Rubric Development
And General Rubric Example
Value of rubrics
· Allow holistic scoring similar tasks.

· Provide consistency among scorers 
· Provide consistency of a scorer among many papers.  
· Provide consistency among papers scored at different times.

Advantages of general rubrics:

· Once familiar with general rubric, the addition of a components list is all that is necessary to score a paper.

· Faster more consistent scoring.  Generally the lowest score in any one of the cells is the score the student receives.  This can be tempered a bit if the other cells are truly outstanding.  For example a response has a 1 in clarity the overall score will most likely be a 1.    

· Avoids the problem of excessive detail – these are the 10 page rubrics.

Characteristics of good rubrics:

· Good rubrics are neither too specific nor too general.

· Good rubrics are general enough to have carryover value for students i.e., students should come to understand what it takes to produce the type of quality expected.
Not every dimension of a general rubric has to be used for every single task, but they all should be present enough of the time so students can begin to internalize the dimensions.  

Scores can be given on each dimension and this can be tracked overtime i.e., is the student always lacking supporting detail.
General rubrics may cover task types such as oral presentations, lab reports, or content explanation type tasks.

Rubric for a science lab write up might include the following dimensions.

Background which includes title and purpose.

Procedure 

Data and analysis of data

Conclusion 

· Good rubrics allow consistent and fairly quick scoring.  Note: nothing is super quick when reading for content.  For example, the difference between “might” and “will”, and “could” and “should” in science makes the difference between reasonable and unreasonable.  Careful reading by the scorer is mandatory.  
· Good rubrics should have no more than 5 dimensions.  This forces the general rubric to focus on what is important for that course for the general types tasks completed in the course.

· Good rubrics use measurable criteria.  Avoid unscorable dimensions such as creativity.

· Good rubrics avoid relative terms such as good, or fair.  While these may have meaning to the teacher they mean very little to students in terms of how to improve.

· Good rubrics have a limited number of score points 4 is easiest for most tasks.  

· Good rubrics have about equidistance between score points, i.e., the difference in quality between a 3 and a 4 should be about the same as the difference in quality between a 2 and a 3. 

· Good rubrics can be adapted by students.  Student input into the rubric is important for buy in.  It provides some insight into students’ levels of thinking about their work.

Rubrics are not necessary when there are specific known answers.  For example: Identify the two major factors that contribute to the changes in daily tides.  List 10 parts of the cell and the function of each.

Rubrics are of little value if they are task specific.  There will be no carryover value for students.
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General Rubric

	Score 

points
	Performance Dimensions

	
	Thoroughness
	Accuracy
	Clarity
	Logic or creativity

	4
Excellent

A
	All required components are present.  
	All information is accurate
	Student’s peers could follow the response. Orderly presentation. No major grammatical errors.
	Points are given and connections between points are logical.  Sufficient supporting detail is sited to support conclusions,

	3
Acceptable

B
	Most of required components are present. 
	Any inaccurate information is minor.
	Student’s peers could understand with some interpretation.  Orderly presentation hampered by redundancy or excess information. Some grammatical errors present but do not hamper clarity.
	Points are given and connections between points are generally logical.  Any illogical points do not distract from the overall response. Some supporting detail is sited to support conclusions, but it is insufficient to support the conclusion

	2
Minimally acceptable

C
	Few components  are present.
	Major inaccurate information is apparent
	Student’s peers not likely to understand without significant additional explanation.

Total lack of order.    Grammatical errors interfere with overall clarity of response.
	Points are given, but connections are illogical.  Some supporting detail is offered, but is unconnected to the conclusion.

	1
Reasonable

Attempt

D
	No relevant components are present.
	No accurate information is given
	Student’s peers would be confused by response or unable to interpret it.
Serious grammatical errors contributed to confusion.
	Salient points are totally absent or no logical connections are attempted.  No supporting detail is given.

	0 
No reasonable attempt

F
	No response or 

inappropriate response


Answer Components or Answer must include ---

(this is a list of the things that should be included in this response)

Accuracy – (misconceptions should be given, different types of information that are correct, and other things that may cause a scorer to doubt the accuracy of the response. This is especially important if the person scoring the work is not familiar with  the content,)
