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The purpose of this inquiry is to promote the benefits of using movement in conjunction 

with instruction in the classroom. We believe by integrating movement strategies in your 

everyday teaching you will be able to reach all types of learners and therefore be implementing 

inclusion in your classroom.      
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What is Kinesthetic Learning? 

 

Tactile and kinesthetic learning is a way of teaching and learning through experiences 

and movement based activities. An abundance of research has shown that kinesthetic learning is 

beneficial to all learners.  Howard Gardner's theory of Multiple Intelligences is one concept that 

schools are employing in order to provide teachers with additional methods of improving 

instruction. Gardner is a Harvard developmental psychologist who began investigating different 

aspects of human intelligence in 1979. Multiple Intelligence theory consists of states where 

human intelligence is divided into eight different categories: linguistic, logical-mathematical, 

spatial, bodily-kinesthetic, musical, interpersonal, intrapersonal and naturalist.
1
Through this 

inquiry we provide support to the notion that kinesthetic learning is all encompassing. By 

engaging students' kinesthetic intelligence, teachers can help students learn all aspects of 

curriculum including reading skills, history, social studies, science, math concepts, and language 

arts. This project will provide research and implementations for the classroom based on 

kinesthetic learning. 

Experimental Brain Research provides a study that “spatial cognition has described two 

main cognitive strategies involved in the memorization of traveled paths in human navigation.”
2
 

One of these strategies includes kinesthetic memory. The report results strongly support the 

notion that the human brains capacity to memorize new information increases with tactile and 

movement based learning. Honigsfeld and Dunn have also provided a study that describes tactual 

and kinesthetic learning. Research has shown this method of learning effective for at-risk 

students who do not learn conventionally. Therefore the kinesthetic approach to learning 

promotes inclusion of youth at risk.
3
  MacCarthy and Oliver‟s article, “Some Tactile-Kinesthetic 

Procedures for Teaching Reading to Slow Learning Children,” shows a study based on 
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kinesthetic learning. This approach suggests activities such as arranging letters of various 

materials into words and sentences by writing with fingers in a box of dry salt, cutting and 

pasting traced letters into words or designs, and using of blocks with different words written on 

the six sides.
4
 The results provided had a positive correlation relative to children with delayed 

processing challenges.  These articles provide a small example of kinesthetic research that is 

being produced. These articles provide evidence that creative movement is beneficial to every 

person learning when placed in a school environment.  Kinesthetic learning is an important piece 

to inclusion of all learners. As you will continue to read further, this inquiry will provide 

applications of kinesthetic learning in the classroom. 
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How using kinesthetic teaching promotes inclusion: 
 

The use of kinesthetic teaching in the classroom is a very effective way to include all 

students regardless of their background, learning disabilities, language barriers, economic status, 

or any other possible barriers students are faced with. Having students actively involved in their 

learning is a very natural way of processing information. As Susan Griss, author of Minds in 

Motion, points out "children naturally move. They react to and explore the world in physical 

ways. No one has to teach them to jump for joy, to roll down a grassy hill, or to pound their 

bodies on the floor during a tantrum. When they arrive in elementary school, they are fluent in 

this nonverbal, physical language. However, rather than using this natural resource by 

channeling it into constructive learning experiences, teachers often expend energy subduing 

children‟s physicality”. It is this notion that almost all children arrive in elementary school with 

this natural ability to move that is the fuel in our quest to use this method to include all learners. 

Specifically for the ESL student or those having difficulty with the written work, finding a 

kinesthetic way for them to show their learning may be the common ground between themselves 

and their peers. It is important to note that teaching in a way that engages all the learning styles 

ensures that all students succeed and promotes equality in education. Instruction that uses the 

kinesthetic approach will not work for every student all the time. What it will do is create a 

commonality among all students in the classroom. Ensuring each student, regardless of his or her 

needs or background, will find a familiar way to interact and learn. By accomplishing this, 

students will feel included and apart of the classroom as a whole. Once that is accomplished, 

various other methods that are specific to other learning styles should be implemented therefore 

ensuring every student will discover and take advantage of his or her unique ways of learning. 
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Implementing the kinesthetic approach in your classroom: 

By implementing kinesthetic approaches in your classroom, you are delivering ways for 

the students‟ movement or activity to directly reinforce the concept that they are learning.  

According to neurophysiologist Dr. Carla Hannaford, author of Smart Moves: Why Learning Is 

Not All In Your Head, “movement is an indispensable part of learning and thinking”. She 

encourages teachers to use your students' kinesthetic intelligence to help them learn in all subject 

areas including language arts, social studies, science, mathematics, and fine arts.  

The following are a collection of ways teachers can begin to implement the kinesthetic 

approach in their practice.  

Provide students with active experiences before presenting the concept or information. 

 This looks like, taking students on a field trip at the beginning of a unit rather than the 

end. Allowing students to conduct experiments and explore the concept before they have 

studied it. Give students the opportunity to explore materials on their own before 

directing them how to use it. This helps students by having a concrete experience to relate 

the information to. Students will have something to refer to on their quest for 

understanding it. 

Plan physical movement in the lesson that reinforces the learning.  

 This looks like activities such as role-plays and simulations in your instruction and/or 

having students act out the content being taught. This would also look like giving 

students visual aids that they can move on, such as number lines or maps on the floor. 

This helps students because they are building a kinesthetic memory of their learning. 

Provide students with objects to handle. 
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 This looks like giving students many different kinds of manipulatives to use during the 

lesson and incorporating models and student demonstrations whenever possible. This 

helps students learning because manipulative materials allow students to explore concepts 

actively while the teacher is able to direct students‟ movement in constructive ways. 

Allow students to use large muscle movements during the lesson. 

 This looks like providing opportunities for students to use materials that require large 

muscle movements, such as chart paper and markers or the chalkboard/ whiteboard. By 

encouraging these types of movements during the lesson it will help the students focus 

and formulate an understanding kinesthetically.  

With practice, the elements of planning your instruction around the kinesthetic approach will 

become more automatic. It is important to remember when students learn kinesthetically they are 

developing a deeper understanding of the content and are likely to remember it more vividly. Not 

all lessons can be taught using the kinesthetic methods however, the majority can be adjusted to 

include some form of creative movement. The next section of this inquiry will show you 

different ways to apply this method in a variety of subject areas.  
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Implementing Kinesthetics into Math  

 

 Math has been commonly known as a content subject area where students work from a 

booklet and do math drills such as timetables‟. Research has shown many other strategies of 

implementing kinesthetic based learning approaches into math curriculum. These studies have 

shown that kinesthetic learning is an important aspect of learning which enhances memory. 

Susan Kramer has studied this method of teaching for many years. She has discovered “that 

patterns of rhythmic movement using opposition of arms and legs help develop right-left brain 

linkage.” Learning with bodily movement helps in still new concepts, including basic academics 

such as math and language.  She offers many strategies based from lessons, “Math While 

Moving.” This inquiry-based project will provide a sample of strategies teacher can implement 

into their practice to promote kinesthetic learning to encompassing all learners. 

 Mean, Mode &Median. Have volunteers line up in front of the class from tallest to 

shortest. Pose some questions such as, “Which student is middle?” What do we know 

about those students on the left and right?”Do we know how much taller or how much 

shorter than the middle person the other students are?” Then introduce the term Median. 

 

http://www.bellaonline.com/articles/art17606.asp 

 

 Telling Time. Clockwise and counter-clockwise directions. 12 students take hands facing 

in and stretch out to form circle. Drop hands. Teacher assigns each student a number 

beginning with the hour 1. Each student repeats his number as the teacher walks around 

the inside of the circle in a clockwise direction, just as the hands of a clock move. 

 

 Counting and Sets. Teacher stands to one side and counts along with each student. One 

student at a time moves across the room. Each student counts to 8 as they do 8 gallops 



8 

 

across the room. One count per gallop. Then, the next student begins, counting to 8 while 

doing the 8 gallops. Any quantity of steps can be substituted, but keep one count per 

gallop. Alternately, more than one student can do the sequence simultaneously, but to be 

less confusing, one at a time is a good starting place. 

 

 Patterns and Sets. Count the claps out loud as you proceed. Say: "1, 2, 3, 4, and 1, 2, 3, 4, 

and" Sets of 3, 4, 6 and 8 are shown below. 

 

 Geometric Shapes. Students lie on floor, stretched out, head to foot, to make shapes:  

3 students form a triangle.  

4 students form a square.  

5 students form a pentagon 

 

 Division and Remainder. 20/3= 6 remainder 2. To begin, 20 students form a single group. 

The students then try to divide themselves into 3 equal groups, and find that there are 6 

students in each group, and 2 remaining without a whole group. 

 

 Multiplication. 4 x 5 = 20. To represent the answer, 20 students form a single group in 

the front or center of the room or outdoors. The students then arrange themselves into 

either 4 groups of 5 students, or 5 groups of 4 students. 

 

 ABCD Sequencing:  

 

SLIDE- Many variations of basic step of keeping knees slightly bent while feet slide 

along the floor. One foot leads, the other slides to meet it, and then the opposite foot 
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leads. Moving side to side or forward or backward. Arm position varies: Hands on waist; 

arms outstretched to sides; arms in opposition for big slides. Clap: tum, tum, tum, tum. 

SKIP- Series of step-hops changing lead foot after hop. One knee is raised, thigh parallel 

to floor. Arms swing from shoulders, one forward, one back, in opposition to knee that is 

raised in front. Clap: tum ta, tum ta, tum ta, tum ta 

-Students who are taking a turn on the sideline as accompanists clap hands or a rhythm 

instrument once for each skip or slide. 

-At the end of each set of 16 counts there is a slight pause in clapping to allow students to 

change direction or step. 

- During skipping when not holding hands, arms swing in opposition - that means when 

right leg is forward, left arm is forward. 
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Lesson Plan: Math 

 

Grade 4 Topic Measurement 

Date  Today Allotted Time 50 minutes 

Cite sources used to develop this plan:  Idea adapted from How Tall How Short How Faraway” 

by David A. Adler, illustrated by Nancy Tobin 

 

Rationale: This lesson is relevant at this time because it incorporates kinesthetic learning into 

math in relation to the unit of measurement. We are practicing measuring our height in 

centimeters, comparing the difference between classmates, while relating it to our own height.   

 

Provincial Learning Outcome(s): 

Creating and solving problems in contexts that involve addition and subtraction of numbers 

concretely, pictorially, and symbolically. 

Demonstrate an understanding of measuring length (cm) by selecting and justifying referents for 

the units cm represented concretely, pictorially, and symbolically  

 

Assessment 

Lesson Outcome 

What will students learn? 

Sources of Evidence 

What product or action will show 

what students have learned? 

Criteria 

What will you look for in this 

evidence? 

 

SWBAT: Estimate their height  

 

SWBAT: Count and record their 

height in cm 

 

 

With partners students will 

practice estimating with rulers 

and old Egyptian style methods 

based from book 

 

Students will measure with 

rulers, by tracing their body on 

life size paper,  to calculate their 

height in cm 

 

Look for students choosing a unit 

of measurement to practice 

measuring their partner 

 

I will look for the students body 

traces on paper with calculations 

depicted concretely, pictorially, 

and symbolically 

 

Resources, Material and Preparation: 

Role of paper, (pre cut out sheet of life size paper), Felt pens, rulers, book - “How Tall How 

Short How Faraway” by David A. Adler, illustrated by Nancy Tobin 

 

Lesson Development Reminders 

Introduction:  

 How often do we use math in our everyday life? Discuss a few ideas with the 

class to get them thinking about math. Have visuals on board that have symbols 

of math for relating to everyday events (picture of cash register, bank, clock, 

maps longitude and latitude  highlighting certain countries) 

 Ask them to think about how the story can relate to them…. Give yourself a 

silent thumbs up if you think that there are ideas in this story that may relate to 
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how you go about everyday living.  

 Read “How Tall How Short How Faraway” by David A. Adler, illustrated by 

Nancy Tobin. Visuals may help student connect math with their own life which 

will help in their thumbs up 

 

Teaching/Learning Sequence:  

 Teacher will ask a volunteer to stand up front while teacher shows example of 

roughly measuring 4-5 ruler lengths of the students height 

 In partners students will individually use their rulers to guess how many rulers 

it will take to measure their body from toes-head. They will write it or draw it 

down on a piece of paper 

 Students will practice measuring using old Egyptian methods of arm and 

fingers as measurements tools (Refer back to pictures in the book) then report 

their estimations to the partners.  

 Students will have their assigned partners and a piece of life size paper each. 

 Students will trace each other. 

 Students will measure their tracing and make sure they mark with a pencil 

where every ruler length begins and end. They will right on their paper the 

length of every ruler (30cm) on the tracing 

 Students will help each other if needed and will add how many centimeters tall 

they are. They will see how many ruler lengths they were and how close their 

estimation was. (Teacher and student volunteer will model first in front of 

class) 

 Teacher circulates to see if students need additional help, have questions and 

are feeling comfortable 

 Use A/B partners and discuss the methods used in measuring and why a ruler 

may be more accurate 

 

Closure:  

 Use A/B partners to see how many cm they are in height and students have to 

name one additional ideas for how we use math in everyday life. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Accommodations (adaptations, extensions, other ): 

 Extension: Students can compare their height with their partner and try and figure out the 

difference in their height. Students could also measure their limbs and compare their 

measurements to their partners. 

 Invisible Adaptations: 

            -Visuals of everyday math related objects such as clock, map, cash register, bank 

            -Visuals and oral of book about measuring object  

            -Thumbs up technique 

            -ESL Student can follow the lead of their assigned partner 

            - Participation of a volunteered student for visual/kinesthetic example of measuring 

            -A/B Partners 

            -Draw their measurements 
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Implementing Kinesthetics into Science 

 

 Science is a subject that lends itself nicely to Kinesthetic learning. There is much 

opportunity for the classroom teacher to incorporate all learners in physical activities that are 

science based. Unfortunately many recent studies have found that “children....see less relevance 

of science to the real world, find it less inspiring, enjoy less practical work and feel they have 

less opportunity to use their imagination”(Joy Parvin). One study goes on to say, there are 

several reasons for a decrease in popularity of the sciences, including „a curriculum that is often 

perceived by students as being too theoretical and not relevant”. This decline of interest in the 

sciences is evident today with the shortage of specialist science teachers in secondary schools. 

Fortunately, there are many things that teachers can do to encourage interest and participation in 

Science. By using a kinesthetic approach that is well thought out in the planning, allows for 

maximum participation and enjoyment of students.  

The following is a list of activities that can be used as examples to make learning science fun and 

hands on for all learners: 

 Begin a unit on marine invertebrates with a field trip to a local beach at low tide 

 Use students as “atoms” to demonstrate the transfer of electrons in a chemistry lesson on 

ionic bonding 

 As you teach about the structures inside cells, use analogies to parts of the human body to 

clarify the cell structures‟ functions. You might have students create the analogies for you 

as you go through the lesson. Use a large model of a call, and add the various structures 

as you teach about them.  (adapted from Association for Supervision and Curriculum 

Development learning styles, Professional Inquiry Kit) 
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Lesson Plan: Science 

 

Grade Elementary grades Topic Why do Autumn leaves change colour? 

Date Today Allotted Time Varied 

Cite sources used to develop this plan:  http://primary-school-lesson-

plans.suite101.com/article.cfm/leafle 

 

Rationale: This lesson is relevant as it incorporates Kinesthetic learning into Science. This 

lesson gives children hands-on experience collecting, preserving, identifying, and examining 

leaves to deepen their understanding of how and why leaves change color in the fall. 

 

Provincial Learning Outcome(s):  

Students will collect, preserve, identify, and label leaves.  

 Students will compare and contrast leaves to identify changes that happen in fall.  

Students will chart leaves by color.  

Students will demonstrate an understanding of why leaves change different colors by writing 

descriptions of their leaf collections 

 

Assessment 

 

Lesson Outcome 

What will students learn? 

Sources of Evidence 

What product or action will show 

what students have learned ? 

Criteria 

What will you look for in this 

evidence? 

 

Why leaves are green (green 

chlorophyll pigment), yellow 

or orange (yellow and orange 

pigments are revealed when 

chlorophyll fades and is not 

replaced), red (sugar trapped 

in a leaf changes the leaf's 

pigment to red when exposed 

to sunlight), and brown (some 

leaves make brown tannin). 

 

Have children write 

paragraphs that describe their 

leaf collections for the front 

page of their folders. They 

should identify their leaves, 

group them by colour, and 

explain why each group has 

turned this particular color 

 

 

 

That children have correctly 

identified their leaves, 

grouped them by colour, and 

provided an accurate 

explanation of why. 

 

 

 

Resources, Material and Preparation: 

Leaves, news papers, heavy books, white construction paper, tape, 3-ring folders, pens, 3 column 

charts 

 

1. Lesson Development Reminders 

Teaching/Learning Sequence:        
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     Introduction:  

“Who would like to go on a nature walk and collect leaves?” 

 

Collect and Preserve Green Leaves 

 Before leaves turn colors, take children on a nature walk. Ask them to collect 

one good example each of as many different kinds of green leaves as they can 

find. 

 Have children arrange their leaf collections between sheets of newspaper and 

stack heavy books on top. Water from the leaves will seep out into the 

newspaper over the course of the next week until the leaves become completely 

dry. 

 Once leaves have been pressed, have children tape them by their stems to 

sheets of white construction paper, leaving room next to each leaf to label it, 

and store the sheets in 3-ring folders. For ideas about how to arrange their 

leaves, show them the front endpapers from Fall Leaves Fall! by Zoe Hall 

[Scholastic, 2000] or Leaves! Leaves! Leaves! by Nancy Elizabeth Wallace 

[Marshall Cavendish, 2003]. 

Collect and Preserve Fall Leaves 

 After several weeks, when most leaves have changed color, take children on a 

second nature walk. Ask them to collect the same kinds of leaves as they 

gathered before, but this time find ones that have changed color. The new 

leaves should match the previous examples as closely as possible in shape and 

size. 

 Have children press these leaves also and then tape them to paper in the same 

arrangement as the green ones. 

Label and Examine Leaf Collections 

 Provide children with copies of Autumn Leaves by Ken Robbins [Scholastic, 

1998], Leaf Man by Lois Ehlert [Harcourt, 2005], Why Do Leaves Change 

Color? by Betsy Maestro [HarperCollins Publishers, 1994], Leaves! Leaves! 

Leaves!, and/or other books containing information about identifying kinds of 

leaves. Have children use these resources to identify and label each of their 

leaves as best as they can. 

 Have children compare and contrast the front and back endpapers of Fall 

Leaves Fall and Leaves! Leaves! Leaves! Ask how the front sets are the same 

as and different from the back sets. (They show the same kinds of leaves, but 

the leaves at the beginning are green, and the ones at the end have changed 

color.) 

 Ask children to identify how their two sets of leaves are alike and different. 

Have children name colors they see in their leaves. 

 Provide children with a three-column chart and have them label the columns 
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yellow/orange, red/purple, and brown. 

 Ask children to fill in the chart with the names of their leaves according to what 

color each became. 

Learn Why Leaves Change Color 

 Remind students that nonfiction books do not need to be read cover to cover. 

Instead, you can read only the parts of a book that talk about the information in 

which you are interested. 

 Read aloud and discuss the portions of Why Do Leaves Change Color? that tell 

why leaves are green (green chlorophyll pigment), yellow or orange (yellow 

and orange pigments are revealed when chlorophyll fades and is not replaced), 

red (sugar trapped in a leaf changes the leaf's pigment to red when exposed to 

sunlight), and brown (some leaves make brown tannin) 

Closure:  

Have students write a ticket out the door explaining the most valuable thing they 

learned on a sticky note.  
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Implementing Kinesthetics into Social Studies 

 

 Research from the REACH institute (http://www.jstor.org/pss/1511292) suggests that 

students with disabilities will improve their understanding when they engage in instruction that 

reflects a rigorous application of four research-based principles of teaching for understanding: 

instruction designed around authentic tasks, opportunities to develop cognitive strategies, 

learning that is socially mediated, and engagement in constructive conversations. Social Studies 

is a major content area that can lend itself perfectly in achieving these principles, which helps 

students with and without disabilities to learn more effectively, while being an active participant 

in their learning. Lessons need to be thought out clearly and planned in advance, to meet the 

needs of all learners. The notion of universal design should seamlessly weave kinesthetic 

learning into the lesson without anyone noticing. ESL students can rely on numbers in a math 

class or hands-on activities in science, but the unfamiliar content and reading demands involved 

in Social Studies learning can be overwhelming for those with limited English skills. Teachers 

can help students meet Prescribed Learning Outcome‟s with strategies that emphasize language 

acquisition and help students make connections to their own experiences. 

The BBC History Homepage includes numerous interactive activities for teaching Ancient Egypt 

Kinesthetic activities: 

 Death in Sakkara is an interactive program that allows students act as journalists in 1929 

searching for a missing archaeologist. The game builds critical thinking skills and 

requires students to work as detectives as they analyze clues and evidence. 

 Pyramid Challenge is a game that allows students to assume the identity of a vizier. This 

activity involves the challenges of pyramid building. 

 Development of Pyramids Gallery includes multiple galleries of Egypt's pyramids. 

 Mummy Maker is a game that helps students understand the embalming process. 

Students work as embalmers for the body of Ramose, an officer to the king.  
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Lesson Plan: Social Studies 

Grade Elementary Topic 7 Continents & 4 Oceans 

Date  Allotted Time One class 

Cite sources used to develop this plan:  http://www.lizardpoint.com/fun/geoquiz/worldquiz.html 

 

Rationale: The rationale of this lesson is for students to learn the seven continents, their 

locations, geographical features, sizes and shapes.  Students will learn about the four oceans.  

Students should also become experts on one particular continent and be able to teach this 

information to the rest of the class.  

 

Provincial Learning Outcome(s):  

All students will apply knowledge of spatial relationships and other geographic skills to 

understand human behavior in relation to the physical and cultural environment.  Identify the 

major countries, continents, bodies of water, and mountain ranges of the world. 

 

Assessment 
 

Lesson Outcome 

What will students learn? 

Sources of Evidence 

What product or action will show 

what students have learned? 

Criteria 

What will you look for in this 

evidence? 

 

SWBAT: distinguish between 

the seven continents. 

 

SWBAT: locate the seven 

continents on a map and 

globe. 

 

SWBAT: locate the four 

oceans on a map or globe. 

 

Students will research one 

specific continent and be able 

to teach this information to the 

rest of the class. 

 

Students will get practice in 

working in groups and making 

group decisions 

 

Students will identify to the 

teacher or group which 

continent is which 

 

Students will draw the correct 

locations on their chalk map 

 

Students will draw in chalk 

the four oceans in the correct 

location 

 

Students will provide at least 

three pieces of information 

that is specific to their 

continent 

 

Students will be able to decide 

who draws what and work 

collaboratively  

 

Proper location of continents 

relative to each other will be 

verbally described and 

accurate 

 

Students will point out the 

correct continents on others 

maps 

 

Students will locate and name 

each of the four oceans 

 

Students will be able to 

articulate three pieces of 

information to their peers 

about their respective 

continent 
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Resources, Material and Preparation:  

 

Enough chalk for each group of three or four students, textbooks with continent map. 

 

Lesson Development Reminders 

Teaching/Learning Sequence  

Introduction:  

“who wants to work with side walk chalk today?” 

What kind of activities can you think of that we can do with chalk that might relate to 

what we are currently learning in socials.  

 Place students into groups of 3-4 students 

 Give them:chalk (in various colours) and a text book with map of the 

continents 

 Give them a location with a smooth paved/cemented surface that is theirs to 

write on with chalk. Each groups area should be relatively the same size 

 They have 20-25 minutes to draw out each of seven continents and the four 

oceans 

 Students are to make each continent and ocean stand out by using different 

colours 

 Upon completion students will have a “gallery walk” where they are to visit 

each groups masterpiece and locate each of the continents and oceans 

 The teacher can take a photograph of each groups colourful drawing and make 

a collage on the display board 

 

Closure:  

 Ask students what was the most challenging part of drawing such a large scale 

representation 

 Ask students why this activity might help them to remember the location of 

each continent 

 

 

 

Accommodations 

 

-Students who need extra help will be paired up with stronger students to complete the task 

-Students wishing to work ahead can name countries after continents are done.  
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Implementing Kinesthetics in Language Arts 

 

 All learners, not just kinesthetic, benefit by being physically involved in their learning. 

Through role play, simulations, group work, field trips and many other methods of teaching, all 

learners should be fully engaged because of their direct involvement in the lesson. By connecting 

students physically, will naturally activate students mentally, thus, ensuring their full 

participation in their learning process. With this in mind, there are many different ways of 

incorporating tactile learning into language arts lessons. In turn, that would allow all learners in 

the classroom to participate in some activities to enrich their learning.  

The following is a list of activities that can be used as examples to make language arts fun 

and ensure maximum participation for all learners: 

 For younger students learning the alphabet, have them as an entire group go through the 

alphabet using their bodies to create the shapes of each letter. 

 

 Do the above for punctuation; determine distinct symbols for a question mark, period, 

exclamation, comma etc and have a student read out a sentence to the class ending it with 

the assigned symbol using only their body and tone in their voice, classmates then guess 

the punctuation used. 

 

 Assign groups of 3-5 and have each group read a short story or poem together then each 

group can re-tell their story to the class by acting it out. 

 

 Have students choose any way they want to convey an emotion that they felt while 

reading a poem, article or novel. This can be done through drawing/painting, dance, 

acting or any chosen form that they can present to class or small groups. 



20 

 

Lesson Plan: Language Arts 

 

Grade Elementary Topic Language Arts/Reading: 

“Jump Into the Story” 

Date Today Allotted Time Varied 

Cite sources used to develop this plan:  Jennifer Dalke Hot Chalks Lesson Plan Page: 

www.lessonplanspage.com/LAPEOJumpIntoTheStory34.htm 

www.bced.gov.bc.ca/irp/ela_3_irp.pdf 

 

 

Rationale: This lesson is relevant as it incorporates Kinesthetic learning into Language Arts. 

This lesson gives children hands-on experience reading a short story in a small group, peer 

teaching/reviewing it with one another to enrich their understanding, choosing movements that 

correlate to the story and re-enacting the story for the class as the teacher reads aloud.  

 

Provincial Learning Outcome(s):  

 Read fluently and demonstrate comprehension of a range of grade-appropriate literary 

texts, such as series and chapter books 

 Use a variety of strategies during reading and viewing to construct, monitor, and confirm 

meaning, 

 Use a variety of strategies after reading and viewing to confirm and extend meaning, 

including generating and responding to questions as well as recording 

 

Assessment 

 

Lesson Outcome 

What will students learn? 

Sources of Evidence 

What product or action will show 

what students have learned? 

Criteria 

What will you look for in this 

evidence? 

 

SWBAT: Students will 

understand how they can use 

their bodies to act out 

situations or to tell a story 

SWBAT Students will 

participate in acting out a 

story that was recently read in 

class 

 

Students are working as a 

team to assist one another in 

understanding the story 

 

Students are able to re-enact 

the story using movement as 

the teacher reads aloud 

 

Students are co-operating in 

their groups and assisting their 

peers 

 

Students actively participate 

during re-enactment using 

their chosen movement to re-

tell story to class 

 

Resources, Material and Preparation:  

 Several short stories or poems 

 Costume box/tickle trunk (optional) 
 

Lesson Development Reminders 

Teaching/Learning Sequence   

http://www.lessonplanspage.com/LAPEOJumpIntoTheStory34.htm
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     Introduction/Hook:  

 Set-Up:  

The teacher will make movements with her body and ask the children what she 

is doing. For example, she can move her legs as if she is running or walking, 

and see if the children recognize what she is doing. 

  After this short activity, the teacher will talk about drama and acting. She will 

explain how small movements can be used to signify larger movements. 

  The teacher will ask volunteers to act out a movement and let the other 

students guess what it is. 

Activities: 

 

 The teacher will ask the students to get into groups of four. Within their groups, 

they must pick one of the short stories or poems displayed on a front table 

  After each group has chosen a story or poem, the teacher will tell the children 

that they will need to act out the story however they think is best, but they are 

not to use their voices. They may use any objects that they have at their desks, 

as well or choose props and costumes from the tickle trunk (if available) 

  After the children have had about 20-30 minutes to prepare, the teacher will 

instruct the students to arrange their seats in a circle. Each group will take turns 

acting out their story while the teacher reads the written story or poem aloud to 

the class. 

  After each group has presented its story, the children can discuss the different 

body movements that their classmates used to indicate activities. 

Teacher's Role: 

 The teacher should encourage any and all creativity. She/he should emphasize 

that things can be expressed in many, many, different ways, so children should 

be as creative as possible and they should not feel as if they need to stick to any 

guidelines; however, movement should correlate with parts of the story. 

Question Suggestions/Prompts for Teacher: 

 How is it possible that such small movements can indicate much larger 

movements or activities? 

  What did your classmates do that you thought was very creative? 

  Did any group or person do anything that you never would have thought of?  

 Can you think of anything that you would have done differently if you were in 

a different group? 

Closure:  

  “Take 5”: ask students to take out their journals and write a reflection on the 

activity. Ask them to discuss if they enjoyed the activity, why  or why not. 

 

 

 



22 

 

 If some students prefer to draw or colour a picture about how they felt about 

the activity that is also acceptable, encourage then to include key words to aid 

in their drawing 

 

Accommodations (adaptations, extensions, other ):  

 Some students may have trouble with the limited guidelines or restrictions. In these cases, 

the teacher may find it necessary to guide certain groups a little bit more than others. 

With this in mind, Teacher should be walking around and assisting students while they 

are working in their groups 

 Prior to activity, use A/B partners to re-tell instructions to one another in order to ensure 

that all learners in the class understand the task at hand. 

 Write instructions on the board and leave them up throughout entire lesson. 

 As groups are working on their task, give them time reminders so that they are aware of 

how much time they have left 
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Implemeting Kinesthetics in Art and Drama 

 

Art and Drama are the perfect subjects to promote kinesthetic learning in the classroom 

because they both allow plenty of opportunity for movement and expression. There are countless 

ways to teach these subjects in ways that fully involve and engage all learners. Role play is an 

obvious technique in drama as well as dancing and singing. Often drama is conducted in larger 

rooms free from desks and clutter, which allows for greater amounts of freedom to experiment 

with more unique and larger movements.  In art, drawing, painting and creating also occur 

naturally, the key here is to use varied forms of instruction as well as creativity in lessons. 

The following is a list of activities that can be used as examples to allow for maximum 

participation and experiential learning in Drama and Art: (Because the majority of lessons in art 

and drama require hands on activity, these suggestions are obvious but valuable nonetheless) 

 

 Skits in drama using mime 

 Role-play/plays 

 Charades 

 Interpretive Dance 

 Finger Painting 

 Sketching 
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Lesson Plan: Art 

 

Grade Elementary Topic Leaf Rubbing 

Date Today Allotted Time Varied 

Cite sources used to develop this plan:  http://www.ehow.com/how_18468_leaf-rubbing.html 

Idea adapted from Robin Stupich 

 

Rationale: Integration of Science using study of plants and texture to create an artistic piece as 

well as incorporate experiential and kinesthetic approaches to learning in order to enrich 

learning. 

 

Provincial Learning Outcome(s):  

 To engage more than one of the sense 

 To illustrate and decorate 

 

Assessment 
Lesson Outcome 

What will students learn? 

Sources of Evidence 

What product or action will show 

what students have learned? 

Criteria 

What will you look for in this 

evidence? 

 

SWBAT: Collect leaves from 

outside 

 

SWBAT:  Use leaves in a 

creative way by laying them 

flat under a piece of paper and 

rubbing crayon over them to 

create a visually appealing 

picture 

 

At least 3 different types of 

leaves collected for their 

picture 

 

Picture with leave rubbings 

 

 

Obvious distinctions in leafs 

used for picture 

 

Distinct edges and use of 

relevant colours 

 

 

Resources, Material and Preparation:  

 blank, thin paper 

 variety of leaves 

 Wax crayons 

 An example and list of criteria 

 

Lesson Development Reminders 

Teaching/Learning Sequence:  

     Introduction:  

 Hold up rubbing example 

 Assure all students are looking at you and paying attention 

 Explain to them that they are going to do leaf rubbings using real leaves that 

they will be collecting from outside 

 

 

 

 

 

 

http://www.ehow.com/how_18468_leaf-rubbing.html
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 Explain to students and write on board that they have to find a minimum of 3 

different types of leaves-ask students to point out the differences in the leaves 

used in the example piece. 

 

 Once students understand their task have them go outside on school grounds 

and explore. Give them 15 minutes to collect their leaves. 

 

Once students are back inside: 

 Go to center desk and have students gather around, do an example for them 

quickly, explain that the leaf must be flat and that the objective is to be able to 

see the edges of the leaf and perhaps the veins and the stem 

 Ask that they use a variety of colours that leaves can actually be to create their 

picture 

 Hand out paper and crayons 

 Ask that students share the crayons with their classmates and encourage trading 

with their leaves 

 

Crayon Rubbings Directions 

 Lay the leaf face side up on a table or flat surface.  

 Cover the leaf with tracing paper or other thin paper  

 Peel the paper label off a crayon and lay the crayon on its side on the paper or 

 Lightly rub the side of the pencil tip over the paper covering the leaf. Make 

sure you cover the entire area and that you also rub around the edges of the leaf 

so that you can see the contrast in this area.  

 Consider framing your rubbing.  

 Try making a grouping of different leaves and doing a rubbing of the entire 

grouping.  

 

As students work, walk around and assist when necessary 

Time may run out before projects are completed  

Remind students to put their names on the back of their paper and collect 

 

 

 

 

 

 

 

 

 

 

 

Accommodations (adaptations, extensions, other ):  

 Teacher will work closely at desk in the back if there are students experiencing difficulty 

 Students with physical disabilities will be assisted by teacher and E.A to create their 

rubbing 

 Students may work in partners to assist one another; however, everyone must submit a 

rubbing 
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Lesson Plan: Drama 

 

Grade All Topic Drama  

Date Today Allotted Time Varied 

Cite sources used to develop this plan:  Idea adapted from Tannis Robertson, Pat Carter, Stephanie 

Pelland and Elena Paraskeva - http://www.bced.gov.bc.ca/irp/ela_3_irp.pdf - You Tube 
 

Rationale: This lesson is relevant at this time with these students because it is an inclusive activity for the 

entire class to enjoy and participate in. Furthermore, it allows for freedom of movement, exploration of 

the body and creative expression to occur.  

 

Provincial Learning Outcome(s):  

 Describe their feelings and ideas (Drama 2/3) 
 Move safely in general and personal space (P.E k-3)  

 identify aspects of a dramatic work that evoke a response (Drama 2/3)  

 demonstrate co-operative effort in dramatic work (Drama 2/3) 

 

Assessment 
Lesson Outcome 

What will students learn? 

Sources of Evidence 

What product or action will show 

what students have learned? 

Criteria 

What will you look for in this 

evidence? 

 

SWBAT: Work collaboratively 

in a group to come up with one 

key animal sound and one key 

movement 

SWBAT: Actively participate in 

the story by acting out their key 

sound and move as the teacher 

reads aloud 

 

Students are working co-

operatively as a group to choose 

a sound and a movement for their 

designated animal 

 

Students are actively 

participating in activity while 

teacher reads aloud 

 

Co-operative and helpful during 

group work 

 

Active participation  

 

Resources, Material and Preparation: What resources, materials and preparation are required?  

 Australian Outback CD with animal sounds 
 You Tube clip with Steve Irwin (Crocodile Hunter) 

2. Lesson Development Reminders 

Teaching/Learning Sequence  

     Introduction: Warm Up 

 

 You Tube Clip featuring Steve Irwin at his finest (setting the scene/tone) 

 Pair-share animals that may be found in the outback and what types of characteristics 

they have 

 Class discussion/brainstorm on ideas 

 Groups of four are each assigned an animal- 

 Groups then break off and come up with one key movement-for the group to act out 

and one key sound related to a characteristic for the audience to perform 

 Groups report to teacher about their key movement and sound 

 

 

http://www.bced.gov.bc.ca/irp/ela_3_irp.pdf
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 Teacher approves or assists if needed 

 Teacher needs to be walking around and monitoring/asssiting closely 

Performance Activity: Guided Imagery 

 Teacher improvises a story for the whole group to perform in order to practice their 

key movement (once they know what it is) 

 Give groups 10-15 minutes to practice their movement and sound once they‟ve figured out 

what they are 

 Teacher breaks audience up into groups to represent the key sounds that the groups 

have chosen. 

 The teacher will explain to the audience that when they hear the name of their animal 

during the story read aloud, they make the key sound to mirror the animal‟s 

movement on stage 

 Teacher begins improvising the story in character as Steve Irwin taking them through 

and interactive tour of the Australian Outback. 

 Performance begins Encourage creativity by being enthusiastic and using positive 

reinforcement throughout performance 

Closure: Reflection 

 After performance students will debrief the activity and respond in a reflective 

manner about how the audience participation impacted their performance 

 Reflection should be first using inside outside circles with the teacher asking students 

questions to guide their reflective process 

 Entire class then sits in a large circle and shares thoughts, feeling and ideas. 

 

 

Accommodations (adaptations, extensions, other ):  

 Have poster clearly labeled with directions on it for all learners to refer to. 

 Take a moment after initial set of directions to pair students up in A/B partners and explain 

directions to one another 

 Use proximity for designated students to assure that they are participating and understanding task 

 For students with special needs, make they are placed in a group that they are comfortable in and 

emphasize inclusion and team work to all students during explanation and throughout lesson 
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