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Founded in 2002, Envision Schools is a charter school management organization that aims to bring a college preparatory education to underserved communities with the goal of sending all of its students to college.  Envision currently runs four high schools in the Bay area: City Arts & Technology High School in San Francisco (grades 9-12); Metropolitan Arts & Technology High School in San Francisco (grades 9-12); Envision Academy of Arts & Technology in Oakland (grades 9-11); Impact Academy of Arts & Technology in Hayward (grades 9-10).  The schools that currently end in 10th or 11th will add a grade each year, so that all four schools will end in 12th grade within the next two years.

Each Envision school is characterized by an academically rigorous program that challenges students with high expectations.  Teachers develop thematic studies, integrate art and technology, and use project-based learning to instill critical thinking and increase the relevance of the curriculum for each student.  In addition to direct instruction, teachers use inquiry-based strategies, which involve asking students to define problems, pursue information, pose and test hypotheses, draw inferences for themselves, and defend their thinking.
Envision Schools is committed to personalized learning, where each student is respected and well known.  By creating small school environments, Envision Schools allows students and teachers to develop long-term relationships that facilitate better conditions for teaching and learning.  Each school has no more than 420 students, and individual classes have fewer than 25.  An advisory program with a ratio of 18:1 ensures that students have a caring adult who knows them well, communicates with their parents, and guides student progress throughout the four years of high school.
Given the focus on sending students to college, Envision Schools ensures that 100% of its graduates take the approved UC/CSU course sequence required for entrance.  Based on additional GPA and SAT requirements, 94% of 2008 Envision Schools’ graduates were UC/CSU eligible.  These are numbers to be proud of, as statewide, 14% of all graduates are eligible for entrance into the UC system and only 29% into the CSU system. 
The Learners
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This curriculum is to be used as the last advisory unit of the 12th grade advisory class for students in the Envision Schools.  These college-bound students may be going to a variety of schools: University of California schools, California State University schools, private schools, out-of-state schools, or community colleges.  Each close-knit advisory group/class has 15-20 students who come from a variety of backgrounds and who primarily live in urban neighborhoods.  The four Envision Schools serve a diverse population of students, who are well versed in visual arts, digital technology, computer basics, performing arts, role play, and group work.  

This curriculum was written with these learners in mind and written to be consistent with the teaching and learning style of the Envision Schools, drawing upon the strengths and skill sets of the students. 

Overall Rationale

Scope of the unit
[image: image8.emf]This advisory unit will likely take place over two weeks in the spring term.  The lessons in this unit were designed to provide options to allow for student and teacher flexibility.  Teachers and students can decide which of these lessons are most relevant and interesting to them.  While the lessons are ordered sequentially, most of the lessons can be taught in any order.  In addition, at the end of this curriculum binder, there are additional resources for teachers to supplement various lessons. 

Why an Advisory Unit on the Transition to College? 
Going to college marks one of life’s major transitions and is the beginning of an exciting new phase.  However, the transition from high school to college is, at times, quite challenging.  Every student has a different set of needs and will have different experiences at college.  Students at Envision Schools have been fortunate to have a number of supports (academic, emotional, personal) to help them succeed while in high school.  Now these graduating seniors are joining new learning communities and they will have to navigate a new set of support structures that may be very different than those to which they have been accustomed.  The Envision Schools want every student to succeed and graduate from college, so we hope that students who take this course will learn how to operate successfully and independently outside of the Envision Schools environment, which should in turn help them be more successful in college.   

[image: image9.emf]Enduring Understanding 
This curriculum will foster a sense of self-advocacy in students that they can apply in college and in their future adult life.  We believe that students become better self-advocates through learning how to anticipate future challenges and how to be resourceful in finding solutions.  It is our hope that through teaching students the cycle of being proactive and resourceful we will prepare students to be resilient when faced with future problems. 

Essential Question

Is it possible to prepare for the unknown? 

We developed this essential question to provoke a sense of inquiry in the students as they contemplate their future college environment and consider the challenges they may face.  We hope that through this curriculum, students will understand that while it may not be possible to predict exactly what will happen in college, there are ways that students can prepare and equip themselves for this transition, despite the fact that aspects of it will remain unknown. 

What will Students Learn? 
This advisory unit is focused around four themes: 

1. Academic: Students will learn to anticipate academic challenges in college by comparing the academic differences between high school and college life.  Students will learn to find academic resources at their college by exploring their college through internet research.  

2. Financial: Students will learn how to identify and anticipate expenses in college, discover what job opportunities exist at their college, and learn the pros and cons of having a credit card. 

3. Social: Students will reflect on their own personal values and learn how to anticipate potential culture clashes they may encounter in college.  Students will learn to find social resources at their college by exploring the clubs, activities, and living options that are relevant.  In addition, students will interview a guest speaker, an Envision alumna/us, about her/his transition to college.

4. Personal: Students will reflect on the preceding lessons and create a personal contract to structure a candid and personal conversation with her/his parents/guardians/friends to enlist their support in the transition.  In addition, students will reflect on personal challenges students face in college such as depression, eating disorders, etc., and learn to identify supports on campus to help overcome such challenges. 

[image: image10.emf]Envision Schools require that students demonstrate mastery of the following 21st Century Leadership Skills: communicate effectively and persuasively, manage projects effectively, think critically, solve problems resourcefully, express themselves creatively, and collaborate productively.  Acitivities and lessons in this curriculum will further students’ development of creative expression, resourceful problem solving, and effective communication. 
How will the Students Learn? 
To align with the Envision Schools teaching methods and pedagogy, this curriculum incorporates independent research, peer learning, independent and group work, and above all, a whole-child, student-centered approach.

Materials
In addition to handouts and worksheets, every student should be given a binder at the beginning of the unit with four divider tabs labeled: Academic, Financial, Social, and Personal.  Students will collect all of their materials in this resource binder.  Additionally, a number of lessons require the use of computers and the internet, so teachers may need to plan ahead in order to reserve machines for their use.

Curriculum Ideologies
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This curriculum is influenced by the ideologies of John Dewey, Jerome Bruner, and to a lesser extent Nel Noddings.  Based on Envision Schools’ commitment to personalized learning and preparation for the future, Dewey is particularly relevant given his emphasis on personal growth, meaningful learning experiences, and the need for understanding connections between present and future experience.  Beyond the general philosophy of valuing individual differences and interests, this particular curriculum – that of the transition to college – is necessarily personal, as each student brings a unique perspective and set of circumstances to the topic.  Therefore, the curriculum incorporates student-centered lessons, as well as, a great deal of flexibility for the teacher to tailor the unit to meet the needs of his or her students.  The curriculum is also guided by Dewey’s theory of continuity and the idea that every experience can modify the quality of experiences in the future (1938, p. 35).  Though this curriculum is taught over a short period of time, its intent is to instill students with a sense of self-advocacy, resilience, and empowerment as they approach the transition to college.  The goal is to build understanding such that students will be able to apply these attitudes to their lives in general, not only to the challenges they face in college.
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[image: image13.emf]Related to Dewey’s theory of continuity, this curriculum also draws on Bruner’s ideology, which emphasizes the significance of transfer.  The lessons aim to teach students content and skills that may involve specific transfer to later experiences, as well as, principles and attitudes that can be applied more generally and contribute to an overall and lasting mindset.  Bruner asserts that “in order for a person to be able to recognize the applicability or inapplicability of an idea to a new situation and to broaden his learning thereby, he must have clearly in mind the general nature of the phenomenon with which he is dealing” (1960, p. 18).  Therefore, while the curriculum will cover certain specific content areas (i.e. financial and academic challenges), it will do so with the goal of continually incorporating and emphasizing the “phenomenon” of self-advocacy.  

In addition to a focus on individuals, continuity, and transfer, this curriculum is supported by the idea of nurturing social and emotional development.  While this “whole person” approach is somewhat inherent in aspects of both Dewey and Bruner’s theories, the curriculum incorporates aspects of Noddings, who addresses this topic more explicitly.  In her theory of Care, Noddings highlights that schools must value the idea of students learning about themselves and finding out what kind of people they are and want to become (1992, p. 50).  Given the self-discovery that characterizes the transition to college, this aspect of Noddings’ ideology is quite relevant.  Additionally, the curriculum considers the importance of “interpersonal reasoning – the capacity to communicate, share decision making, arrive at compromises, and support each other in solving everyday problems” (Noddings, 1992, p. 53).  As lessons address the challenges of the transition to college, understanding and maximizing the human resources that one has is a key component of the curriculum. 
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Throughout the unit, students will create a resource binder that they can take with them to college.  This resource book will include all of the activities, handouts, and assessments from each of the lessons completed throughout the curriculum.  If possible, the binder will also include one of the following final assignments.  Advisors can choose the assessment best suited to their class, or they can present both options to the class and allow students to choose their final project.
· Culminating Assessment A: Student Problem Case-Study
· Culminating Assessment B: Student Interview


Culminating Assessment A: Student Problem Case-Study 

Goals

Students will demonstrate that they can anticipate a future potential problem that they might encounter and explain their logic about how they will problem-solve and use resources to address this challenge. 

Details

Subject Area: Advisory 
Assessment Type: student writing 
Description

This culminating assessment requires students to draw upon the unit’s lessons regarding anticipating challenges and using available resources to find solutions.  It asks students to pick one potential problem that they could imagine facing in their first term at college.  Students are to address this problem and potential solution through a written case-study that addresses specific questions (see Project A: Student Problem Case-Study prompt).  Students’ case-studies will be compiled to create a book for future advisory classes as evidence of proactivity and problem-solving. 

In order to complete this assignment, students will:

· Be able to brainstorm challenges they will face in their transition to college, and understand the circumstances that contribute to this challenge.
· Know about the college environment they will be entering and the ways in which it is different from their current high school environment.
· Know about different resources available to them – including those found on-campus, as well as, human resources, such as mentors, friends, and family.
· Be able to reflect on how they might apply learning from past challenges to be proactive in the future.
Project A: Student Problem Case-Study

In these units, you have learned how to anticipate problems and find resources to come up with solutions related to a variety of topics relevant to your future college experience (academic, financial, social, and personal).  Now, imagine you are in your first term at college.  Pick one problem or issue (that differs from those we have explicitly covered in class) you could imagine having in your first term that is unique to your situation.  Write a case-study, in the third person, using the following questions to guide you:

a. What is this problem and why is it unique to you?

b. What aspects of your college environment contribute to this challenge? (use evidence from the activities you have completed for other lessons)

c. Explain the circumstances that led up to this problem. 

d. What hurdles will you face to resolve the problem?  Which of these steps will be harder than others, why?

e. What resources will you draw upon to overcome this challenge? (remember to consider the different types of resources we have explored)

f. What steps can you take to avoid having this problem again in the future? 

g. What lessons can you take away from this incident and apply to other potential problems you might face? 

Your case-study should be 2-3 typed pages, double-spaced.  All case-studies will be compiled to create a book for future classes in order to demonstrate how one can be proactive about anticipating future challenges and planning for solutions.

Case-Study: A case-study is an in-depth exploration of one person or group.  It is a form of qualitative descriptive research where detailed information is collected, presented, and analyzed about a person or group. 

A case-study is like a story.  Think about writing a story about yourself in the future (at college).  You should write in the third person (ie. Sarah was excited to meet her new roommate) and feel free to make up a new name for yourself.  To help you construct the story, think about the questions above each as one paragraph in your story. 

Culminating Assessment B: Student Interview 
Goals

By doing this assignment, students will prove that they are resourceful by finding a current college student at their future school to interview.  They will think deeply about the responses to their questions, and they will anticipate how this will relate to their future experiences at college. 

Details

Subject Area: Advisory 
Assessment Type: student interview, student writing 
Description

This culminating assessment will tie together the information learned in the four units and will draw upon the skills learned from the activities over the course of the unit.  At the end of each lesson, students wrote interview questions that addressed concerns they still had about the various topics.  In addition, as a group, students interviewed an Envision alumna/us about her/his current college experience.  Therefore, using these questions and their interview skills, students will refine their question list, find a current freshman at their future college, and conduct an interview with this person.  In addition to the interview notes, students will write a letter to themselves that synthesizes the interview responses, lessons learned, key take-aways from the unit, etc.  

In order to complete this assignment, students will: 

· Be able to find, contact, and have a productive conversation with a current student at their college.

· Know how to conduct an interview. 

· Know what information will be helpful to them as they begin their college experience.

· Be able to make connections between the information they receive and the challenges they might face.

Project B: Student Interview
At the end of each unit, you wrote a few questions (specific to your needs and situation) to a hypothetical current student at the college you will be attending in the fall.  

1. Refine this list of questions to create a master list of interview questions that include topics on academic, financial, social, and personal issues.  You might consider 2-4 questions per topic.  

2. Find a current freshman at the college you will be attending and interview them using your list of questions.  This interview should last for about 30 minutes.  If possible, conduct the interview in person (ideally on the campus of your future college).  If your college is too far away, you may conduct a phone interview.  Be sure to take notes during the conversation.  Refer to the Interview Tips we used in class when you prepare for and conduct your interview. 

3. From the notes you took, type up the transcript of the conversation, using complete sentences, so the transcript reads like a dialog between two people. 

4. Write a letter to yourself that analyzes this student’s responses, focusing on his/her key recommendations.  Think about how this conversation will prepare you for your college experience.  What is important for you to remember as you complete your first year of college?  What lessons have you learned from the college student’s responses?  Is this advice consistent with what we talked about in class?  This letter should be 2-3 typed pages, double-spaced. 

5. Finally, write a thank-you note or email to the person you interviewed thanking them for their time, advice, and thoughts. 

Unit 1: Academic 

· 1.1 Unit Introduction and Comparative Academic Matrix

· 1.2 Academic Scavenger Hunt

· 1.3 Interview Questions 



Section 1.1

ACTIVITY: Unit Introduction and Comparative Academic Matrix
Goals

Students will consider the concerns they have about transitioning from high school to college.  Students will gain an understanding about how their college academic experience will differ from their high school experience.  Through this analysis, students will learn how to anticipate future academic challenges. 
Details

Duration: 90 minutes
Assessments: Student discussions, student matrix, reflection log
Materials: Handout 1.1.1 (College Bingo); Handout 1.1.2 (Academic Comparative Matrix for Students); Handout 1.1.3 (Master Matrix for Teachers)
Description 

To grab students’ attention and interest, this lesson begins with a fun college bingo game.  Following the game, students will compile a list of concerns they have about their life beyond high school.  The teacher will then provide a brief introduction and explanation of the resource binder that students will be compiling throughout the lessons.  Following the introduction, the lesson will move into the first activity regarding potential academic challenges.  This in-class activity will have students work in small groups to identify differences between their current high school academic environment and their future college academic environment.  Students will be provided with a matrix or chart that lists High School on one side and College on the other.  After completing the matrix, students will write a short reflection on the environmental differences that they think will be most challenging.  The materials students create during this activity will be added to their resource binder under the Academic Tab.

Procedural Detail

College Bingo Game: 10 minutes
Explain to students that the next few weeks of the Advisory Class will focus on their transition to college.  Pass out a copy of Handout 1.1.1 and let students know they have ten minutes to find classmates who can sign a box that accurately describes them.  Once a student has Bingo they should sit down and after ten minutes, call the game to an end.  If appropriate, prizes can be given to the winners.
Unit Introduction and Transition Concerns: 10 minutes
Remind students that this is an important topic because their college experience will inevitably pose new challenges that they should be prepared to tackle.  Ask students to make a list of questions/concerns that they have relating to their transition to college, reminding them to consider challenges that may arise due to academic, social, financial, or personal circumstances.  Collect these lists, as they can be used to tailor and prioritize the lessons for the entire unit.  Introduce the resource binder and explain that throughout the unit, students will create a product that will be very useful to them as they begin their college experience.  

High School Environment Brainstorm: 10 minutes

Split the class into four groups and have each group brainstorm and list under the High School column aspects of their current environment for one of the areas (teachers, studying, tests/projects, and grades).

High School Environment Discussion: 15 minutes

Students from each group will share the results with the class, and students from other groups are encouraged to make additions, if necessary.  The teacher will keep track of a master list of answers, though students should also be filling in their matrices.

College Environment Think-Pair-Share: 20 minutes

Given that the college environment is unknown and in order to generate as many ideas as possible, every group will brainstorm for each of the four areas.  Students should be encouraged to use the aspects of their high school environment and consider how those dynamics may differ in college (or not exist at all).  Students will first spend a few minutes brainstorming on their own, then discuss their ideas with their group, and finally each group will share with the class.  The students should drive the discussion, though the teacher should be sure to clarify any misconceptions or provide additional information about college classes, tests, and teachers.  


Student Reflection: 20 minutes

After discussing the differences between the academic environment of high school and that of college, ask students to write a brief log reflecting on which of these differences might be most challenging for them.

Closing Comments: 5 minutes
Conclude this lesson by letting students know that although there are indeed many academic challenges related to college, there are also many available resources to aide students and help them succeed as they navigate their new environment.  These resources are the focus of the next lesson.
Handout 1.1.1: College Bingo

Name: ____________________________________________________


Date:_____________________
	Someone who has a sibling at college


	Someone who has a parent who went to college


	Someone who is going to college out-of-state
	Someone who wants to become a teacher



	Someone who has been to an athletic event at a college


	Someone who is planning to live on campus
	Someone who is first in their family to go to college


	Someone who has eaten dorm food a campus

	Someone who wants to study business in college
	Someone who wants to become a doctor


	Someone who has a grandparent who went to college


	Someone who is going to a college with fewer than 5,000 students

	Someone who is going to a college with more than 15,000 students
	Someone who has visited a dorm room


	Someone who applied “early” to a college


	Someone who plans to work while in college




Handout 1.1.2: Academic Comparative Matrix
Name: ____________________________________________________


Date:_____________________
	Teachers: Consider how teachers provide support in terms of: homework, incomplete work, extra assistance, out-of-class time help, missed material (i.e. when you are absent), upcoming assignments.  How do they connect class discussion to homework/reading?

	High School Teachers 
	College Teachers

	
	

	Studying: How much time to you spend studying/working out-of-class? Do you have time in-class to get started?  Are your homework/reading materials reviewed in class?  

	High School Studying
	College Studying

	
	


Handout 1.1.2: Academic Comparative Matrix (cont’d)

	Tests/Projects: Consider the timing of tests/projects (How often? Do teachers consider other classes/assignments when scheduling tests/projects?).  Do you complete assignments with groups or on your own?

	High School Tests
	College Tests

	
	

	Grades: How often do you receive grades on your work? What contributes to your grades (peers, self-evaluation, etc)? To what extent does effort count? Are you able to receive extra credit?

	High School Grades
	College Grades

	
	


Handout 1.1.3: Master Matrix for Teachers

The following is a list of general differences between high school and college in terms of teachers, studying, tests, and grades.  However, we encourage Envision Schools advisors to add to this list and consider academic transitions that may be unique to Envision Schools students (i.e. the extent of group work in college will certainly be less, college courses likely have more testing/papers and fewer projects, college professors rarely provide assessment rubrics, etc.).

	Information for High School Students...
High School Teachers vs. College Instructors

	HIGH SCHOOL TEACHERS....
	COLLEGE INSTRUCTORS....

	Teachers check your completed homework.
	Instructors may not always check completed homework, but they will assume you can perform the same tasks on tests. 

	Teachers remind you of your incomplete work.
	Instructors may not remind you of incomplete work.

	Teachers approach you if they believe you need assistance.
	Instructors are usually open and helpful, but most expect you to initiate contact if you need assistance. 

	Teachers are often available for conversation before, during, or after class.
	Instructors expect and want you to attend their scheduled office hours.

	Teachers have been trained in teaching methods to assist in imparting knowledge to students.
	Instructors have been trained as experts in their particular areas of study. 

	Teachers provide you with information you missed when you were absent.
	Instructors expect you to get from classmates any notes from classes you missed. 

	Teachers present material to help you understand the material in the textbook. 
	Instructors may not follow the textbook. Instead, to amplify the text, they may give illustrations, provide background information, or provide applied learning through internships, practicum or occupational experience in shops and labs. Or, they may expect you to relate the classes to the textbook readings. 

	Teachers often write information on the board to be copied in your notes.
	Instructors may lecture nonstop, expecting you to identify the important points in your notes. When Instructors write on the board, it may be to amplify the lecture, not to summarize it. Good notes are a must. 

	Teachers impart knowledge and facts, sometimes drawing direct connections and leading you through the thinking process.
	Instructors expect you to think about and synthesize seemingly unrelated topics. 

	Teachers often take time to remind you of assignments and due dates.
	Instructors expect you to read, save, and consult the course syllabus (outline); the syllabus spells out exactly what is expected of you, when it is due, and how you will be graded. 

	Information for High School Students...
Studying in High School vs. Studying in College

	STUDYING IN HIGH SCHOOL.... 
	STUDYING IN COLLEGE.... 

	You may study outside of class as little as 0 to 2 hours a week, and this may be mostly last-minute test preparation. 
	You need to study at least 2 to 3 hours outside of class for each hour in class.

	You often need to read or hear presentations only once to learn all you need to learn about them. 
	You need to review class notes and text material regularly. 

	You are expected to read short assignments that are then discussed, and often re-taught, in class. 
	You are assigned substantial amounts of reading and writing which may not be directly addressed in class. 

	Guiding principle: You will usually be told in class what you needed to learn from assigned readings.
	Guiding principle: It's up to you to read and understand the assigned material; lectures and assignments proceed from the assumption that you've already done so. 

	
	

	Information for High School Students...
Tests in High School vs. Tests in College

	TESTS IN HIGH SCHOOL.... 
	TESTS IN COLLEGE.... 

	Testing is frequent and covers small amounts of material.
	Testing is usually infrequent and may be cumulative, covering large amounts of material. You, not the instructor, need to organize the material to prepare for the test. A particular course may have only 2 or 3 tests in a semester. 

	Makeup tests are often available.
	Makeup tests are seldom an option; if they are, you need to request them.

	Teachers frequently rearrange test dates to avoid conflict with school events. 
	Instructors in different courses usually schedule tests without regard to the demands of other courses or outside activities.

	Teachers frequently conduct review sessions, pointing out the most important concepts.
	Professors rarely offer review sessions, and when they do, they expect you to be an active participant, one who comes prepared with questions. 

	Mastery is usually seen as the ability to reproduce what you were taught in the form in which it was presented to you, or to solve the kinds of problems you were shown how to solve. 
	Mastery is often seen as the ability to apply what you've learned to real situations or to solve new kinds of problems. 


	Information for High School Students...
Grades in High School vs. Grades in College

	GRADES IN HIGH SCHOOL.... 
	GRADES IN COLLEGE.... 

	Grades are given for most assigned work.
	Grades may not be provided for all assigned work.

	Consistently good homework grades may help raise your overall grade when test grades are low.
	Grades on tests and major projects usually provide most of the course grade.

	Extra credit projects are often available to help you raise your grade.
	Extra credit projects cannot, generally speaking, be used to raise a grade in a college course. 

	Initial test grades, especially when they are low, may not have an adverse effect on your final grade.
	Watch out for your first test. These are usually "wake-up calls" to let you know what is expected -- but they also may account for a substantial part of your course grade. You may be shocked when you get your grades. If you receive notice of low grades on either an Early-Term or Mid-Semester Progress Report, see your academic advisor or visit the Academic Support Center. Some programs require a "C" or better in all classes. A class grade below a "C" may need to be repeated. 

	Guiding principle: "Effort counts." Courses are usually structured to reward a "good-faith effort." 
	Guiding principle: "Results count." Though "good-faith effort" is important in regard to the instructor's willingness to help you achieve good results, it will not substitute for results in the grading process. 

	
	


Source: http://www.mstc.edu/highschooltransition.htm
Section 1.2


ACTIVITY: Academic Scavenger Hunt

Goals

Students will gain familiarity with their future campus and learn how to find resources to help them overcome future academic challenges. 
Details

Duration: 60 minutes (plus possible homework time)
Assessments: student research, student writing, student discussions

Materials: Handout 1.2.1 (Academic Scavenger Hunt Student Worksheet), Handout 1.2.2 (Academic Scavenger Hunt Teacher Worksheet), computer, “Problem Solve Before You Panic” Article
Description 
The Academic Scavenger Hunt can either be an entirely in-class activity or it can begin in-class and students can conduct the research and writing out-of-class.  Students will begin this lesson by brainstorming possible academic departments and resources they might need in college.  Students will then conduct a webquest to find more information about the items on their list.  Finally, students will record their findings and write-up/display their results.  The materials students create during this activity will be added to their resource binder under the Academic Tab.

Procedural Detail
Lesson Introduction: 5 minutes
In this lesson, students will explore the academic resources available at their college by doing an Academic Scavenger Hunt.  This exercise will help students anticipate what academic resources they might need and make the transition to college easier because they will be more familiar with their college before they get there. 

Academic Resource Brainstorm: 10 minutes

Split the class into 3-4 groups and have each group brainstorm 4-5 types of resources they might need once they get to college.  Students might begin by thinking about the academic resources they have and use at Envision Schools (i.e. tutors).  

Academic Resource Sharing: 5 minutes

One student representative from each group should write their group’s list on the board so that all students can compile a master list.  While the group representatives are writing the list on the board, pass out Handout 1.2.1 to all students so they can add the list items to the handout.  The teacher should reference Handout 1.2.2 to see if any of the resources on the handout are missing from the master-student list, and add these items to the student list if appropriate. 

Discussion: 10 minutes

Encourage students to ask questions about the list, including the items added by the teacher (i.e. “Registrar” or professors might not be added by the students).  Have a discussion about the items on the board. 

Webquest: 30 minutes (in-class or out-of-class)

Students should begin to research online the items on their list.  Explain the final assignment: at the end of the research, students will compile the information they found in any way they like.  Students can list their findings in a word document; students can create a visual representation of a campus map and where the resources can be found; students can create a picture collage with pictures of the locations/resource and what is provided there.  Students are encouraged to document this information in any way that is useful and fun for them.  This final product, as well as their Handout 1.2.1 will be added to their resource binder at the end of the unit under the Academic Tab.  


Homework: 

Students will complete their write-up or visual representation of the information they found.
Handout 1.2.1: Academic Scavenger Hunt Student Worksheet

Name: ____________________________________________________


Date:_____________________

	Resource
	Location on Campus, Main Contact, URL
	Services Provided
	Availability (to whom, how often, any cost?)
	Other Information

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Handout 1.2.2 Academic Scavenger Hunt Teacher Worksheet

	Resource
	Location on Campus, Main Contact, URL
	Services Provided
	Availability (to whom, how often, any cost?)
	Other Information

	Academic Department (intended major)
	Secretary, administrator.
	Declare a major or minor.
	
	List the requirements of the major. Deadline to declare a major. 

	Registrar


	
	Change a major? Get official transcript. Get transfer credit. Grades.  Course enrollment. 
	Cost to get a copy of transcript?
	

	Academic Tutor


	
	
	Cost? 
	

	Writing Center


	
	
	Cost? 
	

	Academic Advisor


	
	
	
	

	Oral Communication Tutor
	
	
	
	

	Interesting Professor #1


	Contact information.  
	Courses taught.
	Office hours.
	

	Interesting Professor #2


	Contact information.  
	Courses taught.
	Office hours.
	

	Academic Policies 


	
	Honor code, plagiarism. 
	
	Repercussions. 

	
	
	
	
	

	
	
	
	
	


Section 1.3
ACTIVITY: Interview Questions 
Goals

Students will reflect on what they have learned in the Academic lessons and pose questions that are still unanswered for them about their future academic experience at college. 

Details

Duration: 15 minutes
Assessments: student writing
Materials: Handout 1.3.1 (Student Writing Prompt) 
Description 
This activity should be added to the end of the final Academic unit.  Students will write a list of questions that are still unanswered for them about the academic life at their future college.  These questions will directly relate to issues the student anticipates regarding his/her future academic experience at college.  These questions, written for a hypothetical current student at the student’s future college, will be saved for later in the term and used for one of the final assessments.  This can also be a take-home assignment. 
Procedural Detail
Pass Out Prompt and Student Writing: 15 minutes
Ask students to reflect on the Academic unit.  Pass out the student prompt and begin student writing.

Handout 1.3.1 Interview Questions 

Transition to College Advisory Unit: Academic Unit Interview Questions

Name: _______________________________________          Date: ___________________

Directions: Reflect on what you have learned in this Academic Unit by writing a list of academic-related questions that are still unanswered for you.  These questions can relate to issues that you anticipate regarding your future academic experience at college.  These questions, written for a hypothetical current student at your future college, will be saved for later in the term and used for one of the final assignments. 

Unit 2: Financial 

· 2.1 College Finances and Working in College 

· 2.2 Credit Cards

· 2.3 Interview Questions 




Section 2.1

ACTIVITY: College Finances and Working in College 
Goals

Students will learn to anticipate expenses associated with college, as well as, learn the benefits and drawbacks of working while in college.  
Details

Duration: 90 minutes
Assessments: student discussions, student research, reflection log
Materials: Handout 2.1.1 (College Finances Teacher Worksheet), Handout 2.1.2 (Pros and Cons of Working in College Teacher Worksheet), computer, “Should You Work During College? The Pros and Cons of a College Job” Article, “25 Ways to Survive Freshman Year (Without Starving)” Article
Description 
In this lesson, students will brainstorm their expected college expenses and think through the ways in which they can pay for these expenses.  This will lead to a conversation about the pros and cons of working while in college.  Finally, students will conduct a webquest to research the exact expenses at their college and research job opportunities, if applicable.  The materials students create during this activity will be added to their resource binder under the Financial Tab.

Procedural Detail
Lesson Introduction: 5 minutes
In this lesson, students will explore the expenses associated with their college by brainstorming anticipated expenses and doing some online research.  This exercise will help students anticipate what financial costs they can expect and weigh the options of working while in college.  Note: some students may be on federal work-study, so be sensitive to those students who may be required to work while in college and make sure they understand there are many pros to working while in college—finding a healthy balance between study, work, and personal time is what is most important.  


Expected College Expenses Brainstorm: 20 minutes

As a group, have students list the types of expenses they think they might have in college.  Students should copy down this list to a piece of notebook paper.  The teacher can refer to Handout 2.1.1 for a potential list of expenses.  Expand the brainstorm to how students can pay for these expenses.  List on the board. 

Think-Pair-Share: 10 minutes

Next, on a piece of notebook paper, have students think about and list the pros and cons of working, pair-up with a partner to compare their pros and cons, and then share these responses with the rest of the group.  The teacher can refer to Handout 2.1.2 for some pro and con suggestions. 

Webquest: 30 minutes 

Students should begin their online research looking for the exact expenses (at their college) of the items they have listed on their paper.  Further, students should search for student job opportunities at their college, if applicable. 

Student Reflection: 25 minutes

Pass out the “Should You Work During College? The Pros and Cons of a College Job” and “25 Ways to Survive Freshman Year (Without Starving)” articles for students to silently read.  Then, students should write a brief log reflecting on the class discussion, the information they discovered online, and the articles and how finances will affect their college life. 

Handout 2.1.1 College Finances Teacher Worksheet
	Expenses 
	Cost (things to consider)

	Tuition


	i.e. $6,000

	Room and Board 


	On-campus? Off-campus? Living at home? What sort of meal-plan will students be able to choose from?

	Books and Supplies


	Tip: borrowing books or buying used books is a great way to save money!

	Personal


	Includes clothes, toiletries, movies, etc. 

	Transportation


	Will they live on campus? Will they need a car?



	Orientation Fee


	Might apply to first year only.  Not all schools will have this. 

	Medical Expenses


	Is this included for students? Will they be covered under their parent’s health plan? 

	
	

	
	


Handout 2.1.2 Pros and Cons of Working in College Teacher Worksheet

	Benefits of Working in College
	Drawbacks to Working in College

	Earn money
	Could become a distraction from school work

	Learn responsibility
	Less time for friends 

	Build resume
	Less time for extracurricular activities

	Network
	Less time for self

	Gain work experience 
	Less time for family

	Learn time management skills
	Added stress

	Gain skills
	Harder to manage time

	Gain perspective on life
	Might have to take fewer credits, might take longer to graduate

	Learn more about a career you’re interested in
	Could be difficult to manage personal funds 

	Make the transition to “the real world” easier
	

	
	

	
	

	
	

	
	

	
	


Should You Work During College? The Pros and Cons of a College Job

July 15, 2008 by Michael Toth
Source: http://www.associatedcontent.com/article/852891/should_you_work_during_college_the.html 
25 Ways to Survive Freshman Year (Without Starving)

by Christina Couch

Source: http://www.collegebound.net/content/article/25-ways-to-survive-freshman-year-without-starving/2357/
Section 2.2

ACTIVITY: Credit Cards 
Goals

Students will discuss the pros and cons of obtaining a credit card while in college and will learn basic credit-card smarts. 

Details

Duration: 70-90 minutes
Assessments: student discussion
Materials: Handout 2.2.1 (Credit Card Quiz); Handout 2.2.2 (Credit Card Quiz with Answer Key); “Credit Card Debt: The $3,000 Dictionary” Article; “Credit Card Smarts” Article
Description 
In this lesson, students will learn basic information about credit cards and explore the pros and cons of having a credit card in college.  They will complete a credit card quiz before the lesson and review it after the lesson, in order to draw attention to what they learned.  They will read two articles: one about a college student who went into credit card debt which cautions college students about getting a credit card, and a College Board article that covers basic credit card information.  Following the first article, students will discuss the potential dangers of getting a credit card while in college.  They will also be asked to state what they know about credit cards so that the teacher can counter any myths or misconceptions.  Reading the College Board article should address many basic questions and provide students with information about how to be smart should they decide to obtain a credit card.  The materials students create during this activity will be added to their resource binder under the Financial Tab.
Procedural Details
Introduction: 5 minutes

Explain that many college students face the option of having their own credit card, a decision that is significant and carries a lot of responsibility.  This lesson aims to explore the pros and cons of having a credit card and ways that one can be credit smart.

Credit Card Quiz: 10 minutes

Have students complete the Credit Card Quiz.  Ask students to put their completed quizes aside and let them know that you will review the answers later in the lesson.


Read and discuss “Credit Card Debt: The $3,000 Dictionary”: 15-20 minutes

Give students time to read the article.  Once students are finished, engage in a short discussion regarding the pros and cons of having a credit card.  Do students agree with the author?  Why or why not?  

Credit card knowledge and questions: 10-15 minutes

Segue into a broader discussion about credit cards.  Explain that this article is one student’s point of view who had a negative experience with a credit card.  There are ways, however, to be better prepared for your first credit card.  Generate a list of what students think they know about credit cards and what they would like to know.  

College Board article and discussion: 15-20 minutes

Pass out the College Board article and ask students to keep their questions in mind as they read the article.  Once everyone has read the article, ask students to define the following terms: finance charge; annual fee; cash advance; late payment.  Additionally, ask students to explain how they can be smart about building good credit.  

Credit Card Quiz Review: 15 minutes

Ask students to review the quiz they completed earlier in the lesson, changing their answers as they see fit.  Once students have revised their own answers, review the quiz with the entire class, soliticing answers and explanations from students.  Ask students to give examples of questions for which they changed their answers and why.  Conclude the lesson by asking if there are any lingering questions about credit cards or building credit.

Handout 2.2.1: Credit Card Quiz

1) What is a credit card?
(A) A loan that has to be paid off every month.
(B) An arrangement by which you can buy something now, with the promise that you will pay for it in the future. 
(C) A money substitute for items you cannot afford. 
(D) All of the above.

2) What are the advantages of having a credit card?
(A) It takes all the worry out of buying things, because you know the money will be there when you need it. 
(B) You don't have to carry cash or wonder whether someone will accept your check.
(C) It doesn't cost anything to use it. 
(D) All of the above.

3) Why is it important to have good credit? 
(A) To be eligible for a job.
(B) To buy a car and get auto insurance.
(C) To rent an apartment or buy a house.
(D) All of the above.

4) What do lenders look for before they lend you money?
(A) What kind of grades you earn.
(B) Whether or not you pay your bills on time (your credit history).
(C) Your intended date of graduation.
(D) All of the above.

5) How can you build a good credit history?
(A) Only use your credit card when you know you can afford to use it.
(B) Establish other forms of credit—like a checking account, debit card and car payments—that can help demonstrate that you are responsible.
(C) Be reliable, stay within your affordable budget.
(D) All of the above.

6) How can you maintain good credit?
(A) Pay at least the minimum payments of all your bills on time.
(B) Ask your parents to pay your bills for you.
(C) Use all your available credit on all accounts.
(D) All of the above.


7) What is a credit report?
(A) A record of every purchase you've ever made with your credit card.
(B) A report indicating how many times you've applied for credit and been accepted or turned down.
(C) A record of how well you pay back your creditors and whether you pay your bills on time.
(D) All of the above.

8)  What is an acceptable percentage of your income to spend on credit card bills?
(A) 0%—20%. 
(B) 21%—40%.
(C) 41%—60%.
(D) 61%—80%.

9) Which of the following may request your credit report from a credit bureau?
(A) Insurance companies. 
(B) Your employer.
(C) Your landlord.
(D) All of the above.

10) What should you do if you're having trouble paying your credit card bills?
(A) Borrow money from friends or your parents.
(B) Use another credit card to pay them off.
(C) Speak with a family member, friend, or other advisor, and work with your creditors to determine how you can best repay your obligations.
(D) All of the above.

Source: http://www.smartcredittips.com/tut.html   

Handout 2.2.2: Credit Card Quiz With Answer Key

1) What is a credit card?
(A) A loan that has to be paid off every month.
(B) An arrangement by which you can buy something now, with the promise that you will pay for it in the future. 
(C) A money substitute for items you cannot afford. 
(D) All of the above.

Correct Answer: B

Reason: Credit does not have to be paid in full every month, but it’s not intended for purchases you can’t afford to pay off over time.

2) What are the advantages of having a credit card?
(A) It takes all the worry out of buying things, because you know the money will be there when you need it. 
(B) You don't have to carry cash or wonder whether someone will accept your check.
(C) It doesn't cost anything to use it. 
(D) All of the above.

Correct Answer: B 

Reason: A credit card doesn’t take all the worry out of buying things; after all, you have to pay back the money you borrow. And while a credit card is the ultimate in convenience, credit will usually cost you something (in the form of interest). A credit card is also more secure than cash; the most an issuer can charge you for the fraudulent use of your card is $50. 

3) Why is it important to have good credit? 
(A) To be eligible for a job.
(B) To buy a car and get auto insurance.
(C) To rent an apartment or buy a house.
(D) All of the above.

Correct Answer: D 

Reason: As you can see, virtually everything you’ll want to do in the future depends on having good credit today. And a bad credit rating can cost you money; the worse your rating, the higher interest you will pay for large purchases. For example, if you have good credit, a 60-month, $18,000 loan will cost you $373.65 a month at 9% interest, for a total of $22,419.02 If your credit is bad, your interest rate goes up to 18%, costing you $457.08 a month, and $27,424.95 over the life of the loan. That’s a difference of $5,005.93!

4) What do lenders look for before they lend you money?
(A) What kind of grades you earn.
(B) Whether or not you pay your bills on time (your credit history).
(C) Your intended date of graduation.
(D) All of the above.

Correct Answer: B 

Reason: Your grades and graduation date won’t affect lenders’ decisions, but they’ll certainly take a close look at your credit history and income-to-debt ratio. You may also be scrutinized as to the length of your time at each residence and job. In other words: stability, ability, and willingness to pay count. 

5) How can you build a good credit history?
(A) Only use your credit card when you know you can afford to use it.
(B) Establish other forms of credit—like a checking account, debit card and car payments—that can help demonstrate that you are responsible.
(C) Be reliable, stay within your affordable budget.
(D) All of the above.

Correct Answer: D
Reason: Having a checking account with overdraft protection, savings account, or debit card indicates that you have money and demonstrates how well you manage it. Put utilities in your own name, and pay them on time. And be sure to keep your billing address current to avoid late fees and bad marks on your credit record. Remember: Because credit cards make it easy to purchase things, it’s easy to lose track of how much you’ve spent. Pay at least the minimum due each month. 

6) How can you maintain good credit?
(A) Pay at least the minimum payments of all your bills on time.
(B) Ask your parents to pay your bills for you.
(C) Use all your available credit on all accounts.
(D) All of the above.

Correct Answer: A

Reason: Having your parents pay your bills won’t teach you how to establish your own good credit habits. You need to pay at least the minimum due yourself, on time. Better yet, pay more than the minimum payment; the larger the payments, the faster you’ll be out of debt. And don’t use all your available credit; save some for emergencies. 

7) What is a credit report?
(A) A record of every purchase you've ever made with your credit card.
(B) A report indicating how many times you've applied for credit and been accepted or turned down.
(C) A record of how well you pay back your creditors and whether you pay your bills on time.
(D) All of the above.

Correct Answer: C

Reason: All credit reports contain the same basic information: name, Social Security number, current and previous addresses, details about loans and how they’ve been handled, public record information such as bankruptcies, court judgments or liens, and a list of companies that have reviewed the credit report. The three major credit reporting agencies are Equifax, Experian, and TransUnion. 
8)  What is an acceptable percentage of your income to spend on credit card bills?
(A) 0%—20%. 
(B) 21%—40%.
(C) 41%—60%.
(D) 61%—80%.

Correct Answer: A
Reason: If you’re using more than 20% of your income for credit card bills, it may indicate that you’re overspending. Now’s the time to reduce your spending and pay off your debts. 

9) Which of the following may request your credit report from a credit bureau?
(A) Insurance companies. 
(B) Your employer.
(C) Your landlord.
(D) All of the above.

Correct Answer: D

Reason: Insurance companies, potential employers, landlords, and virtually any type of lending institution can investigate how well you’ve paid your bills. Credit bureaus can and do make your credit history available to current and prospective creditors and employers as allowed by law. 

10) What should you do if you're having trouble paying your credit card bills?
(A) Borrow money from friends or your parents.
(B) Use another credit card to pay them off.
(C) Speak with a family member, friend, or other advisor, and work with your creditors to determine how you can best repay your obligations.
(D) All of the above.

Correct Answer: C
Reason: Speak with a family member, friend, or other advisor and work with your creditors to determine how you can best repay your obligations.
Source: http://www.smartcredittips.com/tut.html 

Credit Card Debt: The $3,000 Dictionary

by Ryan W. Halvorson
Source: http://www.collegebound.net/content/article/credit-card-debt-the-3000-dictionary/1868/

Credit Card Smarts

Source: http://www.collegeboard.com/student/plan/college-success/9139.html
Section 2.3
ACTIVITY: Interview Questions 
Goals

Students will reflect on what they have learned in the Financial unit and pose questions that are still unanswered for them about their personal finances at college. 

Details

Duration: 15 minutes
Assessments: student writing
Materials: Handout 2.3.1 (Student Writing Prompt) 
Description 
This activity should be added to the end of the final Financial lessons.  Students will write a list of finance-related questions that are still unanswered for them.  These questions will directly relate to issues the student anticipates regarding his/her financial expenses/worries at college.  These questions, written for a hypothetical current student at the student’s future college, will be saved for later in the term and used for one of the final assessments.  This can also be a take-home assignment. 
Procedural Detail
Pass Out Prompt and Student Writing: 15 minutes
Ask students to reflect on the Financial unit.  Pass out the student prompt and begin student writing.

Handout 2.3.1 Interview Questions 

Transition to College Advisory Unit: Financial Unit Interview Questions

Name: _____________________________________________
Date: ___________________

Directions: Reflect on what you have learned in this Financial Unit by writing a list of finance-related questions that are still unanswered for you.  These questions can relate to issues that you anticipate regarding your future financial expenses/worries at college.  These questions, written for a hypothetical current student at your future college, will be saved for later in the term and used for one of the final assignments. 

Unit 3: Social 

· 3.1 Culture Clash

· 3.2 Social Scavenger Hunt

· 3.3 Guest Speaker

· 3.4 Interview Questions 


Section 3.1

ACTIVITY: Culture Clash
Goals

Students will learn more about the social/cultural environment of their college, consider how it differs from their current school environment, and reflect on how these differences might impact them.
Details

Duration: 55-70 minutes 
Assessments: student research, student writing, student discussions

Materials: computer 
Description 
In small groups, students will gather information about their current school environment.  Then, on their own, students will research those same topics about their future college in order to examine and analyze differences in environments.  Students will conduct a free-write reflecting on how these differences may impact their experience as they transition to college.  Students will then share the differences they discovered and their thoughts with their small groups.  Finally, the teacher will lead a discussion about anything surprising the students found, how these differences make them feel, and what concerns students have.  The materials students create during this activity will be added to their resource binder under the Social Tab. 

Procedural Detail
Lesson Introduction: 5 minutes
Introduce students to the idea that their college will present them with a new culture, or social atmosphere.  In order to consider this more consciously, this lesson focuses on identifying how that atmosphere differs from their current school environment.

Current Environment Brainstorm: 10-15 minutes

As a class, students will discuss information about their current school.  This should include facts, such as male/female breakdown, student to teacher ratio, racial/ethnic breakdown, and where students come from.  It should also include a discussion of norms that have been established or expected values that comprise their current school.  If they had to describe the “culture” of their school, what words would they use?  Students should take notes during this discussion.


Future Environment Information: 15-20 minutes
Online, students should research the same topics for their future college environment.  They should look for demographic information and take notes on this.  However, students should also be encouraged to try to find a student section of the website where they can get a “feel” for what is valued. What words are used to describe the students or campus atmosphere?  

Free-write: 10 minutes

After conducting their research, students should take a few minutes to reflect on how their future environment differs from their current environment.  How might these differences impact their transition to college?  

Partner discussion: 5-10 minutes

After the free-write, students should pair-up with a partner and discuss the differences that they discovered between their current environment and their future environment.  Was anything surprising?  What is most concerning, if anything?

Full class discussion: 10 minutes

Finally, the teacher will lead a full class discussion to explore students’ experiences with this activity.  Are students worried about these differences?  Can they think of potential “culture clashes” they might experience?  What resources might they explore when faced with this type of challenge? (reaching out to a friend who understands; talking to a mentor; finding student activities or student-interest groups)  Exploring social resources in more detail is the topic of the next lesson.  

Section 3.2
ACTIVITY: Social Scavenger Hunt
Goals

Students will gain familiarity with their future campus by learning about the resources available on campus related to their social interests. 
Details

Duration: 60 minutes (plus possible homework time)
Assessments: Student research, student writing, student discussions

Materials: Handout 3.2.1 (Social Scavenger Hunt Student Worksheet), Handout 3.2.2 (Social Scavenger Hunt Teacher Worksheet), computer 
Description 
The Social Scavenger Hunt can either be entirely in-class or it can begin in-class and students can conduct the research and writing out-of-class.  Students will begin this lesson by brainstorming possible social resources they might be interested in during college.  Students will then conduct a webquest to find more information about the items on their list.  Finally, students will record their findings and write-up/display their results.  The materials students create during this activity will be added to their resource binder under the Social Tab.

Procedural Detail
Lesson Introduction: 5 minutes
In this lesson, students will explore the social resources available at their college by doing a Social Scavenger Hunt.  This exercise will help students identify what social/student-life resources they might want to take advantage of to balance their college experience. 

Social Resource Brainstorm: 10 minutes

Split class into 3-4 groups and have each group brainstorm the kinds of activities they might be interested in participating in during college.  Students might begin by thinking about the kinds of activities they’re currently involved in at Envision Schools (i.e. clubs, sports, community service).   

Social Resource Sharing: 5 minutes

One student representative from each group should write their group’s list on the board so that all students can compile a master list.  While the group representatives are writing the list on the board, pass out Handout 3.2.1 to all students so they can add the list items to the handout.  The teacher should reference Handout 3.2.2 to see if any of the resources on the handout are missing from the master-student list, and add these items to the student list if appropriate. 

Discussion: 10 minutes

Encourage students to ask questions about the list, including the items added by the teacher.  Do all students hope to join a club?  Do students have siblings who have gone to college and been in a sorority, for example?  Have a discussion about the items on the board and encourage students to share what they know about these items. 

Webquest: 30 minutes (in-class or out-of-class)

Students should begin to research online the items on their list.  Explain the final assignment: at the end of the research, students will be required to compile the information they found in any way they like.  Students can list their findings in a word document; students can create a visual representation of a campus map and where the resources can be found; students can create a picture collage with pictures of the locations/resource and what is provided there.  Students are encouraged to document this information in any way that is useful and fun for them.  This final product, as well as their Handout 3.2.1 will be added to their resource binder at the end of the unit under the Social Tab.  

Homework: 

Students will complete their write-up or visual representation of the information they found.

Handout 3.2.1: Social Scavenger Hunt Student Worksheet

Name: ____________________________________
_________


Date:___________________
	Resource
	Location on Campus, Main Contact, URL
	Options
	Other Information

	
	
	
	

	
	
	
	

	
	
	
	


Handout 3.2.2 Social Scavenger Hunt Teacher Worksheet

	Resource
	Location on Campus, Main Contact, URL
	Options
	Other Information

	Student Groups


	.
	
	

	Housing/Roommates


	
	
	

	Food


	
	
	

	Gym Facilities


	
	
	

	Clubs


	
	
	

	Sports/Intramurals 


	.  
	
	

	Religious Groups


	
	
	

	Cultural Groups


	
	
	

	Community Service


	
	
	

	Performing Arts


	
	
	

	Fraternities/Sororities 


	
	
	

	
	
	
	


Section 3.3

ACTIVITY: Guest Speaker
Goals

Students will discuss interviewing skills in preparation for their guest speaker.   Students will hear a “real-world” perspective about the challenges of college and consider whether these are problems that they might also encounter.
Details

Duration: 55-70 minutes 
Assessments: student discussion, student interview questions, student writing (thank-you note)
Materials: Handout 3.3.1 (Interviewing Tips); guest speaker
Description 
This lesson will provide students with the opportunity to talk to an Envision Schools alumna/us who is a current freshman at a nearby college.  Prior to the guest’s arrival, students will discuss what constitutes good interview questions.  Additionally, students will draft a series of specific questions to ask the guest speaker related to his/her transition to college, challenges he/she has faced, and how he/she overcame those challenges.  Hearing directly from an Envision Schools alumna/us should make the conversation more relevant to the current seniors.  The materials students create during this activity will be added to their resource binder under the Social Tab. 
Procedural Details

Introduction: 5 minutes

Let students know that an Envision Schools alumna/us will be joining the class as a guest speaker.  Although students may be familiar with the speaker, they should treat them with the respect they would any other guest to their school.  In preparation for their arrival, students will review good interviewing practices and draft questions for the speaker.

Interviewing Tips Discussion: 10 minutes

Ask students to brainstorm what they think makes a good interview question.  Student suggestions should drive this conversation, though Handout 3.2.1 can also be used to guide this discussion.  The teacher can either provide students with the handout or ask them to take notes on the discussion.  These tips will be useful for one of the culminating assessments of the unit (Culminating Assessment B).

Interview Question Brainstorm: 10 minutes
Split the class into three groups and ask each group to draft questions related to either academic, financial, or social questions.  Questions should be focused on the transition to college and surprises or challenges that the student faced.  Students might not have time to ask every question, so each group should prioritize the order of their questions.  Groups may elect one student to be the interviewer, or they may each choose to ask a question.

Guest Speaker: 30-45 minutes

Ask the guest to start out with a brief introduction – what school they attend, whether they live on-campus, etc.  The teacher will facilitate the questions so that each group has equal opportunity to ask their questions.

Thank You Notes: homework

Students should write a thank-you note or email to the alumna/us to be read by the teacher prior to sending.

Handout 3.3.1: Interviewing Tips
· Ask open-ended questions.  You’ll get a lot more information than with yes/no answers.

· Ask one question at a time.  If you have a multi-part question, split it up.

· Be specific.  Instead of asking generally about challenges, consider asking about a particular aspect of college that concerns you (i.e. How did you handle the freedom of planning your own schedule? What was most difficult about being part of large lectures? When were you most homesick?)

· Use previous lessons to help brainstorm questions.  For instance, would you like to know more about the transition to a new academic environment?  Would you like to hear about whether or not the student makes use of campus resources?  Are you curious about the types of human resources this student finds most helpful? 

· Save big, broad questions for the end.  Consider closing with one of the following questions:  What do you wish you had known before going to college?  What would you be sure to include if you were teaching this unit for Envision Schools?  What’s the most useful advice you received?

· Take notes.  This information will be much more useful to you if you remember it!

· Don’t forget to write a thank-you note, which should include at least one specific comment (i.e. “It was particularly helpful to hear you discuss your experience with college professors”).

Section 3.4
ACTIVITY: Interview Questions 
Goals

Students will reflect on what they have learned in the Social unit and pose questions that are still unanswered for them about the kinds of social activities they’d like to participate in during college. 

Details

Duration: 15 minutes
Assessments: student writing
Materials: Handout 3.4.1 (Student Writing Prompt) 
Description 
This activity should be added to the end of the final Social lessons.  Students will write a list of questions they have about social activities they’re considering.  These questions, written for a hypothetical current student at the student’s future college, will be saved for later in the term and used for one of the final assessments.  This can also be a take-home assignment. 
Procedural Detail
Pass Out Prompt and Student Writing: 15 minutes
Ask students to reflect on the Social unit.  Pass out the student prompt and begin student writing.

Handout 3.4.1 Interview Questions 

Transition to College Advisory Unit: Social Unit Interview Questions

Name: ___________________________________________      Date: ___________________

Directions: Reflect on what you have learned in this Social Unit by writing a list of questions you have about the social activities you’re considering participating in at college.  These questions can relate to housing options, meal plans, extracurricular activities, or anything else you’re considering.  These questions, written for a hypothetical current student at your future college, will be saved for later in the term and used for one of the final assignments. 

Unit 4: Personal 

· 4.1 Personal Health Scavenger Hunt

· 4.2 Personal Contract

Section 4.1
ACTIVITY: Personal Health Scavenger Hunt
Goals

Students will learn how to anticipate personal challenges they might face in college and learn how to find resources to help them overcome those challenges.  Hopefully through this discussion, the stigma of accessing these resources can be reduced. 
Details

Duration: 80 minutes 
Assessments: student discussions, student research
Materials: “A College Challenge: Dealing with Dyslexia” Article, “Dealing with a Depressed Roommate” Article, “A College Epidemic: Eating Disorders” Article, “When Has Homesickness Gone Too Far?” Article, Handout 4.1.1 (Personal Health Scavenger Hunt Student Worksheet), Handout 4.1.2 (Personal Health Scavenger Hunt Teacher Worksheet), computer 
Description 
Students will begin this lesson with a jigsaw activity addressing a number of personal health issues students might encounter in college.  A discussion will follow as students learn more about the common personal struggles students may face.  Students will then conduct a webquest to find more information about the kinds of personal health resources available on their campus.  The materials students create during this activity will be added to their resource binder under the Personal Tab.

Procedural Detail
Jigsaw Activity: 30 minutes
Split students into 3 groups.  In Group #1, give each student a copy of the “A College Challenge: Dealing with Dyslexia” article.  In Group #2, give each student a copy of the “Dealing with a Depressed Roommate” article.  In Group #3, give each student a copy of the “A College Epidemic: Eating Disorders” article.  Students should read their article.  Then, have students talk about the main points in the article with their group members. (15 minutes)


Next, students should change seats so they are sitting with one member from each group.  Students should share what they learned from their article and in turn, learn about the other articles. (15 minutes)

Group Discussion: 20 minutes

Lead a discussion about the readings.  What was surprising?  Do the students know someone who has or had these kinds of challenges in college?  In addition to dyslexia, depression, and eating disorders, what are some other personal health worries and concerns?  Compile a list on the board.  Refer to Handout 4.1.2 for additional suggestions that can be added to the student list on the board. 

Webquest: 30 minutes (in-class or out-of-class)

Pass out Handout 4.1.1 so students can take down the list on the board.  Students should then begin their online search to find out about the resources available at their college related to these topics.  Once they are done, Handout 4.1.1 should be added to their resource binder at the end of the unit under the Personal Tab.  

A College Challenge: Dealing with Dyslexia

by Maureen Keller

Source: http://www.collegebound.net/content/article/a-college-challenge-dealing-with-dyslexia/1241/
Dealing with a Depressed Roommate

by Kristy McClain

Source: http://www.collegebound.net/content/article/dealing-with-a-depressed-roommate/1654/
A College Epidemic: Eating Disorders

by Shannon Hurd

Source: http://www.collegebound.net/content/article/a-college-epidemic-eating-disorders/1412/
Handout 4.1.1 Personal Health Scavenger Hunt Student Worksheet

Name: ___________________________________________________

Date:_______________________

	Resource
	Services Provided (location, hours, etc.)

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	


Handout 4.1.2 Personal Health Scavenger Hunt Teacher Worksheet 

	Resource
	Services Provided (location, hours, etc.)

	Mental/Psychological Health Support Services


	

	Eating Disorder Support Services, Body Image/Nutrition Support Services


	

	Peer Counseling 


	

	Learning Disorder Support Services


	

	Sexual Health Issues, Sexual Assault


	

	Alcohol, Tobacco, Drug Abuse Resources


	

	Emergency Hotlines 


	

	Relationship Support 
	

	Crisis Counseling 


	

	Health Clinic
	

	
	

	
	

	
	


Section 4.2

ACTIVITY: Personal Contract
Goals

Students will consider why students drop out of college, identify their own goals for college, identify their own support network, and create an open line of communication with their parents/guardians/friends by establishing a set of expectations and norms to help them transition to college. 
Details

Duration: 70 minutes 
Assessments: student discussions, student writing
Materials: Handout 4.2.1 (Sample Personal Contract), “Top 11 Reasons Why Students Drop out of College” Article, “The Dropout Dilemma: One in four college freshmen drop out. What is going on here? What does it take to stay in?” Article

Description 
Students will begin this lesson by exploring why students drop out of college.  Then, students will brainstorm their goals for college, as well as document a list of people in their personal support network. Students will begin to draft a contract for their parents/guardians/friends to sign.  The materials students create during this activity will be added to their resource binder under the Personal Tab.

Procedural Detail
Lesson Introduction: 5 minutes

Explain the plan for this lesson: students will write a contract that they will present to their parents, guardians, friends, or other important people in their life and sign together.  To get to this final product, students will talk in class about why students drop out of college, students will set goals for college, and students will examine which people are currently in their support network. 


Unit Review: 5-10 minutes

As a group, have students think about the lessons they’ve covered so far.  What have they learned about the challenges they might face in college and in what ways can they overcome these challenges?  Take down this list on the board. 

College Dropout Discussion: 15 minutes
What are the top reasons students drop out of college?  Lead a discussion where students offer up their thoughts about why students drop out of college.  The teacher can refer to the “Top 11 Reasons Why Students Drop out of College” and “The Dropout Dilemma: One in four college freshmen drop out. What is going on here? What does it take to stay in?” articles for some ideas.  


Goal Setting and Support Network: 15 minutes
On notebook paper, writing silently at their seats, have students write down 3-5 personal goals they have for their college career (see the Sample Personal Contract for some ideas about goals).  Then, students should write down the people in their life who they turn to for help, as well as, how these people support them.  Students should consider what relationship they have with these people and for what purpose they turn to them. 
Drafting the Personal Contract: 25 minutes

Pass out Handout 4.2.3 and explain that this is only meant to be an example contract.  Students should customize and create their own contract(s).  Walk the students through a contract model on the board asking for student input.  Then, have students begin to draft their own contract for themselves, for their parents or guardians or best friend, etc.  Students may choose to just write a contract for themselves, though ideally they will pick at least one other person for whom they can write a contract.

Homework: Students are to go home and present this contract to their parent/guardian/friend, if they chose to do this part of the exercise.  Both parties will sign the contract and keep a copy.  The student will add his/her copy to the student resource binder.  Also, pass out the “Top 11 Reasons Why Students Drop out of College” and “The Dropout Dilemma: One in four college freshmen drop out. What is going on here? What does it take to stay in?” articles for students to read at home. 

Handout 4.2.1 Sample Personal Contract

This contract is between (student name) _______________________ and ____________________________.  This student will be attending (college) ______________________ beginning in (month) _______________ (year) _______________.  This contract outlines the student’s goal for college, the student expectations for him/herself while in college, and the support the student hopes to have from other people in his/her personal network while in college.  By signing this document, both/all parties agree to support one another in the ways outlined in this document so that the student can accomplish his/her goals. 

Goals: (for example)
1. I hope to transfer to a 4-year college. 
2. I want to make 5 new life-long friends. 
3. I want to take one class each term just for fun.

4. 

5.

Student Expectations: (for example)
I will work at least 10 hours a week in order to help support my college expenses. 

I will call my parents once a week. 

I will get to know at least 2 professors in my freshman year. 

Parent/Guardian/Friend Expectations: (for example)

Mom will help me think through my problems. 

Dad will not be angry if I get a lower grade on a test than I wanted. 

Friend X will help me laugh when I’m down. 

Mentor X will help support me when I’m homesick.

Student Signature: _________________________________________ Date: ______________

Parent/Guardian/Friend Signature: _____________________________ Date: ______________

​​

Top 11 Reasons Why Students Drop out of College

Source: http://blog.gocollege.com/2007/11/23/reasons-why-college-dropouts-exist/ 

The dropout dilemma: One in four college freshmen drop out. What is going on here? What does it take to stay in?
March, 2002 by Jonathan Whitbourne 

Source: http://findarticles.com/p/articles/mi_m0BTR/is_4_22/ai_84599442 
Appendix 
· Article A

· Article B

· Article C

· Article D

· Article E

· Additional Resources

Article A

4 Quick Tips for Getting Professors to Notice You

by Emily Brandon
Source: http://www.collegebound.net/content/article/4-quick-tips-for-getting-professors-to-notice-you/2181/
Article B
Problem Solve Before You Panic!

by Jennifer Paolucci

Source: http://www.collegebound.net/content/article/problem-solve-before-you-panic/1544/ 
Article C
Saving Money While In College

Source: http://www.gocollege.com/survival/money-saving-tips.html
Article D
Hold On to Your High School Teacher
by Peggy Epstein
Source: http://www.collegebound.net/content/article/hold-on-to-your-high-school-teacher/1819/
Article E
When Has Homesickness Gone Too Far?

by Shannon Hurd


Source: http://www.collegebound.net/content/article/when-has-homesickness-gone-too-far/1733/
Additional Resources

www.collegebound.net

This resource site on higher education primarily contains information for students researching college.  However, there is a substantial “Article and Advice” section from which many of the articles included in this curriculum were pulled.  The “Guide to College” section was particularly relevant:  http://www.collegebound.net/content/cat/guide-to-college-life/372/

www.gocollege.com

Another site with a lot of information related to the college search and application process.  Information on the transition to college can be found under the tab “College Survival.”

www.collegeboard.com

The College Board site is a good resource for all stages of college planning.  Under the tab “Plan for College” there is a section called “College Success” which has subsections on Academics, College Papers, and Transition Tips.
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Envision Schools states as their mission:





“At Envision Schools we transform the lives of our students – especially those who will be the first in their families to attend college – by preparing them for success in college and in life.  Our schools are true communities marked by intentional diversity, rigorous academic discipline, and excellence at every level, where compassion and high expectations inspire and empower our students.  As such, Envision Schools is a model for public high schools everywhere.  This is our mission.”








Envision School Students:


�*29% Latino


*26% African American


*15% Other�*12% White


*9% Unclassified�*7% Asian





*55% First-generation college-bound�*46% Free or reduced lunch�*12% Special education





Note:


The large majority of Envision students go on to 2- or 4-year colleges. Therefore, these lessons were planned with that audience in mind.  We encourage the few students who do not plan to attend college to choose a college to explore during these lessons that they might consider for the future. 





“Responsibility for selecting objective conditions carries with it, then, the responsibility for understanding the needs and capacities of the individuals who are learning at a given time.”


(Dewey, 1938, p. 45)





“Learning should not only take us somewhere; it should allow us later to go further more easily.”


(Bruner, 1960, p.17)





Teacher’s Note:


Throughout the lessons, there are formative assessments integrated through student discussions, group/partner activities, and written work.  In order to track student progress with regards to the enduring understanding, teachers should review student work before it is added to each student’s resource binder.





Teacher’s Note: Culminating Assessments A and B are presented as optional anchor tasks to be completed out of class.  However, if out of class work is not feasible, these projects could be modified for in-class use and implemented as the last lesson of the unit.





Case-Study: A case-study is an in-depth exploration of one person or group.  It is a form of qualitative descriptive research where detailed information is collected, presented, and analyzed about a person or group. 





Teacher’s Note: This culminating assessment is meant to be used if students have had Lesson 2.3 (Guest Speaker) and have consistently written interview questions at the end of each unit (Lessons 1.3, 2.3, and 3.4). 





Teacher’s Note: If students need a tip for finding a current student, the admission office is a good resource, as they often have student volunteers available for this purpose. 
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Teacher’s Note: Teachers may not be able to complete all lessons; however, we strongly recommend starting with this  introductory lesson.











Teacher’s Note:


Teachers should review the College Bingo squares and change them as appropriate for their class.





Teacher’s Note:


See Article A in the appendix for tips on getting to know professors in college.  Consider integrating this into the discussion or providing students with this information.





Teacher’s Note:


Consider closing the discussion with a meta-moment by asking students to think about why it would be helpful to be informed about the differences between their academic environments.  The ability to anticipate their personal academic needs is one way they can be proactive, which is an important component of self-advocacy.





Teacher’s Note: If students have not already completed Lesson 1.1, be sure to start by explaining that every college has a number of academic resources to help students succeed, but is up to students to identify what help they need, locate the appropriate resources at the college, and take advantage of the help.  





Teacher’s note: This is the first lesson that includes a “webquest.” A webquest is “an inquiry-oriented activity in which some or all of the information that students interact with comes from resources on the Internet.”  � HYPERLINK "http://www.longwood.k12.ny.us/lhs/teach/epitrell/definition.html" ��http://www.longwood.k12.ny.us/lhs/teach/epitrell/definition.html� 





Teacher’s Note: If there are any students in the advisory group who are not currently planning to attend college, then they should pick a community college or local college they might consider attending in the future.





Teacher’s Note: Ask the students if they can think about why they just worked in groups.  People are considered resources as well.  In this brainstorming activity students just used each other as a resource to think about what kinds of academic topics they’d want to know more about.








Teacher’s Note:


See Article B in the appendix for tips on how to problem solve.  Consider giving students a copy of this article to take home to read. 
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Questions driving this brainstorm: 


*How are these expenses different from your current expenses?


*How will you pay for these things? 





Questions to consider for the reflection: 


*How will you fund your college education?


*Will your parents help? Will you have a scholarship? Financial aid? 


*Will you need to work? How will you find a job?


*What sort of work would you like best? 





Teacher’s Note:


See Article C in the appendix for tips on how to save money in college.  Consider giving students a copy of this article to take home to read. 





Questions to consider: *Should college students obtain credit cards?





*How common is it for college students to carry credit card debt?





*What other questions does this article raise? 
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Teacher’s Note:  The current environment information should mostly be generated by students, though students might want to check the Envision Schools website to confirm demographic information.





Teacher’s Note:  Demographic information is easy to find on some college websites and more difficult on others.  Students should look for keywords such as “About” or “At a Glance.”  If possible, it might be useful to have a comprehensive college guidebook on hand, as these often include this type of information.














Teacher’s Note: High school teachers can be helpful mentors for first-year college students.  If you would like to bring this into the discussion, consider looking at Article D in the appendix. 





Teacher’s Note:  If this is the students’ first webquest, make sure students feel comfortable searching for their college online.





Teacher’s Note:  Given the timing of the year, some college students might be home from college, which would expand the pool of potential guest speakers beyond those attending a local college.
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Teacher’s Note: Hopefully, by reading and openly talking about personal health issues, students will understand that it is normal and common to have these challenges.  





Teacher’s Note:


See Article E in the appendix for information about homesickness.  Consider giving students a copy of this brief article to take home to read. 





Key Questions for Dropout Discussion: In what ways can friends and family support students to help them stay in college?  In what ways could friends and family contribute to students dropping out?





Teacher’s Note: Goal’s might include academic accomplishments, making new friends, graduating in 4 years, transferring to a 4-year college, etc. 





Teacher’s Note:  Identifying who students turn to and for what kinds of help, can help students think about the ways in which they will rely on their family and friends for support once in college. 









