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The Romantic Era and the Advanced Placement Literature and Composition Curriculum

Abstract:

Advanced Placement Literature and Composition is a course that offers students a wonderful opportunity to intensely study major literary works, genres, periods, forms, and authors; in terms of poetry alone it is unique, in fact, because of the degree to which students are involved in the intense study of it as a subject itself, not as a supplement to another unit. This Curriculum Area Project (CAP) reflects this, and it features a survey of poetic works from the Romantic period in addition to culminating in a unit devoted to a defining Romantic novel: Mary Shelley’s Frankenstein.  This CAP is designed to be used by AP instructors who organize their curriculums in any number of ways: chronologically, thematically, or according to literary forms.  The unit features lessons designed to engage AP Literature and Composition students in close, analytical readings.  Also included are “handouts” that may easily be modified to suit a teacher’s style; the questions found on the handouts may easily be converted from cooperative group questions for students to work on independently to those that a teacher might ask during a guided reading or lecture on the poems.  Assessments range from answers to guided question handouts and participation in class to written analyses on selected poems.  

Since the AP exam typically features 50-55 multiple-choice question on its first part, this CAP features some multiple-choice assessments on poems and on topics covered in the units.  The writing assignments in this CAP are all commensurate in difficulty to those on the Advanced Placement exam, whether they are in the AP question style or not.  
Rationale: 

This CAP explores the Romantic era by looking at both some of its most important poets and, arguably, its greatest novel.  This CAP is composed of lessons and assessments that will lay the foundation for the serious study of the period, its major ideas, and its literature.  The first section, which is dedicated to an introduction to the period as well as its poetry, offers students a chance to get acquainted with the Romantic sensibility and some of the Romantic ideas that define the period while also serving as a nice foundation to the study of Frankenstein, perhaps the definitive novel of the period.  This section features lessons (outlined in the UBD), AP style assessments, and handouts for works by William Wordsworth, Lord Byron, William Blake, Percy Shelley, and John Keats.  The second section of this CAP is devoted entirely to Frankenstein.  Following a UBD introducing a comprehensive overview of the main goals and expected outcomes of the Frankenstein unit there are lessons organized according to reading assignments suitable for an Advanced Placement Literature class.  The lessons are written as “lecture notes” in outline form, complete with key questions, passages to read with a class, and conclusions to draw from the analysis of each reading assignment.  Of course, these lessons may be adapted to fit the style of the instructor implementing them, but they are organized in this particular lecture-note way not only give freedom to the instructor, offering an outline or guide to the main points and conclusions of each lesson without dictating specifically how the instructor should achieve them, but also because the style is totally appropriate in any AP class or class that operates on a college-level and seeks to give students as true a college-level experience as they can have in high school.  

This CAP clearly meets all of the New York State standards for English Language Arts, and touches upon standards 3 and 4 for the arts as well.  The writing assignments included, reading selections, and assessments are commensurate in difficulty with those students will encounter on the AP Literature and Composition examination. 
	Title: An Introduction to Romanticism and the Romantic Age.

	Stage 1: Desired Results

	Understandings

	· Students will be able to identify and understand the chief characteristics and elements of

Romanticism.  

· Students will understand the historical context for Romanticism as well as its influences.
· Students will understand how to assess and validate Internet sources for literary research. 

	Essential Questions
	Knowledge & Skill

	· What is Romanticism?
· What is the historical context for Romanticism?

· What are its major characteristics and ideas? 

· What are its influences?  
· Who are its six major poets and what are their major, era-defining works?
	· Why did Romanticism develop?
· How are works of music, art, and literature of the period comparable?

· How do the aesthetic ideals of the era differ from those of the neoclassical period? 



	Stage 2: Assessment Evidence

	Students will be given the task of researching the Romantic period using Internet sources.  Part of their assessment is to determine the validity of the sources and to note for future Internet research how to avoid unreliable ones.  The success of the students here will be clearly based on the quality of their findings both in terms of the answers to the questions and the sources of their answers. 

	Performance Task Summary
	Rubric Titles

	· Students are given a list of questions about the Romantic era to answer.
· Students will share their responses with each other in both cooperative groups and as an entire class.
	

	Self-Assessments
	Other Evidence, Summarized

	When organized in cooperative learning groups, students will share their findings with classmates, offering them the opportunity to not only self-assess, but also peer-assess.
	Student participation, notebooks, and answers to questions will serve as the primary evidence for student understanding.

	Stage 3: Learning Plan

	· Step One:  The class will be given a list of questions.

· Step Two:  The students will use the Internet to find the answers to these questions.
· Step Three:  The students will break into cooperative groups and share their responses, writing their findings in their notebooks.  
· Step Four:  Students will participate in a discussion of their findings.  


Advanced Placement Literature and Composition

The Romantic Era

An Introduction to Romanticism: Internet Research 
Directions: Investigate the sources and major ideas to develop during the Romantic Era by searching the Internet for valid information that will help you answer the questions that follow.  Part of this assignment is to assess the validity of your Internet source, so do not use an online encyclopedia or any other site where users, not scholars, post information.  Please cite your source following each of your responses.  

1) What is Romanticism?  Define it.

2) Approximately when does the Romantic Era begin?  End?

3) What are the chief characteristics of Romanticism? 

4) What are the major influences on Romantic writers?  What did they reject/rebel against?

5) In British literature, there are six major poets of the era.  Who are they, what are their major works, and when were they written? 

6) Besides the “big six,” what other writers and/or works of literature of note are of this period?

7) Literature aside, what other major works of art are of this period?  Who are the major artists (painters, composers) of the period, and what are their major works?

8) From your research, find three things you didn’t already address above that you find interesting and worth noting here as being essential to an understanding of the period.

	Title:  An Introduction to Romantic Poetry

	Stage 1: Desired Results

	Understandings

	· Students will understand the key characteristics of Romantic poetry.

· Students will understand stylistic differences between each of the poets featured here.

· Students will understand the way in which these poets use literary devices, techniques, and 

elements to convey meaning in their works.

· Students will understand how to approach AP style essay questions on poetry.

	Essential Questions
	Knowledge & Skill

	· What are the defining characteristics of each poet’s poems?
· What are the main devices, techniques, and elements used to create and convey meaning in each of the following poems?

· What is the difference between Blake’s imagery and Byron’s imagery? 

· What are the various types of lyric poetry featured in this survey of Romantic poetry?
	· How does Blake use traditional symbols in non-traditional ways?

· How does a poet’s diction and syntax help cultivate his poem’s tone?

· How is the dominant tone in Blake’s poems different from the dominant tone in Shelley’s?

· How does Keats fuse Romantic and Neoclassical sensibilities in his odes?

· How does one effectively approach an AP essay prompt on poetry?

	Stage 2: Assessment Evidence

	Following the reading of each poem, the class will have a discussion, led by the teacher, on the poem’s various poetic elements, devices, techniques and the ways in which these elements create and convey meaning.  Student responses during the class discussions and during cooperative group discussion sessions will be one way of monitoring student understanding.  Following this initial stage, students will be given time to work on questions for each sonnet.  The work will be done independently, but students will have the opportunity to share their responses to the questions both in cooperative groups and with the class as a whole.  The question sheets provided do not feature directions that dictate the way in which the teacher should use them; therefore, it is up to the teacher’s discretion to use the questions as work to be done in class, at home, or even as a quiz.  Also, the teacher may choose to use the questions included on handouts as lecture-guide questions rather than giving the handouts to the students at all.  In that case, students should be given the poetry to read at home along with some kind of focus to prepare them for the next day’s class discussion.  Also included in this portion of the CAP are three different AP essay prompts based on poetry to be studied in a unit on the Romantics.  These essays should be assigned in class with students given 40 minutes to complete the entire assessment.  This timing is the closest way to simulate AP test-taking conditions.  Student understanding of poetic form, poetic techniques and devices, and effective composition writing will be assessed by these various assessments.  



	Performance Task Summary
	Rubric Titles

	· Students will read, discuss, answer questions, write, and participate in discussions about sonnets.  

· Daily, students will read at least one poem and will be involved in a writing activity of some kind that will allow them to communicate their critical insights concerning the sonnet(s) read in class.   

· Periodically, the students will take “AP style” in-class essays on poetry of the Romantic period.  This will assess their understanding of previously unread poems, poetic devices and techniques, and their composition skill in a timed environment to recreate an AP exam scenario.   
	


	Self-Assessments
	Other Evidence, Summarized

	When organized in cooperative learning groups, students will share their critical observations with classmates, offering them the opportunity to not only self-assess, but also peer-assess based on the analytical skills the lesson itself teaches them to develop.

	Essays, questions answered in their notebooks, participation in class discussions.


	Stage 3: Learning Plan

	· Step One: Each of the following poems will be initially read either at home or silently by the students to themselves.  Then, the teacher will select a student to read the poem aloud.  

· Step Two: The teacher will lead the class in a brief discussion of each poem.  

· (Optional)  Following this the students will be set up in cooperative learning groups.  

· Step Three: Students will discuss each poem, offering critical insights based on their reading. 
· Step Four: Students will answer guiding questions either on handouts or in their notebooks.  They will share their responses with each other in both cooperative groups and as an entire class.

· Step Five: Students will periodically write “AP style” in-class essays on Romantic poetry.  This will assess their understanding of previously unread poems, poetic devices and techniques, and their composition skill in a timed environment to recreate an AP exam scenario. 


Advanced Placement Literature and Composition

The Romantic Era

William Blake: “The Sick Rose”
“The Sick Rose”

O Rose thou art sick.  

The invisible worm,  

That flies in the night  

In the howling storm: 

Has found out thy bed  

Of crimson joy:  

And his dark secret love 

Does thy life destroy.   

1. Traditionally, what is a rose symbolic of?

2. “O Rose” in the first line is an example of what literary device?

3. What does the “invisible worm” do to the rose?

4. Symbolically, what might the “invisible worm” represent?  What does it suggest?  Support your answer.

5. Blake has been known to believe in an innocent, pure-minded love.  Does the poem depict this kind of love?  If it does, how?  If not, what kind of love does it depict?  How?

6. What is the double meaning of “bed” in line 5?

7. Why is the rose’s bed one of “crimson joy”?

8. How is the worm further developed in the second stanza, particularly when we learn that his love is a “dark secret” one?  Overall, how does Blake depict the worm?

9. How can we read “The Sick Rose” as a satirical depiction of an unhealthy attitude towards sexual love?

Advanced Placement Literature and Composition

The Romantic Era

William Blake: “The Lamb” and “The Tyger”

AP Essay Assessment
 “The Lamb” (Songs of Innocence, 1789)

Little Lamb, who made thee? 
Dost thou know who made thee? 
Gave thee life, and bid thee feed, 
By the stream and o'er the mead; 
Gave thee clothing of delight, 





(5)
Softest clothing, woolly, bright; 
Gave thee such a tender voice, 
Making all the vales rejoice? 
Little Lamb, who made thee? 
Dost thou know who made thee? 





(10)

Little Lamb, I'll tell thee, 
Little Lamb, I'll tell thee. 
He is called by thy name, 
For He calls Himself a Lamb. 
He is meek, and He is mild;






(15) 
He became a little child. 
I a child, and thou a lamb, 
We are called by His name. 
Little Lamb, God bless thee! 
Little Lamb, God bless thee! 






(20)

“The Tyger” (Songs of Experience, 1794)

Tyger! Tyger! burning bright 
In the forests of the night, 
What immortal hand or eye 
Could frame thy fearful symmetry? 

In what distant deeps or skies 





(5)
Burnt the fire of thine eyes? 
On what wings dare he aspire? 
What the hand dare seize the fire? 

And what shoulder, & what art. 
Could twist the sinews of thy heart? 





(10)
And when thy heart began to beat, 
What dread hand? & what dread feet? 

What the hammer? what the chain? 
In what furnace was thy brain? 
What the anvil? what dread grasp 





(15)
Dare its deadly terrors clasp? 

When the stars threw down their spears, 
And watered heaven with their tears, 
Did he smile his work to see? 
Did he who made the Lamb make thee? 





(20)

Tyger! Tyger! burning bright 
In the forests of the night, 
What immortal hand or eye 
Dare frame thy fearful symmetry? 

Prompt: Read the two poems by William Blake carefully.  Then write a well-organized essay in which you compare and contrast Blake’s attitude towards the subjects in each poem.  

Advanced Placement Literature and Composition

The Romantic Era

William Blake: “London”
“London” (Songs of Experience, 1794)
I wander thro’ each charter’d street

Near where the charter’d Thames does flow,

And mark in every face I meet

Marks of weakness, marks of woe.

In every cry of every Man,







5

In every Infant’s cry of fear,

In every voice, in every ban, 

The mind-forg’d manacles I hear:

How the Chimney-sweeper’s cry

Every blackning Church appalls,






10

And the hapless Soldier’s sigh

Runs in blood down Palace walls.

But most thro’ midnight streets I hear

How the youthful Harlot’s curse

Blasts the new-born Infant’s tear,






15

And blights with plagues the Marriage hearse.

1. What is the poem’s overall tone?  What lines help develop it?     

2. Understanding the poem’s tone helps us understand Blake’s theme.  What is the poem’s theme?  Is it stated directly or indirectly?

3. What are “mind-forg’d manacles,” and who/what is responsible for them?  

4. Why is this poem included in Songs of Experience, not Songs of Innocence?

5. Why, based on the poem’s overall tone, is the image of “the marriage hearse” a perfect one to conclude the poem?  

Advanced Placement Literature and Composition

The Romantic Era

Percy Bysshe Shelley: “Ozymandias”

“Ozymandias”

I met a traveler from an antique land

Who said: Two vast and trunkless legs of stone

Stand in the desart … Near them, on the sand,

Half sunk, a shattered visage lies, whose frown

And wrinkled lip, and sneer of cold command,

Tell that its sculptor well those passions read

Which yet survive, stamped on these lifeless things,

The hand that mocked them, and the heart that fled:

And on the pedestal these words appear:

“My name is Ozymandias, king of kings:

Look on my works ye mighty and despair!”

Nothing beside remains.  Round the decay

Of that colossal wreck, boundless and bare

The lone and level sands stretch far away.

Prompt: Write a well-organized essay in which you discuss the poet uses literary devices, techniques, and elements to convey his attitude towards power.  

Advanced Placement Literature and Composition

The Romantic Era

Lord Byron: “So, we’ll go no more a-roving” 

So, we'll go no more a-roving 
So late into the night, 
Though the heart be still as loving, 
And the moon be still as bright. 
For the sword outwears its sheath, 




(5)
And the soul wears out the breast, 
And the heart must pause to breathe, 
And love itself have rest. 
Though the night was made for loving, 
And the day returns too soon, 




(10)
Yet we'll go no more a-roving 
By the light of the moon.
1. Identify the poem’s meter.  What effect does the meter have on the tone of the poem?

2. What is the tone established by the opening line of the poem?

3. What is the difference between the “So” that begins the poem and the “So” in line two?

4. Identify literary devices, elements and techniques Byron employs throughout the poem and how they are used to convey his thoughts/feelings.  

5. Explain the logic of stanza two.  What is the purpose of the “sword” and the “soul”?

6. Paraphrase the poem.  What is the speaker conveying to his subject?

Advanced Placement Literature and Composition

The Romantic Era

Lord Byron: “She walks in beauty”

“She walks in beauty”

She walks in beauty, like the night
Of cloudless climes and starry skies;
And all that's best of dark and bright
Meet in her aspect and her eyes:
Thus mellowed to that tender light




(5)
Which heaven to gaudy day denies. 

One shade the more, one ray the less,
Had half impaired the nameless grace
Which waves in every raven tress,
Or softly lightens o'er her face;




(10)
Where thoughts serenely sweet express
How pure, how dear their dwelling place. 

And on that cheek, and o'er that brow,
So soft, so calm, yet eloquent,
The smiles that win, the tints that glow,



(15)
But tell of days in goodness spent,
A mind at peace with all below,
A heart whose love is innocent! 
1. Identify the poem’s meter.  

2. What makes this poem a good example of lyric poetry?  

3. Explain what “she walks in beauty means”.  Then, explain the simile in the first two enjambed lines.  

4. Note at least three instances in the poem when Byron employs a literary technique designed to beautify his language.  

5. Identify and explain the metaphor in lines 8-9 in the second stanza.  

6. What is the “dwelling place” of line 12 a metaphor for?

7. What are the primary contrasting images Byron uses throughout the poem?  

8. What purpose or function do these contrasting images have?

Advanced Placement Literature and Composition

The Romantic Era

Lord Byron: “She Walks in Beauty”

“She Walks in Beauty”

She walks in beauty, like the night
Of cloudless climes and starry skies;
And all that's best of dark and bright
Meet in her aspect and her eyes:
Thus mellowed to that tender light




(5)
Which heaven to gaudy day denies. 

One shade the more, one ray the less,
Had half impaired the nameless grace
Which waves in every raven tress,
Or softly lightens o'er her face;




(10)
Where thoughts serenely sweet express
How pure, how dear their dwelling place. 

And on that cheek, and o'er that brow,
So soft, so calm, yet eloquent,
The smiles that win, the tints that glow,



(15)
But tell of days in goodness spent,
A mind at peace with all below,
A heart whose love is innocent! 
Prompt: After reading “She Walks in Beauty” by Lord Byron, write a well-organized essay in which you discuss the significance of light and dark imagery in the poem.  In your essay, consider such elements as imagery, similes, structure, form, and tone.  

Advanced Placement Literature and Composition

The Romantic Era

John Keats: “Ode on a Grecian Urn”
Ode on a Grecian Urn

Thou still unravish'd bride of quietness, 
    Thou foster-child of silence and slow time, 
Sylvan historian, who canst thou express 
    A flowery tale more sweetly than our rhyme: 
What leaf-fring'd legend haunt about thy shape 




(5)
    Of deities or mortals, or of both, 
        In Tempe or the dales of Arcady? 
    What men or gods are these?  What maidens loth? 
What mad pursuit?  What struggle to escape? 
        What pipes and timbrels?  What wild ecstasy? 




(10)
Heard melodies are sweet, but those unheard 
    Are sweeter: therefore, ye soft pipes, play on; 
Not to the sensual ear, but, more endear'd, 
    Pipe to the spirit ditties of no tone: 
Fair youth, beneath the trees, thou canst not leave 




(15)
    Thy song, nor ever can those trees be bare; 
        Bold lover, never, never canst thou kiss, 
Though winning near the goal - yet, do not grieve; 
        She cannot fade, though thou hast not thy bliss, 
    For ever wilt thou love, and she be fair! 





(20)
Ah, happy, happy boughs! that cannot shed 
    Your leaves, nor ever bid the spring adieu; 
And, happy melodist, unwearied, 
    For ever piping songs for ever new; 
More happy love! more happy, happy love! 





(25)
    For ever warm and still to be enjoy'd, 
        For ever panting, and for ever young; 
All breathing human passion far above, 
    That leaves a heart high-sorrowful and cloy'd, 
        A burning forehead, and a parching tongue. 




(30)
Who are these coming to the sacrifice? 
    To what green altar, O mysterious priest, 
Lead'st thou that heifer lowing at the skies, 
    And all her silken flanks with garlands drest? 
What little town by river or sea shore, 





(35)
    Or mountain-built with peaceful citadel, 
        Is emptied of this folk, this pious morn? 
And, little town, thy streets for evermore 
    Will silent be; and not a soul to tell 
        Why thou art desolate, can e'er return. 





(40)
O Attic shape!  Fair attitude! with brede
    Of marble men and maidens overwrought, 
With forest branches and the trodden weed; 
    Thou, silent form, dost tease us out of thought 
As doth eternity: Cold Pastoral! 






(45)
    When old age shall this generation waste, 
        Thou shalt remain, in midst of other woe 
    Than ours, a friend to man, to whom thou say'st, 
"Beauty is truth, truth beauty," - that is all 
        Ye know on earth, and all ye need to know.




(50)
1. To whom is the speaker speaking?

2. What characteristics of this poem are definitively Romantic?  What elements of the poem are distinctly Neoclassical?  Explain.

Romantic






Neoclassical

3. Obviously, Keats’ ode is a work of art.  How does the speaker’s interrogation of the urn engender the ode itself, the art?  

4. What does Keats mean by “Heard melodies are sweet, but those unheard/ Are sweeter”?
5. Although the second stanza, like all images on the urn, is a depiction of frozen action, how does Keats create a sense of not only action, but also of intensity?  Cite a specific moment in the second stanza that conveys this element of the poem.
6. The third stanza offers reasons why the images on the urn ought to be supremely happy.  Why should these images be so happy?  Extend this Keats’ logic to life.  Is he making a commentary on the nature of one’s life?  Why?
7. How does Keats leave the urn in stanza four?  How does the poem, driven by its examination of the urn, transcend its subject?  
8. How does eternity “tease us out of thought”?
9. Why is the urn a “Cold Pastoral”?
10. Explain the final two lines.  How do they fit their context?  
Advanced Placement Literature and Composition

The Romantic Era

William Wordsworth: “The Solitary Reaper” and “I wandered lonely as a cloud”
AP Essay Assessment
“The Solitary Reaper”

Behold her, single in the field, 
  
Yon solitary Highland lass! 
Reaping and singing by herself; 
Stop here, or gently pass! 
Alone she cuts and binds the grain,  
  


(5) 
And sings a melancholy strain; 
O listen! for the vale profound 
Is overflowing with the sound. 

No nightingale did ever chaunt 
More welcome notes to weary bands  


(10) 
Of travellers in some shady haunt, 
Among Arabian sands; 
A voice so thrilling ne'er was heard 
In spring-time from the cuckoo-bird, 
Breaking the silence of the seas 
 


(15)
Among the farthest Hebrides. 

Will no one tell me what she sings? - 
Perhaps the plaintive numbers flow 
For old, unhappy, far-off things, 
And battles long ago; 





(20)
Or is it some more humble lay, 
Familiar matter of to-day? 
Some natural sorrow, loss, or pain, 
That has been, and may be again? 

Whate'er the theme, the maiden sang 



(25)
As if her song could have no ending; 
I saw her singing at her work, 
And o'er the sickle bending; 
I listened, motionless and still; 
And, as I mounted up the hill, 



(30)
The music in my heart I bore 
Long after it was heard no more. 

“I Wandered Lonely as a Cloud”

I wandered lonely as a cloud
That floats on high o'er vales and hills,
When all at once I saw a crowd,


A host, of golden daffodils;
Beside the lake, beneath the trees,                


 (5)
Fluttering and dancing in the breeze.

Continuous as the stars that shine
And twinkle on the milky way,
They stretched in never-ending line
Along the margin of a bay:
                      


 (10)
Ten thousand saw I at a glance,
Tossing their heads in sprightly dance.

The waves beside them danced; but they
Out-did the sparkling waves in glee:
A poet could not but be gay,                          


(15)
In such a jocund company:
I gazed - and gazed - but little thought
What wealth the show to me had brought:

For oft, when on my couch I lie
In vacant or in pensive mood,  
        


(20)                    

They flash upon that inward eye
Which is the bliss of solitude;
And then my heart with pleasure fills,
And dances with the daffodils.

Prompt: After reading both poems by William Wordsworth, write an essay explaining the way in which the poet uses literary devices and techniques to convey his attitude towards memory.

	Title:  Mary Shelley’s Frankenstein

	Stage 1: Desired Results

	Understandings

	· Students will understand the major themes in Shelley’s novel.

· Students will understand the influence of texts such as Coleridge’s Rime of the Ancient

Mariner and Milton’s Paradise Lost on Frankenstein.

· Students will understand the purpose of the novel’s epistolary-style frame-narrative.

· Students will understand what the doppelganger motif is and how Shelley uses it to convey

meaning and develop characters and themes in her novel.

· Students will understand the way in which Shelley use literary devices, techniques, and 

elements to convey meaning in her novel.

· Students will understand Rousseau’s theory of the “noble savage” and how Shelley’s 

monster enables her to explore Rousseau’s philosophy. 

· Students will understand how Shelley’s novel revisits ideas and techniques from tragedy.

	Essential Questions
	Knowledge & Skill

	· What are the major themes of Shelley’s novel?

· Who are the major characters and what are their roles?
· What are the main devices, techniques, and elements used to create and convey meaning in the novel?

· What is the doppelganger motif and how does it function in the novel? 

· What is the “noble savage” and how does it apply to the novel?

· What is a frame narrative technique and how does it function in the novel?
	· Why does Shelley adopt an epistolary style to frame her main narrative?

· How can Frankenstein be read as a cautionary tale?

· How does Shelley use literary devices, techniques, and elements to create and convey meaning?

· Why do we sympathize with the monster?

· Why do we sympathize with Victor?

· How do texts such as Coleridge’s Rime of the Ancient Mariner and Milton’s Paradise Lost influence the novel?

· What Romantic archetypes are in Frankenstein and what function do they have?

· How can Frankenstein be read as a Romantic tragedy?



	Stage 2: Assessment Evidence

	Following the reading of each reading assignment, the class will have a discussion, led by the teacher, on the selection’s meaning, important developments in character and plot, the use of literary elements, devices, and techniques, and the ways in which these elements create and convey meaning.  Student responses during the class discussions and during cooperative group discussion sessions will be one way of monitoring student understanding.  While an instructor may choose to develop “reading check” quizzes as a primary assessment during a unit on a novel, student participation in discussions organized in the following lessons is an equally effective college-level assessment.  The unit culminates in two assessments.  First, there is a short answer exam that assesses a student’s understanding of much of the material covered in class discussions, including a section for analyzing text excerpts.  Finally, there is a prompt taken from the 1995 AP examination that perfectly suits Frankenstein and should be given in a timed environment to closely mirror the testing conditions on the AP exam.  

	Performance Task Summary
	*IMPORTANT NOTE

	· Students will read, discuss, answer questions, write, and participate in discussions about sonnets.  

· Students will take quizzes, a short answer exam and one AP style in-class essay on Frankenstein.
	All page numbers included in this unit are from the Oxford World’s Classics Series edition of Mary Shelley’s 1831 edition of Frankenstein.
The page numbers are all listed parenthetically throughout each lesson plan in the following unit.

	Self-Assessments
	Other Evidence, Summarized

	When organized in cooperative learning groups, students will share their critical observations with classmates, offering them the opportunity to not only self-assess, but also peer-assess based on the analytical skills the lesson itself teaches them to develop.

	Essays, questions answered in their notebooks, participation in class discussions.


	Stage 3: Learning Plan

	· Step One: The teacher will lead the class in a discussion of each night’s reading assignment.  The path of the discussion is outlined in the lesson plans that follow.  Each section has a few essential questions, but the instructor should allow the students the freedom of pursuing topics of interest to them during the course of any of the reading assignments that follow. 

· Step Two:  Students will discuss each reading assignment, offering critical insights based on their reading.  The class should be organized, depending on class-size, in a semi-circle to facilitate the class discussions this unit is founded upon.  
· Step Three: Students will periodically take reading quizzes, and they will take one short answer exam and will write one AP style in-class essay on Frankenstein. 


Frankenstein: Title Page26, Walton’s Letters




Lesson 1: 1 Day

The Modern Prometheus

· Greek Myth: Prometheus creates mankind, steals fire from the gods and gives to his creation

· Zeus punishes him by chaining him to a rock, where an eagle pecks out his liver, only to have it regenerate daily, at which point the routine repeats.

· Percy Shelley (1820): Prometheus Unbound – Prometheus is heroic and released!

· John Milton: Paradise Lost – words spoken by Adam (post-lapsarian) in book 10

Why does Shelly choose these allusions to include on her title page?  

How does it establish a narrative foundation?  

Paradise Lost deals with 2 falls, both of which are brought on by those who seek what they should not: 1) Satan – revenge against God    2) Adam & Eve – forbidden knowledge

Frankenstein is a reaction to major Enlightenment advances in science and technology, asking us to question whether or not such advances divulge that which we weren’t meant to know.

Letters I – III (Frame Narrative Technique)

Walton: “What can stop the determined heart and resolved will of man?” 

· Desires to go beyond those before him – seeks north pole & “power which attracts the needle”

· “a land surpassing in wonders and in beauty every region hitherto discovered on the habitable globe” (15-16)

· wanted to become a poet – imagined himself among Shakespeare and Homer (17)

· will be careful – “I shall kill no albatross” – err on the side of caution despite his desires (Rime of the Ancient Mariner reference – he has learned the mariner’s lesson)  (21)

· Motivation:    a) glory: “do I not deserve to accomplish some great purpose?  My life might have 

been passed in ease and luxury; but I preferred glory.” ( 17  )




b) Believes his journey will benefit all mankind (16)

Where does Walton write his second letter from & what does Shelley suggest by having Walton travel to and beyond this port?  

· Archangel – 1) a port on the NE coast of Russia   2) highest angel in order (closest to God)

· The Archangel Michael drives Satan out of Heaven

· Suggests that Walton’s exploration goes beyond human limitations

· Victor desires a friend (19)

· Says he has never really had a friend – lonely wanderer

· Needs to communicate his feelings somehow – writing (explains narrative)

Letter IV – Walton meets Victor (monster first seen)

·  Monster introduced – ( 24 )

· “strange sight suddenly…attention.”  Refers to size of monster & calls it “apparition.”

· Walton meets Victor ( 24-25 ) (who is yet to be named) 

· Before boarding ship, Victor asks where Walton is headed!  

· Victor is in bad shape – nearly frozen limbs, emaciated by fatigue ( 25  )

· When asked what he is doing out here – “To seek one who fled from me.” 

· He is doing the chasing!!

· Victor is “restored to animation”  &  is “benevolently restored to life”  &  develops a “new spirit of life animat[ing his] decaying frame”  because of Walton  (25)

· Has Walton met his friend?

· Victor desired knowledge just as Walton did: “You seek knowledge…” (29)

· Victor senses their connection: “Do you share my madness? … let me reveal my tale, and you will dash the cup from your lips!” ( 28 )

If Walton may “deduce a moral” as Victor suggests, what will it be?  

· Walton refers to Victor as a “Divine Wanderer”

· Victor has suffered “great and unparalleled misfortunes”  lang. also describes voyage

· Victor’s knowledge has been a “serpent to sting [him]” recalls Paradise Lost imagery

Frankenstein: Chapters 1-4





Lesson 2: 1 Day


Topic: Victor’s development, the importance of family, and the limits of science in Frankenstein.

Chapters 1 & 2

I. Victor Frankenstein & Family 

19th Century convention – story proper begins with many details about the birth and early years of the main character and background information of his family.

A. Alphonse
i. distinguished man w/ good reputation  (31)

ii. hopes Victor will “carry his name and virtues into posterity” 1818 edition only 



iii. devoted to the education of his family

B. Caroline Beaufort (Victim of Adversity – Theme)


i.  daughter of Alphonse’s friend – she is “rescued” by Alphonse (32)


ii. on relationship between parents: “Everything was made to yield to her wishes and her 

convenience” (33) 


iii. “possessed a mind of an uncommon mould” (32) & her courage supported her in her 

adversity


iv. selfless & generous – a) takes Elizabeth away from poverty and gives her a family





   b) gives up her life to save Elizabeth (Chapter 3)

C. Victor (childhood)


i. “I remained for several years…enjoyment to me” (33)


ii. “No human being could have … filial love” (37)


iii. “I feel exquisite … upon self.” (38)

    Victor (education & interests)


iv. “My temper was…secrets of the world” (37) on his earliest inclinations


v. contrasts his own interests w/ Elizabeth’s “While my companion … I can remember” (36)


vi. “Natural philosophy … greatest avidity” (38)


vii. he is “self taught” (39)

viii. GOAL: “banish disease from the human frame” (40)  & “what glory would attend the 

 discovery”


ix.  first acquainted with electricity during storm that completely destroys a tree (41)

D. Elizabeth (Victim of Adversity)


i.  “Among these… all her features” (34)

ii. “She continued…” read to end of ch. 1 (35)


iii. she is Victor’s “gift” 


iv. ultimately, Elizabeth steals affection from him

E. Clerval (Victor’s friend)  (37)


i. son of a merchant of Geneva


ii. deeply read in books of chivalry & romance etc.  interested in the arts (foil for Victor)

F. William (second son)


i. no character development 

Chapters 3&4

I. Death of Caroline


i. Elizabeth catches scarlet fever, Caroline (selfless) takes care of her, catches it herself, and dies


ii. On her deathbead: hopes Victor and Eliz. will marry.


iii. Victor’s thoughts on death: “It is so long … has not seized.” (43)

II. Victor Departs for Ingolstadt & Studies


i. first sense of independence, unaccompanied by Clerval


ii. acquires book list from M. Waldman after ridiculed by M. Krempe for studying Agrippa & 

Paracelsus


iii. begins to question the “principle of life” (51)


iv. Waldman’s thoughts on modern masters (48)  &  Victor’s thoughts “I will pioneer … 

creation.” 


v. Victor succeeds in discovering the cause of generation and life & the way to animate lifeless 

matter


vi. stresses he is not a madman


vii. “Learn from me … nature will allow”  warns of the dangers of knowledge & excessive 

aspirations  (53) 

III. Conclusion: 

i. Victor decides to “make [a] being of … large” (53-54)

ii. “No one can … corruption” seeks to be the father of a new race that would “bless him as its 

creator” (54)

iii. compare this with Walton (16)  “you cannot contest the inestimable benefit which I shall 

confer on all mankind to the last generation”

All the while as Victor is working “the moon gazed on [his] midnight labours” (54)

Frankenstein: Chapters 5-6







Lesson 3: 1 Day

The Creation Scene, Victor’s Dream, and the introduction of Justine Moritz.

Victor’s motivation: rid man of death by disease & “no man can conceive… deserve theirs” (54)

I. The Moon : “the moon gazed on my midnight labours”

i. What are traditional notions concerning the moon as a symbol, a “double”?  

· It is a symbol of femininity – cycles & rebirths, the unconscious made conscious (illumination), 

· The celestial body opposing the sun in our sky – sun is masculine (masculine life giver – Victor) moon is feminine

· Moon reflects sun’s light – produces no light of its own

· Associated with our bestial side – werewolves, dark side of human nature, full moon

What does the moon “gazing” on Victor’s work suggest?

II. Creation Scene
i. (57) read 1st two paragraphs

· Description of the Creature is like that of a newborn baby:
· Watery eyes, yellowy thin skin, etc.

ii. Victor twice abandons the Creature

· on its first signs of life (57)

· he is “disgusted” and is “unable to endure the aspect of the being I had created” 


· on its reaching out to him/approaching Victor’s bed (58)

· the Creature expressing natural love for its creator
· he sees the Creature “by the dim and yellow light of the moon”
III. Victor’s Dream 


i.  (58) “I thought I saw Elizabeth … have conceived”

· Elizabeth – mother (dead) – monster

· Note: in 1818 edition, Shelley ends the progression at mother.  Why extend it to monster?


ii. What could be the symbolic significance of the dream?  

· We know the Creature is the cause of Victor’s ruin as he explains it in the letters, but why connect the Creature in the dream to his mother and Elizabeth?  

· Connection between the three?  

IV. Questions to Consider:  


i. The Romantic Quest
· How has Victor’s quest become an ironic reversal of the Romantic quest? 

· It has gone from a wonderful desire to rid mankind of disease and the sufferings of death, to be what Victor calls a “curse” or a “serpent to sting him.”

ii. The Role of a Creator
· What do we consider the basic duties and responsibilities of a mother/father (creator)?

· Is “creator” synonymous with parent?  If so, is Shelley Frankenstein’s parent?
V. Justine Moritz – Victim of Adversity (we learn the story through Elizabeth’s letter)


i. her entrance into the family parallels Elizabeth’s own 

· Her entire family died & the Frankenstein’s welcomed her in

· Everyone became enamored with her

· Shelley is intent on developing Justine as a sympathetic figure: “poor Justine” or “Poor girl” is repeated throughout Elizabeth’s letter

· Elizabeth says that Justine often accuses herself of causing the deaths of her brothers and sisters: do we consider Elizabeth the cause of Caroline’s death?   Does Victor?

Conclusion

i. Only months following the birth of the Creature, Victor seems uninterested/unconcerned about his whereabouts, and so does Shelley for now.

ii. Clerval’s arrival in Ingolstadt and Elizabeth’s letter bring Victor’s spirits “high” and he “bound[s] along with feelings of unbridled joy and hilarity” – do we look at him as a figure to sympathize with?  

Textual note: William Frankenstein is reportedly 7 years old, which is inconsistent with what his age should be based on the time Victor has been away at Ingolstadt.  


Frankenstein: Chapters 7-10






Lesson 4: 1 Day


I. The Murder of William Frankenstein

Victor has been away 6 years (Creature created 2 years ago)
i. Alphonse’s letter reveals 


a) Elizabeth blames herself (remember her scarlet fever killed Caroline)


b) William was wearing a valuable miniature with Caroline’s picture in it – Alphonse 

thinks this is a possible motive for the killer. 


(we meet Ernest Frankenstein – Victor’s brother)

II. The Unjust Conviction of Justine Moritz (Poor Justine)


i. Elizabeth refuses to believe it 


ii. physical evidence? Servant found miniature portrait in the clothes she wore the night of 

murder


iii. Victor has faith in knowing the Creature is guilty & Alphonse believes in legal system & 

divine justice

· “I was firmly convinced…let loose upon the world?”  Is this enough for him to be comfortable?

· Alphonse & Divine Justice – “If she is [innocent] God forbid that she should suffer as guilty…” (80)
· Alphonse & legal system – “rely on the justice of our laws…” (81)
· If Alphonse is wrong, what does that say about Divine justice and the legal system?

iv.  The Trial (81) 

· Strange facts combined against her – (79)

· Justine speaks (83), (87)

· Elizabeth defends her (84)

· Justine is condemned & confesses “I did confess… truly miserable” (87)

· She “submits in patience to the will of Heaven!”

III. The Creature (doubling/doppelganger motif)


i. Victor (in classic Romantic scene) sees monster during an electrical storm. (74-75)


ii. “While I watched … all that was dear to me” (76-77) 

· Creature is in the shadows (double is a shadow of the host)

· Creature is seen in flashes of lightning (76) – electricity & the origin of life


iii. Victor is conscious of how telling his true story would make him seem insane – the double 

often represents the host’s irrational side. (77), (80)

· (77) “I had turned loose into the world a depraved wretch…”

IV. Do we find Victor sympathetic?

i. Clerval: “are you always to be unhappy?” 


ii. Victor: “I foresaw obscurely that I was destined to become…destined to endure (75)


iii. How can we find Victor sympathetic when Shelley gives us Justine, a truly sympathetic 

character?

· During trial – “Could the daemon … forego their hold.” (85)
iv. following the trial and conviction: “During the conversation…my inmost soul.”

v. “From the tortures of my own heart…my unhallowed arts.” (89)


vi.  “should I by my base desertion…” (91)  ch. 9

Classic Romantic Scenes: pp. 94-97

Encounter with Monster: pp. 98-102 Read aloud to students

Frankenstein: Chapters 11-14





Lesson 5: 1 Day


The Monster’s Narrative

I. First Experiences


a. “It is with considerable…sat down and wept.” (102)


b. What sorts of things does the creature respond to?

· Physically?  Everything assaults his senses – difficult to distinguish between things
· Sounds of birds singing

· Sounds of himself – he is “frightened into silence” by them

· Fire – he “thrusts his hand into the live embers” & marvels that fire could be both helpful and harmful

· Snow on feet

· Emotionally? Shunned by fellow man

· (105) old man sees him, shrieks, and runs away
· (106) hut/cottage in village he enters: children shriek, women fainted, and he ends up rousing the entire village

· (108) moved by the music of the young girl & by the show of affection between old man and girl – he is overwhelmed. 

· Responds to the sound of Felix’ guitar & cries b/c of its beauty (118)

· responds to human suffering – “I spent the winter…” (115)

II. Education:  How does it learn?


a. discovers communication 


b. discovers reading – (113) 

c. learns language by following “the stranger” to learn the lang. of the cottagers(117)
III. The Noble Savage & the Monster’s Nature

What is the noble savage?  Man unencumbered by civilization, the natural essence of man unfettered

· living in harmony, absence of crime, innocence, pure, inability to lie, morally courageous

· “Here then I retreated…” Monster’s comments on the “barbarity of man” (109)

· Moved by the plight of the family – “Yet why were these…poverty” (110)

· After seeing that his eating of the family’s food caused them pain he stops eating it

· Clears path of snow for the family & does manual labor for them too –becomes the “good spirit” (114)

· The monster longs for the love of human beings: “I formed in my imagination…” (115)

· Reads: Volney’s Ruins of Empires (119) & learns history –weeps for the slaughter of native Americans!  He identifies with the oppressed.
IV. The Moon/The Double (doppelganger motif)

What passages further develop the doppelganger motif?  What traditional images associated with the doppelganger are used?

· “The only object that I could distinguish was the bright moon, and I fixed my eyes on that with pleasure.”

· tells how long he has been with family by “several revolutions of the moon” (112)

· Narcissus scene ends in mortification – (114) “I admired the perfect forms of my cottagers…”

V. The Monster’s Philosophy: What is it?  

· “Was man, indeed, at once…disgust and loathing” (119)

· “And what was I?  Of my creation…” (120) on the difference between him and others

· “I was shut out…unhappy wretch”(120) on the nature of his condition and life

· “I heard of …mutual bonds” (120-1) on learning the differences between sexes & bindings among man

Frankenstein: Chapters 15-16




Lesson 6: 1 Day
I. Creature finds two books: 


a) The Sorrows of the Young Werter – Goethe



- highly Romantic story of unrequited love in which the main character 

   
   
  commits suicide 

· Romantic sensibility of the Creature – he simply responds to art – he 

-  weeps – he is an emotional, rational being who connects to the arts



- he identifies with the oppressed, finds himself relating to text (128)


b) Paradise Lost – Milton   (129)



- makes a distinction between this and the other works he reads



- reads it as a true history, not as fiction



- identifies with Adam: alone – not connected to any other creature  



- understands that he is different: a) Adam was born “happy and 



   prosperous” b) “guarded by his Creator” 


How is the Creature like Satan?  Why does he identify with Satan?



He has been cast away by his father, abandoned, punished in a way that he 



feels is unjust.  Satan was jealous of the affection given by God to his



creatures, namely the Son (Christ).    


How is this analogy incorrect?  The Creature does not challenge his 



God, his father.  He is simply abandoned.  

II.  Creature learns of his own creation when he finds Victor’s journal…


pg. 130 – “I sickened as I read…”


pg. 139 – “I learned from your papers…”


pg. 139 – “ Unfeeling, heartless creator!...”

III. Is the Creature someone we sympathize with?  

Crimes: Arson – burns down the cottage in a rage (138-9)

Strangles William (142-3) threatens that his father will punish him and names Frankenstein

Frames Justine (143-4) for the potential hurt she could cause him in her rejection of him

Justification?

Arson - The cottage is only burned down after the DeLacey’s leave it and after the creature had been beaten mercilessly by those he loved so dearly

Saves a little girl – (141) saves her from drowning & is shot by a “rustic” who was probably the one the little girl was playfully fleeing from

William’s murder (142-3)  

a) he “impulsively” grabs the boy and wishes to make him his friend b/c he is young and untainted by any prejudices 

b) when he is rejected and William threatens him with Frankenstein’s name, he strangles him and  

c) he takes the locket & is amused by the picture of Caroline Frankenstein, but when he realizes that he could never experience the love of those creatures, he is enraged.

Justine’s framing (143-4) – just the idea that she would reject him “stirred the fiend within [him]

Advanced Placement Literature and Composition

The Romantic Era

Frankenstein: Chapters 15-16

Read the following passages from Shelley’s Frankenstein and answer the following questions:  

I sickened as I read: ‘Hateful day when I received life!’ I exclaimed in agony.  ‘Accursed creator!  Why did you form a monster so hideous that even you turned from me in disgust?  God, in pity, made man beautiful and alluring, after his own image; but my form is a filthy type of yours, more horrid even from the very resemblance.  Satan had his companions, fellow-devils, to admire and encourage him, but I am solitary and abhorred.’


1.  What are some key words the monster uses in this passage either to describe his present condition or his condition following his reading of Victor’s journal?  Identify at least three words and discuss them briefly.

2.  Which major theme of Frankenstein is being explicitly addressed in this passage?

Increase of knowledge only discovered to me more clearly what a wretched outcast I was.  I cherished hope, it is true; but it vanished when I beheld my person reflected in the water, or my shadow in the moonshine, even as that frail image and that inconstant shade.




1.  What major motif is being addressed in this passage?  

2.  What does the monster mention that explicitly recalls this particular motif?

Do not despair.  To be friendless is indeed to be unfortunate; but the hearts of men, when unprejudiced by any obvious self-interest, are full of brotherly love and charity.  Rely, therefore, on your hopes; and if these friends are good and amiable, do not despair. 



 

1.  Why is it ironic that DeLacey says this to the monster?

Cursed, cursed creator! Why did I live?  Why, in that instant, did I not extinguish the spark of existence which you had so wantonly bestowed?  I know not; despair had not yet taken possession of me; my feelings were those of rage and revenge.  I could with pleasure have destroyed the cottage and its inhabitants, and have glutted myself with their shrieks and misery…I, like the archfiend, bore a hell within me…There was none among the myriads of men that existed who would pity or assist me; and should I feel kindness towards my enemies?  No: from that moment I declared everlasting war against the species, and, more than all, against him who had formed me, and sent me forth to this insupportable misery.
1.  Who does the monster initially identify with when he reads Paradise Lost?  Why? 

2.  Who is the monster identifying with in this passage?  In the analogy, who does the monster identify Victor with?

As night advanced, I placed a variety of combustibles around the cottage; and, after having destroyed every vestige of cultivation in the garden, I waited with forced impatience until the moon had sunk to commence my operations.

As the night advanced, a fierce wind arose from the woods, and quickly dispersed the clouds that had loitered in the heavens: the blast tore along like a mighty avalanche, and produced a kind of insanity in my spirits that burst all bounds of reason and reflection.  I lighted the dry branch of a tree, and danced with fury around the devoted cottage, my eyes still fixed on the western horizon, the edge of which the moon nearly touched.  A part of its orb was at length hid, and I waved my brand; it sunk, and, with a loud scream, I fired the straw, and heath, and bushes, which I had collected.  The wind fanned the fire, and the cottage was quickly enveloped by the flames, which clung to it, and licked it with their forked and destroying tongues. 

1.  What role does the setting play in these two passages. 

2.  What major theme is developed in each of these passages?

3.   How does the monster’s behavior add to the development of this major theme?  

Frankenstein: Chapters 17-19





Lesson 7: 1 Day

I. The Creature’s Demand and Reasoning (includes his behavior):


a) the companionship of a female creature is his right and Victor must not refuse


b) claims that his demand is both “reasonable and moderate”

c)  reasons that he is malicious because he is miserable (even his own father wishes him dead) 


d) he receives no respect from man, should he then show respect in return?


e) wishes to “inspire love,” but threatens to “cause fear” if he cannot revenge his injuries – 

directed mostly at Victor (swears “inextinguishable hatred”)


f) threatens Victor with the fate that Victor has given him – that Victor will 


“curse the hour of [his] birth” 


g) desires love so ardently that he would return the love of one person “a hundred fold” & 

“would make peace with the whole kind!”


h) claims he will leave Europe and go to the ‘vast wilds of S. America with his creature


i) the love of another will destroy the reason for his crimes


j) his “vices are the children of a forced solitude” and companionship will inspire inherent 

virtues to emerge


k) will watch Victor’s progress and will emerge when he is complete

II. Victor’s Initial Ambivalence, Compliance, and Reasoning:


a) enraged by the end of creature’s tale – the murder of William and the framing of Justine in 

particular


b) feels that another creature would just be another wicked being


c) considers that over time creature won’t be satisfied & will not persevere in exile, ultimately 

coming back to seek kindness from man – when refused, creature’s pains and “evil passions” 

will be renewed.  


d) feels he has “no right” to withhold a small portion of happiness on the creature


e) consents to the creature’s demands after believing they are just

Essential Questions: 

a)  Is it Victor’s obligation to create another being? 

b)  Is the creature’s argument a valid one, or is it just one we sympathize with?  

c)  “Did I request thee maker…” How could Victor or the Creature know for sure that the new Creature would welcome a life with the original?  How could they be sure it would all run smoothly?

III.  Hope for the future? 


a) Victor and Elizabeth will marry as soon as he returns from England


b) in Elizabeth and his marriage to her, Victor hopes to forget the past


c) Clerval and Victor go together to England – they travel and enjoy the world 


But…


a) the Creature is following – Victor is always acutely aware of its presence


b) Victor must create the “new” creature and hide it from Clerval


c) Shelley subtly foreshadows Clerval’s demise, although there is no indication that 


the monster is responsible for it at all: “And where does he now exist…” Victor’s tribute to 

Clerval

IV. Setting


a) when Victor and Clerval travel together the scenery is almost inspiring 


b) Victor goes to create the “new” creature: “The soil was barren…”


The infertile soil reflects the infertile enterprise he is beginning here – it will produce


nothing of any worth. 


c) Creation will take place on one of the remotest Orkneys (islands) in N. Scotland


d) barely any food for island’s inhabitants – veggies and bread = luxuries from mainland

V. Victor’s logic against creating another creature:


a) the two might hate each other



b) female might not comply w/ compact made before she was born, but included her


c) he might be disgusted by her deformity


d) she might turn away from him & turn towards the superior beauty of man


e) he may be abandoned by her, renewing his pains


f) they may reproduce! a “race of demons”

Frankenstein: Chapters 20-End




Lesson 8: 1 Day

I. Elizabeth’s Murder 
 What is Victor’s responsibility to Elizabeth given the monster’s warning?  

 Why does he leave?  Does Victor subconsciously want Elizabeth dead?    

· Victor still resents Elizabeth for “killing” his mother

· Immediately after he leaves her alone she is killed
What doppelganger imagery is present during this scene, and what does it suggest?

a) moon in full effect – “reached its summit” before the murder and Victor feels “a kind of panic on seeing the pale yellow light of the moon illuminate the chamber” immediately following the murder.

II. Can we possibly sympathize with Victor?

· Victor still seeks sympathy with statements such as “no creature had ever been so miserable as I was; so frightful an event is single in the history of man”

·  “Let the cursed and hellish monster drink deep of agony; let him feel the despair that now torments me.” hasn’t the monster already felt this agony?

III. Doubling (doppelganger motif)

· Victor “the monster whom I had created, the miserable daemon whom I had sent abroad into the world for my destruction”

· Victor can’t really see the monster but he hears him say “I am satisfied: miserable wretch! you have determined to live, and I am satisfied.”  Victor only sees him once the “broad disk of the moon arose and shone full upon his ghastly and distorted shape as he fled with more than mortal speed.”

· Monster becomes more and more elusive during Victor’s “wanderings” – why would Shelley use the word wandering when Victor clearly has a task, a goal?

· the monster boards a ship and Victor does as well, but the monster escaped and Victor doesn’t know how.

· The novel’s ending chase is typical of double tales – they often end in long drawn out chases sometimes one of the pair leads the other on a hunt as does the monster with Victor:

· READ “Sometimes, indeed, he left marks in writing on the barks of the trees, or cut in stone, that guided me and instigated my fury…”

·  “Prepare! your toils…”

Blackness as a conventional symbol of evil:

· the monster’s grip around the neck’s of his victims is always black

· the monster “enter[s] by night and hide[s] himself in a vessel bound for the Black Sea

· Victor identifies him as a “dark speck” only 

Frankenstein: Walton in Continuation



Lesson 9: 1 Day

I. Final Comments concerning Victor

· What a glorious creature must he have been in the days of his prosperity when he is thus noble and godlike in ruin!  He seems to feel his own worth and the greatness of his fall. 
·  “ I have longed for a friend; I have sought one who would sympathize with and love me…”
·  “glorious” in referenc
II.  Walton Given a Chance

·  “Yet it is terrible to reflect that the lives of all these men are endangered through me.  If we are lost, my mad schemes are the cause.” – there is a sense of responsibility here, but one that he still may ignore

·  “[My crew] insisted, therefore, that I should engage with a solemn promise that if the vessel should be freed I would instantly direct my course southward.”  

·  “What do you mean?  What do you demand…” 

·  “ I had rather die than return shamefully – my purpose unfulfilled…” note the frequent use of honor and glory in these last two passages

·  “The die is cast; I have consented to return if we are not destroyed.  Thus are my hopes blasted by cowardice and indecision; I come back ignorant and disappointed.  It requires more philosophy than I possess to bear this injustice with patience.” – has he gone too far?

III.  Victor’s Final Thoughts

·  “A new species would bless me as its creator and source; many happy and excellent natures would owe their being to me”
benevolent intentions, glory, heroism, believes good will come of his contribution

·  “I shuddered to think that future ages might curse me as their pest, whose selfishness had not hesitated to buy its own peace at the price, perhaps, of the existence of the whole human race.”
·  “ All my speculations and hopes are as nothing; and, like the archangel who aspired to omnipotence, I am chained in an eternal hell.”
· “My duties towards the beings of my own species…” Walton finally realizes”

·  “Seek happiness in tranquility and avoid ambition, even if it be only the apparently innocent one of distinguishing yourself in science and discoveries”
Why does Victor recommend the middle course of life?  Lessons learned?

IV. Monster’s Final Speech 

a. Do you feel the novel’s ending is clear or ambiguous?  

b. If ambiguous, what is the effect of ending the novel ambiguously?
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Frankenstein: Short Answer Exam
Identify five (5) of the six (6) following characters from the novel.  To get full credit for your answer, you must write as detailed a character description.  You may omit one of the six characters.  If you do not choose to omit one, only your first five responses will be counted.  (2 points each)

1) Clerval 

2) Elizabeth 

3) Cornelius Agrippa

4) Justine

5) De Lacey 

6) Captain Robert Walton 

Quote Identification (4 points each)

Directions:  For six (6)of the eight (8) following quotes, identify the speaker, the context, and the thematic significance or importance of the quote to the novel as a whole. 

7)  Increase of knowledge only discovered to me more clearly what a wretched outcast I was.  I cherished hope, it is true; but it vanished when I beheld my person reflected in the water, or my shadow in the moonshine, even as that frail image and that inconstant shade.

8) A new species would bless me as its creator and source; many happy and excellent natures would owe their being to me.  No father could claim the gratitude of his child so completely as I should deserve theirs.  

9) My mother’s tender caresses, and my father’s smile of benevolent pleasure while regarding me, are my first recollections.  I was their plaything and their idol, and something better – their child, the innocent and helpless creature bestowed upon them by Heaven, whom to bring up to good and whose future lot it was in their hands to direct to happiness or misery, according as they fulfilled their duties towards me. 

10)  And now, dear …, do I not deserve to accomplish some great purpose?  My life might have been passed in ease and luxury; but I preferred glory to every enticement that wealth placed in my path.  Oh, that some encouraging voice would answer in the affirmative!

11)  All my speculations and hopes are as nothing; and, like the archangel who aspired to omnipotence, I am chained in an eternal hell.

12)  “I will be with you on your wedding night!”  Such was my sentence, and on that night would the daemon employ every art to destroy me, and tear me from the glimpse of happiness which promised partly to console my sufferings.  On that night he had determined to consummate his crimes by my death.

13)  Was man, indeed, at once so powerful, so virtuous and magnificent, yet so vicious and base?  He appeared to me at one time a mere scion of the evil principle, and at another as all that can be conceived of noble and godlike.  

14) You seek for knowledge and wisdom, as I once did; and I ardently hope that the gratification of your wishes may not be a serpent to sting you, as mine has been.  

Written Response (16 points) You must choose one (1) of the following two (2) statements and respond in the form of a paragraph.  Although the quality of your written response is most important, you will not be given any credit for your answer if it is less than ten sentences.    

15)  Explain the role of the doppelganger/double in Frankenstein.  Include the basic, traditional elements present in double tales, the reason why the double is created, and how it functions throughout the novel.  

16)  Explain the relationship between either Paradise Lost or the myth of Prometheus and Frankenstein.
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Frankenstein AP Essay
The following is a prompt from the 1995 AP exam
.  You may only write about Frankenstein in your response.  

Writers often highlight the values of a culture or a society by using characters who are alienated from that culture or society because of gender, race, class, or creed. Choose a novel or a play in which such a character plays a significant role and show how that character's alienation reveals the surrounding society's assumptions or moral values.
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