth and taste 
And I laid traps for troubadours 
Who get killed before they reached Bombay 
Pleased to meet you 
Hope you guessed my name, oh yeah 
But what's puzzling you 
Is the nature of my game, oh yeah, get down, baby 
Pleased to meet you 
Hope you guessed my name, oh yeah 
But what's confusing you 
Is just the nature of my game 
Just as every cop is a criminal 
And all the sinners saints 
As heads is tails 
Just call me Lucifer 
Cause I'm in need of some restraint 
So if you meet me 
Have some courtesy 
Have some sympathy, and some taste 
Use all your well-learned politesse 
Or I'll lay your soul to waste, um yeah 
Pleased to meet you 
Hope you guessed my name, um yeah 
But what's puzzling you 
Is the nature of my game, um mean it, get down 
Woo, who 
Oh yeah, get on down 
Oh yeah 
Oh yeah! 
Tell me baby, what's my name 
Tell me honey, can ya guess my name 
Tell me baby, what's my name 
I tell you one time, you're to blame 
Ooo, who 
Ooo, who 
Ooo, who 
Ooo, who, who 
Ooo, who, who 
Ooo, who, who 
Ooo, who, who 
Oh, yeah 
What's my name 
Tell me, baby, what's my name 
Tell me, sweetie, what's my name 
Ooo, who, who 
Ooo, who, who 
Ooo, who, who 
Ooo, who, who 
Ooo, who, who 
Ooo, who, who 
Ooo, who, who 
Oh, yeah



	1969

HEADLINES

US Forces in Vietnam Number 543,000

First US Troops Withdraw from Vietnam; 75,000 More Follow by Year’s End

Ho Chi Minh Dead at 77

Man Lands on Moon

Amazin’! Miracle Mets win Series

Hundreds of Thousands Protest War In Vietnam

Vietnam Combat Deaths Top 100 in Single Week

Lt. William Calley  Ordered to Stand Trial for Massacre of Civilians at My Lai

Document 16:  Volunteers

Written by:  Paul Kantner and Marty Ballin

Performed by;  Jefferson Airplane

Look what's happening out in the streets 
Got a revolution got to revolution 
Hey I'm dancing down the streets 
Got a revolution got to revolution 
Ain't it amazing all the people I meet 
Got a revolution got to revolution 
One generation got old 
One generation got soul 
This generation got no destination to hold 
Pick up the cry 
Hey now it's time for you and me 
Got a revolution got to revolution 
Come on now we're marching to the sea 
got a revolution got to revolution 
Who will take it from you 
We will and who are we 
We are volunteers of America

Document 17:  Okie From Muskogee

Written by:  Merle Haggard

Performed by;  Merle Haggard

Merle Haggard is one of the top country artists of all time.  This song hit the pop charts for the first time in 1968, but peaked in 1969.  Trivia:  In 1970 Phil Ochs did a concert in Carnegie Hall and performed this song.  His audience, expecting more typical Ochs fare, almost booed him off the stage.

We don't smoke marijuana in Muskogee;
We don't take our trips on LSD
We don't burn our draft cards down on Main Street;
We like livin' right, and bein' free.

I'm proud to be an Okie from Muskogee,
A place where even squares can have a ball
We still wave Old Glory down at the courthouse,
And white lightnin's still the biggest thrill of all

We don't make a party out of lovin';
We like holdin' hands and pitchin' woo;
We don't let our hair grow long and shaggy,
Like the hippies out in San Francisco do.

And I'm proud to be an Okie from Muskogee,
A place where even squares can have a ball.
We still wave Old Glory down at the courthouse,
And white lightnin's still the biggest thrill of all.

Leather boots are still in style for manly footwear;
Beads and Roman sandals won't be seen.
Football's still the roughest thing on campus,
And the kids here still respect the college dean.

We still wave Old Glory down at the courthouse,
In Muskogee, Oklahoma, USA.


	1970

HEADLINES

US Combat Strength in Vietnam Dips Below 400,000 Men

Nixon Orders Bombing of Cambodia in Secret

4 Students Protesters Killed at Kent State

After Two Years of Negotiations in Paris, US – N. Vietnam Talks Stalled

Document 18:  War

Written by:  Norman Whitfield and Barrett Strong

Performed by;  Edwin Starr

War, huh, yeah
What is it good for
Absolutely nothing
Uh-huh
War, huh, yeah
What is it good for
Absolutely nothing
Say it again, y'all

War, huh, good God
What is it good for
Absolutely nothing
Listen to me

Ohhh, war, I despise
Because it means destruction
Of innocent lives

War means tears
To thousands of mothers eyes
When their sons go to fight
And lose their lives

I said, war, huh
Good God, y'all
What is it good for
Absolutely nothing
Say it again

War, whoa, Lord
What is it good for
Absolutely nothing
Listen to me

War, it ain't nothing
But a heartbreaker
War, friend only to the undertaker
Ooooh, war
It's an enemy to all mankind
The point of war blows my mind
War has caused unrest
Within the younger generation
Induction then destruction
Who wants to die
Aaaaah, war-huh
Good God y'all
What is it good for
Absolutely nothing
Say it, say it, say it
War, huh
What is it good for
Absolutely nothing
Listen to me

War, huh, yeah
What is it good for
Absolutely nothing
Uh-huh
War, huh, yeah
What is it good for
Absolutely nothing
Say it again y'all
War, huh, good God
What is it good for
Absolutely nothing
Listen to me

War, it ain't nothing but a heartbreaker
War, it's got one friend
That's the undertaker
Ooooh, war, has shattered
Many a young mans dreams
Made him disabled, bitter and mean
Life is much to short and precious
To spend fighting wars these days
War can't give life
It can only take it away

Ooooh, war, huh
Good God y'all
What is it good for
Absolutely nothing
Say it again

War, whoa, Lord
What is it good for
Absolutely nothing
Listen to me

War, it ain't nothing but a heartbreaker
War, friend only to the undertaker
Peace, love and understanding
Tell me, is there no place for them today
They say we must fight to keep our freedom
But Lord knows there's got to be a better way

Ooooooh, war, huh
Good God y'all
What is it good for
You tell me
Say it, say it, say it, say it

War, huh
Good God y'all
What is it good for
Stand up and shout it
Nothing




	1971

HEADLINES

US Planes Bomb Vietcong Supply Routes in Cambodia

US Conducts Large Scale Bombing Raids in N. Vietnam

Lt. Calley Found Guilty in My Lai Massacre

Document 19:  American Pie

Written by:  Don McLean

Performed by;  Don McLean
A long, long time ago… I can still remember how
That music used to make me smile.
And I knew if I had my chance,
That I could make those people dance,
And maybe they’d be happy for a while.
But February made me shiver,
With every paper I’d deliver,
Bad news on the doorstep…
I couldn’t take one more step.
I can’t remember if I cried
When I read about his widowed bride
But something touched me deep inside,
The day the music died.
Comments: “That music used to make me smile” very much represents the happier optimism of the 1950s in America. He also identifies Buddy Holly by the month of his death (February) and the “widowed bride” he left behind. Holly’s passing had a profound effect on McLean: as it will become clearer in the next verse, this music and the simple innocence and optimism of it has its corollary in the psychology of America in the fifties, so that the day the music died becomes the day the innocence and optimism died – blow number one. McLean delivered papers as a boy.

Soo..Bye, bye miss American Pie
Drove my Chevy to the levee but the levee was dry
And good ol’ boys were drinking whisky and rye?
Singing this will be the day that I die
this will be the day that I die
Comments: “American Pie” was not name of the aircraft that Holly, the Big Bopper and Ritchie Valens died in, as is often assumed. But rather it is a simile to apple pie, an American icon. The Chevrolet itself is a familiar icon of 1950s America. Also, given that a drive to a levee carries the suggestion of romance in a car, we can almost see him on a date here. But the date is over, the levee is dry – someone he once loved has betrayed him; something that once gave him sustenance has evaporated. One of Holly’s hit songs was “That’ll be the day that I die”.

Did you write the book of love
And do you have faith in God above
If the Bible tells you so
Do you believe in rock n roll
Can music save your mortal soul
Then you can teach me to dance real slow
Well I know that you’re in love with him
‘Cause I saw you dancing in the gym
You both kicked off your shoes
Then I dig those rhythm and blues
I was a lonely teenage broncin’ buck
With a pink carnation and a pickup truck
but I knew that I was out of luck
The day the music died
I started singin’…
Comments: Here, he is saying that America as a whole was beginning to shift from faith in God to faith in music. Dancing began decreasing in the 60s, due to psycedelia and the 10-minute guitar solos. The “pink carnation” reference is an obvious reference to Marty Robbins’ hit single that had the words “A white sport coat and a pink carnation…”

Bye, bye miss American Pie
Drove my Chevy to the levee but the levee was dry
And good ol’ boys were drinking whisky and rye?
Singing this will be the day that I die
this will be the day that I die
Now for 10 years we’ve been on our own
And moss grows fat on a rolling stone
But that’s not how it used to be
When the jester sang for the king and queen
In a coat he borrowed from James Dean
In a voice that came from you and me
And while the King was looking down
The jester stole his thorny crown
The courtroom was adjourned
No verdict was returned
While Lennon read the book of Marx
The quartet kept practice in the park
And we sang dirges in the dark
The day the music died
Comments: McLean is writing this song in the late 60s, about 10 years after the plane crash that killed Holly, Valens, and the Big Bopper. The “rolling stone” comment can be attributed to either Bob Dylan, who sang “Like a Rolling Stone” or the Stones themselves. Or both. The jester is clearly talking about Dylan, who played in England for the Royal Family. In the movie “Rebel without a cause”, James Dean’s character lends a red windbreaker to a man who gets shot and killed. And while the King (Elvis) was looking down, the jester (Dylan) stole his thorny crown (#1 in the hearts of the fans)… John Lennon literally studied Marxism around this time period. The quartet practicing in the park refers to the concert the Beatles had at Shea Stadium in NYC. A “dirge” is a funeral song, which makes sense, since they “sang” them the “day the music died.”

Helter Skelter in a summer swelter
The birds flew off with the fallout shelter
Eight miles high and falling fast It landed foul on the grass
The players tried for a forward pass
With the jester on the sidelines in a cast
Now the halftime air was sweet perfume
While sergeants played a marching tune
We all got up to dance
Oh, but we never got the chance
‘Cause the players tried to take the field,
The marching band refused to yield.
Do you recall what was revealed,
The day the music died?
We started singing
Comments: McLean starts flying fast in this verse, shifting gears rapidly. Helter Skelter was a song on the Beatles’ White album that inspired Charles Manson to lead his followers in the infamous murders committed. He begins talking about drugs in the next part, with “Eight miles high” a reference to a Fifth Dimension song banned because of drug-oriented lyrics. “Landed foul on the grass” is referencing one of the Byrds who was busted for marijuana. The “jester on the sidelines in a cast” refers again to Dylan, who spent nine months in seclusion after a terrible motorcycle accident. The following lines (“Cause the players tried to take the field/The marching band refused to yield”) are about the Kent State massacre in 1970, where four students were killed and nine wounded. The players are the Ohio National Guard members who gunned the anti-war protesters down.

Bye, bye miss American Pie
Drove my Chevy to the levee but the levee was dry
And good ol’ boys were drinking whisky and rye?
Singing this will be the day that I die
this will be the day that I die
There we were all in one place
A generation lost in space With no time left to start again
So come on Jack be nimble, Jack be quick
Jack Flash sat on a candle stick
‘Cause fire is the devil’s only friend.
As I watched him on the stage
My hands were clenched in fists of rage
No angel born in hell
Could break that satan’s spell
And as flames climbed high into the night
To light the sacrificial rite
I saw satan laughing with delight
the day the music died.
Comments: This verse is entirely made up of references to the tragic events that took place at the Altamont Motor Speedway, California in the fall of 1969 at a Rolling Stones concert. “Jumping Jack Flash” and “Sympathy for the Devil”, both songs by the Stones, were played at the concert. A riot ensued, and McLean blames Mick Jagger here (“As I watched him on the stage my hands were clenched in fists of rage”) for not stopping the riot by simply stopping the band from playing anymore. The notorious motorcycle group “Hell’s Angels” were hired for security, and a fan was killed by one of them, resulting in Satan laughing with delight “the day the music died” even more than it already had…

I met a girl who sang the blues
And I asked her for some happy news
But she just smiled and turned away
I went down to the sacred store
Where I’d heard the music years before
But the man there said the music wouldn’t play
And in the streets the children screamed
The lovers cried and the poets dreamed
But not a word was spoken
The church bells all were broken
And the three men I admire most
The Father Son and Holy Ghost
They caught the last train for the coast
The day the music died
They were singin’
The girl who sang the blues is Janis Joplin, who died at a very young age (smiled and turned away). The next 7 lines are all reactions to the plane crash, as well as to America having lost its mind over the years. The three men compared to the holy trinity in this analogy are obviously Buddy Holly, Richie Valens, and the Big Bopper.

**Interesting fact** The tragic flight was originally supposed to haul Holly, Valens, and country music start Waylon Jennings; however, Holly approached Jennings’ bassist and asked if Jennings would mind giving up his seat for friend the Big Bopper. Jennings agreed to take the bus, but with some friendly fun poked at Buddy Holly. Holly said jokingly, “I hope your bus stalls on you!” Jennings playfully responded, “Yeah, well I hope your plane crashes!” As you might guess, those words went on to haunt Jennings every day for the rest of his life. Jennings passed away in 2002.

Bye, bye miss American Pie
Drove my Chevy to the levee but the levee was dry
And good ol’ boys were drinking whisky and rye?
Singing this will be the day that I die
this will be the day that I die
Document 20:  Imagine

Written by:  John Lennon

Performed by;  John Lennon

Imagine there's no heaven
It's easy if you try
No hell below us
Above us only sky
Imagine all the people
Living for today...

Imagine there's no countries
It isn't hard to do
Nothing to kill or die for
And no religion too
Imagine all the people
Living life in peace...

You may say I'm a dreamer
But I'm not the only one
I hope someday you'll join us
And the world will be as one

Imagine no possessions
I wonder if you can
No need for greed or hunger
A brotherhood of man
Imagine all the people
Sharing all the world...

You may say I'm a dreamer
But I'm not the only one
I hope someday you'll join us
And the world will live as one




	1972

HEADLINES

Break In at Democratic Headquarters in Watergate:  White House Calls it a “Third Rate Burglary”

Kissinger Declares “Peace is at Hand”

Nixon Wins in Landslide

Fewer than 24,000 US Troops Remain in Vietnam

Document 21:  I am Woman

Written by:  

Performed by;  Helen Ready

I am woman, hear me roar
In numbers too big to ignore
And I know too much to go back an' pretend
'cause I've heard it all before
And I've been down there on the floor
No one's ever gonna keep me down again

CHORUS
Oh yes I am wise
But it's wisdom born of pain
Yes, I've paid the price
But look how much I gained
If I have to, I can do anything
I am strong (strong)
I am invincible (invincible)
I am woman

You can bend but never break me
'cause it only serves to make me
More determined to achieve my final goal
And I come back even stronger
Not a novice any longer
'cause you've deepened the conviction in my soul

CHORUS

I am woman watch me grow
See me standing toe to toe
As I spread my lovin' arms across the land
But I'm still an embryo
With a long long way to go
Until I make my brother understand

Oh yes I am wise
But it's wisdom born of pain
Yes, I've paid the price
But look how much I gained
If I have to I can face anything
I am strong (strong)
I am invincible (invincible)
I am woman
Oh, I am woman
I am invincible
I am strong

FADE
I am woman
I am invincible
I am strong
I am woman



	1973

HEADLINES

Last US Combat Troops Withdrawn from Vietnam:  Final Toll:  over 56,000 US Dead

Vietnamese Death at Least 1.5 Million:  Fighting Between N. and S. Vietnam Continues

Vice President Agnew Resigns After Plea on Income Tax Evasion Charge

Senate Watergate Hearings Implicate White House in Cover Up

Watergate Special Prosecution Fired by Nixon in “Saturday Night Massacre”

Some in Congress Begin Talk of Impeachment Proceedings Against Nixon

Document 22:  You Can’t Always Get What You Want

Written by:  Mick Jagger and Keith Richards

Performed by;  The Rolling Stones

I saw her today at the reception 
A glass of wine in her hand 
I knew she was gonna meet her connection 
At her feet was a footloose man 

You can't always get what you want 
You can't always get what you want 
You can't always get what you want 
But if you try sometimes well you might find 
You get what you need 

And I went down to the demonstration 
To get my fair share of abuse 
Singing, "We're gonna vent our frustration 
If we don't we're gonna blow a 50-amp fuse" 

You can't always get what you want 
You can't always get what you want 
You can't always get what you want 
But if you try sometimes well you just might find 
You get what you need 
[ Lyrics from: http://www.lyricsfreak.com/r/rolling+stones/you+cant+always+get+what+you+want_20117887.html ] 
I went down to the Chelsea drugstore 
To get your prescription filled 
I was standing in line with Mr. Jimmy 
And man, did he look pretty ill 
We decided that we would have a soda 
My favorite flavor, cherry red 
I sung my song to Mr. Jimmy 
Yeah, and he said one word to me, and that was "dead" 
I said to him 

You can't always get what you want 
You can't always get what you want 
You can't always get what you want 
But if you try sometimes you just might find 
You get what you need 

You get what you need--yeah, oh baby 

I saw her today at the reception 
In her glass was a bleeding man 
She was practiced at the art of deception 
Well I could tell by her blood-stained hands 

You can't always get what you want 
You can't always get what you want 
You can't always get what you want 
But if you try sometimes you just might find 
You just might find 
You get what you need 

You can't always get what you want 
You can't always get what you want 
You can't always get what you want 
But if you try sometimes you just might find 
You just might find 
You get what you need


UNIT THREE
THE 1970’S
CURRICULUM GOALS

By the end of this unit, students will be able to:
· Compare the main goals of the contemporary women’s movement (1960s – present) with those of earlier movements.

· Discuss the impact the “Pill” had on women socially and economically.

· Describe the major economic, political, and social issues involved in the women’s movement for equality.

· Analyze the impact of the defeat of the Equal Rights Amendment.

· Describe the important events and the roles of major government official in the Watergate Scandal.
· Evaluate whether Watergate was in the end a victory for democracy or whether it created national cynicism about leaders and weakened American’s faith in democracy and the presidency.

· Examine the rise of the environmental movement while considering the relation of environmental concerns to economic issues including oil and other energy sources.

· Analyze the impact the accident at Three Mile Island had on the country’s nuclear power program.

· Discuss the OPEC oil crisis and impact on the U.S. economy.

· Evaluate President Carter’s handling of the Iranian hostage crisis and the political outcome on his run for a second term.

· Discuss the Iranian Revolution and the rise of militant Islam in the Middle East.
· Discuss the origins of the conflicts over busing and affirmative action.

· Explain how the broad American consensus in favor of civil rights, voting rights, integration, and economic opportunity fell apart on the questions of positive government action to advance African-American’s economic and political standing.

· Analyze the Supreme Court’s affirmative action decisions in the cases of Regents of Univ. of Calf. V. Bakke (1978), Kaiser Aluminum Chemical Corp. v. Weber (1979), Memphis Firefighters v. Scotts (1984), and United States v. Paradise (1987).

· Determine whether or not affirmative action should be used as a means of making up for past injustices.

KEY SUBJECT COMPETENCIES

Students will be able to:

· Use social science data
· Analyze primary source documents
· Demonstrate decision-making techniques
· Communicate through oral expression
· Communicate through written expression
GENERAL STUDY SKILLS
Students will:

· Use note-taking skills
· Use listening skills
· Organize information
· Interpret data
· Work in cooperative groups
· Compare and contrast
· Synthesize information and draw conclusions
STRATEGIES

· Class discussion and debate
· Cooperative pairs/groups
· Computer research
· Document analysis
MATERIALS
· Chalkboard

· Overhead projector

· Smart board
· Television and VCR/DVD player

ASSESSMENTS
· Create a Poster Board of the various protest groups that sprung from the civil rights movement:  Latino Farm Workers,  Environmental Movement, Gay and Lesbian, American’s with Disabilities
· “History through Film” Research Paper: Have students choose one film dealing with a major issue from the decade.  Some suggestions include:  Miracle, China Syndrome, All the Presidents Men, Silkwood, Norma Rae,   Students will watch their film and research the topic that the film depicts.  Citing primary and secondary sources on the time period, they will write a paper that analyzes the historical accuracy of the film.

· Current Events Project: Have students compare and contrast the arguments today regarding uneven pay distribution due to gender and race.
TIME FRAME


3-4 weeks

SAMPLE LESSON 1

Aim: Has the Women’s Movement for equality in the Untied States become a reality or remained a dream?   

NYS Standards: 1:1, 1:2, 1:3

Skills: Students will use note-taking skills, use listening skills, organize information, analyze documents, work in pairs, compare and contrast, synthesize information and draw conclusions.
Motivation: Direct students to read the excerpt from Betty Friedan’s The Feminine Mystique:

“The problem lay buried, unspoken for many years in the minds of American women. It was a strange stirring, a sense of dissatisfaction, a yearning that women suffered in the middle of the twentieth century in the United States. Each suburban housewife struggled with it alone. As she made the beds, shopped for groceries, matched slipcover material, ate peanut butter sandwiches with her children, chauffeured Cub Scouts and Brownies, lay beside her husband at night, she was afraid to ask even of herself the silent question: ''Is this all?''”


What were the expectations for women based on the quote?

How does the woman feel about her role in society?

Transition:  The Feminine Mystique by Betty Friedan published in 1963, is often seen as the beginning of the Women’s Liberation Movement.   It is the most famous of Betty Friedan’s works, and it made her a household name. Feminists of the 1960s and 1970s would later say The Feminine Mystique was the book that “started it all.”  What did it start?
Instructional Materials: 

Procedures and Pivotal Questions:

· Discuss and develop a board outline on the Women’s Movement.
· During the 18, 19th and early 20th century, what had been women’s main political goal?
· Once women gained the right to vote, how did their participation in the war efforts influence their economic and social goals?
· How did the successes of the Civil Rights movement spawn the Women’s Movement?
· Define the terms:  Feminism and Sexism
· Show students a copy of the advertisement:  “What a blessing!”

· Ask:  In terms of the role of women in society, what assumptions are evident in the advertisement?  Based on our definition of “sexism”, would this be categorized as such?

· However, discuss with students what other effects the introduction of the pill/birth control had a woman’s ability to put off having a family?  How would this play an important role in fueling the “Women’s Lib” movement?

· Define the Equal Rights Amendment. 
· Section 1. Equality of rights under the law shall not be denied or abridged by the United States or by any state on account of sex.
· Section 2. The Congress shall have the power to enforce, by appropriate legislation, the provisions of this article.
· Why would the ERA amendment be necessary according to some women at the time?

· Let’s look at two very different points of view regarding the passage of the ERA.  

· Think-Pair-Share:  Begin by dividing students into pairs and assign one of the pair to read the Steinem article and the other to read Schalfy article

· Distribute copies of Gloria Steinem’s “Statement in Support of the Equal Rights Amendment” and Phyllis Schalfy “Power of Positive Women” and have each read their assigned article.  Students should take notes on the writer’s point of view.  How does each see the role of women in society?  Have students share their notes with their partner.
· Bring the class back together and discuss each woman’s article:

· What comparisons did Steinem make between women and African Americans?

· What arguments involving the family did Steinem indicate were used by ERA opponents?  What was Steinem’s response to those arguments?

· According to Steinem, in what ways are women different from men?  Why is this significant?

· Why did Schlafly refer to psychology in three instances?

· Did Schlafly see men and women as true equals?  Why or why not?

· Explain to students that the ERA was never passed.  However, strides have been made in the women’s movement.   Create a graphic organizer displaying women’s political, social and economic progress to date.
Summary: How successful was the Women’s Liberation Movement in achieving equality for women politically, socially and economically?
Assessment/Follow-up:  The women’s movement continues today regarding protection of access to birth control, abortion and gaining full economic equality in the workplace.  Find a recent current events article dealing with one of these issues and summarize it.   Then answer the question: Have women achieved full equality in American society? 
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Women’s Rights Movement

	POLITICAL
	ECONOMIC
	SOCIAL

	19TH Amendment (1920)


	Title VII of Civil Rights Act
	1963 – Feminine Mystique

	N.O.W. – National Organization of Women


	Equal Employment Opportunity Act of 1972
	1972 – Title 9 of the Educational Amendments Act



	Equal Rights Amendment (1972) Never passed
	Lilly Ledbetter Fair Pay Act of 2009


	1973 – Roe v. Wade




SAMPLE LESSON 2
Aim: Should Affirmative Action be used as a mean of making amends for past discrimination against minorities?

NYS Standards: 1:2, 1:3

Skills: Students will use note-taking skills, use listening skills, organize information, analyze documents, work in cooperative groups, compare and contrast, synthesize information and draw conclusions.
· Motivation: Show students the political cartoon entitled “Admissions”.  
Ask students:  What is the cartoonist implying in the cartoon?  What issue is being raised?  Do you agree with the cartoonist point of view? 
Instructional Materials: 

Transition:  Affirmative action has been used for decades to boost minority enrollment at colleges and in the public and private sector.  However in the years since its inception controversy has grown over its validity today.  As the Supreme Court gets ready to consider the policy’s constitutionality, let’s take a look at the history of affirmative action.

Procedures and Pivotal Questions:

· Distribute Supreme Court case packets to students.  
· Divide into groups of odd numbers:  3 or 5 students and have them read the facts of case, the question at issue and then formulate their own decision of the case.
· After the class has rendered their decisions, pull the class back together for a full discussion of the cases.
· Define the words Affirmative Action and Reverse Discrimination on the board. Begin a  class discussion of the following:
· Why was affirmative action created?  This is an important moment to remind students of the history of black oppression in this country.  
· Create and display a timeline of black oppression from slavery to the civil rights movement.
· In light of black oppression, was the policy of affirmative action effective solution?
· What is Title IX?   Is granting girls access to sports a form of affirmative action?
· What is Reverse Discrimination?  Is it an effective argument against affirmative action?
· Do inequalities still exist today among minorities?
· Have students analyze the graph of income based on race and the table on members of the United States Congress.
· What generalizations can be made based on the income graph?  What are some ways to address the uneven distribution seen there?
· Identify at least six characteristics of a typical representative in the 110th Congress based on the data above.

· List three groups of people who might have reason to question whether or not the Congress adequately represents their interests. Explain each. 

Assessment:  Write an op-ed piece “Is it time to end affirmative action?”
Summary:  Discuss with students their opinion of whether or not they would approve affirmative action based on income rather than race that would give preference to college admissions to low income families regardless of race or ethnic backgrounds.
Follow-up:   Read the article “Should Race Matter?” and answer the questions provided.   Be prepared to discuss the article in class tomorrow.

Motivation:
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Name:  ___________________________________________
Date:  _______________

1945-Present

AFFIRMATIVE ACTION AND THE SUPREME COURT

Directions:   Read each of the case summary and the question being asked.  You and your group will then decide the case based on the legal arguments presented.  A majority of  you must agree with the decision being rendered.

Case #1

REGENTS OF THE UNIVERSITY OF CALIFORNIA v. BAKKE

Decided by:  Burger Court (1975-1981) 

Argued          Wednesday, October 12, 1977 

Decided        Monday, June 26, 1978 

Location:     University of California Medical School at Davis 
Facts of the Case 

Allan Bakke, a thirty-five-year-old white man, had twice applied for admission to the University of California Medical School at Davis. He was rejected both times. The school reserved sixteen places in each entering class of one hundred for "qualified" minorities, as part of the university's affirmative action program, in an effort to redress longstanding, unfair minority exclusions from the medical profession. Bakke's qualifications (college GPA and test scores) exceeded those of any of the minority students admitted in the two years Bakke's applications were rejected. Bakke contended, first in the California courts, then in the Supreme Court, that he was excluded from admission solely on the basis of race.

Question 

Did the University of California violate the Fourteenth Amendment's equal protection clause, and the Civil Rights Act of 1964, by practicing an affirmative action policy that resulted in the repeated rejection of Bakke's application for admission to its medical school?

Your Group’s Decision:
Case #2   Kaiser Aluminum & Chemical Corp. v. Weber
Decided by:  Burger Court (1975-1981) 

Argued         Wednesday, March 28, 1979 

Decided        Wednesday, June 27, 1979 

Facts of the Case 

The United Steelworkers of America and the Kaiser Aluminum and Chemical Corporation implemented an affirmative action-based training program to increase the number of the company's black skilled craft workers. Half of the eligible positions in the training program were reserved for blacks. Weber, who was white, was passed over for the program. Weber claimed that he was the victim of reverse discrimination. These cases (United Steelworkers v. Weber and Kaiser Aluminum v. Weber) were also decided together with United States v. Weber.

Question 

Did United and Kaiser Aluminum's training scheme violate Title VII of the 1964 Civil Rights Act prohibiting discrimination on the basis of race?

Your Group’s Decision

Case #3   United States v. Paradise

Facts of the Case 

In response to a series of NAACP-initiated lawsuits in the 1970s, the Alabama Department of Public Safety was required to implement a promotion scheme in which half of the department's promotions to certain ranks would go to black officers if enough qualified blacks were available.

Question 

Did the one-black-for-one-white promotion scheme violate the Equal Protection Clause of the Fourteenth Amendment?

Your Group’s Decision

Answer Sheet for Teacher

University of California v. Bakke 1978

Decision: 5 votes for Bakke, 4 vote(s) against
Legal provision: Equal Protection

Split Vote
No and yes. There was no single majority opinion. Four of the justices contended that any racial quota system supported by government violated the Civil Rights Act of 1964. Justice Lewis F. Powell, Jr., agreed, casting the deciding vote ordering the medical school to admit Bakke. However, in his opinion, Powell argued that the rigid use of racial quotas as employed at the school violated the equal protection clause of the Fourteenth Amendment. The remaining four justices held that the use of race as a criterion in admissions decisions in higher education was constitutionally permissible. Powell joined that opinion as well, contending that the use of race was permissible as one of several admission criteria. So, the Court managed to minimize white opposition to the goal of equality (by finding for Bakke) while extending gains for racial minorities through affirmative action.

Kaiser Aluminum v. Weber

Decision: 5 votes for United Steelworkers of America, 2 vote(s) against
Legal provision: Civil Rights Act of 1964, Title VII

No. The Court held that the training scheme was legitimate because the 1964 Act "did not intend to prohibit the private sector from taking effective steps" to implement the goals of Title VII. Since the program sought to eliminate archaic patterns of racial segregation and hierarchy while not prohibiting white employees from advancing in the company, it was consistent with the intent of the law.

_____________________________________________________________________________
United States v. Paradise
Decision: 5 votes for Paradise, 4 vote(s) against
Legal provision: Equal Protection

In a plurality opinion, the Court upheld the promotion plan. The scheme did not impose an "absolute bar" to white advancement, was narrowly drawn to include only specific ranks in the department, and, according to the four justices who voted to affirm it, was "required in light of the Department's long and shameful record of delay and resistance" in complying with past judicial decisions. It is important to remember that courts had first found the Department's practices unconstitutional in 1972
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U.S. Congress

Directions:  Use the profiles of the House of Representatives, the Senate and the general population in the chart to help you in answering the questions that follow.

	Demographic Categories
	House of Representatives
	Senate
	General Population        (1995 stats)

	Party Association:
	
	
	

	Democrats
	233    (54%)
	49    (49%)
	48%

	Republicans
	202    (46%)
	49    (49%)
	26%

	Independents
	0
	2 (2%)
	26%

	Median Age:
	56
	64
	30.9 years

	Gender:
	
	
	

	Men
	84%
	84%
	48.6%

	Women
	16%
	16%
	51.4%

	Religion:
	
	
	

	Protestants
	59%
	53%
	59%

	Catholics
	30%
	25%
	29%

	Jews
	7%
	13%
	2%

	Muslims
	>1% (1)
	0%
	

	Other/None
	>1%
	9%
	

	Ethnicity:
	
	
	

	Whites
	84%
	95%
	81.1%

	African Americans
	10% (42)
	0%
	10.0%

	Hispanics
	6% (4)
	3%
	6%

	Asian Americans
	>1% (4)
	2%
	

	Native Americans
	>1% (1)
	0%
	

	Military Service:
	25%
	24%
	10% (approximate)

	Occupation:
	
	
	

	Lawyers
	*41%
	*Combined House &
	0.5%

	Businesspersons
	*36%
	Senate – 2001 data
	9.9%

	Public Officials
	*36%
	
	NA

	Educators
	*18%
	
	4.6%
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Is It Time to End Affirmative Action? 

California, Michigan, Washington, Florida, and Nebraska have banned its use in public education and hiring 
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YES
America is dedicated to the principle of equal treatment of all its citizens by government. The Declaration of Independence proclaims that all men are created equal, and the Civil Rights Act of 1964 requires that all Americans be treated equally "without regard to their race, color, or national origin." 

Ironically, since the mid-1960s, this principle of equal treatment has been largely ignored to compensate for the historic discrimination encountered by racial minorities and women. These preferential policies are known as affirmative action. 

In a 2003 decision, the Supreme Court called affirmative action a system of racial "preferences" and ruled that consideration of race must not continue indefinitely. 

Surely, after the election of America's first black President, it is evident that America is committed to no longer judging individuals on the basis of skin color. 

High school students applying to college and for jobs would be justifiably embittered if they were rejected because of the conditions of their birth—race, gender, or ethnicity. A civil society and a prosperous nation should insist that individual merit—that is, the particular qualifications of each individual—serves as the criterion for admission to college as well as hiring and promotion decisions in the workplace. 

For every person who benefits from preferences based on race rather than merit, someone else is unfairly denied that same opportunity. As someone who is often characterized as a "minority," I want to know—and I especially want others to know—that my accomplishments are the result of my own efforts. 

Until merit is the sole standard by which we are all judged, our country will remain divided. It is time to end affirmative action. 

—Ward Connerly 
President, American Civil Rights Coalition 

NO
Affirmative action policies are vital tools for creating opportunity and developing a diverse workforce. We should not end them. 

In November, Colorado voters rejected a ballot initiative that would have ended the use of affirmative action in public education, public employment, and public contracting. I opposed the measure because it would have eroded the racial progress we have made since the 1960s. This is no time to turn back. 

The good news is that, thanks in part to affirmative action, more women and minorities are in the workforce, starting their own businesses, going to college, and participating in government at all levels. We all benefit when people of diverse backgrounds get a meaningful chance to succeed. 

But we still have much work to do. 

For example, in my home state of Colorado, the state's Pay Equity Commission recently found that women make, on average, 79 cents for every dollar men earn. And last year the Bell Policy Center in Denver found a huge gap between the percentage of whites and minorities who earn college degrees in Colorado: 50 percent of white adults, compared with 16 percent of minorities. 

On the national level, census data show that substantial inequality persists: Blacks are three times more likely than whites to live below the poverty line, and the median income of blacks, $30,200, is less than two thirds that of whites, $48,800. 

As we consider the future of affirmative-action policies, we must be mindful that we all still live with the legacy of past gender and racial discrimination. We should not jettison these policies until we have a level playing field for all. 

—Bill Ritter Jr. 
Governor of Colorado 

Name:  _______________________________________


Date:  __________

1945-Present

Should Race Matter?   By Adam Liptak
New York Times UpFront Magazine, April 23, 2012

When it comes to affirmative action, Taqee Vernon, a junior at the University of Michigan and a leader of the Black Student Union, is a big supporter. For hundreds of years, he says, African-Americans were oppressed, first by slavery and then by racial discrimination. So using race as a factor in college admissions, he says, is only fair. 

"The only way to counterbalance acts against a people is with active acts for a people," says Vernon. "Before you can be completely neutral on racial grounds, you have to level the playing field." 

Shawn Lewis, a junior at the University of California, Berkeley, sees it very differently. To him, affirmative action is a fundamentally unfair policy. 

"We have to look at people as individuals," Lewis says. "Race says nothing about who they are or where they grew up or what kind of resources their families had. Those are the kinds of things we should be looking at." 

The Supreme Court has now jumped back into this contentious debate by agreeing to hear a case involving race-conscious admissions at a public university, the University of Texas. The Court's decision could have a major impact on the racial makeup of student bodies at colleges across the country. 

Fewer Blacks & Latinos? 

If the Court decided to bar affirmative action entirely, many educators say, it would reduce the number of black and Latino students at nearly every selective college and graduate school, with more Asian-American and white students gaining entrance instead. (A ruling forbidding the use of race in admissions at public universities would effectively bar it at most private schools as well.) 

The phrase "affirmative action" was first used in 1961 in a speech by President John F. Kennedy. It has since come to refer to policies intended to compensate for the effects of past discrimination. Affirmative action programs have since been used in government, schools, and private companies to increase minority representation. 

The case the Supreme Court has agreed to hear, Fisher v. University of Texas, was brought by Abigail Fisher, a white student who says the university denied her admission because of her race. In Texas, students in the top 10 percent of their high school class are automatically admitted to the state's public university system. That policy does not consider race but increases racial diversity in the university system in part because so many high schools are racially homogeneous. 

Fisher just missed the 10 percent cutoff at her high school in Sugar Land, Texas, and was placed in a separate pool of applicants in which race is considered along with other factors. She sued in 2008 after she was rejected. (She now attends Louisiana State University.) The Court will likely hear the case in November and issue a ruling by June 2013. 

Schools that use race as a factor in admissions are worried that a decision to restrict or end the use of race in college admissions could reverse efforts to create more diverse student bodies. 

"I think it's ominous," says Lee Bollinger, president of Columbia University. "It threatens to undo several decades of effort within higher education to build a more integrated and just and educationally enriched environment." 

Bollinger was previously president of the University of Michigan, where he was a defendant in the last big Supreme Court case on affirmative action in college admissions: Grutter v. Bollinger (see box below). In that 2003 case, the Court ruled 5 to 4 that public universities could take race into account in admissions in order to ensure diversity. 

Opponents see the current case as an opportunity to end or curb affirmative action, which they consider reverse discrimination. 

"Any form of discrimination, whether it's for or against, is wrong," says Hans yon Spakovsky, a legal fellow at the Heritage Foundation whose daughter is applying to college. "The idea that she might be discriminated against and not be admitted because of her race is incredible to me." 

Last September, to make a political point about affirmative action, Shawn Lewis, the Berkeley student, helped organize an "affirmative action bake sale" on the Berkeley campus. Prices were based on race, with whites charged more than blacks, Hispanics, or Native Americans. 

The sale prompted outrage and charges of racism. But, Lewis wrote in response, "it is no more racist than giving an individual an advantage in college admissions based solely on their race or gender." 

The courts have not been the only forum for this debate. Voters in several states, including California and Michigan, have used referendums to outlaw affirmative action in admissions at public universities and in public hiring. Public universities in those states have since seen a drop in minority admissions. 

In other states and at private institutions, admissions officials generally consider race as one factor among many, leading to the admission of significantly more black and Hispanic students than if race were not taken into account. 

Diversity, Justice Sandra Day O'Connor wrote in her majority opinion in the 2003 Gratter decision, encourages lively classroom discussions and fosters cross-racial harmony. O'Connor said the day would come when "the use of racial preferences will no longer be necessary" in admission decisions to foster educational diversity. She said she expected that day to arrive in 25 years, or in 2028. 

In his dissent, Justice Clarence Thomas wrote that the school's use of race in admissions violates the Fourteenth Amendment's Equal Protection Clause. 

A Different Supreme Court 

To many observers, the Supreme Court's decision to reconsider affirmative action in college admissions, just nine years after the Grutter ruling, indicates that it could be ready to end the practice much sooner than O'Connor predicted. 

The Court's membership has changed since 2003. Justice O'Connor, whose swing vote in Grutter kept affirmative action in place, retired in 2006 and was replaced by Justice Samuel A. Alito, who has voted with the Court's conservative justices in decisions against the government's use of racial classifications. 

And the current Chief Justice, John G. Roberts Jr., has been skeptical of government programs that take race into account. 

"The way to stop discrimination on the basis of race is to stop discriminating on the basis of race," he wrote in a 2007 decision that limited the use of race to achieve integration in public school districts. 

In the upcoming case, the Justices will be trying to balance two very important but competing interests, says Supreme Court expert Jeffrey Rosen. 

"On the one hand, there's the view that there are tremendous educational benefits to diversity," Rosen says. "On the other hand, there's the constitutional principle that any classification by race should be viewed with skepticism." 


3 KEY AFFIRMATIVE ACTION SUPREME COURT CASES 

CASE 1 

Regents of University of California v. Bakke (1978) 

BACKGROUND: Allan Bakke was a white applicant to the medical school at the University of California at Davis. After he was rejected, he sued the school, claiming he'd been discriminated against because the school set aside 16 percent of its slots for minorities. 

OUTCOME: The Court ruled 5 to 4 that affirmative action policies are constitutional because the government has an interest in promoting diversity in higher education. But it also banned quotas that set aside a fixed number of spots for minorities, saying they violate the 14th Amendment's guarantee of equal protection under the law. 

CASE 2 

Grutter v. Bollinger (2003) 

BACKGROUND: In 1997, Barbara Grutter, a white Michigan resident, was denied admission to the University of Michigan Law School. Grutter, who had a 3.8 college G.P.A. and good test scores, sued the university over its affirmative action policy, which considers race as a factor in admissions. Grutter claimed that Michigan admitted less-qualified minority applicants in violation of federal civil rights laws and the 14th Amendment. 

OUTCOME: In a 5-to-4 ruling, the Court upheld the use of affirmative action in higher education, allowing universities to continue using race as a factor in admissions. 

CASE 3 

Fisher v. University of Texas 

BACKGROUND: In 2008, Abigail Fisher, a white Texas resident, was denied admission to the University of Texas. Fisher sued, saying she was rejected because of her race. (She was not in the top 10 percent of her high school class, which in Texas would have guaranteed her admission regardless of race, so she was considered in a separate pool of applicants in which race is a factor.) 

OUTCOME: The case is expected to be argued before the Court in November 2012 and decided by June 2013. 


Name:  _______________________________________


Date:  __________

1945-Present

Should Race Matter?   By Adam Liptak
New York Times UpFront Magazine, April 23, 2012


Directions:  After reading the article answer the following questions below:


Defend your view: Does affirmative action promote racial equality? 



What does it mean to "level the playing field"? Do you agree with student Taqee Vernon that affirmative action is a way of doing that? 


If the Supreme Court strikes down affirmative action, what repercussions would you expect to see in the short term? In the long term? 


Some critics call affirmative action policies a form of "reverse discrimination." What does this mean? Do you agree with this argument? Explain. 


In what ways might affirmative action help an individual minority student? In what ways might it help racial minorities as a whole? 


Why do you think then-Justice Sandra Day O'Connor predicted that affirmative action in admissions wouldn't be necessary by 2025? 

UNIT FOUR

THE 1980’S

CURRICULUM GOALS

By the end of this unit, students will be able to:

· Describe the Regan Revolution and decide if it was a reflection a revitalization of conservative values. 

· Explain the transition of the automobile from muscles cars to Japanese imported compact fuel efficient cars.

· Evaluate the Summer Olympics 1980 US boycott and 1984 USSR boycott as a reflection of the Cold War

· Explain the short term and long term effects of the break up of AT&T

· Explain how the famine in Ethiopia stirred American sympathies and the influence of celebrities “We are the World.”
· Discuss the creation of Martin Luther King day and hesitancy of some states to acknowledge it

· Identify the Challenger explosion and its effect on the US space program 

· Describe the AIDS crisis from its origins of a “homosexual disease” to recognition by the President of the United States 

· Describe the continuation of the women’s rights movements though the first woman appointed to the U.S. Supreme Court and the first woman running for Vice President

· Identify the influence of Michael Jackson and Madonna on pop music and television 

· Discuss the origins of the hole in the ozone layer and its impact on the production of goods as well as on the conservation movement

· Explain the rise of crack cocaine and the subsequent reaction of government declaring a war on drugs

· Compare the savings and loan scandal and bailout to the current housing bubble and bailout of major banks

· Describe the causes and effects of the Iran-Contra Scandal and evaluate the Presidents role 

· Describe the on going trouble the United States had with Libya and Moummar Quadaffi from 1980 through today.

· Decided if hair bands were a counter culture influence or an evolution of modern rock

· Explain the Exxon Valdez oil spill and its impact on American culture

· Identify 1989 as a troublesome year for communism in Tiananmen Square, the fall of the Berlin Wall and the end of the Cold War

· Explain how the top television shows like the “Cosby’s” and “Cheers”reflected American values in the 1980’s.

· Identify important Supreme Court case: Texas V Johnson

· Explain how the election of George Bush was a continuation of the Reagan revolution 

· Discuss the appointment of Clarence Thomas and its impact on the Supreme Court and sexual harassment in the work place

KEY SUBJECT COMPETENCIES

Students will be able to:

· Use social science data
· Analyze primary source documents
· Demonstrate decision-making techniques
· Communicate through oral expression
· Communicate through written expression
GENERAL STUDY SKILLS
Students will:

· Use note-taking skills
· Use listening skills
· Organize information
· Interpret data
· Work in cooperative groups
· Compare and contrast
· Synthesize information and draw conclusions
STRATEGIES

· Class discussion and debate
· Cooperative pairs/groups
· Computer research
· Document analysis
MATERIALS
· Chalkboard

· Overhead projector

· World maps

· Notebook computers with internet access

· Television and VCR/DVD player

ASSESSMENTS

· Essay exam:  Were the cultural upheavals of the 1960s a result of the political crisis, or were developments like the sexual revolution and the student revolts inevitable results of affluence and the “baby boom”?

· Debate:  How should American people view the Reagan Presidency?

· Current Events Project:  What is the current tax rate?  How does the expiration of the Bush-Tax Cuts compare to taxes in history?  Find an article that supports or does not support ending the Bush-Tax Cuts.

TIME FRAME


4-5 weeks

SAMPLE LESSON 1

Aim: What was Ronald Reagan’s vision for America? 
NYS Standards: 1:2, 1:3


Skills: Students will use note-taking skills, use listening skills, organize information, analyze documents, work in cooperative groups, compare and contrast, synthesize information and draw conclusions.
1. Motivation: Students will analyze the handout and answer questions about Reagan’s victory in 1980.  

Instructional Materials: Handouts

Transition:  Ronald Reagan was elected by a landslide in the Electoral College.  How did Reagan break the pattern of close elections?  The country was in a collective funk—plagued by double digit inflation and the Iranian Hostage Crisis.  Carter talked about the general malaise that existed in America.  Reagan was able to exude confidence and consolidate the various conservative groups into a powerful force.  Religious groups, small government conservatives, and tax cuts for everyone especially the wealthy all supported Reagan.  These different groups hope that he would return to “traditional values,” shrink government, and lower taxes.

Procedures and Pivotal Questions:

· Students will analyze the handout and answer questions about Reagan’s victory in 1980.  Students will read Reagan’s inaugural address.  What key changes does he wish to implement?  What goals does he lay out for the government under his control?  What feeling does he give about the future of America?

1. What point does Reagan make at the opening of his address?

a. Passing the torch….peaceful transparent of power

2. Identify three issues Reagan discusses and how he is going to fix them.

b. High taxes slowing economic growth ( cut taxes

c. Deficit ( cut deficit so burden does not fall on children

d. Size/role of government ( cut taxes will force government to stop spending, government too many regulations

3. Who does Reagan appeal to patriotism within the speech?

e. Interest group –“Americans”

f. New beginning

g. American is special….unleashed genius of man, 

h. Dream big

i. Brining up monuments’ around him

j. Letter in dead soldiers hand

4. How does Reagan describe the treatment of friends and enemies nations by American under his watch?

5. Describe Reagan’s view of the future for America.  What adjectives can you use to describe his vision? 
6. Predict any famous quotes or lines from the speech.
· Class discussion of Reagan’s vision for America. Students will predict possible solutions to solve taxes, deficit and shrinking government.  Can they develop a plan that addresses all three of these needs in a basic way?  What pieces are most important?  What obstacles could their plan could arise?  

Assessment:  Students will write an e-mail to a friend explaining Reagan’s platform and position toward America and her future.

Summary:  Discuss with students their opinion of whether or not they would approve affirmative action based on income rather than race that would give preference to college admissions to low income families regardless of race or ethnic backgrounds.
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1.  Estimate how many total people voted in this election.

2.  Would you describe this as a landslide victory?  Please explain your answer.

President Reagan’s Inaugural Address

January 20, 1981 

To a few of us here today this is a solemn and most momentous occasion, and yet in the history of our nation it is a commonplace occurrence. The orderly transfer of authority as called for in the Constitution routinely takes place, as it has for almost two centuries, and few of us stop to think how unique we really are. In the eyes of many in the world, this every-4-year ceremony we accept as normal is nothing less than a miracle.

Mr. President, I want our fellow citizens to know how much you did to carry on this tradition. By your gracious cooperation in the transition process, you have shown a watching world that we are a united people pledged to maintaining a political system which guarantees individual liberty to a greater degree than any other, and I thank you and your people for all your help in maintaining the continuity which is the bulwark of our Republic.

The business of our nation goes forward. These United States are confronted with an economic affliction of great proportions. We suffer from the longest and one of the worst sustained inflations in our national history. It distorts our economic decisions, penalizes thrift, and crushes the struggling young and the fixed-income elderly alike. It threatens to shatter the lives of millions of our people.

Idle industries have cast workers into unemployment, human misery, and personal indignity. Those who do work are denied a fair return for their labor by a tax system which penalizes successful achievement and keeps us from maintaining full productivity. 

But great as our tax burden is, it has not kept pace with public spending. For decades we have piled deficit upon deficit, mortgaging our future and our children's future for the temporary convenience of the present. To continue this long trend is to guarantee tremendous social, cultural, political, and economic upheavals.

You and I, as individuals, can, by borrowing, live beyond our means, but for only a limited period of time. Why, then, should we think that collectively, as a nation, we're not bound by that same limitation? We must act today in order to preserve tomorrow. And let there be no misunderstanding: We are going to begin to act, beginning today. 

The economic ills we suffer have come upon us over several decades. They will not go away in days, weeks, or months, but they will go away. They will go away because we as Americans have the capacity now, as we've had in the past, to do whatever needs to be done to preserve this last and greatest bastion of freedom. 

In this present crisis, government is not the solution to our problem; government is the problem. From time to time we've been tempted to believe that society has become too complex to be managed by self-rule, that government by an elite group is superior to government for, by, and of the people. Well, if no one among us is capable of governing himself, then who among us has the capacity to govern someone else? All of us together, in and out of government, must bear the burden. The solutions we seek must be equitable, with no one group singled out to pay a higher price. 

We hear much of special interest groups. Well, our concern must be for a special interest group that has been too long neglected. It knows no sectional boundaries or ethnic and racial divisions, and it crosses political party lines. It is made up of men and women who raise our food, patrol our streets, man our mines and factories, teach our children, keep our homes, and heal us when we're sick -- professionals, industrialists, shopkeepers, clerks, cabbies, and truckdrivers. They are, in short, “We the people,'' this breed called Americans. 

Well, this administration's objective will be a healthy, vigorous, growing economy that provides equal opportunities for all Americans with no barriers born of bigotry or discrimination. Putting America back to work means putting all Americans back to work. Ending inflation means freeing all Americans from the terror of runaway living costs. All must share in the productive work of this ``new beginning,'' and all must share in the bounty of a revived economy. With the idealism and fair play which are the core of our system and our strength, we can have a strong and prosperous America, at peace with itself and the world.

So, as we begin, let us take inventory. We are a nation that has a government -- not the other way around. And this makes us special among the nations of the Earth. Our government has no power except that granted it by the people. It is time to check and reverse the growth of government, which shows signs of having grown beyond the consent of the governed. 

It is my intention to curb the size and influence of the Federal establishment and to demand recognition of the distinction between the powers granted to the Federal Government and those reserved to the States or to the people. All of us need to be reminded that the Federal Government did not create the States; the States created the Federal Government. 

Now, so there will be no misunderstanding, it's not my intention to do away with government. It is rather to make it work -- work with us, not over us; to stand by our side, not ride on our back. Government can and must provide opportunity, not smother it; foster productivity, not stifle it. 

If we look to the answer as to why for so many years we achieved so much, prospered as no other people on Earth, it was because here in this land we unleashed the energy and individual genius of man to a greater extent than has ever been done before. Freedom and the dignity of the individual have been more available and assured here than in any other place on Earth. The price for this freedom at times has been high, but we have never been unwilling to pay that price. 

It is no coincidence that our present troubles parallel and are proportionate to the intervention and intrusion in our lives that result from unnecessary and excessive growth of government. It is time for us to realize that we're too great a nation to limit ourselves to small dreams. We're not, as some would have us believe, doomed to an inevitable decline. I do not believe in a fate that will fall on us no matter what we do. I do believe in a fate that will fall on us if we do nothing. So, with all the creative energy at our command, let us begin an era of national renewal. Let us renew our determination, our courage, and our strength. And let us renew our faith and our hope. 

We have every right to dream heroic dreams. Those who say that we're in a time when there are not heroes, they just don't know where to look. You can see heroes every day going in and out of factory gates. Others, a handful in number, produce enough food to feed all of us and then the world beyond. You meet heroes across a counter, and they're on both sides of that counter. There are entrepreneurs with faith in themselves and faith in an idea who create new jobs, new wealth and opportunity. They're individuals and families whose taxes support the government and whose voluntary gifts support church, charity, culture, art, and education. Their patriotism is quiet, but deep. Their values sustain our national life. 

Now, I have used the words ``they'' and ``their'' in speaking of these heroes. I could say ``you'' and ``your,'' because I'm addressing the heroes of whom I speak -- you, the citizens of this blessed land. Your dreams, your hopes, your goals are going to be the dreams, the hopes, and the goals of this administration, so help me God. 

We shall reflect the compassion that is so much a part of your makeup. How can we love our country and not love our countrymen; and loving them, reach out a hand when they fall, heal them when they're sick, and provide opportunity to make them self-sufficient so they will be equal in fact and not just in theory?

Can we solve the problems confronting us? Well, the answer is an unequivocal and emphatic ``yes.'' To paraphrase Winston Churchill, I did not take the oath I've just taken with the intention of presiding over the dissolution of the world's strongest economy. 

In the days ahead I will propose removing the roadblocks that have slowed our economy and reduced productivity. Steps will be taken aimed at restoring the balance between the various levels of government. Progress may be slow, measured in inches and feet, not miles, but we will progress. It is time to reawaken this industrial giant, to get government back within its means, and to lighten our punitive tax burden. And these will be our first priorities, and on these principles there will be no compromise. 

On the eve of our struggle for independence a man who might have been one of the greatest among the Founding Fathers, Dr. Joseph Warren, president of the Massachusetts Congress, said to his fellow Americans, "Our country is in danger, but not to be despaired of . . . . On you depend the fortunes of America. You are to decide the important questions upon which rests the happiness and the liberty of millions yet unborn. Act worthy of yourselves." 

Well, I believe we, the Americans of today, are ready to act worthy of ourselves, ready to do what must be done to ensure happiness and liberty for ourselves, our children, and our children's children. And as we renew ourselves here in our own land, we will be seen as having greater strength throughout the world. We will again be the exemplar of freedom and a beacon of hope for those who do not now have freedom.

To those neighbors and allies who share our freedom, we will strengthen our historic ties and assure them of our support and firm commitment. We will match loyalty with loyalty. We will strive for mutually beneficial relations. We will not use our friendship to impose on their sovereignty, for our own sovereignty is not for sale. 

As for the enemies of freedom, those who are potential adversaries, they will be reminded that peace is the highest aspiration of the American people. We will negotiate for it, sacrifice for it; we will not surrender for it, now or ever. 

Our forbearance should never be misunderstood. Our reluctance for conflict should not be misjudged as a failure of will. When action is required to preserve our national security, we will act. We will maintain sufficient strength to prevail if need be, knowing that if we do so we have the best chance of never having to use that strength. 

Above all, we must realize that no arsenal or no weapon in the arsenals of the world is so formidable as the will and moral courage of free men and women. It is a weapon our adversaries in today's world do not have. It is a weapon that we as Americans do have. Let that be understood by those who practice terrorism and prey upon their neighbors. 

I'm told that tens of thousands of prayer meetings are being held on this day, and for that I'm deeply grateful. We are a nation under God, and I believe God intended for us to be free. It would be fitting and good, I think, if on each Inaugural Day in future years it should be declared a day of prayer.

This is the first time in our history that this ceremony has been held, as you've been told, on this West Front of the Capitol. Standing here, one faces a magnificent vista, opening up on this city's special beauty and history. At the end of this open mall are those shrines to the giants on whose shoulders we stand.

Directly in front of me, the monument to a monumental man, George Washington, father of our country. A man of humility who came to greatness reluctantly. He led America out of revolutionary victory into infant nationhood. Off to one side, the stately memorial to Thomas Jefferson. The Declaration of Independence flames with his eloquence. And then, beyond the Reflecting Pool, the dignified columns of the Lincoln Memorial. Whoever would understand in his heart the meaning of America will find it in the life of Abraham Lincoln. 

Beyond those monuments to heroism is the Potomac River, and on the far shore the sloping hills of Arlington National Cemetery, with its row upon row of simple white markers bearing crosses or Stars of David. They add up to only a tiny fraction of the price that has been paid for our freedom.

Each one of those markers is a monument to the kind of hero I spoke of earlier. Their lives ended in places called Belleau Wood, The Argonne, Omaha Beach, Salerno, and halfway around the world on Guadalcanal, Tarawa, Pork Chop Hill, the Chosin Reservoir, and in a hundred rice paddies and jungles of a place called Vietnam. 

Under one such marker lies a young man, Martin Treptow, who left his job in a small town barbershop in 1917 to go to France with the famed Rainbow Division. There, on the western front, he was killed trying to carry a message between battalions under heavy artillery fire. 

We're told that on his body was found a diary. On the flyleaf under the heading, ``My Pledge,'' he had written these words: ``America must win this war. Therefore I will work, I will save, I will sacrifice, I will endure, I will fight cheerfully and do my utmost, as if the issue of the whole struggle depended on me alone.'' 

The crisis we are facing today does not require of us the kind of sacrifice that Martin Treptow and so many thousands of others were called upon to make. It does require, however, our best effort and our willingness to believe in ourselves and to believe in our capacity to perform great deeds, to believe that together with God's help we can and will resolve the problems which now confront us.

And after all, why shouldn't we believe that? We are Americans. 

God bless you, and thank you. 

1. What point does Reagan make at the opening of his address?  Why is this significant?

2. Identify three issues Reagan discusses and how he proposes to fix them.
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3. Who does Reagan appeal to patriotism within the speech?

4. How does Reagan describe the treatment of friends and enemies nations by American under his watch?

5. Describe Reagan’s view of the future for America.  What adjectives can you use to describe his vision?
6. Predict any famous quotes or lines from the speech.
SAMPLE LESSON 2

Aim: What impact did the creation of Martin Luther King Day have on America?
NYS Standards: 1:2, 1:3


Skills: Students will use note-taking skills, use listening skills, organize information, analyze documents, work in cooperative groups, compare and contrast, synthesize information and draw conclusions.
Motivation: Students will listen to Stevie Wonder “Happy Birthday” with the following questions on the board.  Whom is he singing Happy Birthday to? What is the tone of the song?  Can you predict why he was created this song?

http://www.youtube.com/watch?v=FchMuPQOBwA
Students will read a Time Magazine article that summarizes the creation of the 

Instructional Materials: Handouts

Transition:  Martin Luther King had a profound impact on modern America.  As we have previously learned, his was a popular and influential leader of the Civil rights movement.  Martin Luther King’s Birthday is today a national holiday, but it did not occur without controversy.  Arguments on the Senate floor to state houses raged as to whether to honor Martin Luther King with a national holiday.  Today we are going to look at these arguments to better understand the legacy of Martin Luther King Day on the United States.

Procedures and Pivotal Questions:

· Students will read newspaper and scholarly articles about the creation and controversy of Martin Luther King Day

· Students will summarize the documents into a graphic organizer provided.  

· Class discussion on how Arizona came to support MLK Day, what it took for the creation of a national holiday, why there was opposition, and what turned the opposition into supporters.

· Class discussion about other Americans who deserve a national holiday.  Is there someone else who they believe deserves recognition?  What factors appear to have limited MLK Day?  With such fierce opposition, what can we determine about how people felt when he lived?

Assessment:  Students will make a timeline that follows the conflict over Martin Luther King Day.

Summary:  What does this holiday say about America?  What lessons can we learn from the 
debate about Martin Luther King Day?
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Martin Luther King Jr the Congressional Record

The Congressional Record:
(On the Subject of “Martin Luther” King Jr., Jews, Communism, and the Black “Civil Rights” Movement)

Remarks of Senator Jesse Helms, October 3rd, 1983
Vol. 129, No. 130, pages S 13452 through S 13461.

Mr. President, in light of the comments by the Senator from Massachusetts (Mr. Kennedy), it is important that there be such an examination of the political activities and associations of Dr. Martin Luther King, Jr., principally from the beginning of his work in the civil rights movement in the mid 1950s until his death in 1968. Throughout this period, but especially toward the beginning and end of his career, King associated with identified members of the Communist Party of the United States (CPUSA),with persons who were former members of or close to the CPUSA, and with CPUSA front organizations. In some important respects King’s civil rights activities and later his opposition to the Vietnam war were strongly influenced by and dependent on these associations. There is no evidence that King himself was a member of the CPUSA or that he was a rigorous adherent of Marxist ideology or of the Communist Party line. Nevertheless, King was repeatedly warned about his associations with known Communists by friendly elements in the Kennedy Administration and the Department of Justice (DOJ) (including a strong and explicit warning from President Kennedy himself). King took perfunctory and deceptive measures to separate himself from the Communists against whom he was warned. He continued to have close and secret contacts with at least some of them after being informed and warned of their background, and he violated a commitment to sever his relationships with identified Communists.

Throughout his career King, unlike many other civil rights leaders of his time, associated with the most extreme political elements in the United States. He addressed their organizations, signed their petitions, and invited them into his own organizational activities. Extremist elements played a significant role in promoting and influencing King’s opposition to the Vietnam war – an opposition that was not predicated on what King believed to be in the best interests of the United States but on his sympathy for the North Vietnamese Communist regime and on an essentially Marxist and anti-American ideological view of U.S. foreign policy.

King’s patterns of associations and activities described in this report show that, at the least, he had no strong objection to Communism, that he appears to have welcomed collaboration with Communists, and that he and his principal vehicle, the Southern Christian Leadership Conference (SCLC), were subject to influence and manipulation by Communists. The conclusion must be that Martin Luther King, Jr. was either an irresponsible individual, careless of his own reputation and that of the civil rights movement for integrity and loyalty, or that he knowingly cooperated and sympathized with subversive and totalitarian elements under the control of a hostile foreign power………

Conclusion: Was Martin Luther King a Communist?
As stated earlier in this report, there is no evidence that Martin Luther King was a member of the Communist Party, but the pattern of his activities and associations in the 1950s and 1960s show clearly that he had no strong objection to working with and even relying on Communists or persons and groups whose relationships with the Communist Party were, at the least, ambiguous. It should be recalled that in this period of time (far more than today) many liberal and even radical groups on the left shared a strong awareness of and antipathy for the anti-democratic and brutal nature of Communism and its characteristically deceptive and subversive tactics. It is doubtful that many American liberals would have associated or worked with many of the persons and groups with whom King not only was close but on whom he was in several respects dependent. These associations and, even more, King’s refusal to break with them, even at the expense of public criticism and the alienation of the Kennedy Administration, strongly suggest that King harbored a strong sympathy for the Communist Party and its goals.

This conclusion is reinforced by King’s own political comments and views-not only by the speech on Vietnam discussed above but also by a series of other remarks made toward the end of his life. King apparently harbored sympathy for Marxism, at least in its economic doctrines, from the time of his education in divinity school. The Rev. J. Plus Barbour, described by Garrow as “perhaps King’s closest friend” while at Crozer Theological Seminary from 1948 to 1951, believed that King “was economically a Marxist …. He thought the capitalistic system was predicated on exploitation and prejudice, poverty, and that we wouldn’t solve these problems until we got a new social order.” King was critical of capitalism in sermons of 1956 and 1957, and in 1967 he told the staff of the SCLC, “We must recognize that we can’t solve our problems now until there is a radical redistribution of economic and political power.” In 1968 he told an interviewer that America is deeply racist and its democracy is flawed both economically and socially …. the black revolution is much more than a struggle for the rights of Negroes. It is forcing America to face all its interrelated flaws-racism, poverty, militarism, and materialism. It is exposing evils that are rooted deeply in the whole structure of our society. It reveals systemic rather than superficial flaws and suggests that radical reconstruction of society itself is the real issue to be faced.

In 1967, in his remarks to the SCLC staff, he argued that for the last twelve years we have been in a reform movement …. “But after Selma and the voting rights bill we moved into a new era, which must be an era of revolution. I think we must see the great distinction here between a reform movement and a revolutionary movement [which would] raise certain basic questions about the whole society ….this means a revolution of values and of other things.”

In 1968 he publicly stated, “We are engaged in the class struggle.” King’s view of American society was thus not fundamentally different from that of the CPUSA or of other Marxists. While he is generally remembered today as the pioneer for civil rights for blacks and as the architect of non-violent techniques of dissent and political agitation, his hostility to and hatred for America should be made clear. While there is no evidence that King was a member of the Communist Party, his associations with persons close to the Party, his cooperation with and assistance for groups controlled or influenced by the Party, his efforts to disguise these relationships from public view and from his political allies in the Kennedy Administration, and his views of American society and foreign policy all suggest that King may have had an explicit but clandestine relationship with the Communist Party or its agents to promote through his own stature, not the civil rights of blacks or social justice and progress, but the totalitarian goals and ideology of Communism. While there is no evidence to demonstrate this speculation, it is not improbable that such a relationship existed. 

In any case, given the activities and associations of Martin Luther King described in this report, there is no reason to disagree with the characterization of King made by Congressman John M. Ashbrook on the floor of the House of Representatives on October 4, 1967: “King has consistently worked with Communists and has helped give them a respectability they do not deserve” and “I believe he has done more for the Communist Party than any other person of this decade.”

The Complicated History of John McCain and MLK Day 
By Saira Anees

Apr 3, 2008 (ABC News)

Tomorrow Sen. John McCain, R-Ariz., will honor Dr. Martin Luther King Jr. by speaking in Memphis on the 40th anniversary of King’s assassination.

He will no doubt sound a bit different than he did in April 1987, when McCain was interviewed by USA Today about his five and a half years as a P.O.W.

Could you keep up with what was going on in the world? He was asked.

"They never gave us any meaningful news," McCain said. "They told us the day that Martin Luther King was shot, they told us the day that Bobby Kennedy was shot, but they never bothered to tell us about the moon shot. So it was certainly selected news."

Surely the John McCain of 2008 would not hold that the assassinations of King and Kennedy were not "meaningful."

(UDATE: McCain’s top aide Mark Salter says McCain didn’t mean "meaningful" in that interview, arguing that what McCain was trying to say was that the Vietnamese always gave the prisoners bad news from home, not good news.)

In fact earlier this year, McCain told a different version of the story of how he heard of King’s assassination.

"I was in prison when they announced over the loudspeaker in my cell," McCain told reporters in Jacksonville, Fla. "I was living by myself, that Dr. Martin Luther King had been assassinated. They always told us the very bad news, but somehow avoided telling us minor events such as landing a man on the moon. I didn’t find that out until a couple years after the event itself. I didn’t know Dr. King. I was a member of the military. Obviously I admire him as all Americans do. But I did have the great honor of getting to know Congressman John Lewis. In fact, I’ve taken my children to meet him, because I think John Lewis epitomizes the struggle that continues to this day to achieve full equality in America. Congressman John Lewis is a role model to me in many respects."

The 1987 USA Today interview draws attention to an aspect of McCain’s political history that Democrats will indubitably attempt to use against him this November: his views on race in the 1980s do not stand up to the sunlight of America a quarter-century later.

Most glaringly, McCain as a young congressman in 1983 voted against a federal holiday for Dr. Martin Luther King, Jr.

Most Republicans in the House voted for the holiday (89 voted for the holiday, 77 opposed), though all three Arizona House Republicans were opposed. Reps. Dick Cheney, R-Wyoming, and Newt Gingrich, R-Georgia, voted for the holiday. (Cheney had voted against it in 1978.)

In December 1999 McCain told NBC’s Tim Russert, "on the Martin Luther King issue, we all learn, OK? We all learn. I will admit to learning, and I hope that the people that I represent appreciate that, too. I voted in 1983 against the recognition of Martin Luther King….I regret that vote."

The holiday went into effect in 1986. Only 27 states and D.C. honored the holiday that first year. Activists in state after state tried to prevent it from being recognized.

In Arizona, a bill to recognize a holiday honoring MLK failed in the legislature, so then-Gov. Bruce Babbitt, a Democrat, declared one through executive order.

In January 1987, the first act of Arizona’s new governor, Republican Evan Mecham, was to rescind the executive order by his predecessor to create an MLK holiday. Arizona’s stance became a national controversy.

McCain backed the decision at the time. But eventually he changed his mind.

In 1990, Arizonans were given an opportunity to vote to observe an MLK holiday. McCain successfully appealed to former President Ronald Reagan to support the holiday. In a letter to voters, Reagan wrote that he hoped Arizonans would "join me in supporting a holiday to commemorate these ideals to which Dr. King dedicated his life."

Mecham, for his part, opposed the holiday, saying, "I guess King did a lot for the colored people, but I don’t think he deserves a national holiday."

The 1990 referendum failed.

And as a direct result, the National Football League rescinded its original decision to have Super Bowl XXVII played in Sun Devil Stadium in Tempe, Arizona.

In November 1992, Arizonans voted to re-elect McCain over a challenge from Mecham. They also voted in favor of an MLK holiday.

But it wasn’t until 2000 that all 50 states honored the MLK Holiday passed 17 years before.

These days, like America itself, McCain likes to emphasize where he ended up on the MLK Holiday, not where he started out.

On a phone call with conservative bloggers last September, Captains Quarters blog wrote that in response to a question about why he didn’t attend a PBS debate before a largely African-American audience, McCain said he "really did have a schedule conflict, he would have wanted to negotiate another debate. He will rest on his record on his efforts to make all Americans, including blacks, successful, especially in the military. He will continue his advocacy for all Americans; he has championed Martin Luther King day in Arizona, for instance."

But the fact that McCain at one point opposed a holiday honoring King will be a fact that the Democratic Party will make sure voters know about.

It's No Holiday for Arizona: Voters' Rejection of King Day Causes More Than Just a Lot of Hot Air in the State

November 18, 1990|JULIE CART | TIMES STAFF WRITER
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PHOENIX — Is the caller there?
The lines are jammed at KFYI, an all-talk radio station here. Callers from around the state are waiting in an electronic line to talk to show host Bob Mohan. And Mohan has no doubt as to today's topic. It's the same thing callers have been talking about since the election Nov. 6.
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Dave from Glendale: "How dare anybody ask me, when I'm done voting, to justify my vote, to prove it. Let alone, have anybody tell me I have made a mistake and I might do better with another chance. I think King is a joke. I don't want any day, that I have anything to say about, associated with him."

Cathy from Phoenix: "I'm sick and tired of talking about Martin Luther King. We voted and let's get on with our lives."

One woman calls to say there is no "prejudicism" in Arizona. A man calls demanding to know why sports and politics should be mixed. Another caller suggests a holiday for Sammy Davis Jr.

The talk-show host is working a crossword puzzle. The phone bank in front of him sparkles with red blinking lights, each light an Arizonan hopping mad.

Dennis from Scottsdale: "In your face Tagliabue. Tuesday's vote was the state's finest hour. We would have never caved in to the NFL."

Mohan is nodding, nodding. He sighs and says, "And the rest of the country thinks we're a bunch of Neanderthal apes dragging our knuckles."

It has been like this since Arizona voters failed to support a proposition that would have created a state paid holiday honoring slain civil rights leader Dr. Martin Luther King Jr. That the measure failed narrowly, 50.8% to 49.2%, is not the point. That Arizona already sets aside a day to commemorate King and the civil rights movement doesn't seem to be the point, either.

The point is that Arizona has become the focus of the worst kind of national attention: the "60 Minutes," "Geraldo" kind of attention. The butt-of-jokes, Johnny Carson monologue kind. The point is, also, that Arizonans are angry, hurt and not at all ready to accept their title as a racist symbol of the Southwest.

In the midst of this, the NFL is considering relocating the 1993 Super Bowl from Phoenix, at Commissioner Paul Tagliabue's recommendation. The Fiesta Bowl will not be moved, but its organizers had to scramble for teams to play in it. College athletic recruiters are already rehearsing their anti-Arizona pitches to recruits.

Conventions are avoiding the state, and other states, California in particular, are actively wooing Arizona's tourist business. Think of the state as a dying creature with its neighbors, like vultures, perched on its borders.
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To all this Arizonans are saying, via radio call-in shows, letters to the editor and bumper stickers, "Leave us alone! We are mad as hell and we are not going to take it anymore!"

The idea of a holiday to honor King has confounded the state legislature since debate began in 1975. The Arizona legislature has voted against a paid King holiday 30 times.

The fight for a King holiday in Arizona has a long and often-misunderstood history. In recent years the controversy reached a boiling point in May of 1986, when then-Gov. Bruce Babbitt proclaimed the third Monday in January a paid state holiday.

On Nov. 6, 1986, Gov.-elect Evan Mecham announced that he would rescind the paid holiday, saying the state attorney general had ruled Babbitt's proclamation unlawful. Upon taking office, Mecham declared an unpaid Sunday commemoration called the King/Civil Rights Day.

That act set in motion events that at first bewildered and then angered Arizonans. Although Arizona, New Hampshire and Montana are the only three states that don't have a paid state holiday honoring King, people here are quick to point out that 21 cities in the state have some form of observance for King.

Their protests, though, were not enough to blunt national condemnation and boycotts.

The Arizona legislature, aware of the state's deteriorating image, acted and on Sept. 21, 1989, approved a swap--a paid state holiday for King and the elimination of a paid Columbus Day holiday.

That, however, didn't solve anything:

--Outraged Italian-Americans swung into action, calling for the restoration of the holiday honoring Columbus.

--Three days later, a Tempe architect, Julian Sanders, began a petition drive to put the King-Columbus matter on the ballot. The group obtained enough signatures and the King Day enacted by the legislature was put on hold.

--In October, Sanders, a Mormon, sent a letter to a church official calling King a "Communist anti-Christ" who was "a liar, adulterer and thief."

--In March, Phoenix was awarded the 1993 Super Bowl. Business leaders pressured legislators to pass some kind of King holiday. On May 16, the Arizona legislature agreed to a paid King holiday and restored the Columbus Day holiday.

--In August, Mecham spearheaded a successful referendum drive to put that legislative action on the ballot. The law was put on hold. Again.

Many who voted against the King holiday said they did so for economic reasons. Arizona has 10 paid state holidays. The cost of adding another is estimated at millions.

But to the chagrin of many, the failure of the King-day measure may cost the state millions more in lost revenue.
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According to the Phoenix and Valley of the Sun Convention and Visitor's Bureau, the fallout from the pre-election King controversy--dating back to Mecham's rescinding of the holiday--has been enormous. Since 1987, the Phoenix area has lost 58 conventions, representing 46,000 visitors and an estimated $30 million.

To get an idea of the potential economic impact on Arizona, keep in mind that the figures represent losses in one city, in one segment of the economy, before the election.

Tourism is Arizona's No. 2 industry, behind manufacturing. And it is tourism that would be hardest hit by consumer boycotts and negative images of the state. Phoenix alone makes $3 billion a year on tourism and relies on a successful Fiesta Bowl for additional income. The New Year's Day game last year generated $30 million statewide.

And although the Fiesta Bowl will be played, as scheduled, in neighboring Tempe, organizers have little doubt that revenues will be down.

Since the election, the threat of state boycotts has snowballed. Among the possible boycotters:

--The NFL. The 1993 Super Bowl will likely be moved from Phoenix. Lost revenue is estimated at $200 million.

--The NBA. Phoenix is a candidate for the 1994 All-Star game but is not likely to get it under the current circumstances. In 1987, the NBA pulled its annual general meetings out of Phoenix because of the King-holiday controversy. NBA Commissioner David Stern said last week that he doubted the league would hold major events in Arizona.

"It just doesn't seem to be a place that we would find particularly hospitable," Stern said.

--The Harlem Globetrotters, who canceled two scheduled games in the state, with a potential loss of thousands of dollars.

"There are some issues dollars can't measure," a team official said.

--Martin Stone, a businessman from Lake Placid, N.Y. Stone has given up his 5 1/2-year attempt to get a major league baseball expansion team for Phoenix. He has spent $2 million on the effort but said, in light of the King vote, the National League would not be likely to put a team in Arizona.

--The entertainment industry. A widespread boycott is expected. The state has already been boycotted by such performers as Tina Turner, Whitney Houston, Al Jarreau, Luther Vandross and Stevie Wonder, who either canceled appearances or said they would not perform in Arizona until a paid King holiday was a fact.

Other groups, such as U2, Kool and the Gang, and Peter, Paul and Mary performed but protested by donating some concert proceeds to the campaign to recall Mecham.

--The National League of Cities. That group, whose convention is expected to bring $6.9 million to Phoenix, will decide next month whether to relocate.

Dozens of similarly-sized conventions are expected to relocate.
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By most measures, it was a tough election for Arizonans. Propositions 301 and 302 were among a jumble of 13 measures on the ballot. Combinations of \o7 yes \f7 and \o7 no \f7 votes on the propositions presented to voters various possibilities:

--Approve both measures and the one with the most affirmative votes wins.

--Approve Proposition 301 and reject 302, creating a paid King Day and eliminating a paid Columbus Day.

--Approve Proposition 302 and reject 301, creating a paid King Day and preserving the paid Columbus Day.

--Reject both and retain the status quo, a paid Columbus Day and no paid King Day.

(Arizona does not follow the federal model that combines Washington and Lincoln birthdays into Presidents Day, thus adding another holiday.)

To the surprise of no one, the results of a poll conducted a week after the election revealed that voters had been confused.

Polling organizations, are perhaps the one business group, not considering pulling out of Arizona. To the contrary, their business is booming.

One poll released last week to much attention was one that suggested that the NFL's threat to move the Super Bowl if the King measure failed had caused a large number of Arizonans to change their yes vote to a no.

The statewide poll, conducted by Earl DeBerge, concluded that 60,000 voters shifted their vote on Proposition 302 after hearing Greg Gumbel's report on CBS-TV's "The NFL Today" on the Sunday before the election that the NFL was poised to pull the Super Bowl.

According to DeBerge, 63% of those polled who had changed their vote from yes to no said they had done so because they "Resented the National Football League threat to move the Super Bowl."

Another pollster, Michael O'Neil, reached the same conclusion, reporting, "We believe that there can be no doubt that (without the) impact of the CBS sports report two days before the election that Proposition 302 would have passed."

The perception of a last-minute threat from the NFL is one explanation for still other polls that showed the King Day measure passing with ease. One factor to consider--people often lie to pollsters and give what they think will be the acceptable answer.

Said O'Neil, "The recent examples of people not telling the truth in polls has been with racial issues."

So many Arizona voters had no intention of voting for the holiday but told parades of pollsters they were planning to out of fear of being labeled racists?
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"This has been the rallying point of racism," said Lincoln Ragsdale, a Phoenix businessman and civil rights activist. Arizona's blacks make up only 3% of the state's population. "The NFL gave people the excuse they had been looking for to vote against it.

"Look, a fellow goes out on a Saturday night packing a gun. He walks around, brushing up against people to start a fight. He wants to use the gun. Someone punches him and he finally has the excuse he needs to shoot someone. The NFL threat only gave people the reason they needed to vote no."

For whatever reason, there is no doubt that outrage over Tagliabue's statements was widespread. A Mesa man sued the NFL and CBS Friday, accusing them of violating state laws prohibiting "changing the vote of an elector by corrupt means or inducement."

Mecham said the CBS report was planted by the "power brokers" of Arizona.

Mecham, who held a news conference Thursday to announce the creation of the Preserve Our Vote Legal Defense Fund, railed against the NFL and professional sports in general.

"We are not going to grovel at the feet of the NFL and the NBA and all the alphabet put together," he said.

Mecham said Tagliabue was "guilty of extortion."

The Fiesta Bowl likes to bill itself as the bowl game that extends the warmest hospitality to its teams. That will be amplified this year, as Fiesta Bowl officials will no doubt lavish the teams with remarkable levels of kindness and Western hospitality.

After a scramble--and a rejection from Notre Dame and Virginia--the Fiesta Bowl will pit No. 20 Louisville against the Southeastern Conference runner-up.

In a bid to offset King Day criticism, Fiesta officials plan a pregame ceremony honoring the 200th anniversary of the Bill of Rights, a halftime presentation honoring King and the civil rights movement, the establishment of a $100,000 Martin Luther King Jr. scholarship fund for each participating team, and the establishment of a scholarship fund to benefit local students in the name of King.

A Fiesta Bowl official, asked if these steps had been taken to soothe national opinion, said, "There is no appeasement in the recipe whatsoever."

Mecham, whose political lives seem endless, is at the center of the King Day controversy.

A former car dealer, Mecham's political lives have seemed endless. He has run for governor six times.

As governor, he frequently got in trouble for blurting out whatever came into his head. For instance, he defended the use of the word pickaninny to describe black children in a history book used in Arizona schools. He joked about Japanese becoming "round-eyed" with delight after seeing the state's golf courses. And he told a Jewish group that the United States is a Christian nation.
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Among Mecham's 147 appointees were the governor's education adviser, who said that teachers have no right to contradict parents who tell their children the Earth is flat, and an elderly woman he appointed to the State Board of Education who lacks a college degree and considers the equal rights amendment a lesbian plot.

Given his history, few state leaders are thrilled that Mecham has taken the lead in the anti-King-Day drive.

Elsewhere, damage control here has been problematic.

Rose Mofford, the current governor, said on national television that she felt Arizona was somewhat a racist state. A sports columnist in Tucson suggested that the NFL's Phoenix Cardinals offer a Klan Night promotion with the marching band at halftime honoring former Gov. Mecham by spelling out pickaninny.

Even as Mofford called a special session of the legislature to organize a gubernatorial runoff election, she was saying she might ask lawmakers to put together a two-thirds-vote requirement to override the people's vote and install a holiday.

Before the day was out, a group had formed, held a news conference, and announced that it would circulate recall petitions against any legislator who voted for a King holiday.

Few can say just what the impact the controversy will have on the state, other than that the damage may be limitless.

Ragsdale, the Phoenix civil rights activist, summed up the state's image this way: "Arizona is the South Africa of the United States, like it or not."

Mecham, ever the smiling optimist, saw the fallout in another light.

"Look at it the other way," he said. "There are just a lot of people across this country that say, 'Boy, there's a state for you. There's Arizona. They're not a racist state. They're a great state. And they have got guts enough to make up their own mind on something. I believe I'll go live in that state.' "


Recalling Arizona's struggle for MLK holiday

by Michelle Ye Hee Lee - Jan. 15, 2012  
The Republic | azcentral.com

More than two decades ago, Arizona struggled with whether to declare Martin Luther King Jr. Day a state holiday.

The fight, bitter and divisive, tore at lawmakers, voters and civic leaders for six years.

As the state struggled, the Rev. Warren H. Stewart emerged as a community leader, urging voters to support a King holiday as a symbol of equality.

Opponents "said Martin Luther King Jr. was not worthy of a holiday. And that caused a firestorm," Stewart said on a recent afternoon, recalling the pro-holiday campaign. "That was like an insult for people who believed in all that Dr. Martin Luther King Jr. had done."

Stewart remembers that during the political journey, he was offered a helping hand -- a way to win the holiday he supported. But first, he would have to face a battle with his own conscience.

Controversy begins

The first national King holiday was observed in 1986 by a decision of President Ronald Reagan. That same year, Gov. Bruce Babbitt decided the same for Arizona.

When Gov. Evan Mecham succeeded Babbitt in 1987, however, he rescinded Babbitt's decision, saying that Babbitt, as governor, did not have the authority to single-handedly declare a paid state holiday.

So began the campaign among local civil-rights advocates for voter enactment of a paid state holiday.

For proponents of the holiday, the fight was about ideology and symbolism, a day to celebrate a man who, they believed, had lived and died for justice. They wanted to live out King's dream, as articulated in his famous 1963 speech, in their home state. The vision: racial, social, political and economic equality for all.

But there were plenty of opponents.

Mecham insisted he was acting on legal advice about the powers of the Governor's Office. The Arizona House and Senate could not agree on the matter.

Stewart said there was a racial divide: "The Legislature, they saw Martin Luther King as a Black hero and also as an agitator. African-Americans were only 3 percent of the population of the state of Arizona."

The question would be left to the people of Arizona.

In 1990, voters went to the polls. They considered two ballot propositions that would have created a paid state holiday. On one, the vote was close. But in the end, both failed.

Another chance

Stewart, pastor of a prominent African-American congregation in Phoenix, had become the face of the pro-King Day movement, bringing various minority and community groups together for the cause.

After the failed 1990 votes, he believed he had exhausted all options.

Some supporters urged Stewart to try to get the matter on the statewide ballot for the 1992 general election. But he had grown weary. The campaign lacked traction among Arizona residents, and it would take tireless work to get lawmakers to approve a referendum.

"I said, 'No, let's move on to other stuff,' " Stewart recalled during a recent interview in his office at First Institutional Baptist Church near 13th and Jefferson streets.

Years of political fighting over the holiday had created an image of Arizona nationally as a state locked in a racial battle. Several big-name musicians and national conventions had canceled their Arizona events.

But the cancellation that really panicked Phoenix-area business interests came from the National Football League.

The NFL had already cautioned that if a holiday was not approved, it would consider relocating the 1993 Super Bowl planned for Sun Devil Stadium. The league wanted to avoid the racial controversy. After the ballot measures failed, the league followed through, moving the game to Pasadena, Calif.

Arizona's tourism industry worried about long-term economic losses.

Business leaders offered full financial support to pro-King holiday forces to ask voters again to approve a holiday in the 1992 election.

Stewart knew that with more money and a united front, the campaign stood a chance in 1992. But he had refused to work with business leaders in the 1990 campaign, he said, because he felt that they were motivated only by economic gain.

Facing the business community's renewed offer, Stewart would have to come to terms with what he perceived as a difference in motivations.

"I had to go through a transformation," Stewart said. "I had a problem of 'Can we accept the business community to finance this?' "

Stewart first sought guidance through prayer. Then, he sought direction from a mentor, the civil-rights leader and anti-apartheid activist Leon Howard Sullivan.

"I went to him in his home in Scottsdale, and I said, 'Dr. Sullivan, I got a problem,' " Stewart recalled. "I said, 'The same people who only wanted the holiday to get the Super Bowl want to be a part of our coalition now, and I have a problem that they don't want it for the right reasons.'

"Here's what he said: 'Warren, the corporate executives need people like yourself to prick their consciences because their social veneer is very thin....' He also said, 'Take the money that they give you to finance the campaign because what they give you is only a drop in the bucket of what they have.' "

Stewart formed Victory Together, uniting various groups of supporters under a single banner. The group toned down the political rhetoric and instead focused on increasing voter education and registration.

By September 1992, Victory Together had spent $500,000 promoting the ballot proposition with the help of a national political-consulting firm, while opponents spent about $2,300, according to state records cited in The Arizona Republic archives. In the process, Victory Together registered 75,000 new voters.

Voters approved a state King holiday in November 1992, making Arizona the only state that put it to a vote of the people and saw it pass.

"It was historic and it was phenomenal," Stewart said.

"Obviously, we needed White people to vote for the holiday," he said, because Whites were the majority of the population. "Our educational campaign stayed focused on 'Martin King helped this nation to fulfill the basic tenets of the Constitution, the Preamble, the Pledge of Allegiance.' They finally got it."

Voter approval meant, Stewart said, that the majority of Arizonans understood that "this isn't just about a Black man or Black people. This is about America. This shows America at our best when it comes to civil rights, how we changed as a result of Martin Luther King Jr."

Cause to celebrate?

On the first state King holiday, in January 1993, about 19,000 Arizonans celebrated, along with leading civil-rights activist and King contemporary Rosa Parks and musician Stevie Wonder, Stewart said.

The NFL scheduled the 1996 Super Bowl for Sun Devil Stadium.

But following the 1992 election, Stewart also delivered a speech with a warning.

The holiday in honor of King was a good symbol, he said, but it was only a symbol. The work had only just begun, and Arizona would have to move "from symbol to substance" and apply equal treatment to all races and ethnicities.

Twenty years later, Stewart said that still is not a reality.

The controversy of the past two years surrounding Senate Bill 1070, Arizona's immigration law, was a deja vu of sorts for Stewart.

"We thought that battle was over," Stewart said. "The immigration fight is substance. ... To me, the boycott over SB 1070 was much more important than a boycott over the holiday because the holiday was a symbol. And SB 1070 was contrary to everything Martin Luther King lived and died for."

For this King holiday -- 25 years after Mecham overturned Babbitt's decision -- Stewart said he hopes Americans and Arizonans reflect on what King stood for: "Non-violent, peaceful relationships among all people, regardless of race, creed, color, culture, faith."

"There is division and incivility in politics today that are turning his dream into a nightmare," Stewart said. "He would say, 'I want you to wake up out of the nightmare before it's too late.' "

Advancing MLK Day important part of Super Bowl history

Published Monday, Jan 16, 2012 

David Steele 

If you’re 25 years old or younger, you have never lived in a world where Martin Luther King’s birthday was not a national holiday. If you’re over 40, however, you remember how hard many of this nation’s federal, state and local elected officials, and your fellow citizens from coast to coast, fought to the bitter end to keep this honor from ever being bestowed. 

And if you’re in that age group, you also vividly remember Super Bowl XXVII, in January 1993. 

The 1993 Super Bowl, won by the Cowboys, will be remembered for a number of reasons, and one reason should be its relevance to Martin Luther King Jr. Day. 

Sure, it was the first of the three Cowboys’ championships in four years, the first with Jerry, Jimmy, Emmitt and Troy. It was also the third out of the four-peat of losses by the Bills. But, for the purposes of this particular day, it was memorable because it was played at the Rose Bowl in Pasadena instead of Sun Devil Stadium in Tempe, where the NFL had it originally scheduled. 

A little over two years earlier, the NFL reversed field and told Arizonans, in essence, if you’d rather not honor Dr. King, we’d rather not grace you with this event. 

To set the record straight, King’s birthday was already a national holiday by the time the NFL first awarded the game to Tempe in 1990. It wasn’t a state holiday in nearly half the country, though—and one of those states, quite memorably and incredibly contentiously, was Arizona. 

Sports, as it so often does, became the battleground. The NFL and the Super Bowl packed as big a punch then as it does today. The league chose to throw that punch in favor of King, his legacy, his holiday and their supporters in Arizona and around the country. 

The NFL wasn’t alone, either. 

Its Super Bowl move was an emphatic shout. The NBA’s decision in 1987 to pull its annual league meeting out of Scottsdale was a relative whisper, but it made a similar impact. So did its behind-the-scenes declaration to Suns management, also in 1990 at the height of the controversy, that it could forget about any other major league events being awarded to them as long as the state kept waging this anti-King battle. 

Hint: Don’t hold your breath on hosting the All-Star Game any time soon. 

The quote by commissioner David Stern at the time was intentionally low key and non-confrontational but also very pointed: “It just doesn’t seem to be a place that we would find particularly hospitable.” 

Several college football teams had the same sentiment. At least four, Penn State, Notre Dame, Miami and Virginia, backed away from accepting invitations to the 1991 Fiesta Bowl, leaving bowl officials scrambling for teams further down their list. At one point, it was reported, officials considered moving the game out of Tempe, to San Diego. 

It was all part of a widespread boycott of Arizona by businesses and entertainers in support of the King holiday proponents—one that cost the state hundreds of millions of dollars. 

As effective as they all were, however, they were dwarfed by the hysteria unleashed when the NFL yanked the Super Bowl. 

The timing was perfect for the holiday supporters, mildly inconvenient for the NFL (which, in traditional fashion, wanted to reward Cardinals owner Bill Bidwill and his new home with its marquee event), and a disaster for the opponents. The league meeting that gave Phoenix the big game was in March 1990, and the ballot initiative for the holiday was in November. 

When the owners’ approval of the game for Tempe was made conditional upon the vote passing, the King opponents suddenly found their comfort levels shaken to the core—about being entitled to their place in the center of the universe during Super Bowl week, and about their self-proclaimed principled stance against honoring this particular American hero. 

The holiday was defeated, the NFL walked away, and the seemingly victorious side portrayed the league, and commissioner Paul Tagliabue in particular, as bullies and extortionists who “forced” them to vote against the holiday to protect their sense of self-determination and independence. 

The 1993 Super Bowl was still played in Pasadena, funneling the estimated $200 million of revenue into Arizona’s next-door neighbor. 

By the time the game was played, Arizona had voted in the holiday. It was too late for it to benefit. On the other hand, the NFL wasted little time in bringing the game back. The Cowboys and Steelers met in Tempe in 1996. The league came back 12 years later, to the Cardinals’ new stadium in Glendale. 

The fate of the holiday in Arizona is obvious now, of course. All 50 states and Washington, D.C. celebrate it. For years, the NBA has made it a special date, with matinee games, celebrations and testimonials. 

That’s how it should be. Sports helped get America to this point—in at least one case, vehemently against its will. Like the day itself, that cannot ever be taken for granted. 

UNIT FIVE

THE 1990’S

CURRICULUM GOALS

By the end of this unit, students will be able to:

· Identify the Hubble telescope and its impact on Space exploration

· Explain the economic conditions that led to the Roaring 90’s 

· Discuss the various causes of the United State involvement in the 1st Iraq War Desert storm and the impact of the war on the specter of Vietnam

· Evaluate the government’s role in the Siege of Ruby Ridge and Waco, Texas

· Explain the causes for the election of the President Clinton

· Identify the origins of NAFTA and its impact on American businesses

· Identify the role of Ralf Reed and Pat Robinson played in the 1994 Republican Revolution and the Contract with America

· Identify the causes of the Anti-trust case against Microsoft and its impact on the computer revolution

· Explain the long-term and short-term causes of the LA riots and how they reflected the anger of the African-American community

· Discuss the rise of gangster rap and the split of West Coast and East coast rappers that led to the death of Biggie Smalls and Tupac Shakur

· Decide if Lorena Bobbit was a hero or detriment to the women’s movement 

· Explain the rise of global terrorism and its impact on the United States 

· Discuss the cultural importance of the sitcom and the transition to reality television 

· Explain how Magic Johnson contracting AIDS change the fundamental support for combating the disease

· Describe the rise of homosexual acceptance and evaluate the influence of Hollywood toward this end

· Explain the origins of Grunge and compare it to other counter culture movements

· Describe the OJ Simpson trial and its impact on the racial divide in America

· Identify Tonya Harding and Nancy Kerrigan, Joey Buttafuoco and Amy Fisher and their impact on American culture

· Discuss the importance of Viagra as a reflection of American cultural values and its impact on the rise of selling pharmaceuticals

· Compare and contrast the causes and effects of the Clinton impeachment to Andrew Johnson

· Discuss the Columbine HS massacre and its impact on bullying, media and gun control

KEY SUBJECT COMPETENCIES

Students will be able to:

· Use social science data
· Analyze primary source documents
· Demonstrate decision-making techniques
· Communicate through oral expression
· Communicate through written expression
GENERAL STUDY SKILLS
Students will:

· Use note-taking skills
· Use listening skills
· Organize information
· Interpret data
· Work in cooperative groups
· Compare and contrast
· Synthesize information and draw conclusions
STRATEGIES

· Class discussion and debate
· Cooperative pairs/groups
· Computer research
· Document analysis
MATERIALS
· Chalkboard

· Overhead projector

· World maps

· Notebook computers with internet access

· Television and VCR/DVD player

ASSESSMENTS

· Essay exam:  How did the Republic Revolution of 1994 influence the Clinton Presidency?  

· Debate:  Prove or disprove this statement:  Throughout the 1990’s massive strides were made for various disenfranchised groups.

· Current Events Project:  Research articles from the 1990’s that describe Hillary Clinton in a positive and negative light.  Research current articles that describe Hillary Clinton in a positive and negative light.  Describe the similarities and differences between the two perspectives. 

TIME FRAME


4-5 weeks

SAMPLE LESSON 1
Aim: Can a modern President fulfill his campaign promises and maintain broad political support?

NYS Standards: 1:2, 1:3


Skills: Students will use note-taking skills, use listening skills, organize information, analyze documents, work in cooperative pairs, compare and contrast, synthesize information and draw conclusions.
Motivation: Show these quotes made by President Clinton in 1992 and 1993:

“Simply put, there is no evidence to support a ban on gays in the military.”

“Discrimination is unfair, and it unfairly restricts the talent pool available to the

military—and that diminishes our security.”

“If you can serve as a police officer, an FBI agent, or a Member of Congress, there

is no reason why you cannot serve as a soldier, sailor, airman or marine.”

Ask students to react to these quotes. In general, do they agree or disagree with President

Clinton? Briefly discuss their reasons why.

Transition:  Understanding the difficulty that Presidents have keeping promises and political leverage can be illustrated by Bill Clinton.  Gays in the military had been a subject of discussion for years, but it is important to understand it in the context of historical circumstances.

Instructional Materials:  Handouts: 

Procedures and Pivotal Questions:

· Students will begin with a reading of document 1 and the origins of a ban on homosexuality in the military
· Explain that shortly after his inauguration on January 20, 1993 President Clinton made plans to issue an executive order ending this ban on gays in the military. At this point, it should be mentioned that a precedent for this action was established when President Truman issued Executive Order 9981 on July 26, 1948. The connection between President Truman’s action in 1948 and President Clinton’s dilemma should be examined.

· Provide students with a copy of the article entitled The Gay Troop Issue; Clinton Accepts Delay in Lifting Military Gay Ban in the January 30, 1993 issue of the New York Times (Link Three below). Discuss the reasons why there was so much opposition to President Clinton’s plans to lift the ban on gays in the military. Explain that President Clinton was torn between his original campaign promise and the need to address the mounting pressure from Congress and the Pentagon to refrain from lifting the ban on gays in the military. End the first class period by assigning students the task of writing a brief essay to explain what they would do in President Clinton’s position. (The paper should be written in the first person and should contain a summary of a plan followed by a clear and specific rationale. One to two pages should suffice).

· Students will discuss how the following groups might respond to the end of the ban:

· Military leaders in the Pentagon

· Average servicemen and women

· Congress

· Liberals and gay rights advocates.

· The general public

· After the students have been thoroughly discussed each position, explain to the class that by the summer of 1993, the Clinton Administration had agreed to a compromise with Congress known as “Don’t Ask, Don’t Tell.” This decision was seen as a partial victory by gay rights groups because servicemen and women would no longer be asked about their sexual orientation as they entered the military and homosexuals would be allowed to serve in the military provided they kept their sexual orientation private. However, those who are openly gay would still not be allowed to serve in the military. 

· To evaluate this compromise, students should be directed to review President Clinton’s explanation in his interview to the Rolling Stone Magazine on October 10, 2000.  Here, they will see that President Clinton provided specific numbers as to how Congress could override any veto that he might have used to defend lifting the ban on gays serving in the military.

· The final activity should be a general discussion about the “Don’t Ask, Don’t Tell” policy in the present. To facilitate this conversation, students should be asked to read the March 13, 2007 article entitled Reexamining “Don’t Ask, Don’t Tell”

· This lesson many take two or three days

Summary: Can a President maintain their campaign promises in our current political climate?  Should Clinton be applauded or chided for making the decision of “Don’t Ask Don’t Tell?”

Assessment: As a culminating assessment, students should be assigned the task of writing a position paper that answers the two essential questions described at the beginning of this lesson plan. To support their thesis, they should use President Truman’s decision to racially integrate the military and President Clinton’s “Don’t Ask, Don’t Tell” policy as two primary examples on which to focus. The paper should be assessed for the clarity of its thinking, its organization and how well the specific examples are linked to the broader questions.

Document 1

Lesbians and Gay Men in the U.S. Military: 
Historical Background

The "Don't Ask, Don't Tell" policy can be better understood in historical context. A historical perspective is also relevant to comparing policies toward service by gay and lesbian personnel and policies affecting racial minorities, mainly African Americans.

Racial Integration

Since the birth of the Republic, government decisions have been made about who shall be permitted or required to serve in the U.S. military, and under what conditions. These decisions have frequently reflected society’s attitudes toward its stigmatized minorities. Early in the Revolutionary war, for example, Black Americans were barred from service in the Continental Army. Similarly, Negroes were barred from military service early in the Civil War, despite the eagerness of many Northern Blacks to volunteer. Both policies were later reversed – when, respectively, the British began offering freedom to Black slaves who would join their side, and the Union Army faced a serious shortage of troops.

When they were allowed to serve, Blacks soldiers were treated differently from their White counterparts. Although led by White officers, they were segregated from White troops. When not in battle, they were often assigned to menial occupations in peripheral units. After the Civil War, for example, Blacks were assigned to distant outposts where they fought against Indians. During World War I, most African-Americans were assigned noncombat duties and menial jobs, such as mess orderlies. All-Black units were commanded by White officers, who typically considered such an assignment to be stigmatizing. 

At the beginning of World War II, as in the past, personnel needs dictated that Black recruits be accepted for military service. Once again, Black enlisted personnel were segregated from Whites – usually led by Black officers – and placed in support roles. As the war effort progressed, however, the Navy experimented with integration of enlisted personnel, which was less expensive than maintaining combat-ready segregated units. By the War’s end, more than one million African-Americans served efficiently in various service branches. Inter-racial conflict did not appear to be a problem in combat zones, although some tensions were reported in rear areas. As Stouffer and his colleagues concluded in their social scientific study of the American soldier, events in World War II demonstrated that Blacks were effective fighters and that racial integration in the military would not compromise unit effectiveness. 

Nevertheless, racial segregation remained official government policy until President Harry Truman's historic Executive Order 9981, issued a few months before the 1948 election, which "declared to be the policy of the President that there shall be equality of treatment and opportunity for all persons in the armed services without regard to race, color, religion, or national origin." Following this order, the armed forces began to institute a policy of racial desegregation. Desegregation proceeded slowly, however, and met with resistance. 

Most civilians and military personnel opposed racial integration. One month before President Truman's Executive Order, a Gallup poll showed that 63% of American adults endorsed the separation of Blacks and Whites in the military; only 26% supported integration. A 1949 survey of white Army personnel revealed that 32% completely opposed racial integration in any form, and 61% opposed integration if it meant that Whites and Blacks would share sleeping quarters and mess halls. However, 68% of white soldiers were willing to have Blacks and Whites work together, provided they didn't share barracks or mess facilities. 

As the 1993 RAND report noted, 

"Many white Americans (especially Southerners) responded with visceral revulsion to the idea of close physical contact with blacks. Many also perceived racial integration as a profound affront to their sense of social order. Blacks, for their part, often harbored deep mistrust of whites and great sensitivity to any language or actions that might be construed as racial discrimination" (National Defense Research Institute, 1993, p. 160). 

As in past wars, the Korean conflict created a shortage of personnel and Black Americans helped to fill this need. Because of troop shortages and the high costs of maintaining racially segregated facilities, integration rapidly became a reality. In 1951, integration of the Army was boosted by the findings from a study of the impact of desegregation on unit effectiveness of troops deployed in Korea. The researchers concluded that racial integration had not impaired task performance or unit effectiveness, that cooperation in integrated units was equal or superior to that of all-White units, and that serving with Blacks appeared to make White soldiers more accepting of integration. By the end of the Korean conflict, the Department of Defense (DOD) had eliminated all racially segregated units and living quarters. 

By the 1960s, the proportion of Black personnel had dramatically increased. Evidence remained, however, of both personal and institutional discrimination. At this time, the DOD took new and stronger steps to combat racial discrimination, including housing and other types of discrimination in civilian areas near military installations. The DOD also established civil rights offices to monitor the treatment of minorities. Because of lack of personnel and resources, however, these offices were only minimally effective. 

In the late 1960s, racial tensions resulted in violent confrontations between Blacks and Whites, significantly affecting morale. As a consequence, the service branches instituted a variety of programs designed to address racial inequities and reduce interracial conflict. In 1971, the Secretary of Defense established the Defense Race Relations Institute (DRRI), which was later renamed the Defense Equal Opportunity Management Institute (DEOMI). 

DRRI/DEOMI has developed and implemented a series of race relations and equal opportunity training programs with an evolving scope. Early efforts, for example, included extensive coverage of racial and ethnic minority history, as well as sensitivity training to the perspectives of minority personnel. Later programs focused less on attitude change and sensitivity training, and more on behavioral compliance with non-discrimination policies and regulations. From 1971 to late 1992, DEOMI trained 12,352 recruits in race relations and equal opportunity issues. 


Homosexuals in the Military

In contrast to its escalating efforts to promote racial integration and its increasingly nonrestrictive policies concerning gender, opposition in the armed forces to admitting and retaining gay male and lesbian members has intensified since World War II. Historically, the military did not officially exclude or discharge homosexuals from its ranks, although sodomy (usually defined as anal and sometimes oral sex between men) was considered a criminal offense as early as Revolutionary War times. In 1778, Lieutenant Gotthold Frederick Enslin became the first soldier to be drummed out of the Continental Army for sodomy. Throughout U.S. history, campaigns have purged military units of persons suspected of engaging in homosexual acts. As the United States prepared for World War II, psychiatric screening became a part of the induction process and psychiatry's view of homosexuality as an indicator of psychopathology was introduced into the military. Instead of retaining its previous focus on homosexual behavior, which was classified as a criminal offense, the military shifted to eliminating homosexual persons, based on a medical rationale. In 1942, revised army mobilization regulations included for the first time a paragraph defining both the homosexual and "normal" person and clarifying procedures for rejecting gay draftees. 

Homosexual Americans were allowed to serve, however, when personnel shortages necessitated it. As expansion of the war effort required that all available personnel be utilized, screening procedures were loosened and many homosexual men and women enlisted and served. This shift was temporary. As the need for recruits diminished near the war's end, anti-homosexual policies were enforced with increasing vigilance, and many gay men and lesbians were discharged involuntarily. Throughout the 1950s and 1960s, acknowledging a homosexual orientation barred an individual from military service (see Bérubé, 1990, for a comprehensive history of the U.S. military's response to homosexuality during the World War II era). 

In the 1970s, however, a new movement emerged in the United States that pressed for civil rights for gay men and lesbians. The military policy was one target of this movement, dramatized by the legal challenge to the policy mounted by Leonard Matlovich. Similar challenges continued throughout the 1970s. Although largely unsuccessful, they highlighted the wide latitude of discretion allowed to commanders in implementing existing policy, which resulted in considerable variation in the rigor with which the policy was enforced. 

In 1981, the DOD formulated a new policy which stated unequivocally that homosexuality is incompatible with military service (DOD Directive 1332.14, January 28, 1982, Part 1, Section H). According to a 1992 report by the Government Accounting Office (GAO), nearly 17,000 men and women were discharged under the category of homosexuality in the 1980s. The Navy was disproportionately represented, accounting for 51% of the discharges even though it comprised only 27% of the active force during this time period. Statistical breakdowns by gender and race revealed that, for all services, White women were discharged at a rate disproportionate to their representation. Overall, White females represented 6.4% of personnel but 20.2% of those discharged for homosexuality. 

By the end of the 1980s, reversing the military's policy was emerging as a priority for advocates of gay and lesbian civil rights. Several lesbian and gay male members of the armed services came out publicly and vigorously challenged their discharges through the legal system. In 1992, legislation to overturn the ban was introduced in the U.S. Congress. By that time, grassroots civilian opposition to the DOD’s policy appeared to be increasing. Many national organizations had officially condemned the policy and many colleges and universities had banned military recruiters and Reserve Officers Training Corps (ROTC) programs from their campuses in protest of the policy. 

By the beginning of 1993, it appeared that the military's ban on gay personnel would soon be overturned. Shortly after his inauguration, President Clinton asked the Secretary of Defense to prepare a draft policy to end discrimination on the basis of sexual orientation, and he proposed to use the interim period to resolve "the real, practical problems that would be involved" in implementing a new policy. Clinton's proposal, however, was greeted with intense opposition from the Joint Chiefs of Staff, members of Congress, the political opposition, and a considerable segment of the U.S. public. 

After lengthy public debate and congressional hearings, the President and Senator Sam Nunn (D-GA), chair of the Senate Armed Services Committee, reached a compromise which they labeled Don't Ask, Don't Tell, Don't Pursue. Under its terms, military personnel would not be asked about their sexual orientation and would not be discharged simply for being gay. Engaging in sexual conduct with a member of the same sex, however, would still constitute grounds for discharge. In the fall of 1993, the congress voted to codify most aspects of the ban. Meanwhile, the civilian courts issued contradictory opinions, with some upholding the policy’s constitutionality and others ordering the reinstatement of openly gay military personnel who were involuntarily discharged. Higher courts, however, consistently upheld the policy, making review of the policy by the U.S. Supreme Court unlikely. 

The policy remained in effect until 2011, although the Service members Legal Defense Network and other organizations monitoring its implementation repeatedly pointed out its failures. Discharges actually increased under the policy, and harassment of gay and lesbian personnel appeared to intensify in many locales. 

The failure of the policy was dramatized in 1999 by the murder of Pfc. Barry Winchell at the hands of Pvt. Calvin Glover, a member of his unit. Glover beat Winchell to death with a baseball bat while he slept. Prosecutors argued that Glover murdered Winchell because he was a homosexual. Glover was sentenced to life in prison. Subsequent inquiries by civilian groups revealed an ongoing pattern of policy violations and antigay harassment that had been ignored by higher-level officers. However, a report by the Army Inspector General exonerated all officers of blame in Winchell's murder and found no climate of homophobia at Fort Campbell, Kentucky, the base where Winchell was bludgeoned to death. 

In the wake of the Winchell murder, Hilary Rodham Clinton, then-Vice-President Al Gore, and even President Clinton labeled the Don’t Ask, Don’t Tell policy a failure. Campaigning for the Democratic Party’s 2000 presidential nomination, candidates Gore and Bill Bradley each promised to work to reverse the policy if he were elected. Meanwhile, candidates for the Republican nomination reaffirmed their support for the current policy or declared that they would seek to completely prohibit military service by homosexuals. 

With the beginning of the new century, the White House and Congress were controlled by Republicans who were on record opposing service by openly gay personnel. Prospects for eliminating the ban appeared slim. 

In 2002 and 2003, however, calls for changing the policy gained new momentum. Following the September 11, 2001, attacks on the World Trade Center and the Pentagon, the war on terrorism and U.S. military involvement in Afghanistan and Iraq created a renewed need for personnel. In that context, many objected when nine military linguists - including six who were fluent in Arabic - were discharged in 2002 after their homosexuality became known. In 2003, three high-ranking retired military officers publicly disclosed their homosexuality and challenged the DADT policy's legitimacy. 

Throughout this time, public opinion appeared to favor allowing service by openly gay personnel. A December, 2003, Gallup poll registered 79% of US adults (including 68% of self-described conservatives) in favor of allowing gay men and lesbians to serve openly. 

It would be another seven years, however, until Congress repealed the policy, and nearly another year before the repeal took effect. Meanwhile, the "Don’t Ask, Don’t Tell" policy – and broader questions concerning whether and how gay men and lesbians should serve in the military – remained volatile issues with great symbolic potency.

Document 2

[image: image64.jpg]EXECUTIVE ORDER

ESTABLISHING THE PRESIDENT'S COMMITTEE ON
EQUALITY OF TREATMENT AND OPPORTUNITY IN
THE ARMED SERVIGES

WHEREAS it is essential that there be maintained in the
armed services of the United States the highest standards of
democracy, with equality of treatment and oppertunity for all
those who serve in our country’s defense:

NOW, THEREFORE, by virtue of the authority vested in
me as President of the United States, by the Gonstitution and the
statutes of the United States, and as Commander in Chief of the
armed services, it is hereby ordered as follows:

1. It is hereby declared to be the policy of the President
that there shall be equality of treatment and opportunity for all
persons in the armed services without regard to race, color,
religion or national origin. This policy shall be put into effect
as rapidly as possible, having due regard to the time required
to effectuate any necessary changes without impairing efficiency
or morale.

2. There shall be created in the National Military Estab-
lishment an advisory committee to be known as the President’s
Committee on Equality of Treatment and Opportunity in the Armed
Sexvices, which shall be composed of seven members to be desig-
nated by the President,

3. The Committee is authorized on behalf of the President
to examine into the rules, procedures and practices of the armed
services in order to determine in what respect such rules, pro-
cedures and practices may be altered or improved with a view
to carrying out the policy of this order.  The Committee shall

confer and advise with the Secretary of Defense, the Secretary





Document 3

THE GAY TROOP ISSUE; CLINTON ACCEPTS DELAY IN LIFTING MILITARY GAY BAN

By GWEN IFILL
Published: January 30, 1993 NY Times

Giving ground to his political opponents, President Clinton authorized the Pentagon today to continue its ban on homosexuals for six months with little practical change while the Defense Department drafts an executive order to lift the prohibition.

After days of negotiation and rancor in the military and Congress, Mr. Clinton temporarily suspended the formal discharge of homosexuals from the military and announced that new recruits would no longer be asked if they are homosexuals. He ordered the Pentagon to produce an order for him to sign by July 15. Victory for Senator Nunn

In the meantime, the military will continue discharge proceedings against avowed homosexuals or those it believes to be gay. While acknowledged homosexuals will not actually be ousted from the service, Mr. Clinton was forced to agree to a plan that will place them in the unpaid standby reserves -- in effect, putting their military careers in limbo -- and require that they petition for reinstatement if the ban is permanently lifted.
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Mr. Clinton had wanted to halt all proceedings against homosexuals for the six months. The compromise was a victory for Senator Sam Nunn of Georgia, the chairman of the Senate Armed Services Committee, who wanted to make clear that avowed homosexuals were still not welcome in the military.

But the compromise appeared to have averted an immediate move in Congress to write the ban into law by attaching it to a family and medical leave bill that is scheduled for a vote next week. The President wants that bill and others to be passed as soon as possible to show that the Democrats have broken the gridlock in Congress. 'Step in the Right Direction'

Mr. Clinton called his announcement today a "dramatic step forward"; it represented the first time a President had taken steps to aid gay men and lesbians in the armed services. But he acknowledged that he had yielded on important issues. 

"This compromise is not everything I would have hoped for, or everything that I have stood for, but it is plainly a substantial step in the right direction," Mr. Clinton said during the first news conference of his Presidency, which was entirely devoted to the question of homosexuals in the military and not the economic issues that Mr. Clinton has sought to emphasize.

He said he was aware that Congress might still override any executive order he signed that would allow homosexuals in the military to declare their sexual orientation. "The issue is not whether there should be homosexuals in the military," he said. "Everyone concedes that there are. The issue is whether men and women who can and have served with real distinction should be excluded from military service solely on the basis of their status. And I believe they should not."

Saying he had not "given up on my real goals," Mr. Clinton added, "Normally, in the history of civil rights, the advancements of Presidents have not necessarily been in the forefront in the beginning."

Aides to Mr. Clinton said they expected the issues surrounding homosexuals in the armed forces to die down only temporarily as both sides fight the issue out in the Senate hearings that Mr. Nunn will hold in the next few months. No Real Change in Policy
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Under the agreement, openly gay men and lesbians who are now in the process of being discharged will not be thrown out of the military. But aides to Senator Nunn emphasized that there would be no real change in current policy, because standby reserve status is not far different from discharge.

They will still be separated from service and lose privileges and benefits and could hope to serve again only if the executive order to lift the ban is unchallenged in Congress.

Mr. Clinton indicated that he still planned to sign that order in July and would be prepared to use his veto if Congress sent him a bill specifically intended to overturn such an order. He left unclear whether he would veto a larger bill that he might want if a ban on homosexuals was attached.

Military officials said they were satisfied with the agreement, and looked forward to further discussions in the next six months.

"The Chiefs felt that they had a good opportunity to discuss this with the President and we will support him in this effort," Gen. Colin L. Powell, Chairman of the Joint Chiefs of Staff, told reporters at the Pentagon today.

But Senator Bob Dole, the Senate Minority leader, called the move "a big blunder on the White House's part."

"They never talked with anyone on the Republican side," he said on the ABC News program "Nightline."

Representatives of gay groups said they were happy to have gained even the appearance of a victory today. Instead of asking military applicants about their sexual orientation, recruiters would brief them on sexual conduct, explaining what is considered unacceptable in either homosexual or heterosexual activity.

But at military bases around the nation, like Mayport Naval Station in Jacksonville, Fla., initial reaction to the President's announcement was largely negative. Military personnel said relaxing restrictions on homosexuals would lower morale, raise administrative costs and create a host of practical problems.

"What are they going to do, create special barracks for gays, the same way as they do for men and women?" asked Chad Nuss, a sailor aboard the carrier Saratoga. "I'm totally against it."

But others on active duty said they would learn to adjust to the new situation. "We're just standing by," said Johnny Stewart, who serves aboard the destroyer Spruance. "Whatever the President decides, we'll just have to abide by it." Conduct vs. Status
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Senator George J. Mitchell of Maine, the majority leader, said the negotiations leading to the compromise had established the core issue at stake for President Clinton: "the distinction between disciplinary action taken on the basis of conduct as opposed to disciplinary action taken on the basis of status."

He added: "That is, what a person does as opposed to what a person is. From the President's standpoint, this directive establishes that principle, and it is very important that everybody understand that."

But Mr. Nunn and his supporters insisted that they had prevailed in their effort to prevent the possibility that large numbers of men and woman in the armed services would declare their homosexuality during the interim period.

"If there is one thing I've learned on military matters in my 20 years of serving in the United States Senate and working with the military virtually every day, it is that our armed forces function well if we respect and support their basic requirements for cohesion and effectiveness," Mr. Nunn said at a news conference today.

"Resolving this conflict between individual rights and the basic needs of our military is always difficult," he continued. "But our nation has had an effective military because we have achieved an acceptable balance over the years. The balance must be maintained." 

The President said his hand had been strengthened by a Federal judge in California, who ruled on Thursday that excluding homosexuals from the armed services is unconstitutional.

"It makes the practical point I have been making all along," Mr. Clinton said of the decision. "Which is that there is a not insignificant chance that this matter would ultimately be resolved in the courts in a way that would open admission into the military, without the opportunity to deal with this whole range of practical issues which everyone who's ever thought about it, or talked it through, concedes are there."

No decision has been made about whether the Justice Department would appeal the decision, which applies specifically to the case of a Navy officer who had already been discharged for admitting his homosexuality on national television.

George Stephanopoulos, the White House communications director, said that today's agreement would affect few people but that it would buy time for the Administration to win support in Congress for the eventual lifting of the ban.

Document 4

Reexamining "Don't Ask, Don't Tell" 

By Mark Thompson/Washington Tuesday, Mar. 13, 2007 

Amid the turmoil of the Iraq war and the scandal at Walter Reed, the last thing the nation's top military officer should want to do is generate more controversy by renewing the debate over gays in the military. Yet that's just what Marine General Peter Pace, the chairman of the Joint Chiefs of Staff, has done in an interview with the Chicago Tribune, telling the paper that "I believe homosexual acts between two individuals are immoral and that we should not condone immoral acts." 

His comments have not surprisingly sparked a flurry of criticism from gay advocacy groups and lawmakers, but they are unlikely to change the status quo. Ultimately, many military officers believe, openly gay men and women will be allowed to serve in uniform, but it's just not going to happen very quickly. And for that, ironically, you can blame the most gay-friendly President ever: Bill Clinton. 

Prior to Clinton taking office, the rule barring gays from serving was set solely by the President — and could be lifted by him, or her, as well. But once Clinton came in pledging to lift the ban, the opposition of his chairman of the Joint Chiefs — Colin Powell — and the hapless efforts by his first defense secretary, the late Les Aspin — ignited a firestorm on Capitol Hill. As the "don't ask, don't tell" compromise was hammered out, Congress took the extraordinary step of removing the policy from the President's hands and writing it into law. 

Ever since that heated 1993 debate over the issue, senior military officers have tended to mute their opposition to gays in uniform simply because it shows them as being out of step with much of the nation. Not only that, cashiering gays from the military when the Pentagon is desperately trying to hold on to every soldier, sailor, airman and Marine doesn't seem to many people to make a lot of sense. 

One of the reasons the military hasn't typically spoken out loudly on the topic is because they basically won the debate. Under the policy, gays may only serve if they keep their sexual orientation private and do not engage in homosexual activity. Commanders also are barred from asking about their orientation. 

Pace probably would have been better served choosing different words to explain his opposition to gays and lesbians serving openly in uniform; the word "immoral" hasn't generally been used by senior officers to justify the ban. But Pace, the son of an Italian immigrant, carries a lot of his father's Old World values into his position. He made emotional remarks at an immigration hearing in Florida last July, citing the progress his family had made since his father emigrated to the New York area in 1914. "There is no other country on the planet that affords that kind of opportunity to those who come here," Pace, whose name means "peace" in Italian, told a Senate panel meeting in Miami. 

"General Pace1s comments are outrageous, insensitive and disrespectful to the 65,000 lesbian and gay troops now serving in our armed forces," says C. Dixon Osburn, who heads the Service members Legal Defense Network, a gay advocacy group in Washington (the 65,000 estimate is a UCLA study's estimate, the group said). "Our men and women in uniform make tremendous sacrifices for our country, and deserve General Pace's praise, not his condemnation. As a Marine and a military leader, General Pace knows that prejudice should not dictate policy. It is inappropriate for the Chairman to condemn those who serve our country because of his own personal bias. He should immediately apologize for his remarks." Tuesday afternoon, Pace stuck to his guns but backed away a bit from the morality angle. "I should have focused more on my support of the policy," he said in a statement, "and less on my personal moral views." 

Three weeks ago, the first Marine seriously injured in Iraq declared he was gay and called for "don't ask, don't tell" to be tossed out. Retired Staff Sgt. Eric Fidelis Alva, 36, of San Antonio, lost his right leg to a land mine in the war's opening days. His wound got him a Purple Heart from President Bush, as well as a profile in People magazine and an appearance on the Oprah Winfrey Show. "It was like carrying this enormous secret that you want to share with someone," he said last month. "I eventually formed close bonds with other Marines and did confide in them. They treated me with the same respect and dignity afterward. We were still buddies." A 2005 study by the Government Accountability Office showed that about 10,000 service personnel have been discharged since the policy took effect, including 54 Arabic specialists. 

Alva is not alone. Senator Hillary Clinton, who was first lady when Congress wrote "don't ask, don't tell" into law, wants it repealed. Retired Army General John Shalikashvili, who served as chairman after Powell, also wants it removed from the books. But far more important is the view from the ranks. A recent poll by the Military Times newspapers showed that only 30 percent of respondents think openly gay people should be allowed to serve, compared to 59 percent who are opposed. Until those numbers are reversed, "don't ask, don't tell" won't change. 

SAMPLE LESSON 2
Aim: What were the long term impacts of the Columbine Massacre on high schools and social policies in America?

NYS Standards: 1:2, 1:3


Skills: Students will use note-taking skills, use listening skills, organize information, analyze documents, work in cooperative pairs, compare and contrast, synthesize information and draw conclusions.
Motivation: Students will watch brief clip of a helicopter circling Columbine High School describing what was happening.  http://www.youtube.com/watch?v=m_lBgaUpmu4  

Transition:  The Massacre at Columbine High School shook the nation.  To many adults, high school is a safe place where they send their children to be educated.  To students, high school is a safe place where parents send their kids to be board.  Both see it as a safe place.  The effect of Columbine changed how Americans saw high schools and the treatment of high school students.

Instructional Materials:  Handouts: 

Procedures and Pivotal Questions:

· Students will watch clips from Final Report regarding the Columbine Massacre  http://www.youtube.com/watch?v=0Vh_Cq7h_gI&feature=related 
· A class discussion about what happened, who was involved, and why the students attacked will begin after the video.
· Students will predict the immediate reaction to the shootings.

· Students will read Managing Threats: Safety Lessons Learned from School Shootings.  Students will outline the various suggested ways school can make themselves safer through prevention and vigilance.

· Students will analyze our current school program to look for anti-bullying programs, safety protocols, and emergency procedures  

· This lesson many take two or three days

Summary: Students will read about Columbine Massacre survivors.  What impact did Columbine have the students ten years later?  

Assessment: Students will interview several adults about their impressions of what happened that day at Columbine.  Students will then compare the interviews to their understanding of the even and analyze it for factual accuracies. 
Columbine massacre survivors push ahead 
A decade after slayings, some students find a way to live with the trauma 
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LITTLETON, Colo. — The "boy in the window" — who fell bloodied and paralyzed into the arms of rescuers during the horrifying Columbine High shooting rampage — is doing just fine. 

Now 27, Patrick Ireland has regained mobility with few lingering effects from gunshot wounds to his head and leg a decade ago. He is married and works in the financial services industry. His mantra: "I choose to be a victor rather than a victim."

Like Ireland, many survivors of the April 20, 1999, massacre have moved on to careers in education, medicine, ministry, retail.

But emotional scars still can trigger anxiety, nightmares and deeply etched recollections of gunfire, blood and bodies.

Experience changes priorities 
Some have written books; a few travel the world to share their experiences to help victims of violence.

"People have been able to have 10 years to reconcile what happened and see what fits in their life and who they are," said Kristi Mohrbacher of Littleton, who fled Columbine as the gunfire erupted. "It's kind of a part of who I am today. I think my priorities might be a little bit different if I hadn't had that experience."

Just after 11 a.m. on that day, Eric Harris, 18, and Dylan Klebold, 17, stormed the suburban school, killing 12 classmates and a teacher and wounding about two dozen. The massacre ended with the gunmen's suicides not quite an hour later.

Sean Graves saw the pair loading weapons in a parking lot and thought they were preparing a senior prank with paintball guns.

Graves, Lance Kirklin and Daniel Rohrbough were walking toward them for a better look when the gunmen opened fire, killing Rachel Scott and Rohrbough and critically wounding Anne Marie Hochhalter, Graves and Kirklin, among others. In the second-floor library, Ireland was about to finish some homework when he heard pipe bombs exploding in the hallway. Debris fell from the ceiling and a teacher shouted for students to take cover.

Laughing as they sprayed bullets 
Klebold and Harris strode in, shouted for students to stand up, laughing and ridiculing classmates as they sprayed bullets.

Ireland was under a table with Dan Steepleton and Makai Hall when they were shot in the knees. Ireland was shot twice in the head and once in a leg, and lost consciousness.

The killers shot out a library window. Graves, lying partially paralyzed on a sidewalk below, worried that they would return. He smeared blood from his neck wound on his face and the ground to make it appear he was dead.

Harris and Klebold killed 10 students in the library before they left to reload, which gave some survivors a chance to flee. Steepleton and Hall tried to pull Ireland but couldn't move him far before they fled for safety.

Shortly before noon, the gunmen returned to the library and committed suicide.

Patrick Ireland, a field director with a financial services company, poses for his picture at his office in Denver, Colo., on, Wednesday, April 15, 2009. 

Ireland awoke some time later, his vision blurred. With fire alarms sounding and strobe lights flashing, the partially paralyzed teen began to push himself toward the bullet-shattered window. 

Over the next three hours, he pulled his body along, lost and regained consciousness, then moved again through tables and chairs and past classmates' bodies. He figures he traveled about 50 feet to the window.

"I thought how much easier it would be just to give up, stay there and let somebody come get you or whatever would happen to you," Ireland said.

"But every time those thoughts came in my mind, I thought about all the people that I would be giving up on. ... It was really the friends and family I would be letting down that kept me going."

Dropped into the arms of rescuers 
Ireland pushed himself up to the window and got the attention of SWAT teams below. He doesn't recall flopping over the sill and dropping into the arms of rescuers, the image that grabbed the attention of TV viewers nationwide.

Graves, now 25, moved into a suburb near the mountains, where he recently purchased a home with his fiancee, Kara DeHart, 22. He walks with a limp and still feels pain but keeps a positive attitude. He plans to return to college to pursue a career in forensics science, a path that began to interest him after Columbine.

On Monday's anniversary, Graves will go back to the spot where he was shot, smoke a cigar and leave another on the ground for Rohrbough, something he does every year.

With two children at Columbine, Ted Hochhalter watched the drama unfold on television while waiting in a Seattle airport for a flight back to Denver. He arrived to find his daughter, Anne Marie, paralyzed and in critical condition, and that his son Nathan had been trapped, but unhurt, in the science wing for four hours.

He took a leave of absence from his job as a government emergency management coordinator. Six months later his wife, Carla, who had a history of mental illness, walked into a pawn shop, picked up a gun and committed suicide.

Hochhalter believes the aftermath of the shootings exacerbated his wife's illness. "It got to a point where she made a choice," he said.

He moved the family into the mountain community of Bailey and married Katherine Zocco, a massage therapist specializing in neuromuscular, spinal cord and brain injuries who worked with Anne Marie and other Columbine survivors.

Retired with post traumatic stress disorder 
Anne Marie, now 27, graduated from Columbine in 2000 and lives in a Denver suburb where she works as a retail store manager and a child advocate. Her father retired with a medical disability for post traumatic stress disorder.

The elder Hochhalters are working with John-Michael and Ellen Keyes, whose daughter Emily was killed in a 2006 school shooting in Bailey, to get parents involved in school emergency management programs.

Patrick Ireland, the boy in the window, endured grueling therapy to regain the use of his legs, and he had to relearn how to read, write and talk.

With a control-your-destiny determination, he graduated as valedictorian from Columbine and magna cum laude from Colorado State University. Today, he is a field director for Northwestern Mutual Finance Network in the Denver area and has been married to Kacie for nearly four years.

Ireland recognizes he'll long be remembered as the face of Columbine because of his dramatic rescue. He accepts it as a way to emphasize that Columbine should be another word for "hope and courage."

And how does he want to be remembered?

"A triumphant recovery and success story.
Managing Threats: Safety Lessons Learned from School Shootings

UrbanEd Magazine

University of Southern California

By Marleen Wong, Ph.D.

Schools in the United States represent one of the most enduring institutions in our country and yet schools’ ability to achieve its mission of providing quality education to all children is in doubt. In urban and rural communities, the achievement gap is a grim reality that prompted the formulation of No Child Left Behind, in hopes that all students, regardless of race, ethnicity, socioeconomic or other differences would be able to demonstrate grade level competence in reading and math. Lost in the formula of high stakes testing and dire consequences is the appreciation for the complexity of child development, diverse ethnic and youth cultures and the interaction of school, community and familial elements.

Into this mix, we can add events that have changed education and school culture forever.

For example, over the past 20 years, there have been almost 600 school shootings, not including planned or attempted shootings that were prevented. In the early 1990’s, shootings occurred with horrifying frequency in small communities or in rural areas.

After the tragedy at Columbine High School, a number of national surveys were conducted among high school youth. These students were asked if a shooting, like the one at Columbine, could happen at their school. In one survey, over 35 percent of students concurred that it could and some of the students identified peers that they believed were most likely to perpetrate such a crime. This is a significant generational issue. People who attended high school from the 1950’s through the 1980’s did not go to school with the fear of school shootings.

Most recently, the deaths of young Amish students in Pennsylvania and high school students in Bailey, Colorado in September 2006 represent a disturbing mutation of the original phenomena. In the hundreds of school shootings which preceded the events of

September 2006, students with grievances against other students perpetrated the shootings. In the school violence in Pennsylvania and Colorado, the violence was perpetrated by adult intruders with no relationship to the students or staff at the schools.

Social and Psychological Effects

The impact of school shootings is similar to that of acts of terrorism. The effects of both

go far beyond the survivors or grieving families of one school. After Columbine, every school in the country began to re-examine its safety measures. Educators wondered how school shootings could be prevented, and school crisis intervention teams became the rule, not the exception.

Students who have experienced school shootings or other traumatic events, such as witnessing violence at home or in the community, will tell you: They express the fear that they are “going crazy” and they do not feel safe.

Academics and clinicians describe the symptoms of psychological trauma as follows:

• Re-experiencing the event through play or in trauma-specific nightmares or flashbacks, or distress over events that resemble or symbolize the trauma.

• Routine avoidance of reminders of the event or a general lack of responsiveness (e.g., diminished interests or a sense of having a foreshortened future).

• Increased sleep disturbances, irritability, poor concentration, startle reaction and regressive behavior.

In young children, this translates into confusion about when the danger is over, anxious attachment to parents that prevents children from returning to school and staying in school, regression to behaviors associated with an earlier developmental stage, such as thumb sucking or bedwetting.

In adolescents, psychological trauma may be exhibited in aggressive, hostile behavior in males or withdrawal and depression among girls. Alcohol/substance abuse, risk taking behavior or defiance can lead to expulsion, suspension or dropping out from school. Whatever the symptoms of psychological trauma, fear that the trauma will happen again and loss of control over ones physical, social and emotional world is life changing. These were lessons learned from studies of youth in Oklahoma City after the bombing of the Murrah Federal Building and the terrorist attacks in New York City. 

What Can be Done at the School/What Should Educators Look For?

Since June 1999, the U.S. Department of Education’s Office of Safe and Drug Free Schools and the U.S. Secret Service have worked together to better understand and ultimately help prevent school shootings. The results of their efforts have found that some school attacks may be preventable. Their collaboration over an initial three year period produced “The Final Report and Findings of the Safe School Initiative: Implications for the Prevention of School Attacks in the United States.” In the report, their findings indicated that incidents of targeted violence in school were rarely impulsive; that the students who perpetrated these attacks usually planned out the attack in advance – with planning behavior that was often observable; and that, prior to most attacks, other students knew that the attack was to occur and may have participated in the planning of the attack or the identification of the victims.

Subsequently, a second document was published to assist educators to prevent school attacks. “Threat Assessment in Schools: A Guide to Managing Threatening Situations and to Creating Safe School Climates” takes the initial findings one step further by delineating a process for identifying, assessing, and managing students who may pose a threat of targeted violence in schools. This process – known as threat assessment – was first pioneered by the U.S. Secret Service as a mechanism for investigating threats against the President of the United States and other protected officials.

The guide was a distinct departure from other guidance materials developed for educators. It included specific ideas for developing a threat assessment team within a school or school district, steps to take when a threat or other information of concern comes to light, consideration about when to involve law enforcement and mental health personnel, issues of information sharing, and ideas for creating safe school climates.

The discussion of what constituted violent behaviors in schools included a range of observable and reportable behaviors, such as:

• Threats and Intimidation

• Bullying

• Stalking

• Relationship Violence

• Weapon Possession

• Suicidal Behavior

• Physical Assault

A psychologist who worked with the FBI suggested that aggression, if unchecked with students who demonstrated early signs of “sociopathic” predatory behaviors, went on to ever higher levels of violent behavior, and in the case of the school shooters, led ultimately to the act of homicide.

From the perspective of the U.S. Department of Education, educators should be far more concerned about stopping and preventing bullying behavior, threats and intimidation which occur far more frequently than a school shooting and can seriously undermine school attendance, discipline policy and classroom learning.

Dispelling Educational Myths

The law enforcement and mental health fields served to inform the Secret Service report, particularly in dispelling widely held beliefs among educators about targeted school violence.

Myth #1: It won’t happen here. The reality of what was uncovered by the Secret Service about school shootings is that it can happen anywhere. Often, there were many “red flags,” including outright statements in student essays or journals, as well as direct threats. Another “reality” is that an attitude of denial leads to the ignoring of important warning signs. Only a realistic awareness and acknowledgement of threatening behavior, without “paranoia,” can increase school safety.

Myth #2: Sometimes people just snap. Both law enforcement personnel and mental health professionals agreed, “The Snap Theory is a fairy tale.” The reality is that violent behaviors are progressive and that there are observable signs along the way.

Education Policy, Practice and Partnerships in the Service of School Safety

There is much more information than can be provided in this article. To view “The

Threat Assessment in Schools: A Guide to Managing Threatening Situations and to

Creating Safe School Climates” in its entirety, go to the website of the U.S. Secret

Service at http://www.secretservice.gov/ntac/ssi_guide.pdf

However, it is important to note the major contributions to the report and guides have made.. Education Policy: The guide and accompanying training strongly suggests that schools take threats seriously. Not all threats rise to the level of credibility or plausibility, but may indicate that some form of help is necessary to help a troubled student. In addition, it is necessary to establish a formal policy identifying roles of the three Threat Assessment Team members – an Administrator, a Law Enforcement Professional and a

Mental Health Professional who have been delegated the authority to conduct a threat assessment.

Education Practice: When conducting a Threat Assessment, the Secret Services advises that educators and team members take on an investigative and inquisitive mindset, viewing all information with healthy skepticism in order to determine the real facts of the situation. The focus should be on the student’s behavior, not the “reputation” of the student or what is known about the student’s family. Students can be “profiled” in both negative and positive ways. The public perception may be that profiling serves to over identify certain socio-economic or ethnic groups for negative behavior but dismissing a student’s violent threats because “he comes from a good family” has led to tragic consequences as well.

Education Partnerships: Threat Assessment and Management is a safety measure that requires the establishment of multi-systems relationships. The educator, law enforcement professional, and mental health professional bring unique and often contradicting attitudes, skills and knowledge. These differences are valued in the process of threat assessment because no one person should make a decision about whether a student poses or does not pose a credible threat to the safety of the school. What is valued is a team member who can build and maintain relationships across disciplines and agencies with respect.

The Role of Media, Cell Phone Technology, and the Internet in School Safety

Since the inception of the U.S. Department of Education/Secret Service School Safety Initiative, thousands of threat assessments have been conducted and an untold number of tragic school shootings have been averted. However, it is important to note that the role of the media, cell phone technology and the Internet have played a large role in both preventing and facilitating school violence.

As children grow into adolescence, independent, unsupervised access to media, technology, and the Internet poses special problems. Through media, both positive and negative images, role models, and information can be conveyed. Media can become a de facto caregiver that indiscriminately stimulates and tutors children in behaviors and norms that may be at odds with those of parents. It has been noted that the movie, The Basketball Diaries, provided images that eerily presaged the massacre at Columbine. The protagonist in the movie wore a black trench coat, and in reaction to his grievances, went on a killing rampage. 

As the increasing technological sophistication of children at young ages increases their access to the “World Wide Web”, the virtual reality of cyberspace poses more than the threat of exposure to information, it can expose children and adolescents at risk with ideology that supports and encourages hate and violence. School shooters in various parts of the country and in Canada reported to authorities that they had planned their attacks by studying what happened at Columbine via the Internet.

One of the most disturbing details that emerged after the shooting in Red Lake,

Minnesota was that the 16-year-old student, who killed eight people at school as well as his grandfather and his grandfather’s girlfriend at their home before killing himself, had consulted and posted comments on a neo-Nazi Web site. Allegedly, the student identified himself with his name and his residence at the Red Lake Indian Reservation.

Prior to the shooting, his comments on the website state that he disliked interracial mixing among the American Indians on the reservation where he lived. This young man’s connection with various hate websites shrouded his motivation from the view of family and his Native American community.

The Internet has the potential to compound the effects and outcomes of school violence.

On the first year anniversary of the Columbine tragedy, copycat threats were conveyed across the country on multiple websites, threatening to replicate the shooting at specific schools. Bomb threats also abounded with the result that thousands of students were absent from school on April 20, 2000 because they feared for their safety.

Cell phone policy has become the bete noire of school districts. On one hand, parents and students feel a sense of security that they can communicate instantly should an “unsafe” situation occur. However, the abuse and misuse of cell phones on school campuses is difficult to control. In some areas, the possession of a cell phone places a student in greater jeopardy because the cell phone becomes a target for robbery. Cell phones that are used or ring in the classroom disrupt learning. In the school yard, some students have used cell phones to organize fights or warn students engaged in unlawful or dangerous activities when adults or police are approaching.

Emergency Response Crisis Management

The Joint Safe Schools Initiative of the U.S. Department of Education and the U.S. Secret

Service is but one of the programs that have been instituted at the federal level to provide guidance to schools in security the safety of students and staff.

The U.S. Department of Education’s Office of Safe and Drug–Free Schools currently offers training to provide schools and school districts with information and resources on emergency management. The training was designed to provide an opportunity for school personnel to receive critical training on emergency management issues, resources and practices, especially in light of the terrorist attacks in New York City. On 9/11, almost 9,000 students and staff were placed in life threatening danger due to their proximity to the World Trade Center. Emphasis for the training will be placed on emergency management plan development and enhancement within the framework of the four phases of emergency management: prevention & mitigation, preparedness, response and recovery, specific to their locales. For some school districts, natural disasters may be the most frequently encountered hazard for students, staff and families.

This year, the U.S. Department of Education is expected to open a competitive grant process that will provide funding to those districts that score highest to enhance their safety plans. Further information about practical steps schools can take can be found at

http://www.ed.gov/admins/lead/safety/emergencyplan/index.html

Crises as Part of Daily Life

“There cannot be a crisis today, my schedule is already full.” This quote has been attributed to Henry Kissinger in a light moment in the midst of a national crisis. It may well be the motto of most educators and administrators whose day is filled with so many tasks and so many roles beyond what “traditional education” has defined.

Yet one more task has fallen to today’s teacher, assistant principal, principal or superintendent and that is maintaining the safety of students. The reality is that we are involved in war in the Middle East. Although we have escaped terror on American soil since 9/11, Homeland Security encourages vigilance and funds billions of dollars for the training and preparation of local, state and federal law enforcement agencies. Although we have been fortunate that the war is not in our backyards, we have young men and women who will be changed forever by that war when they return home.

And here is the big picture for education: Over 70 percent of all school age children attend a public or private school in the United States five days a week for at least six hours per day. Their presence on campus or in the supervision of school personnel can extend that time if the students are engaged in after school activities. If we add up the numbers of children, their parents and siblings, teachers, administrators, educational aides, office workers, custodians, cafeteria workers and all manner of school support staff, over 50 percent of the U.S. population is in some way connected to a school. For this reason, schools and school staffs must be prepared should a crisis – act of violence, natural disaster or act of terrorism – occur during the school day or during a school sponsored activity.

We no longer have the luxury of maintaining the myth that it won’t happen here.

Marleen Wong is the Director, Crisis Counseling and Intervention Services for the Los

Angeles Unified School District/RAND/UCLA Trauma Services Adaptation Center for

Schools.

UNIT SIX

THE 2000’S

CURRICULUM GOALS

By the end of this unit, students will be able to:

· Identify the Supreme Court case Bush V Gore and the impact of its ruling

· Identify Karl Rove and his influence on campaigning 

· Explain the trouble with election in Florida in 2000 and Ohio in 2004 and its importance for the future

· Discuss the causes of September 11th
· Explain the effects of September 11th
· Discuss the causes and current effects of the War in Afghanistan

· Explain the use of fear to “sell” the Iraq War to the American people

· Discuss the impact of Hurricane Katrina on the people of New Orleans, confidence in FEMA, and the cultural perceptions of the United States government’s reaction

· Explain the rise of ITunes and its impact on record stores and the music industry

· Explain how the Patriot Act expanded government’s powers of investigation 

· Discuss the tactics to fight the war on terror including rendition, Guantanamo Bay, water boarding, and permanent detention

· Discuss the impact of the erosion of Glass-Steagall on the housing bubble and near collapse of the banking system

· Identify the Tea Party and Occupy Wall Street and their impacts on the political conversation

· Discuss the importance of Obama’s election in relation to American-American perception of the American dream

· Evaluate the problems with the US healthcare system and how Obama has attempted to fix the problems

· Explain the expanded use of drones by the United States government domestically and internationally

KEY SUBJECT COMPETENCIES

Students will be able to:

· Use social science data
· Analyze primary source documents
· Demonstrate decision-making techniques
· Communicate through oral expression
· Communicate through written expression
GENERAL STUDY SKILLS
Students will:

· Use note-taking skills
· Use listening skills
· Organize information
· Interpret data
· Work in cooperative groups
· Compare and contrast
· Synthesize information and draw conclusions
STRATEGIES

· Class discussion and debate
· Cooperative pairs/groups
· Computer research
· Document analysis
MATERIALS
· Chalkboard

· Overhead projector

· World maps

· Notebook computers with internet access

· Television and VCR/DVD player

ASSESSMENTS

· Essay exam:  How did September 11th change the focus of government?  What long term effect has September 11th had on the personal freedoms of American citizens?  What problems will the next President have to address in the next four years?

· Debate:  Should the United States have Invaded Iraq in 2003?

· Current Events Project:  Identify news articles that support the Tea Party and Occupy Wall Street.  What common themes can we find between the parties?

TIME FRAME


4-5 weeks

SAMPLE LESSON 1
Aim: What controversy developed in Florida during the 2000 Presidential election and what impact did it have on the American people?

NYS Standards: 1:2, 1:3


Skills: Students will use note-taking skills, use listening skills, organize information, analyze documents, work in cooperative pairs, compare and contrast, synthesize information and draw conclusions.
Motivation: Students will read handout and determine vote count and the electoral college.  After a short discussion, students will watch you tube clip:  http://www.youtube.com/watch?v=nTKotJJ2q68&feature=related
Transition:  The Presidential Election of 2000 was between Texas Governor George Bush and Vice President Al Gore.  Many were calling this one of the closest races in the history of the nation prior to election night.  As the night went on the media called Florida for Bush and for Gore, then they all retracted.  A controversy would erupt that would question the foundations of our democracy.  Gore wanted a recount, Bush did not.  The Governor of Florida was George Bush’s brother Jeb and the person in charge of elections was Kathleen Harris, who was Secretary of State was in charge of the election process.  She was also co-chair for the election of George Bush.  There were many controversies that surrounded the President election of Florida.

Instructional Materials:  Handouts: 

Procedures and Pivotal Questions:

· Students will begin by examining the handout on the butterfly ballot.  What complications could this have caused in the election?  Who might have struggled understanding this ballot?
· Students will watch the video “Unprecedented: The 2000 Presidential Election.”  Students will be told to take notes on the following topics:

· Voter Suppression and the accuracy of the Voter Suppression List 

· Miami-Dade recount 

· Supreme Court Decision

· Class discussion about the video and its implications.

· Students will read excerpts of the Supreme Court Decision and Dissent.  Class discussion to follow regarding the important of precedent setting at the Supreme Court level.  Why did the court believe the recount should stop?  What remedy did the court decide?  What was Justice Stevens opinion?

· Students will finish with reading excerpts of Al Gore’s Concession speech.  Students will interpret his intent and the feelings of the nation at that time.

· This lesson many take two or three days

Summary: What should have America learned from the events leading up to the Election of 2000 and the aftermath?  Why is voting rights so important in a democracy?  

Assessment: Students will be asked to research news accounts and create a timeline that illustrates the complexity of the situation explained in the 24 hour media coverage.





.





Summary of the Supreme Court Decision:

Issues: 1. Should the recount continue?


2. What is the remedy to the situation?

Noting that the Equal Protection clause guarantees individuals that their ballots cannot be devalued by "later arbitrary and disparate treatment," the per curiam opinion held 7-2 that the Florida Supreme Court's scheme for recounting ballots was unconstitutional. Even if the recount was fair in theory, it was unfair in practice. The record suggested that different standards were applied from ballot to ballot, precinct to precinct, and county to county. Because of those and other procedural difficulties, the court held that no constitutional recount could be fashioned in the time remaining.  Loathe to make broad precedents, the per curiam opinion limited its holding to the present case. Rehnquist (in a concurring opinion joined by Scalia and Thomas) argued that the recount scheme was also unconstitutional because the Florida Supreme Court's decision made new election law, which only the state legislature may do. Breyer and Souter (writing separately) agreed with the per curiam holding that the Florida Court's recount scheme violated the Equal Protection Clause, but they dissented with respect to the remedy, believing that a constitutional recount could be fashioned. Time is insubstantial when constitutional rights are at stake. Ginsburg and Stevens (writing separately) argued that for reasons of federalism, the Florida Supreme Court's decision ought to be respected. Moreover, the Florida decision was fundamentally right; the Constitution requires that every vote be counted.

Good evening. 

Just moments ago, I spoke with George W. Bush and congratulated him on becoming the 43rd President of the United States, and I promised him that I wouldn't call him back this time. 

I offered to meet with him as soon as possible so that we can start to heal the divisions of the campaign and the contest through which we just passed. 

Almost a century and a half ago, Senator Stephen Douglas told Abraham Lincoln, who had just defeated him for the presidency, "Partisan feeling must yield to patriotism. I'm with you, Mr. President, and God bless you." 

Well, in that same spirit, I say to President-elect Bush that what remains of partisan rancor must now be put aside, and may God bless his stewardship of this country. 

Neither he nor I anticipated this long and difficult road. Certainly neither of us wanted it to happen. Yet it came, and now it has ended, resolved, as it must be resolved, through the honored institutions of our democracy……

Now the U.S. Supreme Court has spoken. Let there be no doubt, while I strongly disagree with the court's decision, I accept it. I accept the finality of this outcome which will be ratified next Monday in the Electoral College. And tonight, for the sake of our unity of the people and the strength of our democracy, I offer my concession..……

I also accept my responsibility, which I will discharge unconditionally, to honor the new president elect and do everything possible to help him bring Americans together in fulfillment of the great vision that our Declaration of Independence defines and that our Constitution affirms and defends………..

Al Gore - December 13, 2000

SAMPLE LESSON 2
Aim: What possible consequences could President Obama’s use of drones have on America and our ability to wage war in the future?

NYS Standards: 1:2, 1:3


Skills: Students will use note-taking skills, use listening skills, organize information, analyze documents, work in cooperative pairs, compare and contrast, synthesize information and draw conclusions.
Motivation: Students will read the story of the Ring of Gyges.  Students will write a paragraph regarding the ethics of Gyges. What moral response do you have from the actions of Gyges?

(Maybe it’s the way that the story replaces moral justification with practical efficiency: Gyges’ being able to commit murder without getting caught, without any real difficulty, does not mean he is justified in doing so.  (Expediency is not necessarily a virtue.)

(Maybe it’s the way that Gyges’ ring obscures his moral culpability: it’s difficult to blame a person you can’t see, and even harder to bring them to justice.

(Maybe it’s that Gyges is successful in his plot: a wicked act not only goes unpunished, but is rewarded.

(Maybe it’s the nagging sense that any kingdom based on such deception could not be a just one.

Transition:  The story of Gyges is one of ethics.  Today we are going to look at the ethical stance of the United States use of drones overseas and here at home.  The use of drones by America has been quoted as a successful tool for fighting terrorists.  No troops are in immediate danger for tracking and following suspects.  However, we are spying on people in foreign nations with whom we are not at war.  Are their moral, military and ethical questions to the expansion of drones?

Instructional Materials:  Handouts: 

Procedures and Pivotal Questions:

· Students will answer the motivation.  Class discussion to follow.
· Students will break apart into four groups.  Each group will have one or two articles.  They will answer the questions associated with their article.

· Students will be jig sawed into smaller groups (one representative from each group) to discuss the answers.  Each group will make a T- Chart (Positive and Negative) that they will fill in as a group.

· The class as a whole will generate a T-Chart using all the answers from the groups.  Class discussion on the T-Chart.  Does the US have the moral justification to act in such a manner?  Should other countries with similar capabilities be able to attack American citizens in a similar manner? (Oil executives who polluted foreign nations, cigarette manufacturers who sold it to people saying it would cause no harm, our politicians, former soldiers accused of war crimes).  

· Students will watch the following clips from Terminator 2 & 3 regarding the sci-fi idea of a computer take over

· http://www.youtube.com/watch?v=4DQsG3TKQ0I
· http://www.youtube.com/watch?v=_Wlsd9mljiU&feature=related
· This lesson many take two or three days

Summary: What moral implications does the use of drones have?  Would the US be more likely or less likely to go to war with the use of drones?  What impact might the use of drones have on places where we use them?  How would we feel if we had drones used against us by a foreign power?  How does Gyges play into our thinking at a moral level?

Assessment: Students will write a letter to their Congressman regarding their opinions on the use of drones in both foreign and domestic lands.

Gyges was a shepherd in the service of the king of Lydia; there was a great storm, and an earthquake made an opening in the earth at the place where he was feeding his flock. Amazed at the sight, he descended into the opening, where, among other marvels, he beheld a hollow brazen horse, having doors, at which he stooping and looking in saw a dead body of stature, as appeared to him, more than human, and having nothing on but a gold ring; this he took from the finger of the dead and climbed up. 

Now the shepherds met together, according to custom, that they might send their monthly report about the flocks to the king; into their assembly he came having the ring on his finger, and as he was sitting among them he chanced to turn the collet of the ring inside his hand, when instantly he became invisible to the rest of the company and they began to speak of him as if he were no longer present. He was astonished at this, and again touching the ring he turned the collet outwards and reappeared; he made several trials of the ring, and always with the same result-when he turned the collet inwards he became invisible, when outwards he reappeared. Whereupon he contrived to be chosen one of the messengers who were sent to the court; where as soon as he arrived he seduced the queen, and with her help conspired against the king and slew him, and took the kingdom.

Write a short paragraph that explains the moral and ethical aspects to Gyges behavior.  Please choose one word that you would use to describe his actions and expand from there.

Document 1: 
Targeted Assassination and the President's "Kill List"
Late in the spring of 2012, the New York Times published a story by reporters Jo Becker and Scott Shane that revealed new details about the Obama administration's counterterrorism strategy. The article reported the existence of a secret "kill list" of suspected terrorists compiled by President Obama and his advisors. It reported that the president personally reviews and approves individuals targeted for assassination at weekly "Terror Tuesday" meetings. As Becker and Shane write:

This was the enemy, served up in the latest chart from the intelligence agencies: 15 Qaeda suspects in Yemen with Western ties. The mug shots and brief biographies resembled a high school yearbook layout. Several were Americans. Two were teenagers, including a girl who looked even younger than her 17 years.

President Obama, overseeing the regular Tuesday counterterrorism meeting of two dozen security officials in the White House Situation Room, took a moment to study the faces. It was Jan. 19, 2010, the end of a first year in office punctuated by terrorist plots and culminating in a brush with catastrophe over Detroit on Christmas Day, a reminder that a successful attack could derail his presidency. Yet he faced adversaries without uniforms, often indistinguishable from the civilians around them.

"How old are these people?" he asked, according to two officials present. "If they are starting to use children," he said of Al Qaeda, "we are moving into a whole different phase."

It was not a theoretical question: Mr. Obama has placed himself at the helm of a top secret "nominations" process to designate terrorists for kill or capture, of which the capture part has become largely theoretical. He had vowed to align the fight against Al Qaeda with American values; the chart, introducing people whose deaths he might soon be asked to order, underscored just what a moral and legal conundrum this could be.

Mr. Obama is the liberal law professor who campaigned against the Iraq war and torture, and then insisted on approving every new name on an expanding "kill list," poring over terrorist suspects' biographies on what one official calls the macabre "baseball cards" of an unconventional war. When a rare opportunity for a drone strike at a top terrorist arises - but his family is with him - it is the president who has reserved to himself the final moral calculation.

These details about President Obama's direct involvement in selecting targets for assassination were new. However, the background for these revelations date to the beginning of the global "war on terror" in late 2001, following the terrorist attacks of September 11. While on the presidential campaign trail in 2008, then-Senator Barack Obama made a centerpiece of his platform a promise to fight terrorism more intelligently than his predecessor, George W. Bush. Now, late into his first term as president, many of the details of Obama's once vague counterterrorism strategy are coming to light. 

The Obama administration has embraced the use of "targeted assassinations" against suspected terrorists. Perhaps the most notable example of this strategy in action was the May 2011 Special Forces raid on al-Qaeda leader Osama bin Laden's compound in northern Pakistan. The administration's argument in favor of targeted assassination is that it risks fewer American lives than full-scale military invasion, and it promises a higher degree of efficiency in locating and killing suspected terrorists - especially in countries with which the United States is not at war or in places not easily accessible to ground troops.

Yet the use of targeted assassination is controversial. Officially, killing foreign citizens in countries with which the United States is not at war is a violation of diplomatic norms and could be condemned under international law. The recent revelation of the "kill list," as well as President Obama's direct involvement with it, has opened a broad discussion about the legality and morality of having a secretive program of extrajudicial assassination managed by the White House. 

On the one hand, some commentators defend the president's role atop this program of targeted assassinations, arguing that it would be unreasonable to expect the president not to reserve the right to have the final say. As Fred Kaplan wrote for Slate.com in a June 15 article: 

What's all the fuss about President Obama's "kill list"? If there is a list of terrorists to be killed with drone strikes on the soil of a country where we're not officially at war, shouldn't it be the president who decides to pull the trigger? For such an extraordinary occasion, ripe with moral issues and potential diplomatic consequences, it is properly the president's call, not the CIA director's or the nearest four-star general's….

[I]sn't it a good thing that the president is taking responsibility for these borderline cases, that he's not leaving it up to the spymasters or the generals, whose purview on such matters is narrower and whose tolerance for risk might be looser? 


On the other hand, critics allege that the assassination program is illegal and the president's direct involvement in it is immoral. Moreover, it sets a dangerous policy precedent. As Gabor Rona and Daphne Eviator of Human Rights First write in a June 1 article for Foreign Policy:

Becker and Shane confirm what we could only guess from remarks made by Obama's advisors in the past: that the United States is targeting to kill individuals overseas who do not pose an imminent threat to the United States and who are not directly participating in hostilities against Americans. That's a violation of international law…

[Counterterrorism advisor John] Brennan acknowledged that the United States in its use of drone technology is "establishing precedents that other nations may follow, and not all of them will be nations that share our interests or the premium we put on protecting human life, including innocent civilians."

That precedent is a dangerous one. The United States is claiming both moral and legal authority that it does not have. And in practice it is applying that authority both broadly and recklessly. What would happen if, say, China decided to launch drone strikes against Tibetan dissidents across the border in India? Or Iran decided to strike members of Mujahideen-e-Khalq (MEK) in Nevada? (MEK members reportedly trained there secretly in 2006.) (https://www.commondreams.org/view/2012/06/01-5) 


After news of the "kill list" came to light, the White House defended its actions. As Press Secretary Jay Carney stated, "President Obama made clear from the start to his advisers and to the world that we were going to take whatever steps are necessary to protect the American people from harm, and particularly from a terrorist attack." While the debate about the use of targeted assassinations will continue, there is no indication that the program will be ending any time soon.


For Discussion: 
1. Why are some people critical of President Obama's "kill list"? 

2. What arguments do those who defend the "kill list" make? 

3. What do you think? Should the use of "targeted assassination" be banned as a violation of international law, or do you think it is a legitimate part of the fight against terrorism?

4. If the United States' government is allowed to assassinate people in other countries that it believes are terrorists, should foreign governments be able to assassinate people in the United States?

 





Document 2 
Is Drone Warfare the Wave of the Future?
Since the beginning of the global "war on terror" in late 2001, the US military has come to rely increasingly on the use of unmanned drone aircrafts to carry out airstrikes. Advancements in technology have made it possible to carry out complex, high-precision military operations on targets thousands of miles away, with virtually no risk to the lives of US soldiers. Under the Obama Administration, unmanned drone strikes have become a linchpin in the program of targeted assassinations of suspected terrorist operatives. As they have come into wider use, drones have become the subject of controversy.

So, exactly what is an "unmanned drone"? Drone aircraft are essentially highly advanced remote-controlled airplanes. While drones have been used by the US military for several decades, it is only within the last 15 years that they have been equipped with missiles and used for airstrikes. Although this use for drones was pioneered under the Bush administration, it has been greatly expanded under the Obama administration, and has especially been used to carry out attacks on targets in Pakistan, a country with which the United States is not at war, but which is believed to be a hiding place for suspected terrorists. Reporter Tara McKelvey wrote in a feature for the May/June 2011 issue of the Columbia Journalism Review: 

President Barack Obama has authorized 193 drone strikes in Pakistan since he took office in 2009, more than four times the number of attacks that President George W. Bush authorized during his two terms, according to the New America Foundation, a Washington-based public-policy institute….

After the September 2001 terrorist attacks, President Bush signed a directive that authorized arming the drones, called Predators, with Hellfire missiles to try to take out terrorism suspects, according to military officials. He later widened the directive to allow strikes against anyone working inside terrorist camps, not just individual suspects.

Today, according to military officials, the United States is running two drone programs: the military is in charge of drones in Afghanistan, where the country is officially at war; the CIA, meanwhile, runs the drone program in Pakistan, an ally in the war in Afghanistan. The drone operations in Afghanistan are relatively straightforward and US officials routinely release information about the attacks. In Pakistan, where the CIA is running the show, the situation is different. (http://www.cjr.org/feature/covering_obamas_secret_war.php?page=all)


Defenders of drones argue that drones allow for a degree of precision that cannot be achieved through manned missions, all the while preserving the lives of US soldiers. As Jeb C. Henning of the Center for the Study of the Presidency and Congress writes in an op-ed for the New York Times: 

Armed drones are both inevitable, since they allow the fusing of a reconnaissance platform with a weapons system, and, in many respects, highly desirable. They can loiter, observe and strike, with a far more precise application of force. They eliminate risk to pilots and sharply reduce the financial costs of projecting power. Moreover, polls show that a vast majority of Americans support the use of drones. 

However, opponents contend that drone strikes are carried out indiscriminately, without regard for the lives of civilians in the areas that are targeted. Journalist Jeremy Scahill argued during a June 2, 2012, appearance on the MSNBC program "Up with Chris Hayes" that the U.S. government's lack of concern for the lives of civilians in the areas targeted for drone strikes and its effort to cover up civilian casualties when they occur constitute serious crimes:

If you go to the village of Al-Majalah in Yemen, where I was, and you see the unexploded clusterbombs and you have the list and photographic evidence, as I do - the women and children that represented the vast majority of the deaths in this first strike that Obama authorized on Yemen. Those people were murdered by President Obama, on his orders, because there was believed to be someone from Al Qaeda in that area. There's only one person that's been identified that had any connection to Al Qaeda there. And 21 women and 14 children were killed in that strike and the U.S. tried to cover it up, and say it was a Yemeni strike. And we know from the Wikileaks cables that David Petraeus conspired with the president of Yemen to lie to the world about who did that bombing. It's murder--it's mass murder--when you say, 'We are going to bomb this area' because we believe a terrorist is there, and you know that women and children are in the area. The United States has an obligation to not bomb that area if they believe that women and children are there. I'm sorry, that's murder. 


Furthermore, critics argue, the large amount of collateral damage and civilian deaths that result from drone strikes only serve to increase animosity towards the United States in the Muslim world, making future terrorist attacks more likely. As journalist Glenn Greenwald of Salon.com noted on June 13, 2012, U.S. policy in the Muslim world - especially the increasing use of drones - is deeply unpopular, and it is a leading cause of anti-Americanism in the region: 

[C]aring about international opinion - like so many other things - is so very 2004, especially in Democratic Party circles (notwithstanding the fact that, as that Rumsfeld-era report documented, anti-American animus arising from American aggression is the greatest security threat and the prime source of terrorism). Who cares if virtually the entire world views Obama's drone attacks as unjustified and wrong? Who cares if the Muslim world continues to seethe with anti-American animus as a result of this aggression? Empires do what they want. Despite all this, these polling data will undoubtedly prompt that age-old American question: Why? 

Drone warfare appears to be the wave of the future, but its growing popularity requires reckoning with unintended consequences.


For Discussion: 

1. Why do some people defend drones? Why do others criticize them? 

2. What are the consequences of the U.S. doing actions in the world that are unpopular? How does this affect the U.S.'s ability to fight terrorism?

3. What do you think? Do you think drones should be used as heavily as they are?



Document 3

Predator Drones and Unmanned Aerial Vehicles (UAVs)

[image: image74.jpg]
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Updated: July 18, 2012

From blimps to bugs, aerial drones are transforming the way America fights and thinks about its wars. United States intelligence officials call unmanned aerial vehicles, often referred to as drones, their most effective weapon against Al Qaeda. The remotely piloted planes are used to transmit live video from Iraq, Afghanistan and Pakistan to American forces, and to carry out air strikes. More C.I.A. drone attacks have been conducted under President Barack Obama than under President George W. Bush.

The Obama administration has argued that the drone strikes against Al Qaeda and its allies are lawful as part of the military action authorized by Congress after the Sept. 11, 2001, attacks, as well as under the general principle of self-defense. By those rules, such targeted killing is not assassination, which is banned by executive order.

The Pentagon now has some 7,000 aerial drones, compared with fewer than 50 a decade ago, and asked Congress for nearly $5 billion for drones in the 2012 budget. 

Drones have become crucial in fighting terrorism. The Central Intelligence Agency spied on Osama bin Laden’s compound in Pakistan by video transmitted from a drone. One of Pakistan’s most wanted militants, Ilyas Kashmiri, was reported dead in a June 2011 C.I.A. drone strike, part of an aggressive drone campaign that administration officials say has helped paralyze Al Qaeda in the region. More than 1,900 insurgents in Pakistan’s tribal areas have been killed by American drones since 2006, according to the Web site longwarjournal.com, which closely tracks the strikes as part of its focus on the war on terror.

In September 2011, a drone missile killed Anwar al-Awlaki, the radical American-born cleric, using live video on Yemeni tribal turf where it is too dangerous for American troops to go. It was another sign that, disillusioned by huge costs and uncertain outcomes in Iraq and Afghanistan, the Obama administration has decisively embraced the drone as the future of the fight against terrorist networks.

President Obama authorized the use of drones early in the NATO-led air campaign against Col. Muammar el-Qaddafi’s forces in Libya. In October 2011, an American Predator drone and a French warplane hit two vehicles in a convoy fleeing his hometown of Surt. Though neither vehicle carried Colonel Qaddafi, the rest of the convoy detoured and scattered; Mr. Qaddafi was soon caught by rebels and killed.

Symbol of American Power
Justly or not, drones have become a provocative symbol of American power, running roughshod over national sovereignty and killing innocents. With China and Russia watching, the United States has set an international precedent for sending drones over borders to kill enemies.

Drones have replaced Guantánamo as the recruiting tool of choice for militants; in his 2010 guilty plea, Faisal Shahzad, who had tried to set off a car bomb in Times Square, justified targeting civilians by telling the judge, “When the drones hit, they don’t see children.”

Just days after taking office, the president got word that the first strike under his administration had killed a number of innocent Pakistanis.

In response to his concern, the C.I.A. downsized its munitions for more pinpoint strikes. In addition, the president tightened standards, aides say: If the agency did not have a “near certainty” that a strike would result in zero civilian deaths, Mr. Obama wanted to decide personally whether to go ahead.

A student of writings on war by Augustine and Thomas Aquinas, Mr. Obama believes that he should take moral responsibility for such actions. And he knows that bad strikes can tarnish America’s image and derail diplomacy.Read More...
Yet the administration’s very success at killing terrorism suspects has been shadowed by a suspicion: that Mr. Obama has avoided the complications of detention by deciding, in effect, to take no prisoners alive. While scores of suspects have been killed under Mr. Obama, only one has been taken into American custody, and the president has balked at adding new prisoners to Guantánamo.

Mr. Obama’s aides deny such a policy, arguing that capture is often impossible in the rugged tribal areas of Pakistan and Yemen and that many terrorist suspects are in foreign prisons because of American tips.

The attempted bombing of an airliner on Dec. 25, 2011 stiffened the president’s resolve, aides say. It was the culmination of a series of plots, including the killing of 13 people at Fort Hood, Tex. by an Army psychiatrist who had embraced radical Islam, inspired by Anwar al-Awlaki.

In the most dramatic possible way, the attempted Christmas Day bombing showed the new danger from Yemen. Mr. Obama, who had rejected the Bush-era concept of a global war on terrorism and had promised to narrow the American focus to Al Qaeda’s core, suddenly found himself directing strikes in another complicated Muslim country.

The very first strike under his watch in Yemen, on Dec. 17, 2009, not only killed its intended target, but also two neighboring families, and left behind a trail of cluster bombs that subsequently killed more innocents. It was hardly the kind of precise operation that Mr. Obama favored. Videos of children’s bodies and angry tribesmen holding up American missile parts flooded You Tube, fueling a ferocious backlash that Yemeni officials said bolstered Al Qaeda.

Method for Counting Civilian Casualties
Mr. Obama has embraced a disputed method for counting civilian casualties. It in effect counts all military-age males in a strike zone as combatants, according to several administration officials, unless there is explicit intelligence posthumously proving them innocent.

Counterterrorism officials insist this approach is one of simple logic: people in an area of known terrorist activity, or found with a top Qaeda operative, are probably up to no good.

This counting method may partly explain the official claims of extraordinarily low collateral deaths. The C.I.A. accounting has so troubled some administration officials outside the agency that they have brought their concerns to the White House. One called it “guilt by association” that has led to “deceptive” estimates of civilian casualties.

His focus on strikes has made it impossible to forge, for now, the new relationship with the Muslim world that he had envisioned. Both Pakistan and Yemen are arguably less stable and more hostile to the United States than when Mr. Obama became president.

Rise of Drone War
Predator spy planes were first used in Bosnia and Kosovo in the 1990s. The Air Force’s fleet has grown quickly in recent years. But despite their popularity, the drones have many shortcomings that have resulted from the rush to deploy them. Air Force officials acknowledge that more than a third of their Predators have crashed. Complaints about civilian casualties have also stirred concern among human rights advocates.

Though the political consensus is in support of the drone program, its antiseptic, high-tech appeal and its secrecy have obscured just how radical it is; for the first time in history, a civilian intelligence agency is using robots to carry out a military mission, selecting people for killing in a country where the United States is not officially at war.

Drone Campaign in Pakistan
In December 2009, the Obama administration authorized an expansion of the C.I.A.’s drone program in Pakistan’s lawless tribal areas.

The program in Pakistan is quietly hailed by counterterrorism officials as a resounding success, eliminating key terrorists and throwing their operations into disarray. The program has generated public anger in Pakistan, and some counterinsurgency experts wonder whether it does more harm than good.

The strikes have cast a pall of fear over North Waziristan, an area that was once a free zone for Al Qaeda and the Taliban, forcing militants to abandon satellite phones and large gatherings in favor of communicating by courier and moving stealthily in small groups.

The Pakistan military has done its best to shut down the drone campaign as relations with the United States soured after the killing of Osama bin Laden in May 2011 by American commandos operating deep inside Pakistan.

In October 2011, drone-fired missiles were used to kill Janbaz Zadran, a ranking member of the militant Haqqani network in northwestern Pakistan, and two other militants, according to a senior U.S. official. The Haqqani network is a top threat in Afghanistan and is widely believed to have been behind the siege of the American Embassy and NATO’s headquarters in Kabul in September 2011. According to top-ranking American officials, the Haqqani network is supported by Pakistan’s spy agency, the Inter-Services Intelligence Directorate.

Relations between the two countries took another turn for the worse in November 2011 when a NATO air attack killed 26 Pakistani soldiers in strikes against two military posts at the country’s northwestern border with Afghanistan.

Diplomatic relations broke off entirely until, in March 2012, both Pakistan and the United States decided to try to restart their troubled relationship.

But in mainstream Pakistan, where the talk was of breached sovereignty and civilian casualties, the C.I.A. campaign remained deeply unpopular.

In late March, a major parliamentary review of relations with the United States opened with calls for an end to drone strikes and an unconditional apology for an American attack on Pakistani soldiers in November 2011. The demands set a tough tone for a long-awaited debate that the United States hopes will set off a resumption of full diplomatic relations and the reopening of NATO supply lines through Pakistan.

Stressing that the United States should respect Pakistani “sovereignty, independence and territorial integrity,” the committee called on the C.I.A. to halt its drone strike campaign in the tribal belt, which has resulted in at least 265 attacks since January 2008.

Unarmed Drones to Shield Diplomats
In January 2012, Iraqi officials expressed outrage about the use of small fleet of surveillance drones to help protect the United States Embassy and consulates, as well as American personnel.

The program foreshadows a possible expansion of unmanned drone operations into the diplomatic arm of the American government; until now they have been mainly the province of the Pentagon and the Central Intelligence Agency. American contractors say they have been told that the State Department is considering fielding unarmed surveillance drones in the future in a handful of other potentially “high-threat” countries, including Indonesia and Pakistan, and in Afghanistan after the bulk of American troops leave.

The State Department began operating some drones in Iraq in 2011 on a trial basis, and stepped up their use after the last American troops left Iraq taking the military drones with them.

The State Department drones carry no weapons and are meant to provide data and images of possible hazards, like public protests or roadblocks, to security personnel on the ground. They are much smaller than armed drones, with wingspans as short as 18 inches, compared with 55 feet for the Predators.

Commercial Drones in U.S. Skies
A federal law, signed by President Obama on Feb. 14, 2012, compels the Federal Aviation Administration to allow drones to be used for all sorts of commercial endeavors — from selling real estate and dusting crops, to monitoring oil spills and wildlife, even shooting Hollywood films. Local police and emergency services will also be freer to send up their own drones.

But while businesses, and drone manufacturers especially, are celebrating the opening of the skies to these unmanned aerial vehicles, the law raises new worries about how much detail the drones will capture about lives down below — and what will be done with that information. Safety concerns like midair collisions and property damage on the ground are also an issue.

American courts have generally permitted surveillance of private property from public airspace. But scholars of privacy law expect that the likely proliferation of drones will force Americans to re-examine how much surveillance they are comfortable with.

The new law, part of a broader financing bill for the F.A.A., came after intense lobbying by drone makers and potential customers.

The market for drones is valued at $5.9 billion and is expected to double in the next decade, according to industry figures. Drones can cost millions of dollars for the most sophisticated varieties to as little as $300 for one that can be piloted from an iPhone.
The Obama Policy and a Legal Challenge
In early March 2012, Attorney General Eric H. Holder Jr. spoke at Northwestern University’s law school in Chicago describing the Obama administration’s view that it is lawful for the government to kill American citizens if officials deem them to be operational leaders of Al Qaeda and if capturing them alive is not feasible.

While Mr. Holder was not the first administration official to address the targeted killing of citizens, it was notable for the nation’s top law enforcement official to declare that it is constitutional for the government to kill citizens without any judicial review under certain circumstances.

Mr. Holder’s speech had been planned since fall 2011, when questions were first raised about the Obama administration’s legal justification for the targeted killing of Anwar al-Awlaki a New Mexico-born radical Muslim cleric who died in an American drone strike in Yemen, along with another American citizen, Samir Khan.

That policy was challenged in a lawsuit filed in July 2012 by relatives of Mr. Awlaki, Mr. Khan, and Mr. Awlaki’s 16-year-old son, also an American citizen, who was killed by a drone strike in Yemen in October 2011; the younger Mr. Awlaki was not the target of the drone.

“The killings violated fundamental rights afforded to all U.S. citizens, including the right not to be deprived of life without due process of law,” the complaint said.

But the new lawsuit may face other procedural impediments before it would reach any substantive ruling on whether the strikes violated the Constitution — or even a public acknowledgment that the United States government did carry them out and an explanation of the evidence and decision-making behind them.

The Justice Department, which is likely to provide lawyers for the defendants, may ask a judge to dismiss the case by asserting that the evidence necessary to litigate it would disclose state secrets, or that decisions about whom to kill are “political questions” not fit for judicial review. The government asserted both arguments in the 2010 case, and the judge who dismissed that lawsuit also cited the “political question” doctrine.

Even if a judge declined to dismiss the case on those grounds, the officials could assert that “qualified immunity” protected them from lawsuits alleging that they violated someone’s constitutional rights while performing official actions that did not violate “clearly established law” at the time.
1.  What do you think of the President’s position that the use of drones are “lawful as part of the military action authorized by Congress after the Sept. 11, 2001, attacks” therefore they are “under the general principle of self-defense” not “assassination(s)?” 

2.  What could the “international precedent for sending drones over borders to kill enemies” set by the United States have for the future of modern warfare?

3.  How does the President count civilian causalities around an attack?  Is this method one you would employ?  Please explain.

4.  What have the drone attacks produced in Pakistan civilians? For the United States?

5.  What are the unarmed drones being used for in Iraq?

6.  How are drones being used in the United States?

7. According to the Department of Justice, can America kill citizens without due process if they are suspected of having ties to Al Qaeda?

Document 4

The Moral Case for Drones
By SCOTT SHANE
Published: July 14, 2012 

FOR streamlined, unmanned aircraft, drones carry a lot of baggage these days, along with their Hellfire missiles. Some people find the very notion of killer robots deeply disturbing. Their lethal operations inside sovereign countries that are not at war with the United States raise contentious legal questions. They have become a radicalizing force in some Muslim countries. And proliferation will inevitably put them in the hands of odious regimes. 

But most critics of the Obama administration’s aggressive use of drones for targeted killing have focused on evidence that they are unintentionally killing innocent civilians. From the desolate tribal regions of Pakistan have come heartbreaking tales of families wiped out by mistake and of children as collateral damage in the campaign against Al Qaeda. And there are serious questions about whether American officials have understated civilian deaths. 

So it may be a surprise to find that some moral philosophers, political scientists and weapons specialists believe armed, unmanned aircraft offer marked moral advantages over almost any other tool of warfare. 

“I had ethical doubts and concerns when I started looking into this,” said Bradley J. Strawser, a former Air Force officer and an assistant professor of philosophy at the Naval Postgraduate School. But after a concentrated study of remotely piloted vehicles, he said, he concluded that using them to go after terrorists not only was ethically permissible but also might be ethically obligatory, because of their advantages in identifying targets and striking with precision. 

“You have to start by asking, as for any military action, is the cause just?” Mr. Strawser said. But for extremists who are indeed plotting violence against innocents, he said, “all the evidence we have so far suggests that drones do better at both identifying the terrorist and avoiding collateral damage than anything else we have.” 

Since drone operators can view a target for hours or days in advance of a strike, they can identify terrorists more accurately than ground troops or conventional pilots. They are able to time a strike when innocents are not nearby and can even divert a missile after firing if, say, a child wanders into range. 

Clearly, those advantages have not always been used competently or humanely; like any other weapon, armed drones can be used recklessly or on the basis of flawed intelligence. If an operator targets the wrong house, innocents will die. 

Moreover, any analysis of actual results from the Central Intelligence Agency’s strikes in Pakistan, which has become the world’s unwilling test ground for the new weapon, is hampered by secrecy and wildly varying casualty reports. But one rough comparison has found that even if the highest estimates of collateral deaths are accurate, the drones kill fewer civilians than other modes of warfare. 

AVERY PLAW, a political scientist at the University of Massachusetts, put the C.I.A. drone record in Pakistan up against the ratio of combatant deaths to civilian deaths in other settings. Mr. Plaw considered four studies of drone deaths in Pakistan that estimated the proportion of civilian victims at 4 percent, 6 percent, 17 percent and 20 percent respectively. 

But even the high-end count of 20 percent was considerably lower than the rate in other settings, he found. When the Pakistani Army went after militants in the tribal area on the ground, civilians were 46 percent of those killed. In Israel’s targeted killings of militants from Hamas and other groups, using a range of weapons from bombs to missile strikes, the collateral death rate was 41 percent, according to an Israeli human rights group. 

In conventional military conflicts over the last two decades, he found that estimates of civilian deaths ranged from about 33 percent to more than 80 percent of all deaths. 

Mr. Plaw acknowledged the limitations of such comparisons, which mix different kinds of warfare. But he concluded, “A fair-minded evaluation of the best data we have available suggests that the drone program compares favorably with similar operations and contemporary armed conflict more generally.” 

By the count of the Bureau of Investigative Journalism in London, which has done perhaps the most detailed and skeptical study of the strikes, the C.I.A. operators are improving their performance. The bureau has documented a notable drop in the civilian proportion of drone casualties, to 16 percent of those killed in 2011 from 28 percent in 2008. This year, by the bureau’s count (2012), just three of the 152 people killed in drone strikes through July 7 were civilians. 

The drone’s promise of precision killing and perfect safety for operators is so seductive, in fact, that some scholars have raised a different moral question: Do drones threaten to lower the threshold for lethal violence? 

“In the just-war tradition, there’s the notion that you only wage war as a last resort,” said Daniel R. Brunstetter, a political scientist at the University of California at Irvine who fears that drones are becoming “a default strategy to be used almost anywhere.” 

With hundreds of terrorist suspects killed under President Obama and just one taken into custody overseas, some question whether drones have become not a more precise alternative to bombing but a convenient substitute for capture. If so, drones may actually be encouraging unnecessary killing. 

Few imagined such debates in 2000, when American security officials first began to think about arming the Predator surveillance drone, with which they had spotted Osama bin Laden at his Afghanistan base, said Henry A. Crumpton, then deputy chief of the C.I.A.’s counterterrorism center, who tells the story in his recent memoir, “The Art of Intelligence.” 

“We never said, ‘Let’s build a more humane weapon,’ ” Mr. Crumpton said. “We said, ‘Let’s be as precise as possible, because that’s our mission — to kill Bin Laden and the people right around him.’ ” 

Since then, Mr. Crumpton said, the drone war has prompted an intense focus on civilian casualties, which in a YouTube world have become harder to hide. He argues that technological change is producing a growing intolerance for the routine slaughter of earlier wars. 

“Look at the firebombing of Dresden, and compare what we’re doing today,” Mr. Crumpton said. “The public’s expectations have been raised dramatically around the world, and that’s good news.” 

Scott Shane is a national security reporter for The New York Times.
1.  Why does former officer Bradley J. Strawser believe that the use of drones is acceptable?  What justification does he provide?

2.  How does the author support Mr. Strawsers opinion?

3.   What statistics did the Bureau of Investigative Journalism in London provide regarding the use of drone attacks?

4.  How many civilians have been killed by drone attacks this year according to the article?

Questions for Discussion





1.	Identify at least six characteristics of a typical representative in the 110th Congress based on the data above.








2.	List three groups of people who might have reason to question whether or not the Congress adequately represents their interests. Explain each. 








3.	Identify and explain several differences between the make-up of Congress and the general public.


		





4.  	How important is it to elect someone of the same statistical profile as the majority in the district in order to gain good representation? Provide pros and cons.
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Election of 1980
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1. What were the callers to the talk show so proud of?

















2.  What decision could the NFL make that would impact Arizona?

















3.  How did the Arizona legislature attempt to solve the problem?  What was the result of their solution?




















4.  What happened since the repeal of the holiday by then Gov. Mecham?  Why is this significant to Arizona?




















5.  Why would the NBA avoid doing business in Arizona?  Can you predict the reaction of NBA players to playing an All-Star Game there?

















6.  Who else from entertainment has taken a stand against Arizona?

















7.  .  Does Mecham’s past comments shed light as to the reason he removed the holiday?
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1.  Why did Senator Jesse Helms not support a Martin Luther King Jr. holiday?











2.  What support does Helms give for his reasoning?











3.  In your own words what does “guilty by association” mean?











4.  Is there anything in this speech that swayed your opinion toward Martin Luther King Jr.?
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1. Does McCain explain his reasoning for not supporting MLK day in 1983?

















2.  Evaluate the quote made by Arizona Gov. Evan Mecham, “"I guess King did a lot for the colored people, but I don’t think he deserves a national holiday."




















3.  Should John McCain’s stance on MLK day have an influence on how we perceive him today?





Martin Luther King Jr. National Holiday
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1.  Why did Mecham state he was justified in the removal of MLK Day?











2.  What happened in 1990?











3.  When did businesses begin to get involved for a pro-King holiday?  














4.  What interpretation does this give you about the nature of business’s involvement in social affairs?
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1.  How did the NFL and NBA impact public policy in Arizona?











2.  What excuse did Arizona officials give to explain why they voted against the holiday?








3. What happened to the Fiesta Bowl?











4.  How much money did the Super Bowl generate for Pasadena?
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A Brief History Of


Martin Luther King Jr. Day


By � HYPERLINK "http://www.time.com/time/letters/email_letter.html" �Frances Romero� 


"This is not a black holiday; it is a people's holiday," said Coretta Scott King after President Ronald Reagan signed the King Holiday Bill into law on Nov. 2, 1983. But in the complicated history of Martin Luther King, Jr Day, it has only recently been a holiday for all the people, all the time.


Fifteen years earlier, on April 4, 1968, Mrs. King had lost her husband, the � HYPERLINK "http://www.time.com/time/topics/martin-luther-king-jr/0,30939,,00.html" \t "_blank" �Rev. Martin Luther King Jr.� to an assassin's bullet. In the months after the death of the civil rights icon, Congressman John Conyers Jr. of Michigan introduced the first legislation seeking to make King's birthday, Jan. 15, a federal holiday. The King Memorial Center in Atlanta was founded around the same time, and it sponsored the first annual observance of King's birthday, in January 1969, almost a decade and a half before it became an official � HYPERLINK "http://www.time.com/time/magazine/article/0,9171,921355,00.html" \t "_blank" �government-sanctioned holiday�. Before then, individual states including Illinois, Massachusetts and Connecticut had passed their own bills celebrating the occasion.


The origins of the holiday are mired in racism, politics and conspiracy. Three years after Conyers introduced preliminary legislation in 1968, the Southern Christian Leadership Conference — which King headed from its inception until his death — presented Congress with a petition signed by more than 3 million people supporting a King holiday. The bill languished in Congress for eight years, unable to gain enough support until President Jimmy Carter, former governor of Georgia and the first Democratic President since Lyndon Johnson, vowed to support a King holiday. 


Reinvigorated by the President's support, King's widow, Coretta, testified before joint hearings of Congress and organized a nationwide lobby to support the bill. Yet in November 1979, Conyers' King-holiday bill was defeated in the House by just five votes. Coretta continued her fight for approval of a national holiday, testifying before Congress several more times and mobilizing governors, mayors and city council members across the nation to make the passage of a King-holiday bill part of their agenda. Singer Stevie Wonder became a prominent proponent and released the song � HYPERLINK "http://www.youtube.com/watch?v=rszcDrVeu3Q&feature=related" \t "_blank" �"Happy Birthday"� in 1980 — it became a rallying cry. He and Coretta went on to present a second petition to Congress, this one containing 6 million signatures of support. Their work finally paid off when the House passed the bill with a vote of 338 to 90.


The bill faced a somewhat tougher fight in the Senate, however. In an opposition campaign led primarily by Republican Senators John P. East and Jesse Helms of North Carolina, some attempted to emphasize King's associations with communists and his alleged sexual dalliances as reasons not to honor him with a federal holiday. As part of his efforts, on Oct. 3, 1983, Helms read a paper on the Senate floor, written by an aide to Senator East, called "Martin Luther King Jr.: Political Activities and Associations" and also provided a 300-page supplemental document to the members of the Senate detailing King's communist connections. Some Senators expressed outrage over Helms' actions, including New York's Daniel Patrick Moynihan, who threw the document to he ground, stomped on it and deemed it a "packet of filth."


Arguing that any person opposing a King holiday would automatically be dubbed a racist, Helms urged the Senate not to be bullied into elevating King to "the same level as the father of our country and above the many other Americans whose achievements approach that of Washington's" by making him one of the few individuals honored by a federal holiday. The day before the bill passed the Senate, District Judge John Lewis Smith Jr. denied Helms' request to unseal FBI surveillance tapes of King that were due to remain sealed until 2027. President Reagan signed the bill into law in November 1983 and the first official holiday was observed on the third Monday of January 1986. 


At the time, only 27 states and Washington, D.C., honored the holiday. Most famously, all three Arizona House Republicans including current Senator and former presidential candidate John McCain, voted against the bill in '83. The state did not vote in favor of recognizing the holiday until 1992, not only rejecting pleas from Reagan and then Arizona governor Evan Mecham but also losing the NFL's support when the league moved Super Bowl XXVII from Sun Devil Stadium, in Tempe, to California in protest. Arizona was not the only state openly contemptuous of federal law. In 2000, 17 years after the law's official passage and the same year it pulled the Confederate flag down from its statehouse dome, South Carolina became the last state to sign a bill recognizing Martin Luther King Jr. Day as a paid holiday.








1.  When was the first legislation introduced to honor the fallen civil rights leader?








2. How many signatures did the supports of the holiday gather and present to Congress?  Is this significant?  Why or why not?








3.  Who was vehemently against the holiday?  Explain why they took that position.








4.  When did Martin Luther King Day become a holiday?
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270 Electoral Votes Needed For Victory








Nominee�
� HYPERLINK "http://en.wikipedia.org/wiki/George_W._Bush" \o "George W. Bush" �George W. Bush��
� HYPERLINK "http://en.wikipedia.org/wiki/Al_Gore" \o "Al Gore" �Al Gore��
�
Party�
� HYPERLINK "http://en.wikipedia.org/wiki/Republican_Party_(United_States)" \o "Republican Party (United States)" �Republican��
� HYPERLINK "http://en.wikipedia.org/wiki/Democratic_Party_(United_States)" \o "Democratic Party (United States)" �Democratic��
�
Home state�
� HYPERLINK "http://en.wikipedia.org/wiki/Texas" \o "Texas" �Texas��
� HYPERLINK "http://en.wikipedia.org/wiki/Tennessee" \o "Tennessee" �Tennessee��
�
Running mate�
� HYPERLINK "http://en.wikipedia.org/wiki/Dick_Cheney" \o "Dick Cheney" �Dick Cheney��
� HYPERLINK "http://en.wikipedia.org/wiki/Joe_Lieberman" \o "Joe Lieberman" �Joe Lieberman��
�
Electoral vote�
271�
266�
�
States carried�
30�
20 + � HYPERLINK "http://en.wikipedia.org/wiki/Washington,_D.C." \o "Washington, D.C." �DC��
�
Popular vote�
50,456,002�
50,999,897�
�
Percentage�
47.9%�
48.4%�
�
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The final outcome of the election of 2000 was a narrow Bush victory. 





1. Why was Bush declared the winner in the election of 2000?

















2.  Who won the popular vote?




















3.  If the state of Florida was undecided who would win the election?  How can you be positive about your decision?
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The Butterfly Ballot
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Justice Stevens:


What must underlie petitioners’ entire federal assault on the Florida election procedures is an unstated lack of confidence in the impartiality and capacity of the state judges who would make the critical decisions if the vote count were to proceed. Otherwise, their position is wholly without merit. The endorsement of that position by the majority of this Court can only lend credence to the most cynical appraisal of the work of judges throughout the land. It is confidence in the men and women who administer the judicial system that is the true backbone of the rule of law. Time will one day heal the wound to that confidence that will be inflicted by today’s decision. One thing, however, is certain. Although we may never know with complete certainty the identity of the winner of this year’s Presidential election, the identity of the loser is perfectly clear. It is the Nation’s confidence in the judge as an impartial guardian of the rule of law.
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