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Introduction: 

The emphasis of this unit is on the analysis of poetry for an 11th grade American 
Literature class.  Throughout this unit students will explore the structure and style of a variety of 
poems written by American poets throughout the 20th century.  From a reader’s perspective, 
students’ will gain an understanding of literary devices and how they are used in poetry.  In 
addition, students will explore the concept that language can be used to evoke emotions in 
readers.  From a writer’s perspective students will understand how poet’s make specific choices 
in the language they select for a piece of writing in order to convey their ideas.   
 The design of this unit is for use in a classroom that adheres to the California State English 
Language Arts standards for the eleventh and twelfth grade. The central focus and learning goals 
of this unit were derived from the following standards: 

• Literary Response and Analysis 3.2: Analyze the way in which the theme or meaning of a 
selection represents a view or comment on life, using textual evidence to support the 
claim. 

• Literary Response and Analysis 3.3: Analyze the ways in which irony, tone, mood, the 
author’s style, and the “sound” of language achieve specific rhetorical or aesthetic 
purposes or both.  

• Literary Response and Analysis 3.4: Analyze the ways in which poets use imagery, 
personification, figures of speech, and sounds to evoke readers’ emotions. 

According to the ELA standards for 11th and 12th grade, writing poetry is not a requirement but 
the analysis of poetry is emphasized.  One-skill students can use to demonstrate their 
understanding of poetry, however, is through writing.  According to the California Department of 
Education 23% of the CST is dedicated to literary response and analysis.  In addition to the 
California State standards, it is essential that students examine poetry because it develops their 
critical thinking skills and requires students to think about the figurative meaning of something 
in addition to the literal meaning.  
Prior Knowledge and Skills: 
 The target audience for this unit is a non-tracked class with a substantial amount of 
students with individualized educational plans and English Language Learners.  In addition, 
students in the class have access to one-to-one laptops on a daily basis.  Each student in the class 
has an assigned laptop with access to the Internet.  Prior to implementing this unit students 
created a Google account, for school, and have created English journals using Google 
documents.  All of the journals have been shared with me, so I can access them on a daily basis.  
Students have also used Google slideshow, and have delivered oral presentations to the class 
using those slideshows.  Students understand how to share slideshows and documents with their 
peers using Google documents.  There is also a class blog that students’ access on daily basis that 
acts as out “home base”.  Using the home base students’ find daily assignments, links to texts, 
and can post comments.    

Prior to implementing this unit, students have engaged in a variety of classroom learning 
experiences.  Students have read and analyzed a variety of texts, including short stories, political 
documents, and novels.  Students have engaged in individual, group, and partner work in a 



variety of contexts working on multiple types of assessments.  Students have a clear 
understanding of class expectations for working with the laptops and using the Internet. 
Theoretical Foundation: 

The main design principle used for this a unit is backwards design discussed in the book 
Understanding by Design by Wiggins and McTighe (2005).  Wiggins and McTighe assert that 
instructors should start constructing their lesson with the end in mind.  Instructors should ask 
themselves what they want their students to understand or be able to accomplish by the end of 
the unit or lesson.  The learning experiences that will enable them to build those skills and 
acquire that knowledge and the assessments that will measure their level of understanding 
throughout their learning processes are developed from that end goal.  The end product or goal 
for this unit is in direct correlation with the California state standards listed above. 

Wiggins and McTighe’s also emphasize the importance of measuring student 
understanding, termed the six facets of understanding.   According to Wiggins and McTighe in 
order for a student to truly demonstrate understanding of a topic he/she must be able to, explain, 
interpret, apply, develop a perspective, empathize, and have self-knowledge. The four facets of 
understanding this unit will emphasize are, explanation, interpretation, application, and empathy.  
Wiggins and McTighe assert that the explanation component of understanding does not only 
involve being able to recall information, but also being able to explain why, how, and support 
your opinion on that topic.    Interpretation requires a student to take that understanding to the 
next level and ask himself/herself, what does this mean and why does this matter?  This portion 
of the lesson relates to finding themes within poetry and understanding how context ultimately 
affects poetry.  One of the key components of understanding in this unit will rely heavily on 
application.  Through the summative assessments students will be required to demonstrate the 
skills they learned to analyze one poem to multiple poems.  Students, for example, will need to 
apply their understanding of how to identify and interpret imagery in one poem to a completely 
different poem.  The goal of this unit is also to extend this application outside of the classroom, 
so that students can make connections in real life.  The two ways this unit plans to address this 
component of application is through the incorporation of music into the unit and having the 
students create a class blog that will be read by their peers.  Lastly, empathy is essential 
component to this unit because this directly ties to the enduring understanding that poetry reflects 
human emotion.  Students need to understand that the type of language and how it is used can 
produce a specific affect on other people.  Wiggins and McTighe state that this facet of 
understanding requires students to ask themselves, how does it seem to you?  What do they see 
that I don’t? Fostering this type of thinking is beneficial in many other contexts. 

Differentiation for this unit was designed by keeping in mind communicative proficiency 
of the hypotheses of Stephen Krashen as published in Second Language Acquisition and Second 
Language Learning (Prentice-Hall International, 1988). One of his main hypotheses is the input 
hypothesis termed “i+1”.  Krashen’s states that students’ increase language proficiency when 
they receive input that is one step above their current independent stage of linguistic abilities.   In 
addition, Krashen discusses the Affective Filter Hypothesis.  This relates to the amount of stress 
and anxiety a student experiences in a classroom.  If there is a high affective filter than the 
student will not be able to learn effectively because the anxiety will impede the students ability 
to receive comprehensible input.   

Howard Gardner’s theory of multiple intelligences significantly impacted the design of 
the assessments throughout this unit.  In order to address the needs of all of the students in the 
class it is essential that students have multiple ways to express their level of understanding.  This 



directly relates to the ideas expressed in the book Teaching What Matters Most: Standards and 
Strategies for Raising Student Achievement, by R. Strong, H. Silver, & M. Perini.  Strong, Silver, 
and Perini state, “In a certain sense all learning is invisible. Assessment is the work of bringing 
learning into the open- of understanding not just what students learn, but also how they learn” 
(2001, 27). This quote reinforces the fact that students’ various learning strategies need an 
opportunity to be discovered or uncovered.  If students aren’t given a variety of assessments that 
present them with the opportunity to demonstrate their learning, their particular learning styles 
might stay hidden.  This was shown in the article through the example of the student who was a 
visual learner.  This example demonstrated that it wasn’t the content or understanding the student 
was struggling with, but rather the form and design of the assessment.  Keeping these two 
theories in mind helped shape the assessment portion of the lesson.   
 Lastly, the unit heavily emphasizes questioning.  Students will be required to question 
their own thoughts and feelings in regards to the poetry they are being exposed to.  In addition, 
when working with a medium like poetry, it lends itself to questions that could be left 
unanswered. Analyzing an author’s purpose and intent, especially in regards to poetry includes a 
lot of speculation.  Chapter five, “Understanding: The Importance of Questions," in the book, 
Horace’s Compromise The Dilemma of The American High School, by Sizer he states, 
“Questioning is a far more difficult form of pedagogy for teachers than are coaching and telling, 
because it is the least predictable.  Coaching for skills is usually focused on a piece of work that 
gives clear limits, and the teller can control his material” (2004, 117).  Fostering this level of 
inquiry in the students is essential to developing critical thinking skills. 
Desired Results: 
Enduring understandings: 

Why should students care about poetry?  How will it be applicable to students’ lives outside 
of this American Literature class? What do I want the students to be able to take away from this 
unit after they forget all of the minor details?  Initially being able to answer these questions is the 
one main reason I almost decided not to do this unit. From my personal experience with poetry, 
people either hate poetry or love it.  A frequent response I hear as to why people hate poetry is 
because they don’t understand it. Some critiques might argue that poetry seems like a bunch of 
random words strung together in order to make some deep symbolic statement on life.  My 
students vocalize that they hate poetry because it is “boring” and that “they don’t get it”.  In fact 
it appears as if most of my students have developed a sense of learned helplessness when it 
comes to poetry.  When they see a poem, they immediately shut down and say, “I don’t get it, 
this is boring”.   While constructing this unit, I came to the realization, that this is the exact 
reason why I need to develop a unit on poetry.   While I understand that my students are not 
going to share my deep appreciation for poetry by the end of three weeks, I do want them to take 
away the following enduring understandings: 

• Writing is a powerful tool that can bring otherwise silenced voices to the forefront.  
These voices can sometimes represent, an entire generation, a group of people or one 
individual.    
Kid Language: Writing allows people to reach a larger audience than communicating 
through talking.   The feelings and opinions expressed in writing can represent one 
person, many people, or an entire generation. 

 



• The term poetry should not be associated one particular style of writing, mood or theme.  
Poetry represents a vast and diverse group of writing that reflects different voices, styles, 
and themes.  
Kid Language: There are so many different styles of poems that it is impossible to think 
of poetry as one thing. Poetry represents many different people and ideas.  

 
• Poetry at its’ core represents an outlet for human emotion.  This outlet is always 

evolving.  
Kid Language:  Poetry is an outlet for people to express their feelings and this outlet is 
constantly changing.  

It is not a requirement for students to like poetry by the end of this unit but rather my goal is for 
students to create a toolbox that they can pull from, in the future, in order to be able to derive 
meaning from a poem.  
Essential Questions: 

• How do writers’ use language to evoke emotion in people? 
• Can the theme or meaning derived from a poem truly be universal if people have had 

different experiences and feel varying emotions? 
• How do writers’ choices with language and literary devices shape a piece of writing? 

Goals: 
Throughout this unit students’ will act as archeologists rather than inventors.   Students will 
examine poetry from a reader’s perspective.     

• Students will understand the different elements and components of a poem, be able to 
critically think about how those elements effect the poem and the reader, and consider 
why an author might use particular literary devices and language over others.    

• Students will consider the time period in which the poem was written in order to be able 
to dig for deeper meanings and uncover broader themes.    

• Students will be able to look at a variety of works comparatively by applying their 
analysis skills and understanding of certain literary devices.   

• Students will further their development of 21st century skills, such as group work, 
laptops, blogs, and Google documents. 

Students will become familiar with and be able to apply the following academic language 
terms: 

• Tone 
• Mood 
• Imagery 
• Personification 
• Metaphors  
• Similes 
• Theme 

Evidence of understanding:  
There are five main forms of assessments that students will complete prior to the 

performance task described below.  The first type of assessment is the use of graphic organizers. 
Students will receive graphic organizers in order to help them arrange their cognitive thought 
processes.  An example of a graphic organizer that the students will use is attached as appendices 
B.  In the past, I have found graphic organizers to be particularly effective when comparing and 
contrasting two separate ideas.  I have learned that this helps students draw connections between 



the two texts and identify the similarities and differences.   Graphic organizers also provide 
scaffolding for English Language Learners and students with IEP’s.  Helping students organize 
their thoughts will ensure that they are focusing on the aspects of the poem you intended them to 
focus on. 

The students will also be exposed to a variety of prompts.  The prompts will be questions 
the students have to answer during class, entry points into the material, and longer writing pieces. 
Students will respond to some form of journal writing prompts almost on a daily basis (see 
implementation guidelines ‘day 1’ and ‘day 2’ below for examples).  The prompts were 
constructed with two learning objectives in mind.  The first objective is that the prompts will 
provide an entry-point into the material.  This can be seen in a variety of the lessons outlined in 
the implementation guidelines.  The second objective is to further students’ understanding of the 
material.  This is fostered through personal connections and comparisons.  

Students will also engage in frequent journaling and reflections. Throughout the unit 
students will be required to reflect on their own reactions and feelings toward specific poems as 
well as revisit their own journal writing. (See implementation guidelines for examples)  
Reflection on one’s own work is essential to growth.   

Students will also be asked to complete exit slips almost on a daily basis.  Students will 
be asked questions during the close of the lesson that directly relate to what was discussed in 
class.  These exit-slip questions will encourage students to think back to what they learned in 
class and generate a response that demonstrates their understanding of the material. (See 
implementation guidelines for examples) 

In addition to the above assessments there will also be multiple formative assessments.  I 
will be checking for understanding during full class discussion and think-pair-shares.  

For the performance task students will be allowed to choose from the following three 
options:  
1. Select two poems.  They can be from the same author or different authors.  Compare the 
literary devices, style, and themes of both poems.  How are they similar and how are they 
different? 
2. Select a poem.  Write your own poem that is modeled off of the original poem you selected.  
Write an analysis of the poem you created and explain what elements of the original poem 
appear in your work.  
(See appendices C for project guidelines) 

One of the main reasons students will be given the freedom to select a project from a 
variety of options is to increase ownership.  I believe that when students are given freedom to 
make their own decisions they feel like they have more control over the outcome.  Students will 
be graded on their project using a rubric (See attached appendices A).  In order to create an 
authentic learning environment, students will have to publish their project on a class blog.  The 
blog will be created using blogger.  The website will be viewed by seniors in a writer’s workshop 
class who just finished a unit on writing poetry.  The seniors will be asked to view the website 
and give the juniors feedback on their projects.  The seniors can pull from their knowledge and 
understanding of poetry in order to provide the seniors with adequate feedback. 
 The formative and summative assessments leading up the performance task enable me to 
check for understanding in a variety of ways.  Student feedback in their journals and their 
responses on graphic organizers and exit slips will shape my future lessons.  If the majority of 
students, for example, were not able to identify the tone of a poem or the theme, I know that my 
following day’s lesson must address those issues before moving on.  That is why ultimately this 



lesson is an outline that should be adapted based on the gaps in learning that you identify as this 
unit is being administered.  
Learning experiences:   

In order to ensure that students will understand the unit, they will be exposed to the enduring 
understandings on the first day of the unit.  I will explain to the students that these statements 
provide the umbrella for which we will be examining poetry. The students will also be exposed 
to the essential questions.  The enduring understandings and essential questions will be placed on 
a chart in the room that we will frequently refer back to.  Even though one essential question will 
be the main focus each week, we will look at the essential questions recursively.  Therefore we 
will return to the first and second essential questions even after we have moved onto the third.   
In order to make the expectations and goals of the unit clear the daily objective will be placed on 
the board every day.  We will address this objective in the beginning of class and return to it at 
the close of class.  This provides the students with a clear understanding of what they should be 
learning and accomplishing by the end of class each day.  The objectives will be written in “kid 
language.” 

The expectations for each assignment will be discussed prior to the students engaging in the 
learning experience.  At the same time students receive the outline for the project they will also 
receive a rubric for the project (See appendices A).   We will go over the rubric as a class.  I will 
model an example of each project and ask the students to score the projects on the rubric.  After 
they have scored the projects on the rubric we will discuss the strengths and weaknesses of both 
projects and clear up any misunderstandings in the language of the rubric that might have 
occurred.  Setting clear expectations is a key component to success.  

In order to hook the students into the unit I am going to use the following three strategies, 
entry points, non-traditional poetry that challenges their pre-conceived notions of poetry, and 
spoken poetry videos from the Internet.  Creating opportunities for students to say, “hey, that 
reminds of something in my life,” or “that relates to a time I was feeling like…” is an important 
aspect of having getting the students invested in the material.  Having students engage in 
journaling will be an essential component to having them answer the question of, “why should I 
care?” and “what does this have to do with me?”  In addition, the spoken poetry videos mirror 
music and lyrics, which is a form of poetry students are more likely to be familiar with.  Showing 
them these performances and discussing how poetry can sound like music is one way to extend 
their thoughts on poetry outside of the classroom. 

Throughout the unit students will engage in a variety of learning experiences in order to build 
their critical thinking skills and develop their understanding of the different components of 
poetry.  The main activities that the students will partake in include a gallery walk, think-pair-
shares, whole class discussions, and peer review.  Students will engage in both an oral and 
written form of peer review.   Students will switch their project with another person.  They will 
be asked to read the project and write a written response to a series of questions (see appendices 
C).  The students will then have the opportunity to orally discuss their project with a peer. After 
the seniors view the blog and provide feedback to the students they will have to write a reflection 
on how they feel about their project and what they learned from the feedback from their peers.  
The students will also have the opportunity to publish their project on a class blog.  This will 
provide them with an authentic outlet for their work and hopefully increase student ownership. 
Implementation guidelines:  
Lessons are designed for 55-minute class periods that meet every day.  



NOTE: In addition to the electronic links provided to the poems, they can also be found in the 
following source: The Language of Literature (American Literature) (California Teacher's 
Edition ed.). (2002). United States of America: Mcdougal Littell. 
Differentiation:  Throughout this unit, it is essential to present material to students in a variety of 
ways.  A mutli-module approach to directions and expectations will ensure clarity on the 
assignments.  In addition, providing students with scaffolded graphic organizers will help the 
students develop their cognitive thought processes.    
Week 1: 
Essential Question: How do writers’ use language to evoke emotion in people? 
Entry Point: How does language affect your life?  
UBD’s Facets of understanding: Explanation and Interpretation 
 
Day 1:  
Daily learning objective: To understand that poems can have literal or figurative meanings. 
Introduction/Warm-up: 

• Students will write in their journals about their current feelings on poetry.  Questions for 
them to consider (select two-three for students to respond to): 

o What has been my past experience or exposure to poetry? 
o Do I read poetry in my free time or just when I am required to in school? 
o What images, words, or ideas do I associate with the word poetry? 
o What feelings do I associate with poetry? 
o My expectations for this unit. 

Students will be required to revisit their initial entry at the completion of the unit. 
Learning Experiences: 

• Instructor reads “Jabberwocky” to the class two times, while the students follow along 
with their own copy of the poem.   

• Students answer the following questions in their journal. 
o What is this poem about? 
o Describe the Jabberwocky. 
o Describe the Bandersnatch. 

• Have the students share out their responses.  Discuss how the students were able to derive 
meaning from the poem without understanding the literal meaning of all of the words. 

• Instructor reads “We Real Cool” to the class two times, while the students follow along 
with their own copy of the poem.   

• Students answer the following questions in their journal. 
o What is this poem about? 
o Describe the people in the poem. 

• Have the students share out their responses.  Discuss how the meaning of the poem is 
very literal compared to the other poem.  Place both poems on the board and discuss what 
the students’ notice is similar and different about the two poems.  Teacher can chart this 
on the board.   

Close/Reflection: Have the students write in their journal which poem they liked better and why.  
Materials: Free Write Journals (if electronic use Google Docs), “Jabberwocky,” by Lewis 
Carroll (Full Text) and “We Real Cool” by Gwendolyn Brooks (Full Text), document camera or 
laptop.	  
 



Day 2: 
Daily learning objective:  To examine how titles or the absence of titles can alter the meaning of 
a poem. 
Introduction/Warm-up: Raise your hand if the first thing you do when you get a story is read the 
title?  Do you think it’s necessary to know the title in order to understand what the story will be 
about? 
Learning Experiences: 

• Place the poem “Mushrooms” on the board without the title.  Read it once out loud to the 
students.  Then have the students read the poem to themselves.   

• In their journals, have the students write about what they think the poem is about.  Their 
responses must be supported with evidence from the text. 

• Think-pare-share- Discuss with their partners what they wrote about. See what type of 
similarities or differences there are in their responses. 

• Whole class discussion- Students share out what they thought the poem was about.  Ask 
them to share out some of the language that made them think that.  Create a chart on the 
board. 

• Show the students the title.  Re-read the poem with them now that they know what the 
title is.  Ask them how their perception of the poem changed and how the meaning of the 
language changed once the titled was added. 

• Show them the title “Mirror” but do not show them the poem.  Ask them to write down 
all of the words, ideas, and images that come to mind when they think of a mirror.  Ask 
them the following questions: 

o What could a mirror symbolize?   
o What images come to mind when you think about a mirror? 
o What do you think a poem titled mirror will be about? 

• Have them share out their responses and write them on the board. 
• Give them the poem and read it out loud with them.  
• Refer back to the list on the board and ask the students if there are any similarities in their 

predictions and what the poem was actually about. 
Close/Reflection: How do titles affect poems? 
Materials: Free Write Journals (if electronic use Google Docs), “Mushrooms,” by Sylvia Plath 
(Full Text) and “Mirror” by Sylvia Plath (Full Text), document camera or laptop.	  
Day 3: 
Daily learning objective: To understand that poetry can be a direct reflection of the time period it 
was written in and the emotions of the people alive during that time period. 
Introduction/Warm-up: Discussion of the Chicano movement.   
Learning Experiences: 
-Have the students watch the following video: (Link) Also provide them with a copy of the text. 
-Have students engage in a discussion of the images they saw while listening to the video. 
-In their journals students will make a list of all of the qualities of Joaquin. 
Close/Reflection: How do are the events of the Chicano movement reflected in the poem? 
Materials:	  “I Am Joaquin” by Rodolfo Gonzales (Full Text)	  
Day 4: 
Daily learning objective: To understand how human emotion creates tone.  Can two poems that 
express the same emotion have different tones?   



Introduction/Warm-up: In your journal write about what the word revolution means to you.  
What about pride?  
Learning Experiences: 
- Read both poems out loud with the students. 
- Have them complete a graphic organizer. Appendices B. 
-Whole class discussion on what the poems are about.  Discuss possible themes. 
Close/Reflection: Write down a possible theme that can be used for both poems.   
Materials: “Revolutionary Dreams” Nikki Giovanni (Full Text) and “If We Must Die” by 
Claude McKay (Full Text) 
Day 5:   
Daily learning objective: To examine how a poet establishes the tone of a piece of writing and 
how it can impact a reader.  
Introduction/Warm-up: In journal choose a topic you feel passionately about.  What kind of 
language would you use to express you feelings on that topic? 
Learning Experiences: Have the students sit with a partner and read both poems out loud.  Have 
the students answer the following questions: 

1. What is the tone? 
2. What specific words did the author use to create that tone? 

Close/Reflection: What is your reaction to the poems we read this week.  Which ones did you 
like, dislike? Why? 
Materials:	  “Still I Rise” by Maya Angelou (Full Text) and “I Know Why the Caged Bird Sings,” 
by Maya	  Angelou	  (Full	  Text)	  
Week 2: 
Essential Question: Can the theme or meaning derived from a poem truly be universal if people 
have had different experiences and feel varying emotions? 
Entry Point: How have your past experiences shaped your viewpoint on different issues? 
UBD Facets of understanding: Interpretation and application. 
Day 6: 
Daily learning objective: To understand how to determine the mood of a poem. 
Introduction/Warm-up: Pull on prior knowledge from last week about tone. 
Learning Experiences: 
- Go through the poem and underline all of the images the author creates. 
- What feelings or emotions to you associate with those images? 
- What did those images make you think about and feel? 
Materials:	  “Looking Around, Believing,” by Gary Soto (Full Text)	  
Day 7:	  
Daily learning objective: To understand how tone and mood are interrelated. 
Introduction/Warm-up: In your journal write about your favorite song right now.  Why do you 
like it?  Is it the lyrics, the tone, how you feel when you listen to it?  Describe what you like 
about the song. 
Learning Experiences: 
-Watch all three videos. 
- After each video have the students complete a quick right.  Ask them the following question.  
How did those videos make you feel? What about the language and tone interested you? 
Close/Reflection: What was similar and what was different about the poems we have been 
reading and the ones we watched today? 



Materials: Lauryn Hill (Video), Daniel Beaty (Video), and Shihan (Video) 
Day 8: 
Daily learning objective: To identify and understand the difference between metaphors and 
similes.  
Materials: “Alone” by Maya Angelou (Full Text) and “The Road Not Taken,” by Robert Frost 
(Full Text).	  
Day 9: 
Daily learning objective:	  To understand how metaphors and similes produce different affects 
within a piece of writing. 	  
Materials:	  “Hope is the thing with feathers” by Emily Dickenson (Full Text) and “After Great 
Pain a Formal Feeling Comes” by Emily Dickenson (Full Text)	  
Day 10:  
Daily learning objective: To understand what personification is and how it is used in poetry. 
Materials: “My November Guest,” by Robert Frost (Full Text) 

Week 3: 

Essential Question: How do writers’ choices with language and literary devices shape a piece of 
writing? 

Entry Point: How has your past experiences viewpoint on certain issues? 

UBD Facets of understanding: Empathy and application. 
Day 11: 
Daily learning objective: To discuss what imagery is and how it was created.  
Learning Experiences: 
Have the students close their eyes.  Read each poem to them out loud.  
Have the students write about the images that came to mind. 
Close/Reflection: Think about where you live.  What type of images could you describe? 
Materials: “A Time Past” by Denise Levertov (Full Text) and “Spring Pools,” by Robert Frost 
(Full Text). 
Day 12: 
Daily learning objective: Discuss and explain student projects. 
- Give the students the direction to the project. (appendices C) 
- Go over rubric (using the process discussed in learning experiences) 
Close/Reflection: Describe in your own words what a high scoring essay looks like. 
Day 13: 
Daily learning objective: Select a project and look for poems. 
Introduction/Warm-up: What project are you thinking about doing? Why? 
Learning Experiences: 
-Have students use the Internet and books in order to select poem (s) for their projects. 
- Students will have a day to brainstorm and begin drafting.  
Close/Reflection: What are you goals for your homework for the next two days? 
Materials: Internet and poetry books. 
Day 14: 



Daily learning objective: To discuss the class blog and the type of information that belongs on 
the blog. 
Introduction/Warm-up: What are blogs used for? 
Learning Experiences: 
-Students use the Internet to research other school blogs. 
-Have students make a list of what is on other blogs that they would like to see on the class blog. 
Close/Reflection: What are some important things people should know before creating a blog 
and about how to create a blog? 
Materials: Internet. 
Day 15: 
Daily learning objective: Share work with peers and reflect on how your project is coming along.  
Introduction/Warm-up: What are some things you should do when giving feedback to your 
peers?  What are some things you should avoid doing? 
Learning Experiences: 
-Students get in pairs and review each others’ papers in writing.  Then the students switch their 
written feedback.  Each student reads the feedback and asks clarifying questions.  
-Students write a reflection based on the feedback. 
Close/Reflection: What is something that surprised you about your partner’s feedback? 
Materials: Appendices C 
NOTE: Instructor takes essays home and provides feedback to the students. 
Day 16: 
Daily learning objective: Students will work on revising their essays using the reflections and 
peer feedback from the previous day.  
Introduction/Warm-up: Access prior knowledge- Look back at the peer review sheet and 
reflection from yesterday. 
Learning Experiences: 
-Students work on revising their essays based on the feedback. 
Close/Reflection: Have the students write what they worked on in class and the changes that 
were made to their essay that day. 
Materials: Appendices C 
Day 17: 
Daily learning objective: Exploring themes in poetry. 
Introduction/Warm-up: Write down all the words and images that you associate with the word 
isolation. 
Learning Experiences:  
- Students work with a partner to read through the poem.  
- Students answer the following questions in their journals: 
 a. What is the tone of this piece? 
 b. What is it saying about life? 
 c. How does the language made you feel? 
 d. What type of images come to mind when you read the poem? 
Close/Reflection: 
Materials: “I have been acquainted with the night,” by Robert Frost (Full Text) 
Day 18: 
Daily learning objective: Reflect on how your opinion of poetry has evolved over the past few 
weeks.   



Introduction/Warm-up: Read you entry from the first say of the unit. 
- Students select three quotes from their own writing that they are going to respond to. 
- Looking at the quotes students will write about their opinion on poetry and reflect on their own 
process of learning. 
Close/Reflection: Are you happy with your final project? What would you do differently in the 
future? 
Commentary on Implementation: 
It is important to remember depth over breadth.  If your students are struggling with a specific 
concept then it is important to go over that concept before moving onto the next topic.  The main 
adaptation for this unit is the list of poems that were selected.  Most of the poems are 
interchangeable as long as they contain the specific elements and literary devices that are being 
discussed that day.   In addition, if you wanted to use this unit to focus on one particular era of  
poetry that would work as well.   
Potential Challenges: 
The potential challenges of this unit are creating an authentic learning experience using 
technology.  It takes a long time to build and develop a classroom environment in which students 
are comfortable using technology and know how to use it effectively and appropriately.  At the 
time this unit was implemented, the students have been using technology in the classroom to 
complete daily lessons and assignments.  Creating a class blog where students will have the 
opportunity to share their work with their peers is not something all teachers have had experience 
doing.  An alternative authentic learning experience that could be created, is having an open mic 
night at the school.  Students do not only have to share original work but they can also read 
poems that they found which impacted them.  If organizing an event at the school is not 
plausible, then students can be required to submit their poems to a local newspaper or art 
magazine.   This will require them to go over multiple drafts of their own work before submitting 
it. 
Strengths: 
The strengths of the unit are the enduring understandings and the selection of works that are 
included in this unit.  The enduring understandings are shaped around what the students should 
take away from this unit even after they forget all of the minor details.  The analysis skills they 
develop through their participation in the unit will enable them to derive meaning from a poem 
regardless of the theme, style, or time period in which the poem was written.   It will also give 
students the opportunity to think about the power of language and how language is used to evoke 
emotions in people.   


