Mi Salud, Nuestra Salud
Introduction

Essential Question: What can I do to promote my own health and the health of those around me?

In a world that is becoming more interconnected and smaller due to globalization, there has never been a more important time to learn a world language. Studying a world language is an avenue for students to expand their visions of the world as they come into contact with many populations of people that they previously would not have had the opportunity to. The study of a world language offers further communication, cultural empathy, comparative reflection, and cultural understanding. Although world languages are not required to graduate high school, many universities around the country require that incoming freshmen have taken a few years of a world language as an admission requisite. An interesting thing to note is that many students, according to Dewaele and Thistle, drop out of the world language classes for a variety of reasons, including: motivation, perceptions towards the language, feelings of anxiety, and feelings of frustration with the language (p. 635).
Content:

Knowing that there is quite a range of perceptions of the study of a world language, I created this interdisciplinary unit plan to engage all learners. It takes the universal issue of health that all students can relate to in one way or another. Some students might experience their own personal health struggles or know of family members or friends who do. Regardless, health is an applicable and engaging topic that can bring to life personal and world health issues. In this unit, students will first focus on their own personal health. Students will learn how to express their own personal health through means of health vocabulary and the language function of commands. Then, students will do research by looking at a health issue that a Spanish speaking country faces. Then, with the knowledge of that health issue, students will create a bilingual communication guide for that health issue for a local clinic, hospital, or nurse.
Context:

This unit is designed to be implemented in an integrated second year world language class, meaning that there are students in the class with low language proficiencies all the way to native speakers. Since the second year of study in a world language is also currently offered in some middle schools in California, this unit can be implemented at a middle or high school. Through scaffolding and differentiation, all students will be able to access the content of the unit. In order to succeed during the unit, however, it is recommended that students come in having taken at least a year of Spanish. Students should feel confident in their abilities to describe themselves and others in Spanish. If they do not have sufficient language proficiency levels going into the unit, then students will struggle in completing the part of the service-learning portions of the unit intended for an audience in the field of health. This audience might be a health clinic, a hospital, or a school nurse, to name a few.


With the flexibility that this unit provides, depending on the classroom context, more or less English can be provided, especially in the research portion of the unit. For this reason, the unit can be taught to more advanced classes than the second year of the world language as a teacher can require more use of the target language throughout the unit.


Going into this unit, the teacher needs to know vocabulary and expressions related to health in the target language. Furthermore, the teacher must understand the language concept of giving commands/imperatives. Finally, it is recommended that the teacher be familiar with research methods, such as how to cite sources properly and how to teach students to navigate the Internet and other sources in order to find reliable information on health topics.


Although there are no state standards for world languages, there is a California Language Learning Continuum framework (http://www.lbschools.net/Main_Offices/Curriculum/Areas/Foreign_Language/pdf/posters/LanguageLearningCont.pdf). This framework highlights 5 different aspects of a language (function, context, text type, content, and accuracy). These standards will be addressed in the unit:
FUNCTION 2.2: Students express their needs.

CONTEXT 2.9: Students write letter and short guided compositions.
TEXT TYPE 2.10: Students use and understand learned expressions, sentences, and strings of sentences, questions, and polite commands when speaking and

listening.
CONTENT 2.13: Students understand and convey information about the self (family, home rooms, health, school, schedules, leisure, activities, campus life, likes and dislikes, shopping, clothes, prices, size and quantity, and pets and animals).

ACCURACY 2.15: Students demonstrate increasing fluency and control of vocabulary.
Design Principles

This unit is based upon Wiggins and McTighe’s (2005) work entitled Understanding by Design. In their work, Wiggins and McTighe emphasize backwards design, or the idea that I should start this unit by considering what enduring understandings that I want students to take away from the unit. With these enduring understandings, big ideas, and modes of assessment, I then planned learning experiences that would give students sufficient scaffolding in order that students might attain the learning goals. I also formulated this unit with service learning in mind. As Cathryn Berger Kaye says, “Simply put, service learning connects school-based curriculum with the inherent caring and concern young people have for the world” (p. 6). Service-learning is different from community service in that reflection and learning take place. Furthermore, an important aspect of service learning is that it takes into account the needs of the community. A goal of mine as a Spanish teacher is to get students in touch with the needs of Spanish speakers abroad, but also in my students’ own communities.
Desired Results
Enduring Understandings
Analyzing personal, world, and communal health

Students will be challenged during the unit to become more aware of health. They will first look at their own health. Are they leading healthy lifestyles? Is it even important to lead a healthy lifestyle? Students will be entering the unit with different understandings of health and how to live and maintain a healthy lifestyle. This unit should be done at a school where students have already taken science or health classes that investigate wellbeing, such as at my school site. For this reason, it is imperative that the teacher formatively assess students at the beginning of the unit such that he/she can give further materials and support if needed. Students’ understandings of health might also be greatly influenced by their family life and the communities in which they live. It is the goal of the teacher to have students interact with one another and be reflective of their own views and health practices. 
Then, the perspective will be broadened as students look outside of the classroom towards the issues that people all around the world face. This will stretch students’ perspectives and encourage students to critically reflect back again on their own health. With this progression of the unit, students will once more look outside of the classroom walls to their own communities. How can students raise citizens’ awareness of the issues that students studied? How can students create a health tool that can be useful in their own communities?
Becoming more aware global citizens who advocate for change


After students reflect on their own health, they will then look at a health issue in a Spanish speaking country. By doing this, students will become more aware of the world in which they live. It will contextualize and highlight the topic of health for learners. Students now will not just be learning the target language for fun or economic reasons; rather, it is imperative that they be able to communicate with other peoples and cultures in this world about a pressing issue such as world health. What if students were to go to a Spanish speaking country and needed to speak up about this health issue? By becoming more aware of world issues, students are developing as 21st century citizens who are conscious of and responsive to the plight of others. Furthermore, students will be encouraged to develop empathy towards the struggles of others and reflective of the benefits or difficulties regarding health that they have in their own life. By putting themselves in the shoes of others, students will desire to take action. It is crucial that the teacher validates these energies and passions by offering students the opportunity to advocate for the health of others in the community by completing a bilingual communication guide for their particular health issue.
Six Facets of Understanding

1. Explanation – Students will be asked to explain their own health through the Health Log. Furthermore, they will learn how to explain ailments or wellbeing in Spanish. Through their research, students will be asked to explicate the health issues of a country, giving insight into facts, context, and what is currently being done to fight the health concern.
2. Interpretation – An essential part of students’ Country Health Projects is what course of action they would advise others to prevent and treat the health issue. In this manner, students need to be reflective about the information before suggesting a course of action to be seen on their flyers around the community.
3. Application – Students will take the knowledge they have learned about expressing health and sickness in Spanish, along with the information about the health issue in their country of choice, and create a bilingual communication guide for that health issue that can be used in the community at a school, hospital, or health clinic.
4. Perspective – By looking at health issues outside of the classroom, students’ worldviews will be expanded. This will clarify many pressing health issues that people face in other parts of the world, and give students insight into their own personal, family, and community health.
5. Empathy – A vital reason for having students look at a health issue in another country is such that students would develop empathy for the people who are facing these issues. A way that students can connect to these people is through the target language, thus emphasizing the importance of the target language in order for students to relate to those suffering throughout the world.
6. Self-knowledge – Students will come to realize their own health choices and views towards health in the Health Log. They will track their learning in their reflection journals. Furthermore, students will discover that they can advocate and get actively involved in service learning for the benefit of others.
Themed Weekly Questions:


Week 1


1.) What are the components of wellness & health?


2.) How do I use commands to improve the health of myself and those around 

me in the target language?

3.) What does it mean to be healthy?


4.) How does “being healthy” impact our daily lives?


Week 2
5.) What are some pressing health issues in other countries, and how do those issues relate to me and my community?
Week 3 and on



6.) How can I improve the health of those in my own community?

Knowledge and Skills


From a language point of view, students will learn how to formulate commands in Spanish. This is a very important language function that allows students to express their desires and needs. In the context of health, it is vital that students know how to give and understand commands such that they and those around them can have better health. To put this language function into context, students will also acquire important vocabulary and expressions in Spanish that are related to the area of health. As a way to use these new language skills, students will also learn the format of writing a letter in Spanish as a way to give guidance and communicate clearly. 

Students will also attain key research skills. As Crovitz and Smoot (2009) say, research in the modern world has changed. Most information is found via the Internet, which is a source that equalizes information for all, instead of just the educational elite in academia having access to research. Furthermore, “After introducing students to Wikipedia, teachers might begin by using the site as an entry point into deeper and more creative research than typical assignments require” (p. 93). The teacher will teach students how to use Wikipedia as a resource to get a general idea about the health topic, and then how to find credible online sources from there. This will serve to familiarize students with Wikipedia and its manifold uses, but at the same time challenge students to look critically at sources and where exactly their information is coming from.
Evidence of Understanding

Formative Assessments

1. Health Log – Students will complete daily health logs throughout the unit in the target language to contextualize language acquisition and to track students’ own health. This will raise students’ awareness of their own health (food choices, exercise, and moods). The template for the health log is attached in Appendix A.
2. Reflective Journals – Students will complete daily reflective journals that show students’ new understandings. Students will keep these reflective journals, but there is also the option that the teacher collect these journals after each class period such that the teacher can see what his/her students’ progress is. It is crucial that students reflect on what they have learned at the end of the unit through a wrap-up class discussion in which students celebrate and share their Bilingual Communication Guides. These journals will be turned in at the end of the unit. The template for the reflective journals is attached in Appendix B.
3. “Your Health” Letter – For this assignment, students will take one of four case study Health Logs distributed by the teacher. Seeing the information from the Health Log, students will need to assess that case study’s individual situation and give commands to help that person along in their health. This will teach students the urgency of giving useful commands in relation to health. Rather than just giving advice or recommendations, students are actively telling these case studies what to do in order to achieve great health. Furthermore, students are learning characteristics of writing a letter in Spanish. The prompt and requirements for the “Your Health” Letter assignment is attached in Appendix C.
4. Simón dice – This is Total Physical Response (TPR) oral communication exercise where students will be asked to not only indicate, but also show comprehension of health terminology in Spanish. Students’ performance and comprehension during the activity will inform the teacher as to students’ grasp of new language acquisition in regards to health vocabulary and commands. Examples of this learning experience can be found in Appendix H.
Performance Tasks
1. Country Health Issue Project (CHP) – For this project, students will research a health issue that a Spanish-speaking country faces. They will become experts on the issue in their country of choice. Students will create a flyer with key information about the health issue, including symptoms, health complications, prevention, treatment, and advice on how to improve that particular health issue in their country of choice. The educational flyer will then be hung in the school nurse’s office/community health clinic/local doctor’s office. In turn, the health worker, along with the teacher, will assess students’ work according to the rubric (on a scale of 1-3 in three different categories, and note that students can get in-between scores like a 2.5). This project will ensure that students are becoming aware of world health issues.
2. Bilingual Communication Guide (BCG) – After researching the health issue the past week, students will now take action by creating a Bilingual Communication Guide. This performance task builds off of the previous performance task by showing students that they can advocate for and create change in their own society. The BCG will be seen as a way for students to break down communication barriers and boundaries, and relate new learnings in Spanish back to the primary language of English. Just like the performance task of health in a Spanish speaking country, the BCG will be assessed by the health worker since he/she will be using it. The health worker can give important medical insight along with the Spanish teacher’s assessment of language use.
Learning Experiences

Introduction of Unit Theme and Essential Question


To introduce the unit, it is recommended that the teacher let students know that they will be embarking on a 3.5 week unit looking at health. To hook students into the unit, the teacher can put the word “Health” on butcher paper and ask students what comes to their minds when they hear that word. If this is too broad of a question, the teacher can prompt students with some questions (such as, “Why is health important? What are some health views you have heard of, and from whom? How does the media portray health in the United States? What are the aspects of health?”) and have students participate in a Think-Pair-Share. This can be done in English, since most students will not have the vocabulary to express these thoughts in Spanish quite yet. As students share, it is imperative that the teacher write down their ideas to validate their responses. Having done this activity, it is then recommended that the teacher give a general layout of the unit to give students an idea of where the unit is going. The teacher should let students know that they will first be learning about expressing health and sickness in Spanish, then researching a health issue in a Spanish speaking country, then creating a flyer for that health issue to be hung in the community, and then finally making a bilingual communication guide for that particular health issue for use in a hospital, clinic, or school. At this point, it is also recommended that the teacher introduce the essential question of the unit, posting it visibly on the whiteboard in order to guide students throughout the unit.
Concept of Health in the Target Language


It is vital that students learn keys terms and expressions in order to express their own personal health and the health of those around them. It is recommended that the teacher have a large poster up of the human body, with the various parts labeled in the target language. To support this new vocabulary, the teacher furthermore should hand out a body diagram such that students can write and label their own handout (Appendix D). It is important that this vocabulary is front-loaded at the beginning of the unit such that students can effectively engage in the material. Along with these body parts, the instructor should also introduce terms (Appendix E) that refer to sickness, how to get better, and describing how one feels.

The language function that students will work on will be commands. In order to make it more relevant and to scaffold off of what students already know, it is recommended that the teacher review terms such as “deber”, “necesitar”, and “tener que”. These are three ways that students can lightly express what one should, needs to, or has to do. Using these verbs is seen as more of a recommendation or giving advice. On the other hand, students will learn about commands during this unit. The teacher should explain that commands are more definitive and an essential language function in order to clearly give someone directions or express a personal need. In Spanish, commands are formulated depending on who one is addressing. I recommend that the teacher hand out notes (Appendix F) such that students can reference to not only the irregular commands, but also have a concise, step-by-step process to formulate the command form

In order to get students to think critically about what commands they would give depending on the situation, I recommend that students do a differentiated speaking activity like the one attached in Appendix G. This allows for students to work at their own pace, and also is an organic activity. Students must respond logically to the issue that is presented by their classmates, rather than responding to questions in a sequential manner. Depending on the need or issue stated, students must respond in an appropriate manner.
TPR is a great way for students to actively engage in their language learning, show comprehension, and work on receptive language skills. It is recommended that the teacher lead “Simón dice” with students, the first time in which the teacher gives commands (see Appendix H). After this activity, the teacher should pass out 3x5 flashcards and have students write down original commands. The teacher can then use these commands in the next class period as a way for students to hear not only the vocabulary, but also show a comprehension of the command form. It also allows for students to have a say in the material that is presented.
Once students have shown a good comprehension of acquiring the language in these aspects, the teacher should introduce the “Your Health” Letter assignment. This assignment demands that students think critically about a Case Study’s current health and give commands on how to improve their health. Being a formative assessment, it will show the teacher gaps in understanding such that he/she can address areas of need.
Health Log and Reflective Journals

Students will report on their own health in Spanish, seeing that they just completed two units on food and exercise prior to the “Mi Salud, Nuestra Salud” unit. As a way for students to reflect on their own health, they will complete daily Health Logs that will be checked each class period and used for the warm-up Think-Pair-Share exercise. Students will reflect on their own health decisions and will also get feedback and advice from peers. 

Reflective Journals will also be given out at the end of every class. These journals will ask students to think about what they have learned, why they learned it, how their views on health have changed, if they have any questions or doubts, and how they think new learnings might be applicable to their lives and the lives of those around them (a chance for students to respond to and revisit the essential question of the unit). Students will also keep these journals to track and self-assess their new understandings and progress throughout the unit.
Health in a Spanish Speaking Country


After looking at students’ own health, the focus will now shift to a Spanish speaking country. Utilizing websites like Doctors Without Borders, students will identify a prominent health issue in unique Spanish speaking countries. In cooperation with the teacher, students will select not only a country, but a health issue. Students need to check with the teacher before beginning research on their country and health teacher. The teacher will let students know that this portion of the unit will be conducted in English, as students will be creating a flyer for the community to educate others on a health issue that is prominent in a Spanish speaking country.


To support learners in the process of research, the teacher will take students to the library such that they are given methods and information on how exactly to research the material by the librarian. The teacher will supplement this presentation with further guidelines for using Wikipedia and other electronic resources. The teacher should encourage students to use Wikipedia as an entry point into the material, and then to further their research utilizing the library or electronic resources. Furthermore, as is seen on the project guidelines (Appendix I), students will be given a few websites that they can use to find information on their country and a health issue that plagues that country.


Class time will be provided for students to do research in the library, and also to complete the design of the flyer. It is recommended that the teacher structure this project by giving students clear deadlines, and being sure that students meet those deadlines to ensure proper pacing of the unit.
Bilingual Communication Guide


Since students are now able to communicate health and sickness in the target language and are experts on one particular health issue, they will now create a bilingual communication guide (Appendix J). Students will be told that this communication guide will be taken by that same nurse’s office/health clinic/doctor’s office to clarify communication between Spanish speakers and health professionals. Students will include visuals (drawn or from the computer) in their bilingual communication guides to improve understanding between the Spanish speakers and the health workers. Furthermore, the Spanish speaker might be from the country or be facing the health issue that students researched. For this reason, the bilingual communication guide will assist health workers in finding what ails the patient and also provide essential information on how to communicate what that patient should do to remedy the situation.

Class time will be provided for students to complete the bilingual communication guide. The teacher can circulate around the room and give support to students while working on the project in class. Although the visuals are important, it is recommended that students work on the language aspect of the project in class since the teacher is an expert in the language. On the other hand, if not properly structured, students might spend class time working on their visuals which will affect their language accuracy. For this reason, the teacher needs to establish clear deadlines and require that students meet these expectations.
Implementation Guidelines

Pacing

This unit will take place over 3.5 weeks, or more if needed. See Appendix K for pacing recommendations. Do note that if extensions are done, then more time will be needed.

Differentiation & Adaptation

Spanish usage is one of the biggest factors of differentiation in this unit. Depending on students’ levels of proficiency, this unit can be carried out with varying amounts of English. With advanced classes, for example, the research could be conducted from websites in Spanish. Furthermore, the information on the flyers could be made in Spanish.

This unit can also be adapted to other world languages. Many of the websites can be viewed in multiple languages (such as Doctors Without Borders having a webpage in French). The world language teacher can adapt the provided materials attached in the appendices from Spanish to their particular target language.

Getting in Touch With a Health Professional

In order to make both the Country Flyer project and the bilingual communication guide more authentic, the teacher needs to get in touch with a health professional. The health professional will provide vital feedback on students’ Country Health Flyer Projects and Bilingual Communication Guides. For this reason, it is imperative that the teacher set up these partnerships before beginning the unit. The first person that I recommend teachers talk to is the school nurse. Hopefully, it will work out well with the school nurse, and the flyers can be hung around school, validating students’ work and giving them an audience amongst their school peers.

The school nurse can give further contacts in the community for the teacher to communicate with. If the school does not have a nurse on site or the nurse does not have any contacts, I recommend that the teacher utilize <http://healthprofs.com/cam/>. This website allows for one to search for health professionals in the area by zip code, and to e-mail these professionals easily.
EXTENSIONS

Organizing a Health Fair


As a way to raise awareness within the school and wider community as a whole, a health fair can be organized. Students will share information on the particular health issue that they researched to inform their peers and families in the community. Students can put information that they gained from their research on a three-ply poster.
Asking Health Professionals to Speak in Class


One way to hook students into the learning or to emphasize the importance of what they are learning is to have a health professional come and speak to the class. This will show students the applicability of their learnings. The health professional can talk about his/her career, why they chose to enter it, and if learning Spanish is applicable to the field of health. Furthermore, by having the health professional speak to the class, it will give students the opportunity to ask him/her questions of interest.
Appendices

Appendix A – Health Log
Appendix B – Reflection Journal

Appendix C – “Your Health” letter, letter writing notes, & examples of case studies
Appendix D – Human body handout

Appendix E – Unit vocabulary

Appendix F – Commands notes

Appendix G – Sample speaking activity

Appendix H – “Simón dice” examples

Appendix I – Country health flyer project & rubric

Appendix J – Bilingual communication guide & rubric

Appendix K – Pacing chart
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