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Fall 2008 
 
Dear Educator,  
 
the.Vote is the newest feature of the.News. These online video reports provide middle and high school students 
with a valuable exercise in democracy. This video report on “The Economy and Consumer Confidence” 
(running 5 minutes, 2 seconds) is the fifth in the series. After Election Day, leading up to the Inauguration, the 
series will evolve from the.Vote to the.Gov and look at the process of forming a new government, identifying 
key issues for the new administration and new Congress.  
 
Each video report is supported by a social studies and language arts curriculum. All videos and curricula have 
been informed by the.News instructional design that can be found on the website 
www.pbs.org/newshour/thenews. the.Vote is open-captioned. The curriculum includes content-based standards, 
discussion questions, student activities, vocabulary and primary reference sources. A complete transcript of 
each video report includes time codes to assist in isolating specific segments of the video. This material is 
presented as options to fit teachers’ instructional needs. 
 
YOU.edit, to launch early in 2009, gives students an online tool to remix the content of the.Vote reports (as well 
as all the other the.News videos), so they can create their own multimedia presentations. This editing tool will 
reside on our website so that it will be available to all students with an internet connection. It will be password 
protected so that it can serve as a viable educational asset that allows classroom teachers to assign multimedia 
projects within the security and content safety of the.News website.  
 
A companion multimedia feature, YOU.report, will provide an online home for student-generated content. The 
YOU.report feature will include a student competition. Details about the YOU.report competition are on the 
website at http://www.pbs.org/newshour/thenews/youreport/index.php. The deadline for entries is March 31, 
2009. 
 
Funding for the.Vote has been provided by Adobe through the PBS Foundation.  
 
For more information and questions about this material contact Lisa Denny at ldenny@newshour.org.  
 
Sincerely, 

 
Karen W. Jaffe 
Manager, Education Projects, the.News 
MacNeil/Lehrer Productions 
2700 S. Quincy St., Suite 250 
Arlington, VA 22206 
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“Banking: In the fractional reserve method, we trust”  
Economics Curriculum 

 
This lesson has been designed to support the.News video “The Economy and Consumer Confidence.”  The video can 

be found online at http://www.pbs.org/newshour/thenews/thevote/ and clicking on “The Economy and Consumer 
Confidence,” down the left side of the page.    

 
Grade Level: Middle School/High School  
 
Content Areas: Economics, Civics, Social Studies, and Government 
 
Key Concept: Students will understand how important banks are and how they 
create money/credit by way of fractional reserves.  Students will then take this 
information and form conclusions about what our government should do with 
respect to banks given the current economic downturn. 

 
Key Vocabulary:  
 

• Bank 
• Capital investment 
• Consumer 
• Entrepreneur 
• Fiat Money 
• Fractional reserve 
• Goldsmith 
• Interest 
• Loan 
• Money 
• Principal 
• Simple interest formula 
• Vault 

 
Materials: 
 

• Segment 5 of the.Vote: “It’s the Economy” (backgrounds of segments 1, 2, 3, and 4 may 
be useful as well) 

• Monopoly money (or teacher created “classroom bucks”, etc.) totaling $10k or whatever 
you decide, preferably larger denominations 

• 4 banker “signs” (Bank 1, Bank 2, Bank 3 and Bank 4) 
• 4 depositor/investor name tents (Joneses, Plumbers, Framers, and Roofers) 
• Background: “History of Banking and Money” - can be handed out to students or used 

for teaching purposes (p. 4-6)  
• Handout #1: “Banking Think Sheet” (p.11) 
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• Teacher guide for “Banking Think Sheet” (p.12) 
• Handout #2: “Student/ Banker Balance Sheet” for each banker (p.13) 
• Handout #3: “Money Created Student Calculation Sheet” (p.14) 
• Teacher Guide for “Student/Banker Balance Sheet” and “Money Created Student 

Calculation Sheet” (p.15) 
• Handout #4: “Debrief Questions and Answers” (p.16) 
• Teacher Guide for “Debrief Questions and Answers” (p.17) 
• 1 deposit slip for each bank (student bankers can make their own from a blank sheet of 

paper supplied by the teacher) 
• A Money Created Tally Sheet for each student 
• Internet access 
• Additional optional materials:  An apron with the name of each group (The Joneses, 

The Plumbers, The Framers, and The Roofers) on it would be great for the leader who 
makes the deposits.  A shingle, a plastic hammer, and a small piece of pipe would be fun, 
simple props.   

 
Time Frame:  2 class periods. 
 
Lesson #1 with Background: 
 

1. Provide students with a summary or have them read the following history about money 
and banking (p. 4-6). Have them stop after reading the sentence “Who else benefits form 
banks?” and put the class into 5 groups (to be used later as well). Each group should then 
take a few minutes to fill out Handout #1 “Banking Think Sheet” (p.11). Have students 
discuss their findings. 

 
2. Then have students pick up reading with “Consumers, entrepreneurs and society.”  

 
 

McRel Learning Objectives - Civics  
www.mcrel.org 

Level III (Grades 6-8); Level IV (Grades 9-12) 
• Standard 3: Understands the sources, purposes, and functions of law, and 

the importance of the rule of law for the protection of individual rights 
and the common good 

• Standard 25: Understands issues regarding personal, political, and 
economic rights 

• Standard 26: Understands issues regarding the proper scope and limits of 
rights and the relationships among personal, political, and economic 
rights
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History of Banking and Money 
 

 
4

and 
 the 

The next time you travel from school to home or from home to a local 
shopping mall, you should count the number of banks along the way.  
You’ll probably see several.  There might even be an extension 
(automated teller machine) of one of those banks in or near the stores in 
which you shop. If you really start to look, you’ll see that banks are just 
about everywhere today.  Banks are of course also central to much of 
the discussion about our current economic crisis. Many newspaper 
headlines currently feature articles about sub prime loans, bail outs, 
bank failures. It would seem that due to their great numbers and by
amount of time dedicated to them on the internet, TV, radio, 
newspapers, and magazines, banks are very important institutions.  But 
most people don’t really know much about the history of banking or 
why banks are so vital to the well-being of our economy. And they’re 
even more confused about how it can be that banks don’t print money, but they do create it. 
 
Basic History:  Regardless of whether you look back to the times of the ancient Sumerians, 
Egyptians, Greek, or Romans, they all experimented with banking as did the great merchants of 
the middle ages (the Medici’s, etc.) and the global powers of the age of discovery.  All of the 
previously mentioned groups amassed great power and money AND they as nations and their 
people encountered a common problem and question:  What do we do with all this money?!  
Nice problem to have, eh?  Actually, the question was:  What do we do with our money while 
we’re waiting to spend or invest it?  You see, even in the “old days” there were thieves around 
who would gladly “help you” to solve the problem of what to do with your money and there 
were the absent- minded who simply misplaced it as well.  So, the most basic reason that banks 
were created was that people needed a secure place to store their money while they were waiting 
to use it.  Unfortunately, most of us have had the experience of misplacing money or having it 
stolen from us.  Just imagine what would happen if we had to keep all of our money in our 
pockets or stored some place at home.  Seriously, think about that.  I’ll bet you’re thinking that 
people would lose a lot of money due to theft, fire, natural disasters (like some recent hurricanes) 
etc. and you’d be right, but some far greater problems would be caused as well.  We’ll talk about 
those greater problems later, but for now let’s talk about TRUST and how early banking worked.   
 
Trusting goldsmiths:  As people looked for those with whom they could entrust their gold and 
silver, they turned to those who were used to handling, storing, and securing large amounts of 
valuable metals and gems.  The goldsmiths of the day were the logical choice for most people.  
The goldsmiths had vaults that were very secure for their day and these artisans were very keen 
on protecting their reputations as honest craftsmen.  If word ever got out that a goldsmith had, in 
some way cheated a client by way of losing, damaging, defacing, or devaluing their goods, the 
reputation of that goldsmith (and in those days his family) would be ruined and he might even be 
imprisoned or killed.  So leaving your excess gold or silver with a goldsmith was a good answer 
to the problem of security and convenience.  Here’s how the exchange usually worked… the 
customer would leave his gold or silver with the goldsmith and the goldsmith would give a 
receipt to the customer.  Depending upon the amount, the goldsmith would charge a fee (ask 
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your parents about bank fees!) and the customer left with the receipt.  Now, that receipt was 
valuable and still presented a security problem for the holder, but it was easier to carry and 

secure than coins, bullion, or jewelry. Gradually people began to exchange 
these receipts for goods and services, but sometimes the amount on the 

receipt was different than the price of the stuff that the buyer wanted to 
purchase.  Soon, customers started asking for multiple receipts in smaller 

amounts rather than just a single receipt for a larger amount.  This is 
one way that paper money OR fiat money was born (Fiat money can be 
paper or coin...it's money because the government has ordered that it is 
an acceptable means to pay debts). Everyone expected the goldsmith’s 

to make good on their deposits (even if the goldsmith was robbed) and 
both sides benefited.  The customer (depositor) got to store his valuable 

metals and got a much easier form of money (more portable) to handle and the goldsmith had a 
steady source of metal for his craft.  These artisans also realized that the valuable metal in their 
vaults was a possible source of income… since the amount of valuable metals coming in was 
almost always larger than the amount going out, the goldsmiths had excess reserves.  They began 
making loans on the reserves (always careful to hold some back for emergencies) and charging 
interest on those loans.  This is essentially what banks still do today. 
 
Now, this may sound like “risky business” and, in fact, it is, but there were ways for the smart 
goldsmith (and later banker) to lessen his risk, and the benefits to society were fantastic.  
Gradually, those countries who participated in this type of “banking” began to take their places 
as the most powerful in the world.  Also, since banks became so fundamental to the success or 
failure of national economies, the governments of those nations began to regulate banks and 
impose rules for their activities.  One such rule was to set limits on the amount that banks must 
hold in reserve (not loan out).  This was to ensure that banks could “cover” the amount required 
if some people wanted to withdraw all of their cash.  Fractional reserve banking was thus 
established as was the tradition of required reserves. 
 
Who else benefits from banks?  At this point you can see that depositors and bankers both 
benefit from banking, but there are others who benefit as well.   
 
Consumers, entrepreneurs, and society.  Those 3rd parties who gain from banking are people 
who want to buy things they would otherwise not be able to afford.  These are usually “big” 
items like cars, houses, home improvements.  In order to buy these things, these consumers take 
out a loan.  Because the bank is taking a risk and because they lose the use of the money 
otherwise when they loan it out, the bank charges interest.  Keep in mind that when consumers 
demand more houses, cars, boats, tools, computers, etc., someone has to build them.  The 
builders of consumer goods usually require considerable capital investment in order to meet the 
demand for their products.  In other words, they have to build factories and purchase land and 
labor.  Four very important things happen here: 
 

1. More loans are taken out from banks (Banks grow and can often offer lower interest rates 
and more loans for more growth and more money is created in the economy through the 
credit that banks extend). 
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2. A demand is created for more entrepreneurs to enter the market.  (More of the same 

products are created, but new stuff is made by these new risk-takers too!) 
 

3. More jobs are created. (More jobs mean more income and usually a higher standard of 
living and thus more spending or demand.) 

 
4. More and better consumer goods are created; usually at a comparatively lower price.  

(Consumers have more choices and more choice is generally another way to measure 
wealth.) 

 
Most people readily grasp all of this once it’s explained, but many still struggle with how more 
money is created by the simple action of extending credit through bank loans.  So let’s take a 
look at that with a fun activity.  Listen to your teacher for instructions on what each group should 
do…   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
6



                                                                

©

Lesson #2: How banks create money through 
the fractional reserve system. Global Awareness (Literacy for the 21st 

Century www.21stcenturyskills.org) 

• Using 21st Century skills to understand and 
address global issues 

 
Directions:  
 
Pass out a “Money Created Student 
Calculation Sheet” (p.14) to each student. 
Your students are already in 5 groups.  
Number and name 4 student/ investors groups.  Instruct the students to choose a leader from each 
group. The group names and numbers are:  
 
 
 

• Group 1 (The Joneses)  
 
 
 
 
 

• Group 2 (The Plumbers)  
 
 
 
 
 
• Group 3 (The Framers)  
 
 
 
 
 
• Group 4 (The Roofers) 
 
 
 
 
 
• Group 5 (The Bankers) 
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You need at least 4 Bankers, but pairs are helpful here as some accounting is involved.  It doesn’t 
matter how many are in the other groups as they will have only 1 active depositor (the leader).  
Set up your bankers in the four corners of the room if possible and at separate tables or desks.   

 

Financial, economic, business, and 
entrepreneurial literacy (Literacy for the 21st 

Century www.21stcenturyskills.org) 

• Knowing how to make appropriate personal economic 
choices 

• Understanding the role of the economy in society 
• Using entrepreneurial skills to enhance workplace 

productivity and career options 

Give each banker a balance sheet (p.13). Number the banks 1, 2, 3, and 4.  Give Group 1 (The 
Joneses) $10,000 dollars. Ask their leader/depositor to deposit the money with Bank #1.  Tell 

them that they will receive 5% APR at 
the end of the activity for their deposit.  
They should sit down and calculate their 
earnings. (At the end of the activity we 
will say that 6 months have passed.) 
Then they can begin to write down the 
actions of the other groups on their 
“Money Created Student Calculation 
Sheet” (p.14).  At this point the teacher 
should remind the students that they 

should keep up with their “Money Created Student Calculation Sheet” (p.14) as the activity 
progresses. You may want to offer a reward for the first individual to 
correctly fill it out.    
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McRel Learning Objectives - Economics 
www.mcrel.org 

Level III (Grades 6-8); Level IV (Grades 9-12) 
• Standard 5: Understands unemployment, income, and income 

distribution in a market economy 
• Standard 6: Understands the roles government plays in the 

United States economy 
• Standard 7: Understands savings, investment, and interest rates  

 
The leader of Group #2, The Plumbers, will now get up and go to 
Bank #1 and take out a loan.  They want to get as much as possible 
for their new business, but all banks must hold 10% in reserve.  
Bank 1 loans out $9,000 to the Plumbers at 10% interest. The 
bankers must make a note of how much they loaned out and how 
much they kept on reserve.  The leader of The Plumbers now goes 
across town (the classroom) to the job site (near Bank #2) and finds 
that the job will take some time and they don’t want to haul all that cash around.  The Framers 
haven’t started yet so The Plumbers decide to buy pipe and tools and wait for the rain to stop. 
The Plumbers deposit their $9,000 in Bank #2 and the bank issues a deposit slip.  Bank #2 
records the deposit.  The Plumbers sit down with their deposit slip.  
 
The leader of Group #3, The Framers, 
now visits Bank #2 asking for a loan 
for a house that they’re starting at a lot 
across town.  The Framers want to 
take out the maximum allowable from 
Bank #2 (This is $9,000 less 10% 
reserve or $8,100.  Make the 
student/bankers do the math as they 
go.)  The Framers now go across town 
and deposit their money in Bank #3 
because it is convenient and because the bank has an incentive for investors, they’re giving away 
a hammer with each deposit. (Having a plastic hammer as a prop would be a cool idea.)  
 

http://www.21stcenturyskills.org/
http://www.mcrel.org/
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Bank #3 has done a lot of marketing to attract contractor/homebuilders.  Bank #3 issues a deposit 
slip for $8,100 to The Framers. The Framers sit down to wait for good weather so that they can 
start buying materials and building.   
 
The leader of Group #4, the Roofers, now visits Bank #3 
and asks for a maximum loan.  Bank #3 must hold 10% of 
their $8,100 in reserve.  They loan out the rest to The 
Roofers.  (Again, have the Bankers do the math.) The 
Roofers go across town to the job site with $7,290.  
Stymied by the weather and the fact that The Framers 
haven’t put up a frame yet, The Roofers deposit $7,290 in 
Bank #4 and go shopping for some shingles, nails, and 
hammers and sit down to wait their turn on the job site.  
 
Note: Students may ask what money they’re shopping with since they’ve deposited their cash 
with the bank.  The answer is that the bankers in the “real world” would not only give them a 
deposit slip, but they would also offer checks and or a debit card. 
 
Calculations/Group Assignments: 
 

1. The bankers should now fill in their “Student/Banker Balance Sheets” (p.13) and a 
“Money Created Student Calculation Sheet” (p.14). 

 
2. The Joneses should figure out how much money they now have at the end of 6 months. 

Give them the formula for simple interest: PxRxT=I     $10,000(Principal)x .05 (Rate 5% 
interest)x .5 (Time  ½ year)= $500.50 (Interest earned)  Then, each of the Joneses should 
also complete the “Money Created Student Calculation Sheet” (p.14). 

 
3. Each student should now complete his 

or her own “Money Created Student 
Calculation Sheet” (p.14). Civic Literacy (Literacy for the 21st Century 

www.21stcenturyskills.org) 

• Participating effectively in civic life through knowing how to 
stay informed and understanding governmental processes 

• Exercising the rights and obligations of citizenship at local, 
state, national and global levels 

• Understanding the local and global implications of civic 
decisions 

 
Extension Assignment: Take the students to 
a computer lab. Either on their own or in 
groups, students should answer the following 
question:  If banks fail what should 
governments do and why?  Ask students to go 
on-line and refer to recent articles in The Wall 
Street Journal, Newsweek, Time, Business 
Week, and possibly their local newspaper OR, provide copies of such articles to your students 
and have them work on the assignment in class or for homework.  Students should then be 
required to share their findings with the class. 
 
Assessment:  Student performance may be evaluated based upon (a) the quality of the 
completion of their “Banking Think Sheet” (p.11) and “Money Created Student Calculation 
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Sheet” (p.14), (b) their cooperative behavior when acting in groups, (c) their participation during 
the “Debrief Questions and Answers” (p.16) activity. 

 
Resources: The following websites are recommended for further information: 

 
• Businessweek.com, http://www.businessweek.com/  
• EconEdLink.org, http://www.econedlink.org/ 
• Economist.com, http://www.economist.com/    
• Federal Reserve Education, 

http://www.federalreserveeducation.org/FRED/fedweb/   
• Foundation for Teaching Economics, 

http://www.fte.org/teachers/programs/history/lessons/lesson06.htm  
• Newsweek.com, http://www.newsweek.com/id/lb2308-74k 
• PBS.org, http://www.pbs.org/newshour/bb/business/july-dec08/crisishistory_09-

19.html  
• Stratfor, http://www.stratfor.com/  
• U.S. Department of Treasury, http://www.ustreas.gov/ 

 
Activity Designer: Ken Karrer, 
Ken Karrer is an Assistant Principal at LBJ High School in Austin, Texas and a 
National/International Mentor Teacher for The Foundation for Teaching Economics. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.businessweek.com/
http://www.econedlink.org/
http://www.economist.com/
http://www.federalreserveeducation.org/FRED/fedweb/
http://www.fte.org/teachers/programs/history/lessons/lesson06.htm
http://www.newsweek.com/id/lb2308-74k
http://www.pbs.org/newshour/bb/business/july-dec08/crisishistory_09-19.html
http://www.pbs.org/newshour/bb/business/july-dec08/crisishistory_09-19.html
http://www.stratfor.com/
http://www.ustreas.gov/
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Handout #1 
“Banking Think Sheet” 

 

Group Number: ___________   

Group members: 

 

 

 

We’ve seen that depositors enjoy the security, convenience, and 
incentives that banks provide.  We’ve also seen that banks profit 
from the business of loaning money and holding assets.  Now take 
a few minutes to brainstorm about, “Who else benefits from 
banking and how? 

 

 

Who benefits?     How? 

 

1.) 

 

2.) 

 

3.) 

 

4.) 

 

5.) 
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Teacher Guide for “Banking Think Sheet” 

You may want to allow the students to attempt this question at the beginning and then come back 
to it at the end of the lesson: 
 

 

Who, besides bankers and depositors, receives benefits from banking and how are those benefits 
derived?  Here are some things that students should think of: 

 

 

1.) Entrepreneurs get start up money for their business ventures which otherwise may never 
get off the ground. 

2.) Workers get jobs directly and indirectly from the new businesses that are begun by 
entrepreneurs. 

3.) Suppliers now have more new businesses to supply goods to. 
4.) Consumers get more choices for “old products” and new choices for “new products.” 
5.) Society benefits from higher standards of living as there are more wages earners, more 

choices, and new discoveries made.  The economy is generally made more stable and 
domestic and foreign investors want to invest and thus fuel more growth. 
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Handout #2 
Student/Banker Balance Sheet 

 
 
 
Banker Number: _______                    Date ___________________ 
 
 
 
Banker Name(s) _______________________________________________________________ 
 
 
 
 
Deposits $________________________________ 
 
 
 
 
 
Reserves $________________________________ 
 
 
 
 
 
Loans $__________________________________ 
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Handout #3 
Money Created Student Calculation Sheet 

 
Student Name: ___________________________________________________      Date: ______________ 
 
 
Group Name: ___________________________ 
 
 

Deposits Loans Deposits Loans Deposits Loans Deposits Loans

The Joneses $ $ $ $ $ $ $ $

The Plumbers $ $ $ $ $ $ $ $

The Framers $ $ $ $ $ $ $ $

The Roofers $ $ $ $ $ $ $ $

Totals
$ $ $ $ $ $ $ $

Beginning Deposit $

Money/Credit Created $

Entrepreneur/Depositor Bank 1 Bank 4Bank 3Bank 2
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Teacher Guide for: 

 

“Money Created Student Calculation Sheet” 

 

Deposits Loans Deposits Loans Deposits Loans Deposits Loans

The Joneses 10,000$        $ $ $ $ $ $ $

The Plumbers $ 9,000$          9,000$          $ $ $ $ $

The Framers $ $ $ 8,100$          8,100$          $ $ $

The Roofers $ $ $ $ $ 7,290$          7,290$          $

Totals
10,000$        9,000$          9,000$          8,100$          8,100$          7,290$          7,290$          -$                  

Beginning Deposit 10,000$        

Money/Credit Created 24,390$        

Entrepreneur/Depositor Bank 1 Bank 4Bank 3Bank 2

 

 

 

“Student/Banker Balance Sheet” 

 

Bank Number 1 2 3 4

Deposits 10,000$              9,000$                8,100$                7,290$                

Reserves 1,000$                900$                   810$                   729$                   

Loans 9,000$                8,100$                7,290$                -$                         
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Handout #5 
Debrief Questions and Answers 

 
1. How much money was in the room (our economy) at the beginning of the activity?   

 
 

2. Who had all of the money at the beginning of the activity?   
 
 

3. How much money do the Joneses have now?  
 
 

4. How much does each bank have in Reserve?   
 
 

5. How much money did the Plumbers get?  
 
 

6. What about the Framers?  
 
 

7. How about the Roofers?  
 
 

8. How much money was created in this activity just by way of fractional reserve banking?  
 
 

9. How much money was created by way of interest payments to the Joneses?   
 
 

10. Now that you know that banks typically have only a fraction (what ever is required by 
government regulation) of the money of their depositors on hand at any given time, can 
you guess what would happen if all of the bank’s depositors showed up at once, 
demanding their money in cash?  
  

 
 
 
 
 
 
 
 
 

 
16



                                                                

©  
17

Teacher Guide for “Debrief Questions and Answers” 
 

1. How much money was in the room (our economy) at the beginning of the activity?  
($10,000) 

 
2. Who had all of the money at the beginning of the activity?  (The Joneses) 

 
3. How much money do the Joneses have now? (The still have their $10,000, but they also 

have the interest that it earned over the 6 month period.  Their total is $10,500.50.) 
 

4. How much does each bank have in Reserve?  (Bank 1 has $1,000.  Bank 2 has $900.  
Bank 3 has $810.  Bank 4 has $729. 

 
5. How much money did the Plumbers get? ($9,000)   

 
6. What about the Framers? ($8,100) 

 
7. How about the Roofers? ($7,290) 

 
8. How much money was created in this activity just by way of fractional reserve banking? 

($24,390!) 
 

9. How much money was created by way of interest payments to the Joneses?  ($500.50) 
 

10. Now that you know that banks typically have only a fraction (whatever is required by 
government regulation) of the money of their depositors on hand at any given time, can 
you guess what would happen if all of the bank’s depositors showed up at once, 
demanding their money in cash? (The banks would fail.  That’s the obvious answer, but 
what else would happen as a result of that? Ask students to re-read the section 
Consumers, Entrepreneurs, and Society and ask them, working in their groups, to 
answer the question.) 

 
All of the things listed would be reversed: 

 
• Banks would make fewer or no loans and some banks would fail. 
• Fewer entrepreneurs would enter the market as there would be no funding for them to 

develop their ideas.  These ideas might then go to other “healthier” markets. 
• Fewer people would be hired and many would face pay cuts and some would face 

unemployment. There would thus be less overall demand. 
• Fewer goods would be created and consumers would have fewer choices.  
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“Trust and the President” 

Language Arts Curriculum 
 
This lesson has been designed to support the.News video “The Economy and Consumer Confidence.” the video can 
be found online at http://www.pbs.org/newshour/thenews/thevote/  and clicking on “The Economy and Consumer 

Confidence,” down the left side of the page.    
 
Grade Level: Middle School/High School 
 
Content Areas: Language Arts, Civics, U.S. Government 
     
Key Concept: Students will understand that claims made in political advertisements need to be 
scrutinized and evaluated for their accuracy and how that scrutiny can affect a candidate’s 
trustworthiness. 

Key Vocabulary:  
 

• Attack statements: statements in advertisements, political speeches, or debates that 
discredit the character or credibility of a political opponent 

• Credit crunch: a condition in an economic system where credit is difficult to obtain 
either by high interest rates or an unwillingness to load money 

• Crisis of confidence: a condition in societies or groups of people where there is little 
confidence that problems will be solved soon and that political leaders can solve the 
problems 

• Trust: confidence in the character, ability, strength, or truth of someone or something 
 
Background:  
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In the last remaining weeks of the 2008 presidential election, the 
U.S. economy went through historic upheaval and Americans’ 
attention was focused on their economic condition and their future. 
As everyone regained their bearings, both presidential candidates 
gradually presented more details of their economic proposals. In 
addition, both campaigns stepped up their attacks in media ads, 
statements in debates, and on the stump. These were designed to 
instill mistrust of their opponents in the eyes of the voting public. 

Trust and the people’s confidence in their leaders has been one of 
the cornerstones of all presidential elections. From George 
Washington, who most Americans trusted implicitly due to his 
long service to the country, to George Bush, who after 9/11 had 
nearly eighty percent of the public’s trust and toward the end of 
the eight years of his administration had about twenty-five 
percent. Political careers have been built and broken based on the
trust of the American p

 
eople.  

http://www.pbs.org/newshour/thenews/thevote/
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In this series of activities, students will explore the concept of trust and its importance in their 
everyday lives. They will then apply this understanding to analyze a recent article that examines 
the public’s trust in the economy and politics. Students will then examine recent campaign ads 
from both political campaigns that extol the virtues of their candidate’s economic policies and 
trash their opponents. They will fact check claims made in these ads and assess the 
trustworthiness of the candidates to address the economic problems facing the country.  
 
Materials: 
 

• Segment 5 of the.News titled the.Vote: “It’s the Economy” (backgrounds of segments 1, 
2, 3, and 4 may be useful as well)  

• Student Handout #1: Graphic Organizer for “’Trust’ in the Economy and Electoral 
Politics” (p.25) 

• Student Handout #2: “Analyzing Campaign Advertisements Related to the Economy” 
(p.26-27) 

• Chart: “Charting Political Campaign Advertisements” (p.28)  
• Copies of the article, “’Trust’ in the Economy and Electoral Politics” 

http://www.huffingtonpost.com/michael-roth/trust-in-the-economy-and_b_133704.html  
• Internet Access  

 
Time Frame: two to three class 
periods 

Critical Thinking and Problem Solving   (Literacy for the 
21st Century www.21stcenturyskills.org) 

• Exercising sound reasoning in understanding. 
• Making complex choices and decisions. 
• Framing, analyzing and synthesizing information in order to solve 

problems and answer questions. 

 
Procedure: 
 
Opening Activities: To help your 
students understand the importance of 
trust, you can conduct any or all of the 
following activities in your class before you move to the main activity on analyzing trust in the 
economy and politics.  
 

A. On the front board or overhead, write the word “trust” in big bold letters. Hold a short 
discussion on what it means to students. Discuss the trust they have in their friends and 
the trust their friends have in them or trust between them and their parents, people where 
they work, or members of an athletic team. What does the phrase on U.S. money “In God 
we Trust” mean to them? In each of these cases, what is the trust based on? How does it 
start and how does it grow? What can threaten this trust? How can 
they gain back trust once it’s lost and how difficult is it to do so? 

 
B. At the beginning of class, ask several students to give you something 

of value (no money) such as a cell phone, a notebook or textbook, an 
IPod, etc. Tell them you will give back the items later in the class. At 
the designated time, return the items and ask the students (and the 
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http://www.huffingtonpost.com/michael-roth/trust-in-the-economy-and_b_133704.html
http://www.21stcenturyskills.org/
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class) their thoughts on whether they trusted you would return the items and why, or why 
not, if they did not. Was the trust based on internal factors (their relationship with you 
and understanding of your honesty) or external factors (if you didn’t return the items, 
they could go to the principal or their parents). What is the importance of whether they 
believed one way or the other? What aspects increased or decreased their trust as the 
period went on?  

 
C. Have students form groups of eight to ten. Each group should form a small circle with 

one student in the middle. Students forming the circle should have their arms extended 
out in front of them and the student in the middle should have their arms crossed over 
their chest. The student in the middle can choose whether they want to close their eyes. 
The student in the middle will sway from one side to the other and start to lean toward the 
circle of students who will prop the student up and not let them fall. Advise student that 
they should not push the student over, but should just gently nudge them back to the 
upright position. Each student should be given the opportunity to be in the middle. 
Afterward, ask students about the activity, what was the hardest part for the student in the 
middle and for the students on the outside? How did trust play into the activity for all 
students? For the student in the middle, how did the feeling of safety play into their level 
of trust? Did their trust increase or decrease as the activity went on? What factors 
contributed to this? How did the aspect of responsibility play into the activity and what 
effect did every student’s responsibility have on the aspect of trust?  

 
Main Activity: Analyzing Trust in the Economy and Politics 
 
Part I: Introduction to 
Trust in the Economy and 
Politics 

McRel Learning Objectives www.mcrel.org: Standard 7 - Uses 
reading skills and strategies to understand and interpret a variety of 

informational texts 
Level III (Grades 6-8) 
• Summarizes and paraphrases information in texts (e.g., arranges information 

in a chronological, logical, or sequential order; conveys main ideas, critical 
details, and underlying meaning; uses own words or quoted materials; 
presents author’s perspective and voice) 

• Uses new information to adjust and extend personal knowledge base 
• Differentiates between fact and opinion in informational texts 
Level IV (Grades 9-12) 
• Summarizes and paraphrases complex, implicit hierarchic structures in 

informational texts, including the relationships among the concepts and 
details of those structures 

• Uses text features and elements to support inferences and generalizations 
about information (e.g. vocabulary, structure, evidence, expository, structure, 
format, use of language, arguments used) 

 
Before beginning this 
activity, briefly discuss with 
students their thoughts on 
the economic events of the 
last weeks of the 
presidential election (as well 
as relevant updates). How (if 
at all) did the economic 
down turn affect them – 
their families, their plans for 
college, getting a job, 
making investments, or 
major purchases? How has 
the situation affected their fear factor? Once elected, what would they like the candidates running 
for president and Congress to do to address these concerns? 
 

1. Have students form small groups of two.  
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McRel Learning Objectives www.mcrel.org: Standard 5 - 
Uses the general skills and strategies of the reading process 
Level III (Grades 6-8) 

• Understands specific devices an author uses to accomplish 
his or her purpose (e.g. persuasive techniques, style, word 
choice, or language structure). 

• After reading, reflects on what has been learned and 
formulates ideas, opinions, and personal responses to texts. 

Level IV (Grades 9-12) 
• Understands the philosophical assumptions and basic 

beliefs underlying an author’s work (e.g. point of view, 
attitude and values conveyed by specific language; or 
clarity and consistency of political assumptions). 

2. Distribute the article, “’Trust’ in the Economy and Electoral Politics” 
http://www.huffingtonpost.com/michael-roth/trust-in-the-economy-and_b_133704.html 
to all students (this can be 
done the night before as 
homework).  

 
3. Distribute the graphic 

organizer “‘Trust’ in the 
Economy and Electoral 
Politics” (p.25) to all 
students after they have 
read the article and have 
them complete the web 
chart with their partner. 
(This could also be 
completed as homework.) 

 
4. After the pairs have finished the graphic organizer, have then form larger groups of four 

to six and discuss the following questions in their small groups and then with the class: 
 

• Describe the author’s views on the issue of trust. 
• According to the author, how have the problems on Wall Street and the credit 

crunch affected people’s trust in the economy?  
• According to the author, how are statements from the two presidential campaigns 

designed to instill a lack of trust? Provide examples. How do people feel once 
they discover the statements are made to manipulate support for their candidate? 

• How do any of the author’s comments relate to your discussions in any of the 
opening activities? 

• What does the author mean when he says that the politics of attack strategy erodes 
trust in democracy?  

• What are your thoughts on the author’s cure for the erosion of trust?  
 
5. As a follow up activity, students can review some of the online comments made about 

this article and post their comments at http://www.huffingtonpost.com/michael-roth/trust-
in-the-economy-and_b_133704.html#comments. Have them submit a copy to you before 
they post.  

 
6. As a media literacy activity: Ask students to review the FDR quote from the video and 

discuss whether these remarks, given in a March 12, 1933 Fireside Chat,  might have a 
different effect on the American people as they listened to his voice on the radio rather 
than read them in a newspaper or magazine.  Could this speech work today? 
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http://www.huffingtonpost.com/michael-roth/trust-in-the-economy-and_b_133704.html
http://www.huffingtonpost.com/michael-roth/trust-in-the-economy-and_b_133704.html#comments
http://www.huffingtonpost.com/michael-roth/trust-in-the-economy-and_b_133704.html#comments
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Learning Skills linked to Information and 
Communication Technology Literacy K-12   

(Literacy for the 21st Century 
www.21stcenturyskills.org) 

• Accessing information efficiently and effectively, 
evaluating information critically and competently, and 
using information accurately and creatively for the issue 
or problem at hand. 

                       

McRel Learning Objectives www.mcrel.org: Standard 9 - Uses 
viewing skills and strategies to understand and interpret visual media 
 
Level III (Grades 6-8) 
• Knows that people with special interests and expectations are the target 

audience for particular messages or products in visual media; and knows that 
design, language and content reflect this (e.g., in advertising and sales 
techniques aimed specifically towards teenagers; in products aimed towards 
different classes, races, ages, genders; in the appeal of popular television 
shows and films for particular audiences) 

• Understands techniques used in visual media to influence or appeal to a 
particular audience (e.g., production techniques, such as exaggerated claims, 
portrayal of appealing lifestyles, bandwagon, glittering generalities; 
subliminal messages; narrative style) 

Level IV (Grades 9-12) 
• Uses strategies to analyze stereotypes in visual media (e.g., recognizes 

stereotypes that serve the interests of some groups in society at the expense of 
others; identifies techniques used in visual media that perpetuate stereotypes) 

• Understands the effects of visual media on audiences with different 
backgrounds (e.g., age, nationality, gender, class, belief system) 

 
Part II: Trusting the President on issues of the Economy 
 
Introduction: In this activity, students will examine political ads from both candidates that 1) 
present their views on the state of the economy and how to address its problems and 2) attack the 

other candidate’s economic policies.  
 

1. Distribute the handout, “Analyzing 
Campaign Advertisements Related to the 
Economy” (p.26-27) to all students and 
review the directions.  

 
2. Direct students to review campaign ads 

for president on any of the following 
websites. Tell them they are to look for 
ads that present views on the economy 

and how that candidate will address its problems, and ads that attack the other candidate’s 
economic policies.  

 
• Living Room Candidate, http://www.livingroomcandidate.org/    
• Political Communication Lab, http://pcl.stanford.edu/campaigns/2008/index.html 
 

3. Then have students go to any of the following websites to fact check the ads. They should 
record their findings in the last column of their graphic organizer (p.28). 

 
• CNN, http://politicalticker.blogs.cnn.com/category/fact-check/  

http://www.livingroomcandidate.org/
http://pcl.stanford.edu/campaigns/2008/index.html
http://www.mcrel.org/
http://www.21stcenturyskills.org/
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• FactCheck.org, http://www.factcheck.org• FactCheck.org, http://www.factcheck.org 
• PoliticalFact.com, http://www.politifact.com/truth-o-meter/  
• Truth or Fiction, http://truthorfiction.com/  
• Washington Post, http://voices.washingtonpost.com/fact-checker/
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Media Literacy (Literacy for the 21st Century 
www.21stcenturyskills.org) 

w individuals interpret messages 

  

4. orm students into groups of four to five students. Have them discuss the questions in 

ssessment: For a culminating project, students are to write an Op-Ed piece or a letter to either 

• Before they begin their essay, ask students to think about how the activities they 

rite the essay on a personal level discussing their 

 

Assess the quality of the essay on how well they present their fact check 

xtension Activities:  A series of extension lessons will be suggested.  

• Develop a YOU.report 

.org/news

 
F
their groups and then review their discussions with the class.  

 
A
political campaign.  
 

experienced in this lesson relate to their concerns about the state of the economy 
at this time.  

• They should w
feelings about trust in the candidates’ ability to address the 
economic issues facing the country today and in the future.  

• Finally, have students explain what they would like the 
candidates and Congress do once elected to address their
concerns. 
 

findings and explain their concerns based on the discussion questions.  
 
E
 

video entry at  
http://www.pbs
hour/thenews/youreport/i
ndex.php  

• Develop an

• Examining ho differently, 
how values and points of view are included or excluded 
and how media can influence beliefs and behaviors rs  art project 

 a short story, create a video, write a song on what trust means 

ther in order to ‘win’ the 

 

that portrays an aspect o
trust 

• Write

f 

• Develop a user’s manual on the care and feeding of your trust factor 
• Hold a panel discussion on the issue of trust in school 
• Create a game that involves the players trusting each o

game. 

 
 
 
 

http://politicalticker.blogs.cnn.com/category/fact-check/
http://www.factcheck.org/
http://www.politifact.com/truth-o-meter/
http://truthorfiction.com/
http://www.pbs.org/newshour/thenews/youreport/index.php
http://www.pbs.org/newshour/thenews/youreport/index.php
http://www.pbs.org/newshour/thenews/youreport/index.php
http://www.21stcenturyskills.org/
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esources:  

• CNN, http://politicalticker.blogs.cnn.com/category/fact-check/

R
 

 
• FactCheck.org, http://www.factcheck.org 
• Living Room Candidate, http://www.livingroomcandidate.org/commercials/2008  
• Political Communication Lab, http://pcl.stanford.edu/campaigns/2008/index.html 
• PoliticalFact.com, http://www.politifact.com/truth-o-meter/  
• Truth or Fiction, http://truthorfiction.com/  
• U.S. Treasury, www.ustreas.gov/education/fact-sheets/currency/in-god-we-

trust.shtml 
• Washington Post, http://voices.washingtonpost.com/fact-checker/  

 
ctivity Designer: Greg Timmons, 

teacher, now freelance writer and educational consultant 

 
 

A
Greg Timmons, former social studies 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://politicalticker.blogs.cnn.com/category/fact-check/
http://www.factcheck.org/
http://www.livingroomcandidate.org/commercials/2008
http://pcl.stanford.edu/campaigns/2008/index.html
http://www.politifact.com/truth-o-meter/
http://truthorfiction.com/
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Graphic Organizer for “‘Trust’ in the Economy and Electoral 
Politics” 

Directions: After reading the article, complete the graphic organizer below and discuss the 
questions that follow.  

1. On the back of this page, develop a web chart like the one below. Identify Michael Roth’s 
thesis in the center bubble. What is the main point he is trying to make in this article?  

2. Branch out from the center bubble with Roth’s supporting arguments, drawing new 
bubbles like the one on the right.  

3. Branching out from each argument, fill in the evidence Roth provides to support it.  
 

 

 

 

 

 

 

 

 

Discussion Questions: Form groups of four to six students and review the following 
questions.  

• Describe the author’s views on the issue of trust. 
• According to the author, how have the problems on Wall Street and the credit crunch 

affected people’s trust in the economy?  
• According to the author, how are attack statements from the two presidential campaigns 

designed to instill a lack of trust? Provide examples. How do people feel once they 
discover the statements are made to manipulate support for their candidate? 

• How do any of the author’s comments relate to your discussions in any of the opening 
activities? 

• What does the author mean when he says that the politics of attack strategy erodes trust in 
democracy?  

• What are your thoughts one the author’s cure for the erosion of trust?  
 
As a follow up activity, review some of the online comments made about this article and post 
your comments at http://www.huffingtonpost.com/michael-roth/trust-in-the-economy-
and_b_133704.html#comments. Submit a copy to your teacher before you post.  
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http://www.huffingtonpost.com/michael-roth/trust-in-the-economy-and_b_133704.html#comments
http://www.huffingtonpost.com/michael-roth/trust-in-the-economy-and_b_133704.html#comments
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Analyzing Campaign Advertisements Related to the Economy 
 
Directions:   

 
1. Go to any of the websites below and view six (three for each candidate) presidential 

campaign ads that feature issues surrounding the economy. These should be ads that state 
how the candidate will address the economy and the problems it faces and ads that attack 
the other candidate’s economic policies.  

 
• Living Room Candidate, http://www.livingroomcandidate.org/commercials/2008  
• Political Communication Lab, http://pcl.stanford.edu/campaigns/2008/index.html 

 
2. Document your review of the ad in the first three columns of the graphic organizer.  

 
3. Then go to any of the following websites to fact check the ads. You might find an 

analysis of the ads you reviewed or information related to claims made in the ads. Record 
your fact checking in the fourth column of the graphic organizer. 

 
• CNN, 

http://politicalticker.blogs.cnn.com/category/fa
ct-check/  
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• FactCheck.org, http://www.factcheck.org 
• PoliticalFact.com, 

http://www.politifact.com/truth-o-meter/  
• Truth or Fiction, http://truthorfiction.com/  
• Washington Post, 

http://voices.washingtonpost.com/fact-checker/  
 

4. Discuss the following questions with members of your group: 
 

• Before you did your fact checking, think about the ads you saw. Did you think any 
truthfully stated the candidate’s case on the economy or the criticism of the 
opponent? Explain your answer. 

• Whether or not you felt the candidate’s ads were truthful, how did you feel once you 
did your fact check of the ads?  

• What is your trust level of each candidate on their ability to address the country’s 
economic problems? Explain why you feel that way.  

• Concerning the ads that promoted the candidates’ economic policies, do you feel 
either candidate will be able to carry out the policies and programs they propose? 
Why or why not? How much of your answer relies on the trust level you have for 
either candidate? What is this trust (or mistrust) based on?  

• Which candidate do you feel you can trust with the economy and why? 
• What do you feel either candidate needs to do to further instill trust in the American 

people? 

http://www.livingroomcandidate.org/commercials/2008
http://pcl.stanford.edu/campaigns/2008/index.html
http://politicalticker.blogs.cnn.com/category/fact-check/
http://politicalticker.blogs.cnn.com/category/fact-check/
http://www.factcheck.org/
http://www.politifact.com/truth-o-meter/
http://truthorfiction.com/
http://voices.washingtonpost.com/fact-checker/
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5. Write an Op-Ed piece or a letter to either political campaign.  
 

• Before you begin, think about the activities you experienced in this lesson and how 
they relate to your concerns about the economy.  

• Write the essay on a personal level discussing your feelings about trust in the 
candidates’ ability to address the economic issues facing the country today and in the 
future.  

• Explain what you would like the candidates and Congress do once elected to address 
your concerns. 
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Charting Political Campaign Advertisements 
Commercial Title Main Message Claims made for Candidate or against Opponent Fact Check Results 
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