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Transforming Guidelines is developed to do two things for your classroom community.  It is 

designed to build relationships and improve student results.  The best thing about these 

outcomes is you get to focus on what “student results” you want to improve.   

There are strategies presented in the following lesson plans that will effectively build stronger 

relationships in your school’s community.  In building relationships, several things will begin to 

happen.  Office referral rates will drop.  There will be more time to teach.  Grades and test 

scores will rise.  The curriculum focuses on building relationships as this entrenches us into a 

sense of community and belonging. 

There are many researchers providing data that suggests a student’s sense of belonging 

significantly impacts grade and behavior results.  If there is a high sense of belonging, grades 

and test scores increase compared to a similar student experiencing a low sense of belonging. 

There is no magic behind these lessons.  It takes your time, dedication, and perseverance.  The 

lessons are designed to be “front loaded” at the beginning of the year or semester and 

maintained throughout.  Over a month if persisted, classroom relationships will bond 

stronger—the sense of belonging will increase. 

Hold high expectations.   

Relationships are needed, more than ever, in today’s information filled, fast moving culture.  

Relationships are the web that we all crawl along. 

 

 

Transforming Guidelines is embedded with Restorative Justice (RJ).  RJ embodies three core 

values:  respect, responsibility, and relationships.  The goal with this curriculum is to develop a 

sense of belonging for students.  Lynley Anderman’s Research, among others, supports a sense 

of belonging as positively impacting a number of school performances, such as grades and 

motivation.  
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Lesson Overview 

The curriculum is delivered over six lessons during the first quarter of the school year.  The 

lessons are coordinated with Bully*, an illustrated novel designed for the 7th and 8th grade 

reader.  Subsequent lessons are recommended to continue the education over new periods or 

quarters throughout the school year.  Included in the booklet are additional facilitation 

resources should you wish to incorporate new tools into your established curriculum and 

teaching style. 

Beginning with Lesson One, the class creates Guidelines, which will be developed and used 

throughout the lessons and school year.  Guidelines are used by groups everywhere to establish 

expectations and rules by which people within the groups work.  Creating effective guidelines 

will have a huge impact on group efficiency and a sense of community for the group members.  

Your classroom guidelines should be posted as a visual for students to see daily.  This will 

remind students of the commitments they have made and it serves as a reference when 

unacceptable behavior is presented. 

Non-negotiable Guidelines 
It is within these guidelines that you will want to establish two to four non-negotiable rules for 

the classroom and present them on day one of the school year.  Your non-negotiable rules 

should have clearly outlined consequences and you must be able to immediately enforce your 

rules.  These rules should be black and white and there should be a concrete reason for them.  

Non-negotiable guidelines may refer to a school policy that reached beyond the classroom.  

One example of a clear, non-negotiable rule is; “Putting down the ideas of others will not be 

tolerated.  If I see this happen, I will ask the offender to leave until he or she can come back and 

make an honest and mature apology to the offended individual and to the class.  If I hear of this 

happening, I will confront the offending party and give a verbal warning.  If I hear of it 

happening a second time, I will ask the offending party to leave until he or she can be mature 

and offer an appropriate apology.” 

Guidelines will be created throughout each lesson in this curriculum.  By establishing Non-

negotiable guidelines (and enforcing them immediately when someone steps out of line) you 

establish classroom control and respect.  These are the necessary guidelines you need from 

each student in order for them to enjoy your class. 

*This curriculum is suitable for any novel that offers authentic literacy and new perspectives to 

discuss. 
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Bully 
Bully is an illustrated novel designed for the 7th and 8th grade reader.  

The illustrations allow the reader to see the non-verbal communication 

of the characters and the narrative has each character speaking directly 

to the reader.  Throughout the story, readers will observe character-to-

character dialogue and then “hear” the characters’ personal thoughts 

and inner voices as they are challenged with certain relationships. 

It is the educator’s job to identify real life scenarios that may parallel the 

story’s experiences and to include those scenarios in the discussions for 

further learning. 

 

 

 

 

Additional suggestions for novels can be found at 

www.MiddleSchoolCounselor.com/affiliate/novels 

and include popular graphic novels with great 

teachable moments and exciting perspectives.  

http://www.middleschoolcounselor.com/affiliate/novels
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A few definitions before we begin 

Listening: 

Listening is a life skill that incorporates hearing what other people say to us.  Listening, in the 

context of the following lessons, includes maintaining a silent mind and listening with the entire 

body.  It is important to teach and model the ability to listen without developing another 

question or response in our minds while another is talking.  Feel the words as well as hear 

them. 

Empathy: 

Empathy is simply the ability to feel what another person feels.  We often achieve this through 

observing non-verbal body language such as facial expressions.  When we completely listen, 

empathy becomes natural and many times feelings can become contagious.  For example, 

laughter has a way of spreading uncontrollably throughout a classroom.  Connecting with 

another individual is also important to empathy.  We are more likely to feel what another 

person is feeling if we can identify some similarities between us. 

Talking Story: 

Talking story relates to one’s ability to communicate with people through word choice and 

voice control.  We can communicate boisterously about our favorite football team, but how do 

we tell one of our classmates that their recent actions made us feel inferior?  In our lessons we 

emphasize speaking about our truths.  We perceive the world through our own eyes and when 

discussing this perspective we cannot generalize and we must use “I” statements. 

Sympathy: 

Sympathy, in the context of these lessons, is empathy with a desire to bring the person along 

into a better situation.  In order to be able to do this, we must care, have the ability to feel what 

the other feels, and be able to communicate our intentions effectively.  Once community 

members gain sympathy for others, positive growth is natural. 

Talking Circle: 

A talking circle is a practice of restorative justice.  It is simply a venue for groups to 

communicate and come together at a scheduled time to connect and share.  Talking Circles 

make great rituals and they pay for themselves in saved time over the school term.  By offering 

a venue for students to discuss classroom issues together, a sense of belonging is created 

among the students.  Research has shown that students, when belonging to a classroom, tend 

to act out less and take more responsibility for the environment of the class.  Increase your 

students’ sense of belonging and responsibility to their classroom and classmates and you gain 

time for teaching and classroom activities.  
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For your preparation 

Facilitation is an educational tool that is needed for this curriculum to be delivered and received 

appropriately.  The techniques do require different expectations and skills than those used to 

deliver a lesson in your focused discipline. 

Being a facilitator means that you make the students’ abilities to gain insights and learn lessons 

easier; however, you cannot control nor force the outcomes.  Your main tools are focused and 

timed questions.  Questions can guide students to find the answers within themselves and this 

is very much the expectation when utilizing this curriculum. 

Preparing the Lesson—Four Steps to Success 

Step One—Dream Big 

The very first thing we must do to be successful educators is to dream.  Take time before your 

school year begins to dream about the ideal school year.  Write some of your dreams down on 

paper so you can refer to them during the school year and compare notes with the end of year 

outcomes.  Some questions to help guide you in the creation of your dreams are: 

 What are the students saying as they leave class for the last time this year? 

 What are the outcomes to key results you want to achieve (student grades, evaluations, 

etc.)? 

 What are other teachers saying about your class and you as a teacher? 

 How are you feeling at the year’s end? 

There are no wrong answers to these questions.  Take some time to dream big.  Your practical, 

day-to-day behaviors will stem from these dreams.  What could you accomplish if you knew you 

could not fail? 

Step Two—Using the Circle Format 

Facilitation occurs best when using the circle as a format.  Prior to the lesson beginning, have 

the room arrangement accommodate the circle format.  You may have to arrive early, seek 

student volunteers, or be able to have support staffs assist with this preparation. 

Why Circles? 

Each lesson utilizes a circle format. 

Circles have been used since people began to congregate.  They offer equal footing for 

everyone as people can see one another and they can all be heard.  



12 P a g e  

 

Notes  



13 P a g e  

 

The circle says “we are here together, as equals, to communicate.”  The circle is a fundamental 

practice of restorative justice.  It focuses energies on the tasks at hand while emphasizing 

respect in relationships.  As an educator, circles may present an initial discomfort as they do 

equalize the teacher-student relationship.  You are no longer at the head of the class and this is 

very important for students to see and to feel.  Accept this and know that you will maintain 

respect and authority as an adult and as you play the role of facilitator. 

Students and educators alike may not have much experience with learning 

together in circles.  This will be an important aspect to address prior to beginning 

the curriculum.  Activities are offered in the “Pre-Teaching Circles” section of the 

curriculum and these activities should be used to increase effectiveness of the 

following lessons. 

Consider seating arrangements for the lessons ahead of time. 

When using the “Pre-Teaching Circles” activities, you will be able to observe students working 

well with certain people while distracting others.  Since the curriculum focuses on relationships, 

this small attention to detail can have a major impact on the lesson’s outcome.  Consider the 

following: 

 Avoid placing people in conflict across from one another or directly next to one another 

 Select your seat, as well as that of your co-facilitator (if you have one), with purpose 

o A co-facilitator should sit opposite of you for communication throughout the 

lesson 

o You may choose to sit next to a student who is traditionally disruptive, as this 

could assist in correcting unruly behavior quickly.  Or you may choose to sit next 

to the class leader, which will position you with the individual the class respects 

and follows. 

 Split up close friends and groups when the intention is to encourage additional or new 

connections 

Step Three—Setting Tone 

Prior to the lesson beginning, you will want to pay particular attention to setting the proper 

tone for the lesson at hand.  You have undoubtedly heard about setting the tone of meetings 

(or have discussed the “tone” of meetings you have participated in) and authors constantly use 

language to set the tone of voice within a story line.  As educators, setting the tone of your 

lesson has a huge impact on the outcome and success of that lesson. 

You must intentionally set the tone in your classroom.  The tone should be in line with your 

dream outcomes for the lesson and classroom community.   
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How do we set tone? 

We set tone by: 

1. Selecting the words we use and the way we deliver those words  

2. Preparing the greetings and closings we use in our classrooms ahead of time 

3. Using pronouns (“I, you, we” versus “students will, the class must…etc.”) 

4. Being intentional with our non-verbal communication.  For example, our clothing, 

hairstyle, energy level, smile, and eye contact will all play a role in how our students 

“hear” our teachings. 

5. Sequencing our information with purpose.  For example, introducing the dream 

outcome for the lesson first will emphasize the expectations and set a different tone for 

success than introducing the first step of a lesson. 

6. Establishing effective, clear, non-negotiable rules, as well as consequences students will 

experience for not following those rules.  The rules must be established on day one of 

the school year and students must understand why the rules exist and why they are non-

negotiable.  It is critical to follow through when behavior steps over the line of these 

rules. 

7. Using successful rituals—daily activities the students can count on with certainty. 

Step Four—Establishing Classroom Rituals  

Classroom rituals are activities that happen every day. They may occur at the beginning, middle, 

or end of class but they usually occur around the same time each day.  For example, many 

schools in the United States will recite the Pledge of Allegiance as a morning ritual.  Some 

educators will ask a question for discussion to help focus students at the beginning of a class, 

while others may start the class period with a simple roll call.  The key in effectively using rituals 

to help set classroom tone is to be intentional. 

 How do your rituals help the students make the transition from home to your classroom 

(or from the previous class to yours)?   

 How do the rituals help students to focus on the work to be done during the school day 

or class period?   

 What rituals should you add and what ones should be eliminated in order to set an 

effective tone for your lessons? 

Some examples of rituals which may assist you and your students to transition are: 

 Beginning each class with a question — the question should be related to the lesson 

topic and should be open-ended to allow for thoughtful exploration among students. 
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 Reciting a song or poem that relates to the class in some aspect — this would typically 

occur at the beginning of class. 

 Opening or closing each class with a flurry — a flurry is when you allow one minute for 

everyone in the class to exchange high-fives or handshakes with everyone else in the 

classroom, including guests. 

 Simply playing music to welcome the students and/or dismiss them — using the same 

song(s) will add consistency and help condition students to your classroom.  Consider it 

your theme song. 

During the Lesson 
If you have properly set up the lesson, most of your heavy work has been done. 

During the lesson, it is important to let go of a bit of control.  When using the circle format you 

allow the students to take on more responsibility for the class and lesson outcome.  Proper 

preparation, tone setting, and maintaining high expectations will ensure the lesson is effective.  

There must be room for “teachable moments” and if opportunities arise, they should be 

followed.  This allows relationships to develop and students’ sense of responsibility within the 

classroom to grow.  While you should not fully control students’ answers to questions or where 

the conversations lead, you should, however, maintain control of the classroom with regards to 

behavior and respect by enforcing the non-negotiable rules you establish on day one of the 

school year. 

During the lessons, your main responsibilities are to observe student behaviors and to guide 

conversations with your questions and insights. 

Observing Students 

During a conversation you may observe students becoming anxious, upset or removed, or you 

may notice a myriad of other emotions playing out through verbal and non-verbal 

communication.  Since building relationships is the focus of circle discussions, this observation 

becomes very important to the success of the lesson.  As the educator, it is very important for 

you to be sensitive to the students’ reactions and emotions.   

Emotions do make learning sticky; however, there is a delicate balance that you navigate each 

day in your classroom. 

You want to sympathize with your students.  You should constantly observe with the intention 

of feeling what a student feels while wanting to bring him or her along into a better place.  In 

order for you to make appropriate observations, you must first take the time to know your 

students.  The activities in “Pre-Teaching Circles” will assist with this, as will taking time to have  
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conversations with each student in your class.  Remember that before we can sympathize with 

someone else, we must know how they feel and be able to empathize, but before we can feel 

empathy, we must have some similarities and connections. 

Proper and effective observation occurs when we allow feelings into the process.  As you watch 

and listen to students speak and interact within these lessons, stop thinking.  Instead, focus on 

the feelings you have for moments at a time.  In doing so, your mind is processing the 

observations on a deeper level than pure thought.  As presented in Lesson Two, listening fully 

requires that you not prepare additional questions or responses while another person speaks to 

you.  Observe with your entire body.  This includes feeling. 

Words of Caution 
This section will outline a few scenarios that are best avoided in the classroom.  Strategies are 

included to help you avoid them altogether or to steer the group away from them should the 

scenarios present themselves. 

The lessons in this curriculum are designed to build relationships.  When building relationships 

and interacting with people, emotions can rise and grow strong.  This can make the lesson 

extremely powerful as successful learning is associated with emotions; however, there is a 

balance that must be controlled and managed.  The lessons are not therapy sessions and, as a 

facilitator, you may be unaware of students’ background experiences, which can amplify 

feelings.  Proper observations on your part will ensure that you give attention to students who 

need it and reduce the risk of emotions escalating to a destructive level. 

What to avoid? 

 Avoid any power struggle with your students.  Using the circle, you are agreeing to sit 

with your students on an even plane.  In order to maintain your authority and control of 

the classroom, you must outline your non-negotiable rules and establish the 

expectations you have for your students at the very beginning of the school year.  

Remind your students of the rules and expectations at the beginning of each lesson in 

order to reaffirm them and solidify learning. 

 Avoid being right all of the time.  During the lessons, allow the students to win a few of 

the outcomes.  This will increase your authority and respect.  Interject your thoughts 

and suggestions and allow the class to make decisions on occasion.  This will help to 

teach effective decision making and will increase buy-in from the students. 

 Avoid a Conflict Circle and Downward Spiral Conversation.  These can be avoided with 

observation, questions, and attention to the non-negotiable rules you have established.   
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Conflict Circles 

A conflict circle, as described by Mary Wood and Nicholas Long in their book “Life Space 

Intervention, Talking with Children and Youth in Crisis” is created by a student experiencing 

stress to the point of acting on that stress.  The student presents an inappropriate behavior 

such as joking, disrupting, or making fun of another’s comments.  This behavior then causes a 

ripple effect with other students, leading to more inappropriate behavior that continues to 

increase stress.  Observation is a main strategy to help the class avoid the conflict circle.  As you 

observe the students, you are looking for signs of discomfort.  While many signs exist, some 

may include:  shuffling feet, looking down, laughing nervously, making eye contact with other 

friends, or rubbing palms together.  Knowing your students will make you a more effective 

observer.  As you notice this behavior you must ask “what is creating the stress?”  Your plan of 

action then comes from this observation.  Consider the following strategies for disrupting the 

conflict circle: 

 Identify with the student experiencing stress—for example you may say, “Tim, it looks 

to me like you are angry.  Is this so?  Tim: ‘Yes’  You: Well I do not blame you.  I would be 

angry too if I were in your situation.  How can we make this better for you?”  By calling 

out the emotion and validating it for the student you offer space for it to come into the 

circle and be dealt with as opposed to ignored.  You can then move forward to dealing 

with the current situation. 

 Ensure that students use “I” statements and that they do not focus on other classmates’ 

behaviors in general.  If a specific action is causing stress, students must know that it has 

nothing to do with the person who presented the behavior—it was only the actions.  It 

is important to have students be very specific when referring to another person’s 

actions. 

 Break up the moment with music, games, or stretching.  It will be good to move around 

should the circle become too intense.  Have something on hand that you can quickly 

present at any moment. 

 Never personally engage yourself in a conflict with a student—let it go. 

Downward Spirals 

A downward spiral conversation as described by Benjamin and Rosamund Zander in their book, 

“The Art of Possibilities” is the type of discussion that does not drive forward to your desired 

outcome.  In fact, it drives away from the outcome.  The downward spiral conversation is 

highlighted by generalizations and focusing on boundaries, limitations and competition.  For 

example, a statement such as “the administration will never support us in doing that activity,” 

or “that group is always putting us down,” can be the beginning to a downward spiral 

conversation.  The more attention we give to boundaries, the more “real” our boundaries 

become.  Consider the following strategies to disrupt the downward spiral: 
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 Focus on the facts.  What exactly is being seen and experienced?  Often, the facts 

present a simpler reality and when we delineate the facts, we have the power to then 

focus on what we can do that would change the situation. 

 Interrupt and reframe the conversation.  Point out where you feel the conversation is 

headed and ask if this can be affirmed by anyone else. 

 Ask a new question taking the conversation in a new direction. 

Using Questions 
Questions are the ultimate tool of a facilitator.  They can help guide conversations to desired 

outcomes and they can change the direction of a conversation.  A couple of guidelines to using 

questions effectively are: 

 Use a majority of open-ended questions.  These questions begin with “what” and “how” 

or “tell me about…”  Open ended questions will allow space for dialogue and sharing.  

Closed ended questions do have an important place, especially when making decisions; 

however, they limit discussion.  At the end of a lesson, when deciding on the key take 

away points, use a close ended question, such as, “Can everyone agree to follow these 

guidelines?” 

 As the facilitator, you can interrupt the conversation anytime to interject a new 

question.  Set yourself up at the beginning of the lesson with a non-negotiable rule such 

as, “As the facilitator/teacher, I have the right and obligation to interrupt the discussion 

at anytime I feel the need.”  This will allow you more control and, if you notice a 

downward spiral or inappropriate discussion, you can interrupt and ask a new question 

which can spin the conversation 180 degrees. 

 Allow the students to ask questions of one another and encourage the open-ended 

format.  This will increase participation and responsibility. 

Closing the Lesson 
At the lesson’s closing take a few moments to reflect on the experience.  Some questions you 

will want to consider are: 

 To what extent did we meet the objectives for this lesson? 

 What went very well?  What could have been better? 

 Where should we begin for the next lesson? 

It is very appropriate for you to close the lesson by asking your students for feedback.  The 

above questions can work well to solicit ideas and input from your students and you can come 

up with others  
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or include a written evaluation for students to complete prior to leaving the classroom (or for 

homework). 

Facilitating is an evolution.  From lesson to lesson, you will learn more about your students and 

your own facilitation style.  Only through focused reflection can we learn and make changes to 

adapt the next lessons for increased effectiveness. 
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Additional Facilitation Tools 

The following is a short summary of tools facilitators often use to impact conversation and 
circles.   

Tuning In 
This is a powerful tool to help set tone and productivity for the lesson.  Tuning In can be asking 
a question and hearing from everyone, it can be singing a song or listening to a song.  Anything 
that can become ritual in the beginning of the lesson will work well to bring everyone into the 
lesson and it allows for adjustment time from home/bus to classroom.  A Huddle can also be 
used to tune in a classroom. 

Silence 
Need I say anything?  Silence can be uncomfortable for the facilitator as well as the students.  
We are not used to silence and, as a tool, it can create new dialogue and allow space for those 
who may choose more time to digest thoughts before participating in conversation.   

Huddles 
These are quick standing meetings.  They can be used to generate energy and get people out of 
their seats.  Huddles can be used to make decisions fast if they are not important group 
decisions.  They can also be short Talking Circles to utilize time efficiently.  Pull people into a 
small area with a low volume voice. 

Call and Response 
This is a highly effective teaching tool that helps hook the mind and keep students engaged.  
When I leave a word off the end of a sentence your mind will race to fill in the __________.  
And if you ask questions continuously throughout your conversation or presentation your 
students will stay in tune with you.  True or true?  One additional practice here is to ask your 
students to repeat a word or phrase.  What was that word? 

Thumb Temperature Readings 
Thumbs up, thumbs down, and everywhere in between.  This pulse-measuring tool is to 
ascertain what people think or feel and can be used in conjunction with a “likert-scale” type of 
question.  For example, “Thumbs up for absolute yes, down for no, and feel free to give me any 
grey….I am really excited about reading Bully.” 
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Spectrums 
A spectrum – also using “likert scales”  – is a visual aid tool for the class to learn what others 
view as important.  A spectrum tool can be used to discuss big topics, with students spread out 
along a classroom wall, standing under or near a sign representing their viewpoint.  For 
example, the responses “appropriate”, “depends”, “inappropriate”, and “abusive” can be used 
to learn about students’ views on a certain scenario that may be playing out in the classroom.  
This allows students to see how others feel and a dialogue can be initiated when students are 
standing at opposite ends. 

Humor 
Always helps with people. 

Music 
As a tool, music can create excitement and emotion and prompt students to become more 
engaged during a lesson.  Music can help tune in a classroom or interrupt monotony if people 
begin to shut down after sitting too long.  Many games can be played with music very quickly, 
which can increase blood flow and brain activity for the students and for you! 

Seating Arrangements 
Being intentional with seating arrangements helps focus students and foster conversations.  
You must know your students very well to be effective in using this tool. 

Talking Piece 
This is a tool to help people hold the floor and manage conversations.  The talking piece is used 
when the conversation topic is emotionally charged and for a circle with immature or 
inexperienced members.  The piece works best when it is creative and meaningful to the group.  
Consider discussing the piece and its symbolic meaning when presenting it to the group.  For 
example, if using a hollowed out egg as the talking piece, explain to the students that the egg 
represents trust.  Just as the egg can protect life, it is also very fragile.  Trust can build 
relationships and, like the egg, trust is also fragile so it is important to listen to the person 
holding the egg and pass the egg carefully. 

Questions 
Questions are the ultimate tool of a facilitator.  As previously discussed, the majority of a 
facilitator’s questions should be open-ended.  While there are many formats for asking 
questions, this curriculum focuses on the ORID model:  objective questions, reflective 
questions, interpretive questions and decisional questions.  A detailed explanation of the ORID 
model can be found in “The Art of Focused Conversation” (2004) edited by R. Brian Stanfield. 
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Lessons 

All six initial circles should occur during the first quarter of the school year and in conjunction 

with Bully.  Throughout the lessons, students and teachers will develop classroom guidelines, 

which may be added to or altered as the school year progresses.  The guidelines will serve as a 

reminder of acceptable behavior in the classroom.  They should be referenced daily to help 

students understand how the rules apply to their behavior.  It is recommended that the 

guidelines be posted in a visible location within the classroom or hallway.   

Pre-teaching Circle Activities 

These activities will be important to develop awareness and comfort when working with groups 

in circles.  They will also develop connections among your students and with you as the 

educator.  These connections will be important for the following lessons.  

Lesson One 

Introduces the reading material and summarizes how the class will utilize the book and how 

students will be held accountable for the work to be done.  The classroom guidelines will be 

introduced at this point and initial thoughts will be documented. 

Lesson Two 

 Utilizing the readings and experiences within the book, this lesson focuses on Listening as a 

skill.  The lesson breaks down listening into learnable, intentional actions for students to 

practice and identifies vocabulary for students and teachers to use in recognizing skill 

development.  Guidelines will be created regarding listening in the classroom. 

Lesson Three 

The third lesson introduces Empathy and learnable skills.  Using experiences in the reading, 

students will discuss and experiment with feeling empathy.  Vocabulary will be established and 

action items will be discussed to further learning.  Guidelines will be created regarding empathy 

in the classroom. 

Lesson Four 

Telling your personal story is the lesson encapsulated with this discussion.  Students will learn 

how to tell their story, however emotionally charged it may be, to others in a way that will be 

heard.  Using characters from Bully as case studies, students will decide what is important to 

them with regards to telling stories that other people can hear.  Guidelines will be created 

regarding the telling of personal stories in the classroom. 
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Lesson Five 

This lesson introduces Sympathy and learnable skills and builds upon all of the skills learned in 

the previous lessons. 

Lesson Six 

The sixth lesson summarizes the reading of Bully and outlines Talking Circles.  Talking Pieces are 

also introduced. Experiences from the book will guide discussions and the class will decide what 

to add or take away from the guidelines. 

Follow-Up Lessons 

Additional circles at the beginning of every period or quarter offer an excellent opportunity to 

re-establish your tone for the year and to check in with students.  A review of the guidelines 

and their appropriateness is very valuable and should be completed in a circle. 
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Introducing Circles 

This section outlines a few key resources and steps to introducing circles.  It is important for 

groups (and for you) to have comfort working together in a circle format as this can be new to 

many students. 

At the bottom of this section are some online resources for you to access short lesson plans and 

activity ideas that will make great circle experiences.  Some favorite activities of Life Skoolz are 

included in this guide.  In general, some things for you to consider are: 

 Begin with fun games and activities and keep the expectation light.  It is more important 

in the beginning for you and the students to have an enjoyable experience working 

together in circles.   

 Use the circles to attend to other classroom responsibilities.  For example, conduct roll 

call or a class dismissal ritual from the circle format.  Bringing the circle into a daily ritual 

will assist in increasing the comfort for everyone very quickly. 

 As comfort increases, step into additional activities that will help students build 

connections and trust.  Also, see Trust Sequences online for ideas on how simple, non-

physical activities can build trust. 

 Use games that you have played as a kid or know well.  Once you gain experience, new 

games will come easily. 

 When you attempt new activities, take time to play through the introduction and 

instructions in your mind before presenting to the student group.  Mentally “practicing” 

the introduction may help you avoid stumbling through it and will allow you to set the 

proper tone for the activity. 

Fun games for energy, trust and getting to know one another: 

 Pass the Knot — Using music, arrange the class in a standing (or sitting) circle and have a 

rope long enough to extend to everyone in the circle.  Tie the two ends of the rope 

together, creating a large knot.  As the music plays, the students pass the knot.  When 

the music stops, the student with the knot shares something with the class.  As the 

facilitator, you will select the question to be answered.  For example, “Share one thing 

you did over summer break (or the weekend)” or “Share one thing about you that no 

one else knows about.”  Once the student answers, the music begins again and the knot 

is passed.  You can observe to ensure that everyone shares at least once. 

 Subway — In a circle, individuals pick a partner who is standing directly across from 

them.  Everyone must have a pair and then the story begins.  Choose a city with a   
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subway that you are comfortable with and that the students can relate to.  Begin with a 

narrative, “You are in New York City!  The buildings tower over you as you hustle along 

the sidewalk to work.  People are everywhere and the smell of bagels and coffee (insert 

whatever you like here) permeates your nose. Next time I say “go” I want you to pass 

through the circle as if you are headed through the crowded subway.  You are in a rush 

and heading to your job/home/etc. and you simply are passing by…go!”  (The circle then 

rearranges itself with everyone on opposite sides)  The story continues, “Now you head 

through the subway again.  Since you travel this route every day at about the same time, 

you are beginning to recognize this individual (partner).  When you pass through today, 

you give some recognition - a head nod or “hello” or whatever would make sense for 

you…ok, go!” (You run this scenario about 6 times, as long as it stays fun. Each time you 

increase the familiarity within the scenario.  Begin with no recognition and continue 

until the student is experiencing an elaborate reunion with a wonderful friend he or she 

has not seen for several years.  This is role modeling how we interact with friends and 

projects the students into the future as adults with jobs, family, etc.)  For a full lesson 

plan write up, visit lifeskoolz.com and search under “School Resources.” 

Pre Teaching Empathy 
During the introduction time of teaching circles, empathy can be introduced to put in place a 

powerful foundation.  Creating opportunities for people to connect and see similarities among 

one another will provide an excellent foundation for empathy to develop. 

It is easier for someone to feel empathy for another when similarities and connections have 

already been established.  Connecting students to other students with similarities is an 

excellent focus for the initial circles.  Playing games that have students share small pieces of 

who they are or what they have done in the past will increase connections quickly. 

Some activities that will support this are: 

 Have you Ever?—each student stands in circle with an item such as a notebook or water 

bottle at their feet to mark the position.  One student stands in the center of the circle  

(without a marker) and asks a question which is true for him or her.  For example, a 

student may ask, “Have you ever visited the Grand Canyon?”  All students who answer 

“yes” must move about the circle, finding another marked position, leaving one student 

without a maker.  That person gets to ask the next question. 

 Using Diads and Triads to discuss summer break events or other similar topics – break 

up students into groups of two (diads) or three (triads) and offer time for the small 

groups to talk and share stories.  Walk amongst the groups and ask additional questions 

to further the conversations, if necessary, and then reconvene in a large circle or huddle   



38 P a g e  

 

Notes  



39 P a g e  

 

and ask for people to share stories.  Allow the conversation to flow freely when other 

students begin to connect—“Oh yeah, that reminds me of when I….” 

 Two Truths and a Lie—students create three sentences about themselves, two are 

truthful and one is a lie.  In a circle, discuss the sentences with the entire group and try 

to guess which statements are true.  Alternatively, you can also post the statements  on 

the wall and let students read them over a period of three days during breaks and have 

each person try to “guess” which student each group of statements represents.  (You 

can also do this with baby pictures.  (This can be really fun with your colleagues for the 

educator’s break room!) 

Activities that allow students to discuss their assumptions surrounding others’ emotions will 

assist them in validating and understanding fully what someone may be feeling.  Emotions can 

be expressed through non-verbal communication.  With practice and by obtaining validation 

from others, we learn to understand the facial and body expressions of many emotions.  We 

can practice this in class by watching a silent movie.  Students then talk about the emotions 

being observed.  Discussing what one student perceives to be a certain emotion compared to 

what another student perceives is a great way to test assumptions.  Additional activities to 

assist students in recognizing non-verbal communication are: 

 Charades—assign an emotion for a student to act out in front of the class and ask the 

other students to identify which emotion is being portrayed.  Discuss the non-verbal 

signs that prompted the students to guess a particular emotion 

 Play acting and role modeling—this gives students a chance to practice and model 

different emotions in a safe environment.  Through role playing, students will 

understand more deeply how they appear to others when feeling a particular emotion 

and the students will gain practice in identifying those emotions in other people 
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Objectives: 

 To identify and begin to establish the tone for each circle  

 To introduce Bully(or other reading) and identify what the students will be accountable 
for with regard to lessons and readings 

 Begin to explore and develop classroom guidelines 

Procedures: 
3 minutes Welcome everyone to the circle.  If you have not used the circle prior to 

this lesson, take a moment to explain why the circle format is being used 
and how it will be used throughout the reading of Bully.  Introduce the 
creation of classroom guidelines and include a review or introduction of 
your classroom’s non-negotiable rules.  Inform the students that they will 
be helping to create two initial guidelines as part of this lesson and they 
will continue to develop and add to the classroom guidelines over the next 
few weeks. 

 
5 minutes Present the above quote by Henrik Ibsen.  Ask for thoughts on the quote 

and solicit ideas from the students as to why it is presented or how it 
relates to the class. Provide your thoughts first to role model and set the 
tone.  Take notes, or ask your class how to best capture their ideas as this 
will begin to set the “tone” for student responsibility and the creation of 
additional class guidelines. 

 
10 minutes Introduce Bully.  Pass out the book and read the “letter to students” aloud, 

or in small groups.  Follow up by asking the students, “What stands out for 
you in this letter?” Small groups for discussion can work well.  If time 
permits, ask each student to answer. 

 
3 minutes Follow-up with, “What are your questions regarding Bully?” Answer 

questions, as appropriate and allow students to thumb through the book, 
observing the images, etc. 

“”A community is like a ship; 

everyone ought to be prepared to 

take the helm.” 

 
”—Henrik Ibsen 

Format and Required Materials: 
 Circle seating arrangement-

perhaps small groups 
 Copies of Bully or novel  
 Poster board for Guidelines 

presentation 
 

http://thinkexist.com/quotation/a_community_is_like_a_ship-everyone_ought_to_be/7798.html
http://thinkexist.com/quotation/a_community_is_like_a_ship-everyone_ought_to_be/7798.html
http://thinkexist.com/quotation/a_community_is_like_a_ship-everyone_ought_to_be/7798.html
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Circle #1 Continued: 

10/15 minutes At this point, move into the discussion of what is expected from each 
student—in specific actions—regarding the completion of work.  Begin by 
asking the students, “What do you expect from yourselves when 
completing work for Bully?” Be sure to take notes.  Offer your own 
expectations, of yourself, as an example and tone setter.  Reflect what you 
hear in summary after everyone has spoken.  Ask them if they would like 
to add to any of the “points” made by either you or other students.  This 
begins the formation of your classroom guidelines which will be used 
every day—and altered throughout the school year.  Your objective is to 
gain clarity on two points and ask, “Can we add these to our guidelines?” 

 
 During this conversation you may also want to ask “What do you expect 

from me when completing work for Bully?”  For example, on time grading 
may be one expectation they have for you. 

 
4 minutes Write out the guidelines for everyone to see, assign reading homework 

(pgs. 1-21) and dismiss. 
 
 
Extensions: 
 
5 minutes Provide a little time for students to look through the book’s illustrations.  

Have them choose one illustration that stands out to them and have each 
student explain why, while introducing the image.  Again, choose one for 
yourself and offer your thoughts first.   

 
Notes: 
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Objectives: 

 To view contrast between poor listening and great listening 

 To be able to identify successful listening behaviors and develop listening skills 

 Identify two skills for ongoing practice that will increase listening ability 

Procedures: 
5 minutes Form circle and have seating pre-arranged.  Bring the circle together by reviewing 

previous lesson’s guidelines.  Ask, “Would anyone like to suggest changes to these 
guidelines?”  Present the Hemmingway quote for discussion if you would like. 

 
5 minutes Ask the group, “What has happened in the book thus far?”  Go around the circle 

hearing from everyone.  Add insights and seek additional comments, as 
appropriate.  Use this time to model and discuss, if appropriate, great modeling 
skills. 

 
5 minutes Ask students to pair up (Dyads) and sit facing one another.   

 Inform the class that today’s lesson is about listening.   

 Once the class is arranged, ask the group to define “listening” or introduce the 
above quote for discussion. 

 Take notes on the answers.  Time may not permit each student to give an answer. 

3 minutes Instruct the pairs to take turns answering the question, “Who do you like best, 
Ivan or Derrick?”   

 For thirty seconds, one person should talk about his/her answer and the other 
person should purposely not listen.   

 After thirty seconds, switch the roles - the person first to talk should now not 
listen as the other student talks about his/her answer.   

 Encourage dramatic role playing—this can be demonstrated beforehand with you 
and an assistant playing the roles. 

3 minutes Now ask the students to discuss the question, “Who can you relate to most, Ivan 
or Derrick?” 

 Instruct the students  to listen to the person speaking.   

 Switch when appropriate.   

Format and Required Materials: 
 Large Circle and Dyads 

(pairs) 
 Bully—section one read 

Pgs. 1-21 
 

“I like to listen. I have learned a 

great deal from listening carefully. 

Most people never listen.” 

--Ernest Hemmingway 

http://thinkexist.com/quotation/i_like_to_listen-i_have_learned_a_great_deal_from/10737.html
http://thinkexist.com/quotation/i_like_to_listen-i_have_learned_a_great_deal_from/10737.html
http://thinkexist.com/quotation/i_like_to_listen-i_have_learned_a_great_deal_from/10737.html
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Circle #2 Continued: 
5 minutes Follow up with the experience by asking the following questions (this is usually 

an energy-filled discussion): 

 What was the difference in listening and not listening? 

 What does good listening look like? 
 
10 minutes Share your best definition of listening (refer to Definitions page) and have the 

group practice listening while also feeling the other person’s words.  Explain to 
the students that proper listening does not include thinking—“listen with the 
eyes, see with the ears.”  Run one more role-playing scenario with students 
feeling the words.  Then ask: 

 How can you increase your listening ability? 

 What are the benefits of great listening? 

 What two things can we do today that will help us become better listeners to 
0thers? 

 Once you have some consolidated thoughts, ask the students, “May we add 
these to our guidelines?” 
 

5 minutes Add to the guidelines as appropriate and review.  Hand out the next assignment 
(pgs. 22-38) and dismiss. 

 
Extensions: 
 
5/10 minutes Use a stop watch and ask the group to take turns within their Dyads to talk 

for a timed three minutes.  The topic can be a specific experience at school 
or over summer break—anything you deem to be something relatively 
comfortable to share.  During this time, the listener is instructed to use all 
the tips and practice listening as the speaker talks.  They can then be asked 
to quickly summarize the speaker’s main points to ensure proper listening 
took place. 

 
Notes: 
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Objectives: 

 To define Empathy and practice feeling what others feel 

 To introduce non-verbal behaviors and learn how to understand them 

 Identify two skills for ongoing practice that will increase the student’s ability to 
empathize 

Procedures: 
 
5 minutes Review current guidelines and seek additional input or changes.   

In your circle, introduce Meryl Streep’s quote and discuss its meaning.  Ask the 
group to define empathy and make your suggestions (or provide your ideas first) 
as appropriate (see Definitions).   

 
5 minutes Ask the group, “Where in the book have you seen emotion, and what is the 

emotion you have seen?”  Go around hearing from everyone.  
 
8 minutes Ask the group to get into groups of three (triads).  Each group will need a little 

space to work separately.  When in groups, ask the students to work together in 
picking out one image from the book that depicts an emotion.  Ask them to 
discuss the following questions: 

 What emotion is the image showing? 

 When have you felt this emotion? 

 How can you tell it’s a certain emotion versus another? 

Visit each station to assist and to ensure discussion is happening. 

5 minutes Bring the group back in a large circle.  Ask for input from each group to discuss 
the major points of conversation—hearing from every group. 

12 minutes Ask the group: 

 How important is it to feel what another person is feeling? 

 How do we feel what another person feels? 

Format and Required Materials: 
 Large Circle seating and 

Triads (small groups of 
three) 

 Bully—section two read 
Pgs. 21-38 

“”The great gift of human beings is 

that we have the power of 

empathy.” 

--Meryl Streep 

http://thinkexist.com/quotation/the_great_gift_of_human_beings_is_that_we_have/11557.html
http://thinkexist.com/quotation/the_great_gift_of_human_beings_is_that_we_have/11557.html
http://thinkexist.com/quotation/the_great_gift_of_human_beings_is_that_we_have/11557.html
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Circle #3 Continued: 
 

 Conclude with, “What two skills can we add to our guidelines to help us feel 
empathy for others?”  

 Add the important pieces to the classroom guidelines and ask for 
acceptance/change, etc. 

5 minutes Review the current guidelines, hand out next assignment (pgs. 39-64) and 
dismiss   

Extensions: 

10/15 minutes Utilizing an appropriate news clip or video segment, play the clip without 
sound to the class.  Have students focus on a particular actor during the 
entire play time.  During this experience, have each student write down all 
of the emotions they see from the actor.  Bring the group together to 
discuss observations.  This exercise is wonderful at emphasizing non-
verbal communication.  There is so much we communicate without ever 
talking.  How does this affect our class? 

 

Notes: 
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Objectives: 

 To develop skills of talking with other people 

 To introduce tools that will assist in difficult or emotionally charged conversations 

 Identify two skills for ongoing practice that will increase the student’s ability to talk 

Procedures: 
 
5 minutes Review current guidelines and invite students to challenge them or confirm that 

they need to continue to exist. 
 
7 minutes Invite everyone in the circle to answer, “What important thing must you do when 

telling a story to someone so you get heard?”  Go around, hearing from everyone. 
 
8 minutes In pairs, ask each person to talk about one of the book’s characters Instruct one 

person to speak at a time and remind the class of the guidelines and what has 
been discussed thus far regarding listening and empathy skills.  Discuss the 
following questions: 

 How does the character communicate what he/she thinks and feels? 

 If you could be in his/her shoes, what is one thing you would do to 
communicate your feelings better? 

15 minutes Bring the pairs back to a large group and discuss answers.   

 Take notes (have a student take notes) and write down the students’ answers 
regarding how they would communicate better.   

 Ask the group, “How realistic are these suggestions for our class?”   

 Begin to gain a commitment by asking, “What two ideas are the most 
important and effective?”   

 Take a vote by dots.* Review voting outcomes and ask about adding the two 
most popular ideas to the guidelines. 

“There is nothing so annoying as 

to have two people talking when 

you're busy interrupting.” 

-- Mark Twain 

Format and Required Materials: 
 Bully—section three read 

Pgs. 41-64 
 Stories to tell 
 Dots 

 

http://thinkexist.com/quotation/there_is_nothing_so_annoying_as_to_have_two/11506.html
http://thinkexist.com/quotation/there_is_nothing_so_annoying_as_to_have_two/11506.html
http://thinkexist.com/quotation/there_is_nothing_so_annoying_as_to_have_two/11506.html
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Circle #4 Continued: 

* Vote by Dots—pass out two dots to everyone in the class and have the list of the most 
popular ideas on a large piece of paper/board.  Ask each student to vote by 
placing dots near the two ideas he/she views as most important.  Students may 
double up and expend both dots on one idea if they choose; however, they may 
not tear the dots in half.  At the end of the voting, the ideas with the most dots 
win. 

5 minutes Review guidelines, hand out next assignment (pgs. 65-96) and dismiss.   

Extensions: 

15 minutes Telling our own story can often lead to having an uncomfortable conversation.  
These conversations are usually charged with emotions and, if approached 
incorrectly, they can be very volatile.  Yet they are very important to discuss.  
Each student should work independently and write down a scenario that is real 
for him or her, outlining an uncomfortable conversation opportunity.  The 
student should write at least three things he or she could do to approach the 
situation in a productive way.  As a group, discuss the ways in which people can 
approach these conversations and help each student simply create a plan—
without having them discuss their specific scenarios unless they choose to share 
with the class. 

 

Notes: 
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Objectives: 

 To introduce and define Sympathy 

 Identify two skills for ongoing practice that will increase the student’s ability to  
sympathize 
 

Procedures: 
 
5 minutes Review current guidelines.  Ask the students for confirmation or challenges to the 

current guidelines. 
 
5 minutes Ask the class to define sympathy.   

 Acknowledge answers and share your definition (see Definitions) for 
sympathy with regard to this lesson.   

 Ask for additional thoughts on the lesson’s definition.  

10 minutes Ask individuals to take a few minutes to write down which character they 
sympathize with most and explain why.  (Who can they relate to with feeling 
empathy and care about enough to help?) 

 After a minute, ask students to share. 

 Ask follow-up questions in large group or small groups: 
o Why do you sympathize with that character? 
o Why do you want to help that character? 
o How would you help him/her? 

 Ask the group, “What do you need to know, or have, before you can 
sympathize with someone?” 

15 minutes Ask in a large group and going around to hear from everyone; “How could we 
increase sympathy in our classroom and/or school?” 

  

Format and Required Materials: 
 Large group circle, small 

groups and huddle 
 Bully—section four read 

o Pgs. 67-96 
 

“No one has yet realized the 

wealth of sympathy, the 

kindness and generosity hidden 

in the soul of a child. The effort of 

every true education should be to 

unlock that treasure.” 

—Emma Goldman 

http://en.thinkexist.com/quotation/no_one_has_yet_realized_the_wealth_of_sympathy/150697.html
http://en.thinkexist.com/quotation/no_one_has_yet_realized_the_wealth_of_sympathy/150697.html
http://en.thinkexist.com/quotation/no_one_has_yet_realized_the_wealth_of_sympathy/150697.html
http://en.thinkexist.com/quotation/no_one_has_yet_realized_the_wealth_of_sympathy/150697.html
http://en.thinkexist.com/quotation/no_one_has_yet_realized_the_wealth_of_sympathy/150697.html
http://en.thinkexist.com/quotation/no_one_has_yet_realized_the_wealth_of_sympathy/150697.html
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Circle #5 Continued: 

 Stand group up in “huddle” (see Facilitation Tips) if you need more energy in 
the group. 

 Summarize what you heard the group discuss and ask for additional thoughts 
or comments.  Then pair down if possible to two new guidelines—or notice the 
guidelines already set. 

The goal of this conversation is to establish an additional 2 guidelines—however, 
the group may already have guidelines established that support sympathy as 
defined and discussed in this lesson. 

Add guidelines, as appropriate, and seek confirmation from the group. 

5 minutes  Review class guidelines, hand out the next assignment (pgs. 97-128) and dismiss.   
 
Extensions: 
 
5 minutes Extended Homework—outline a writing/video/art project for your students.  

Have them identify one person in their life (neighbor, little brother, etc.) that 
they want to help.  The assignment is to explain who they want to help, why they 
want to help him or her, and how they plan to help in the next few 
days/weekend/etc.  Have them bring a report or presentation into class at some 
appropriate time in the future. 

 
Notes: 
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Objectives: 

 To summarize and wrap up Bully 

 To adopt Classroom Guidelines and discuss future use 

 To outline next steps 

Procedures: 
 
5 minutes Review guidelines and seek feedback.  Notify students that the goal today is to 

adopt the guidelines for use in the classroom throughout the school year.  Allow 
time for questions and discussion. 

 
4 minutes Introduce your Talking Piece.  (See Facilitation Tools)  Pass it around and allow 

everyone to see it and hold it.  Talk about how to use it and what it represents. 
 
5 minutes Using the Talking Piece ask, “How did the book’s ending make you feel, and 

why?” Passing the Talking Piece, ask each student to respond. 
  
5 minutes Once again passing the Talking Piece, ask, “How might the characters get along in 

the future?”   
 
6 minutes Begin to conclude by asking, “How can we ensure our class gets along in the 

future?” and “What will help ensure we continue to work well with each other?”  
Add additional guidelines, if appropriate. 

 
10 minutes Present the current guidelines and state, “We are now ready to officially adopt 

our classroom guidelines.  By adopting them, we intend to follow them and hold 
ourselves and others in this class accountable for following them.  We also agree 
to meet occasionally to discuss whether or not they all are still relevant and we 
may choose to change or alter them at some point in the future.  Are we ready to 
officially adopt these guidelines?”  Allow time for questions and/or discussion.  
Once consensus is gained, ask the students to sign them. 

Format and Required Materials: 
 Large circle 
 Bully—section five read 

Pgs. 99-128 
 Talking Piece 

 

“Really great people make you feel 

that you, too, can become great.”” 

—Mark Twain 

http://thinkexist.com/quotation/great_people_are_those_who_make_others_feel_that/346308.html
http://thinkexist.com/quotation/great_people_are_those_who_make_others_feel_that/346308.html
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Circle #6 Continued: 

5 minutes Present the adopted class guidelines and post them in the classroom on a visible 
wall where everyone will see them often.  Explain how people in business will 
take as much time (or more) to develop working guidelines too.  The guidelines 
should help the class through the challenges of the school year.  Explain how you 
will hold the students to high expectations and dismiss. 

 
Extensions: 

Introduce Talking Circles and allow the class to decide on their incorporation. 
4 minutes Introduce the concept of the Talking Circle, page 97 in Bully. 
 
5 minutes Using the Talking Piece, ask “What might change for the characters in Bully if 

their class held a Talking Circle every morning as part of the morning’s class? 
 
5 minutes Pass around the Talking Piece (in the opposite direction) and ask. “How might 

our class change if we used a Talking Circle everyday at the beginning of class?” 
 
4 minutes Explain the details of your daily logistics (time to teach, principal expectations, 

etc.) to help students understand how this may (or may not) work into the daily 
schedule. 

 
4 minutes Decide whether or not to incorporate Talking Circles into the classroom.  Huddles 

can also work well in place of talking circles when time is very limited. 
 
Homework Suggestion for ongoing use of Bully 
 
Homework Have each student write a narrative of Bully’s sequel.  What 

happens to each character in their next year of school?   
 
Notes: 
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Objectives: 

 To continue the use and development of 
Classroom Guidelines 

 To continue developing the student’s sense 
of belonging 

Procedures: 
 
Use a circle discussion at the beginning of new quarters or periods to offer a review of 
classroom guidelines and to maintain the tone of the classroom set by the first quarter/period.  
 
The following is a suggested format; however, you can alter this to suit the specific needs of 
your classroom and students. 
 
5/10 minutes Welcome the class back and emphasize that this is a new quarter/period 

which offers us a great time to reflect and plan for the future.  Review the 
current classroom guidelines.  Then ask the following questions and take 
notes: 

 What worked really well for you last quarter/period? 

 What did not work well for you last quarter/period? 

10 minutes  Take a moment to introduce the new quarter/period to the students.  
Include what you will cover in materials and how you expect to cover it.  
Outline the quarter/period in detail so the students can begin to 
understand and see your vision.  Then ask: 

 What can I, as your teacher, do to help you better this quarter/period? 
o Another form of this question can be presented as follows;  

What is one thing I should continue doing that helps you? 
What is one thing I should stop doing in order to help you 
better? 

Format and Required Materials: 
 Large circle 
 Talking Piece 
 Additional Resources as 

needed 
 

“I’ve come to the frightening 
conclusion that I am the decisive 
element in the classroom.   My 
personal approach creates the 
climate.  My daily mood makes 
the weather.  As a teacher I 
possess a tremendous power to 
make a child’s life miserable or 
joyous.  I can be a tool of torture 
or an instrument of inspiration.  
I can humiliate or humor, hurt or 
heal.”” 

—Hiam Ginot 
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Continued 
 

What is one thing I should begin to do that would help you be a 
better student? 

 
5 minutes Begin to wrap up the discussion by asking, “What must we add or take 

away from our Classroom Guidelines in order to be successful this 
quarter/period?”  Utilize voting as needed and make edits to the classroom 
guidelines as appropriate. 

 
5 minutes Present the guidelines again for review.  Ask the class for any final 

thoughts or comments and when finished, pass the guidelines around 
again for new signatures.  Then post in a visually obvious place within your 
classroom.  Come back to them whenever you, or a student, feels a review 
is needed. 

 
Notes: 
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Additional Practices 

This section is incorporated for those who wish to go beyond the curriculum offered and incorporate 

more RJ practices.  It is offered as an introduction of how RJ can affect our communities.  If one is 

interested there are many resources and training opportunities that can be found locally and nationally.  

Search your local listings for trainings nearby or visit www.middleschoolcounseor.com to find additional 

links to valuable resources. 

Impromptu Circles 
These are quickly assembled circles and can be called by teacher or student.  Usually there is an 

action or situation that is causing strong emotions for one or more people and they need a 

place to discuss the situation safely.  Impromptu circles occur when there is familiarity already 

established.   For students to call them there must be trust.  Peer mediators may also play a role 

in impromptu circles.   

Conferences 
Conferences are well planned out conversations which usually occur to correct a wrong.  When 

an action of one person deeply upsets another—it is time for a conference.  Pre conferencing 

every individual prior to them entering the conference is very important.  Training is highly 

recommend for facilitators coordinating a conference as emotions can be very high and 

understanding a fluid system will bring good resolution from the conference.   

Peer Mediators 
Peer mediators are trained students who have a desire to facilitate and the ability to stand in 

front of their peers and ask questions.  Students may go to them to help mediate a situation 

instead of ignoring harmful actions or bringing the acts to the attention of a teacher.  Peer 

mediators can be very positive for a school’s culture.  They are not judges; instead, they ask 

simple questions of the situation and expect the other people involved to figure out a solution 

that can provide a win-win outcome for everyone.  Peer mediators are mature and able to view 

a bigger picture most of the time.  Peer mediators must have one educator who can mentor 

them and be the “go-to” person when a situation requires skills beyond the peer mediator’s. 

 



 



Additional Resources from Middle 
School Counselor 

 

Please check out and subscribe to our Resource Blog @ 

middleschoolcounselor.com/resource-blog 

 

Bully is an amazing story where characters talk directly to 

readers. Created for the middle school reading level, the story is 

emotionally charged and very real for students in today's 

classrooms. 

After speaking with an educator who used this book in individual 

sessions, she remarked; 

“I have had readers tell me that they have not finished a book 

in five years. They love this book and have a high interest in 

finishing it. The book offers great conversation topics which 

can affect student behavior in our school--for the better!” 

Students report this book being like "real life" and the feedback has been amazing. 

 

Find this book and more at MiddleSchoolCounselor.com 

 

Our Summer Conversation Series begins in June of 2011.  This series is free to 

Middle School Counselor Community Members and offers; 

 Conversations with local, state, and national education leaders, 

 An opportunity to ask important questions that matter to you, 

 Our Middle School Counselor communities a way to stay connected and improve 

education throughout the year. 

Join our mailing list at MiddleSchoolCounselor.com and stay connected! 



 



 

 

 

 

Additional Resources can be found 

at: 

 

www.MiddleSchoolCounselor.com 

 

Ignite your voice within! 

Speaking engagements for Assemblies and Classrooms who wish to Ignite their Voice! 

www.IgniteYourVoiceWithin.com 

 

Fire Ceremony Camps—beginning in 2012 

A transformational 6-day experience for teens who are ready to ignite their life! 

www.FireCampCeremony.com 

  

http://www.middleschoolcounselor.com/
http://www.middleschoolcounselor.com/
www.IgniteYourVoiceWithin.com
www.FireCampCeremony.com


 

 

“I think the book is terrific.” 

--Safe Schools Coordinator/School Counselor 

 

 

“I like the format -- very visually appealing, nice quotes.” 

--School Counselor, Colorado 

 

 

“This curriculum will teach great life skills.  Useful for every 

classroom…” 

--Special Education Teacher 

 

 

 

 

www.MiddleSchoolCounselor.com 

 

www.MiddleSchoolCounselor.com
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