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Introduction

Essential Questions

1. How do multiple perspectives tell the same story?

2. How does our point of view shape how we perceive events?
Many traditional textbooks tell the story of history through a narrow lens. At best, this limited view of history not only limits the richness of history, it deprives students of the whole picture. At worst, it perpetuates a dangerous and narrow-minded way of thinking by silencing the voices of multiple perspectives. This three-week unit explores the Vietnam war through a variety of different perspectives including, present day citizens (oral history), veterans against the war (simulation), U.S. and international political leaders from the past and present (simulation), and, at the end of the unit, the students own perspective. 

Students will explore these multiple perspectives through three main educational opportunities: a multimedia timeline, an oral history project, and a presidential briefing simulation project. 
Content


This unit was designed for a tenth grade humanities classroom at a project based learning school.  As part of a charter school curriculum, the unit is not required to explicitly cover state standards. Therefore, this unit was not designed with the CA state standards as a priority; however, it does address a number of state standards to varying degrees. In the introduction of the tenth grade history/ social science standards it states, “Students [will] consider multiple accounts of events in order to understand international relations from a variety of perspectives.” This is heavily reflected within the unit through the use of a variety of U.S. and international voices. In addition, the following state standards are addressed:

California State Standards for History/ Social Science- Tenth Grade

10.9 Students analyze the international developments in the post–World War II world. 

California State Standards for English/ Language Arts- Tenth Grade

2.0 Writing Applications (Genres and Their Characteristics) 

2.4 Write persuasive compositions: a. Structure ideas and arguments in a sustained and logical fashion. 

1.0 Listening and Speaking Strategies 
Students formulate adroit judgments about oral communication. They deliver focused and coherent presentations of their own that convey clear and distinct perspectives and solid reasoning. 
Theoretical Foundations
I used Wiggins and McTighe’s backward design framework, as explained in their book, Understanding by Design. Backward design begins with establishing the lesson’s final goals and objections. By beginning planning at the end of the learning segment, I am able to create learning opportunities and appropriate assessments based on the unit’s final goals and objectives. Once the final goals and objectives are established, both formative and summative assessments are determined. Finally, I included the learning experiences necessary to achieve the final goals and objectives. For example, one of the unit’s final goals is that students will understand key events of the Vietnam War from multiple perspectives. Once that goal was established I created a simulation project, adapted from the CHOICES.edu model and a traditional jigsaw strategy, with the goal of exploring multiple perspectives as the guiding factor in the design. 

Backward design is used to ensure that students fully understand what they are learning and not just complying with activities or learning something today only to forget it tomorrow. This framework also allows students to immediately connect the material with purpose and meaning by returning to the goals and objectives. 
I also used Wiggin’s and McTighe’s essential questions approach. Essential questions are questions that do not have one right answer, they push students to explore a topic through thoughtful discussions and meaningful questions, by getting to the heart of what is important as opposed to being stuck on names and dates. Like backwards design, essential questions also help to refocus both the student and the teacher when a lesson starts to head off track or feels stuck. For example, one of the unit’s essential questions is, how do multiple perspectives tell the same story? Throughout the unit students are required to return to the guiding questions through reflection prompts, discussion questions, and reading responses.  In addition, as the students create interview questions for their oral history project, or conduct independent research for their simulation role, the essential question is always present, literally and figuratively, to help guide and shape the work.

In addition, I used Piaget’s Theory of Constructivism. Piaget believed that authentic learning comes from experiences. The students gain knowledge through active exploration as opposed to passive learning environments, such as teacher directed lecture. This theory explains that learning is an active and social process and that learning occurs when students feel part of the process and engaged with the material. This theory allows the teacher to move from the traditional director role to the role of a facilitator, while students work to determine understanding individually and through collaboration with their peers. An example of this is found during the simulation project. The presidential briefing simulation is a student-led educational opportunity that allows students to make choices about their learning and understanding based on their role. While I am present to help assist the entire process, the students are responsible for constructing their own understanding of their role requirements through collaborative work and independent research. 
The school’s curriculum is based on four principles: personalization, adult world connection, common intellectual mission and ‘the teacher as designer’. I used these four principles to help guide the design of this unit. The personalization is evident in the design of the educational opportunities. I know that my students are most successful when they are given choices (ex. audio or written oral history project), structure (ex. clear guidelines and expectations) and collaborative opportunities (ex. timeline partners and simulation groups). The adult world connection, also known as authentic learning, is present in the oral history project as well as the presidential briefing simulation project. The common intellectual mission is present in the performance based assessment opportunities that occur at various points throughout out the unit (ex. oral history presentation and simulation presentation). Finally, the teacher as designer principle asks that educators collaborate with each other to construct learning opportunities. Planning for this unit, like a majority of the planning at the project based learning charter school, was influenced by collaborative work with both my master teacher and our teaching team partner. 
Background Understanding

It is important that any teacher considering the implementation of all or part of this unit is aware of the students’ background understanding, as it applies heavily to the success of the unit. 

My students have extensive experience working in a project based learning curriculum. Due to this, all of the students are able to work independently, in pairs, and in small groups when the activity is structured. During first semester they were explicitly taught how to effectively work in small groups, with a small group seating plan and individual roles. The students also have experience working with technology in a variety of ways. One laptop, with Internet access, is available for every two students, and they are used both inside and outside of the classroom on a daily basis. In addition, earlier in the semester the students completed a two-day independent research workshop at a local university. The workshop focused on how to conduct research both on and off line.
The students recently completed a simulation project based on the end of World War II, therefore they are familiar with the process and preparation necessary for completing a simulation. While this unit’s simulation will differ in content, the students already have experience completing the entire simulation process.

Background content


All students should have a basic understanding of the key countries, leaders, and ideologies beginning at the end of World War II and leading up to the Gulf of Tonkin Incident. Including, the Indochina war, NATO, battle of Dien Bien Phu, General Eisenhower’s “Domino Theory”, Geneva Accords, Communist insurgency in South Vietnam, Ho Chi Min Trail, Diem/Dai rigged elections, Diem overthrow and President Kennedy’s assassination. 


Teachers should have a working understanding of the key countries, leaders, events and ideologies present within the Cold War. As well as an understanding of the key countries, leaders, and ideologies leading up to, and present in, the Vietnam War.

Desired Results
Enduring Understandings

This unit highlights the enduring understanding that history is not one- dimensional. Through the use of a variety of current and historical voices, the students will begin to see history as multi dimensional, and not limited to a textbook retelling of a time period. This understanding is something that students can take with them as they continue to explore history both in and outside of the classroom. In addition, students will understand that context and perspective is important when evaluating information, an understanding that can be carried over into many other content areas.

Knowledge & Skills

Students will learn about key players, events, decisions and ideologies in the Vietnam War from a variety of perspectives, as well as the role of the Vietnam War as a proxy war within the Cold War. Students will also complete the unit with an increased understanding of skills, such as research strategies, persuasive argument techniques, presentation skills, and evaluation methods.

Learning Experiences & Implementation

My students are most successful when the project combines both structure and creativity. Therefore, the first step to any project is to explicitly provide clear project goals and expectations to the students. Giving each student a “goals & expectations” handout, reading the handout as a class, and answering any clarifying questions accomplish this. Following this activity, I use classroom name cards to randomly select a student and as them about the projects goals and expectations, for example, “Sam, when is the first draft due? Jana, how many interview questions are required?” This helps to keep the attention of the class, as well as ensure that everyone is beginning with the same information. 


The learning experiences have been designed to include opportunities for students to show their understanding in a variety of ways. For example, the oral history project asks students to show their work and understanding through one of three ways, a typed transcription, an audio file or a video clip. Each oral history project must follow the same guidelines and expectations, including preparation, execution, and reflection, however, it is up to the student to decide how he or she can best represent their work and understanding. 


The unit begins with a one day hook activity that uses provocative images to introduce students to the content of the unit, as well as the understanding that context is important when evaluating new information. Following the hook, students will explore multiple perspectives of Vietnam War through three main educational opportunities; a multimedia timeline, an oral history project, and a presidential briefing simulation project.

Schedule

	Day
	Lesson

	1
	Hook: Do photographs lie?

Introduce unit & essential questions

	2
	Timeline: Guidelines & Expectations, Partner research 

	3
	Timeline: Partner research

	4
	Timeline: Gallery walk, feedback & reflection

	5
	Oral History: Guidelines & Expectations

	6
	Oral History: Writing workshop

	7
	Oral History: Small group presentations, Reflection

	8
	Simulation: Guidelines & Expectations, Group and role assignment

	9
	Simulation: Student research 

	10
	Simulation: Student research and persuasive argument organization/outline

	11
	Simulation: Persuasive presentation

	12
	Simulation Prep: Rehearsal

	13
	Simulation Day

	14
	Reflection: Content, Skill, Process


Hook- Do photographs lie?


This one-day introduction uses image analysis to introduce the students to the new unit and its essential questions. It also asks the students to evaluate their own assumptions and introduces them to multiple perspectives on the war through excerpts from international textbooks. 

A provocative image from the war is projected and students are asked to describe what they see. Following this share out the teacher describes the photo using historical context. With their partner the students answer the following prompts: How does knowing the historical context change how you see the image? Do photographs lie? How can people see the same photograph differently? Sharing is optional. 


Following the reflection, the new unit is introduced using the essential questions as the focus of the introduction. One of the essential questions, “How does our point of view shape how we perceive events?” is highlighted on the board while students complete and in class reading, the Vietnam excerpt from the book History Lessons, by Lindamen & Ward. Students work in pairs to discuss the reading and respond to the highlighted essential question, one representative from the pair shares their response to the class. 

Multimedia Timeline

This learning experience project is designed to familiarize the students with basic historical information, including key names, dates, and events. While it appears to rely heavily on pre-packaged information, in practice it includes research, creativity, collaboration, peer evaluation, self-evaluation and reflection.

This method of frontloading basic historical information, using a multimedia timeline, is an alternative to a teacher directed lecture or textbook reading assignment. The students will build on this information as the unit progresses. For example, the information that the students research during this project will be helpful in designing questions for their oral history project, and it will also be used when creating persuasive presentations for their simulation project. 


Throughout the unit students will be put into small groups based on a number of factors including abilities, challenges, personalities, and interests. However, for this learning experience the students have the opportunity to choose their partner. 


After reviewing the guidelines and expectations (process mentioned above), the students are given a list of 18 important events that occurred between the Gulf of Tonkin Incident in 1964 and the Fall of Saigon in 1975. In addition, they are provided with a number of online and physical resource suggestions, as well as directions on how to create a free account on the timeline site, dipity.com. Students are required to write 4-5 sentences for each entry, and include one of the following; image, video clip or sound byte. The use of this site introduces the students to an educational resource that can be used in future coursework. 

 In pairs, the students will work together to divide up the events, research their selected timeline events, and create a multimedia timeline. This learning experience provides an opportunity for students to collaborate with each other to create a final product. 

On the final day of the multimedia timeline project the students participate in an online gallery walk. In pairs, the students will view their classmates’ timelines online (a feature available on dipity.com) and provide both warm and cool feedback for their peers. For this activity the students are provided with an evaluation sheet to record specific feedback as well as any clarifying questions that come up. In addition to the gallery walk, students will share one timeline post that they are most proud of with the rest of the class.

Finally, following the share out, students are asked to reflect on both the process and the content by responding to the following prompts: If you were to make a multimedia timeline for another class, what would you do differently? Select an event from your timeline that you were most shocked, surprised, or taken aback by. What made it so remarkable to you? Each student responds to the reflection prompts in their in-class reflection journal, sharing is optional. 

Oral History Project


Earlier in the semester the students interviewed a family member about the Apollo 11 moon landing. Not only did the students love it, but also what started as a brief homework assignment led to a very interesting class discussions on the importance of oral history. This unit provides a perfect opportunity to revisit the original assignment and expand on it to include additional opportunities for growth of understanding and reflection.


This authentic learning experience uses the background information cultivated in the multimedia timeline project to create informed interview questions. These questions will then be used to discuss the meaning of perspective and its role in understanding history.  

As the students are using model interviews, as well their past research (prior knowledge) to create their interview questions, a class discussion on language may be used to help students determine what type of language is appropriate for an academic interview, as well as an interview on a sensitive subject, such as the Vietnam war. 

For the final project presentation students are put into small groups based on the content of their interview. For example, students who interviewed a US veteran will be in one group, students who interviewed someone with a family member in the war will be in another group, etc. These groups of 4-5 students will take turns giving three-minute presentation of their interview project. Following these presentations the groups will be asked to respond to the essential question, “How do multiple perspectives tell the same story?” Finally, the class will come back together as a whole and share out their responses.  

Presidential Briefing Simulation

Using peer collaboration, guided research, and persuasive writing, students will participate in a presidential briefing simulation. The premise of this mock briefing is that LBJ and his top advisors have called in three different groups, each representing a different perspective of the war, to help decide how he should proceed in Vietnam. 


In this final project, students use their research from the multimedia timeline project and their understanding of the power of perspective, from the oral history project, to complete a student-led Presidential briefing simulation.   


Students are put in groups with multiple abilities and assigned to one of four groups: US Vietnam veterans against the war, Ho Chi Min/ Vietnamese communists, US allies, or the President’s advisory Committee (including McNamara). While the teacher assigns the groups, the students determine who will assume which role within the group. Individual roles give the students a choice and at the same time increase structure within the groups. 


The five-day project is divided into five parts: research, persuasive writing, presentation organization and preparation, the simulation, and a final reflection. These benchmarks allow for the students to build on their understanding until they have all the tools necessary for successfully participating in the final simulation.

Evidence of Understanding

Student understanding is evaluated using a variety of assessments throughout the unit. The use of multiple assessment methods allows students to show their understanding through a combination of writing, speaking, and presenting assessments.
Informal Assessment


Class discussion- throughout the unit students will be asked to respond to a number of discussion prompts. The prompt will be given orally as well as written on the white board. To ensure that these discussions are not controlled by a handful of dominant voices, I use name cards to call on students for a response. This strategy also encourages all students to pay attention in anticipation of their name card being drawn. If the discussion naturally progresses evenly than the name cards are not necessary. Class discussions allow me to take the “temperature” of the class and gauge understanding. These discussions also provide an opportunity for students to ask clarifying questions and for me to address any confusion in understanding.
 Fishbowl- During the simulation the President and his advisors will participate in a fishbowl activity to discuss the previous presentations. The discussion allows the other participants to hear how their peers interpreted their presentations. It also allows me to assess the strengths and weaknesses of their understanding, and shape the design of future simulations.


Journal reflections- Journal reflections provide an opportunity for students to reflect on what they have learned, identify any confusion, and provide feedback on the process, by responding to a reflective prompt. For example, following the simulation students will be asked to respond to the following prompt, “Imagine that you are returning to the presidential briefing tomorrow to represent a fifth perspective, your own. What would your recommendation be about how he should proceed in the war?” 
Reading responses- This unit includes both assigned reading and independent research. Each student maintains a blog that is used primarily for reading responses. Like the reflection activities, reading responses are based on a prompt or series of questions either related directly to the reading or connecting the reading the unit’s essential questions.  These reading responses are used to measure if the student has completed the reading, if he or she understands the material, and if he or she is able to make connections between the focus of the unit and the reading. For example, during the simulation prep students are required to do independent research to build a persuasive argument for their recommendation on how to end the war. In addition to researching their perspective students are required to respond to the following prompt: Identify three reasons LBJ should proceed based on your recommendation, use specific quotes from your research. Don’t forget to cite your sources. Based on their response I can assess if the students are having a hard time accessing information, keeping up with the requirements, and/or understanding the material.
Performance Assessments

Oral history project- During this project, students are assessed on their writing, listening, and analysis skills. There are mini-benchmarks throughout this project allowing me to assess the class understanding and change the pace of the project accordingly. For example, students must create a rough draft of their interview questions before moving on to the physical interview stage. This allows the student to review their work and make changes based on feedback from their peers, and me before conducting the actual interview. 

Presidential Briefing Simulation- The inclusion of persuasive writing skills, persuasive presentation skills, independent research skills, and collaborative working skills, shows that this project uses multiple methods of assessment. Students are asked to show their understanding through reading (research), writing (persuasive presentation, reading responses), presenting (persuasive presentation), and reflecting (reflection journal). This allows students of varying abilities to show what they know through multiple means instead of being assessed through one method, such as writing. In addition, observational feedback can help to make changes to future simulation designs. 
Implementation Adjustments
Pacing- As mentioned in the context section, this unit was designed with a particular class in mind. These students have extensive experience with project based learning and come to this unit with a variety of skills that may not be as established in other classrooms. Without these skills this unit may be too overwhelming for the allotted amount of time. However, there are small adjustments that can be made to adapt this unit to a more traditional classroom. 

Multimedia Timeline

1. If technology is limited the timeline can be created “off-line” and the multimedia portion can be replaced by an alternative medium like collages or drawings.

2. A textbook can be used as a resource for students to look up timeline events. This will help build the students ability to locate information within a text.

3. The on-line gallery walk can be replaced with a physical gallery walk around the classroom.

4. ELL: Allow the ELL to use more images, and reduced text, to show understanding.

Oral History Project

5. A peer-to-peer rehearsal interview could be added for an additional benchmark. This also provides another opportunity for the students to practice their academic speaking skills.

6. Teachers may want to consider having a few “back up” interviewees for students that do not have access to interview someone in their family or community.

7. ELL: Allow the interview to conducted in the native language

Presidential Briefing Simulation
Preparation for the simulation can take a lot of time and practice. If your class is not ready for this project there are two different adaptations you can make to cover the same material

8. Create a jigsaw activity. Divide the students into mixed ability groups, assign each group to a perspective, and then create new groups that include a member of each perspective groups. From there the students can share their information through small group discussions or debates.

9. Research can take a lot of time and requires a number of skills. If the students are new to research you can provide the resources for them to cut down on the time it takes to search and evaluate new sources.

10. ELL: The simulation is designed so ELLs can work with their peers to develop their understanding through small group discussion and planning, however, for the independent research section, ELLs can be paired up with native speakers to help facilitate their understanding. 

Unit Strengths
· Authentic performance tasks

· Multiple methods of instruction 

· Multiple methods of assessment

· Allows for student choice while providing structured learning projects

· Rigorous, involving critical thinking and inquiry based learning
· Appropriate use of technology

· Focuses on depth of understanding over breadth

Unit Challenges
· Class specific
· Relies on access to technology

· Fast paced

· Quite a bit of prior knowledge and prior experience is required to complete the unit successfully.
UNIT ATTACHMENTS

Name: ____________________

Partner’s Name:____________________

Multimedia Timeline Project

Guidelines and Expectations

Over the next three days, you and a partner will be creating a timeline of the Vietnam War from 1964-1975. 

In addition to your timeline, your research on each event will be used to create interview questions for the upcoming oral history project, as well as your role in the simulation. 

Guidelines

1. With your partner: create a free account on dipity.com, follow the step-by-step instructions to create a timeline.

2. Each timeline must include 18 events. 

3. Each event must include a 4-5-sentence description as well as an image, audio clip, or video clip. 

4. Choose your favorite entry to share with the class. 

	Day
	Class 
	Homework

	1
	Guidelines & Expectations

Create account

Partner research 
	4 events each

	2
	Partner research, 4 events total
	3 events each, complete timeline

	3
	Online gallery walk

Event share

Feedback & reflection
	


TIMELINE

	Gulf of Tonkin Incident 
	Gulf of Tonkin Resolution

	LBJ Presidential Election
	Operation Rolling Thunder

	Bombing of North Vietnam
	Clark Clifford Replaces Robert McNamara

	Tet Offensive
	My Lai Massacre

	Paris Peace Talks
	Richard Nixon Election

	General Abrams/ Clear & Hold Strategy
	Bombing of Cambodia

	Vietnamization Policy Announced
	“Pentagon papers” published

	Cease Fire signed in Paris
	Nixon impeached

	Fall of Saigon
	[Independent Research]


NAME: ____________________________

Gallery Walk Evaluation 

Be Specific!
	NAME
	WARM Critique
	COOL Critique

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


II. Clarifying Questions

1.

2.

3.

NAME: _______________________

SIMULATION LESSON PLAN/AGENDA

Day 1 – Simulation: Presidential Briefing
1. Introduce the simulation 

*Each group will be called upon to present its perspective on how the President should proceed in Vietnam
*The goal is to persuade the committee that your perspective should serve as the basis for the president’s decision 

*Each group will give a 4-5 minute persuasive presentation as well as a 1-minute final statement. 

Changes in simulation based on student feedback

 (this chart is a work in progress)

	Second Simulation
	1st Simulation

	 4-5 Minute group persuasive presentation
	2-3 minute persuasive speech

	Students are assigned to specific roles within their group
	No specific roles within the group

	Greater understanding of opposing options
	Limited understanding of opposing options

	Homework based on role in simulation
	Same homework for everyone

	Increased interaction between options (cross-examination)
	Limited interaction between options (cross-examination)

	Final Assignment: Create a persuasive speech for option 4 
	Final Assignment: One page on which option you would choose.

	Formal attire mandatory
	Formal attire optional


2. Get into small groups (by option)

a) Read perspective bio
b) Discuss the reading

Guiding Qs:  What are the strongest arguments for this perspective? Remember that a good persuasive argument considers the opposing positions’ counter argument. Identify and address a possible counter argument.

      c) 
Class share-out & clarifying questions

3. HW 
 Read the other perspective bios (all 3 if you are on the Pres Advisory Committee), highlight areas of the text that you plan to address during the cross-examination.
Day 3 – Research and Presentation Organization
Materials

Group Persuasive Presentation graphic organizer

Class roster for observational assessment

 Agenda

1. In option groups

a. HW: Share out

b. Group Director A leads organization of persuasive presentation. 

Guidelines:

4-5 minutes

Group Director A presents intro and conclusion

Each member presents his or her role

c. Rehearse persuasive presentation from start to finish

Consider: clarity, organization, timing, and strength of argument
Day Four

Model

d. Set up room

e. Physical walk through – Senate Committee to lead
2. HW

Tomorrow is the final simulation.  Don’t forget your professional dress 
To help you prepare:

A) Everyone in an option group must do two things:

A.1) Write out your presentation in a 2 page double spaced paper

A.2) Write up a note card with your outline. This time we will not let you read off your essay and this time everyone has something to present.

Day Five: Simulation Day

Materials

25 copies of the evaluation form

 Agenda

1. Simulation

Presidential Briefing
Simulation II

1. Introduction by the narrator (Setting and background information)

2. Presidential welcome 

3. Perspective presentations and clarifying questions 


a) After each presentation two members of the President’s advisory committee ask 2 clarifying questions. These questions should be directed to a specific role within the option. 


b) Teacher chooses a member of the class to ask a clarifying question

4. Each member of the president’s advisory committee asks one prepared question to one of the options, each option will be responsible for answering two prepared questions. 

5. Cross examination between the three perspectives. The Presidential advisor committee is encouraged to interject and participate.

6. 3 minutes for each perspective to collaborate and create a final statement, Group Director B to present. During this time the Presidential advisory committee members will begin to organize their recommendations.

7. Final Statements from each perspective
8. President & Advisory fishbowl discussion

9. Presidential Decision
2. Reflection

Class discussion/ debrief on the simulation procedure to identify strengths and weaknesses of the simulation (process, content and skills). This feedback will be used to shape future simulations & role-plays.

3. Homework/ Reflection

Imagine that you are returning to the presidential briefing tomorrow to represent a fifth perspective, your own. What would your recommendation be about how he should proceed in the war?” 
