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Background of This Project

In the 2004 budget session of the Wyoming Legislature, $5 million was appropriated for a five-year K-6 foreign language pilot program in the public schools of the state. In September of that year, instruction began in grades K-3 in twenty-eight Wyoming elementary schools. As the 2007-2008 school year begins, the program has expanded to grades K-6 in forty-eight elementary schools, with an estimated 9,500 students. 


Sixth-grade Task Force Members

Greg Duncan- Primary Consultant

Ann Tollefson- Project Director

Cassandra Celaya- Principal Editor, K-6 Paraprofessional Trainer/Mentor

Anna Denardi- Guernsey-Sunrise Schools K-12

Maria Garcia- K-6 Spanish Paraprofessional, Casper

Nohemi Grubbs- K-6 Spanish Paraprofessional, Saratoga

Kelly Ferguson- Uinta County School District #1, Evanston (High School)

Brandee Mau- Campbell County School District, Gillette (Middle/High School)

Jill Hollandsworh-Pomroy- Natrona County School District, Casper (Middle School)

Dr. Carolyn Taylor- University of Wyoming College of Education

Leslie Vandeventer- Natrona County School District, Casper (Middle/High School)

For What Programs and Students Is This Curriculum Appropriate?

The Wyoming Sixth-Grade Spanish Curriculum has been designed by a task force of Wyoming teachers for students in the last year of the Wyoming K-6 Spanish program, with activities and materials targeted at the Novice Mid to Novice High levels of proficiency, as described in the ACTFL Proficiency and ACTFL Performance Guidelines. However, with modifications for proficiency level and the age of the students, this curriculum and these materials can be used in any standards-based, content-related Spanish classroom. 

What Does a Novice-high Learner Look Like?


Greg Duncan compiled the following synopsis describing and written for Novice-high language learners.

At this point of your study, you will almost be ready to survive by yourself in a country that speaks that language. You will be able to answer questions using words or short sentences, as appropriate. You might have to hear the question more than once, but you won’t be totally lost. You will also be able to ask easy questions to get information that you need. When you read, you will get the main idea(s) and some of the details. You will also be able to write simple letters and fill in forms used in real life (like hotel registration forms or airport documents). Of course, you will still make mistakes, but you will be able to get your point across.   

You will be able to:

• Talk about things you need and things you wish for.

• Express how you feel.

• Give your opinion and talk about your preferences. 

• Give simple descriptions of people, places, and events.

• Follow and give instructions and directions.

• Ask simple questions and provide responses on a variety of topics.

• Give and get information through conversations, notes, letters, or emails on 

  familiar topics.                              

· Show your understanding of culturally authentic material and information

· Give the main idea and some supporting details from authentic language materials

· Produce brief oral presentations, sometimes using technology

· Write short paragraphs, sometimes using technology

· Prepare and present short narratives, poetry, and plays

· Participate in real or imaginary cultural events

· Talk about major historical events and how they influence the target culture

· Make connections about topics studied in other subject areas and those studied in the target language class

· Compare the differences and similarities between the target culture and your own

· Recognize differences between your own language and the target language

· Use media, entertainment, and technology to reinforce your target language skills

· Find and use resources in the target language, such as individuals and organizations accessible through the community or the Internet.

What is the basic design of the curriculum?

Because the curriculum and curricular materials have been developed for sixth graders, they are tied not only to the national foreign language standards, but also to state and national sixth-grade standards in other content areas: Language Arts, Mathematics, Social Studies, Science, Health, and the Arts. 


The curriculum has been designed to develop student proficiency in all three modes of communication: Interpersonal, Interpretive, and Presentational. Further, since language and culture have been intertwined throughout the curriculum, awareness of linguistic and cultural diversity will emerge as students explore another language system and experience the practices, products and perspectives of a different culture. 


Instructional activities are designed to be conducted in the target language by Spanish-speaking teachers with little or no use of English. The following is the checklist used by the Sixth-grade Task Force in the development of these materials.

Curriculum-Development Checklist

     Each nine-ten week unit should:

     
___ Reflect the principles of backward design.


___Address all three modes of communication:





• Interpersonal





• Interpretive





• Presentational


___Address the three “C’s” of culture:





• Products





• Practices





• Perspectives


___ Provide learning activities that:






• Are cognitively engaging and interesting to learners.






• Are motivating to students through their real-world, real-life nature.





• Are targeted to the appropriate proficiency level of the students.





• Are designed to show students what they can do with the language.





• Are relevant to the students’ lives.




• Are contextualized.





• Address a variety of learning styles.





• Can be taught almost exclusively in the target language.





• Have enrichment and extension opportunities for faster and slower 




  learners.





• Integrate technology standards into language learning.


___ Provide teaching materials that:





• Are authentic or semi-authentic.





• Integrate instruction and assessment in a constant loop of feedback.





• Come from a wide variety of sources. 





• Are supported and kept updated through the use of the latest 





  appropriate technology.





• Are teacher friendly, providing everything a teacher might need if 




  s/he lacks 
 time or expertise to identify and develop materials and 




  lesson plans him or herself; while at the same time, easily adaptable 




  by teachers who wish to tailor 
the materials more closely to their 




  own teaching circumstances and students. 
Why Does This Curriculum Rely On Thematic Units? 

This decision was based on the previous language-learning experiences of the students who will enter sixth grade in this program.

The K-5 program is based on two distinct curricular components:


• Grades K-2 are based on Georgia Public Broadcasting’s SALSA program.


• Grades 3-5 are designed around South Carolina’s KITE-LL program. 

Both components are technology supported, i.e. students watch a DVD of the basic program. The learning is then reinforced and expanded by live, Spanish-speaking paraprofessionals.  In grades 3-5, the program has evolved to live instruction in schools where there is an experienced paraprofessional. The reinforcement and expansion lessons in those grades are now adjusted to mesh with what is being taught in each school, tying the learning to other content areas and reinforcing the knowledge and skills that the regular classroom teacher must teach for state and national assessments. The time in each school and classroom varies from 60 to 120 minutes per week. 

There are two primary objectives for students in the K-2 SALSA program, which is modeled after the popular American television program Sesame Street.:

1) To develop students’ listening comprehension.

2) To develop native-like pronunciation. 


The program in grades 3-5 expands well beyond listening comprehension and pronunciation to a content-based program that teaches children in Spanish rather than simply teaching them Spanish. There are three units per year in the KITE-LL program:

   
Grade 3:   
Unit One: 
The Geography of the Spanish-speaking World




Unit Two: 
The Animals of the Galapagos




Unit Three: 
Chocolate in the Spanish-speaking World (the 






growth cycle)


Grade 4: 
Unit One: 
Let’s Explore With a Spanish Explorer!




Unit Two:  
Water and Weather in Argentina




Unit Three:  
Exploring the Rain Forest in Puerto Rico


Grade 5:
Unit One: 
Me and My Community




Unit Two:  
Healthy Me




Unit Three: 
My Healthy Planet

Because the students entering the final year of the Wyoming K-6 Foreign Language Pilot Program, grade 6, have learned Spanish in this nontraditional manner, the sixth-grade curriculum and curricular materials have been designed to take advantage of and continue to develop in an uninterrupted sequence of study the proficiency in the language that they have developed in K-5. The thematic units in grades three through five lead naturally into the thematic units of grade six.


Grade 6: 
Unit One: 
Food, Health, and Nutrition




Unit Two:
Traveling and Vacationing in Spanish-speaking 





Countries




Unit Three:
Entertainment and Leisure 




Unit Four:
Communities, Volunteers, and Professions

Why Did the Task Force Use The Backward Design Concept in Developing These Units?

The backward design concept (Wiggins and McTighe) was used as a basic organizing principle for unit development.  This simple yet relatively new way of thinking about instructional planning ensures a clear focus on developing the desired product.  Backward design suggests a three-stage planning process.

Stage One: What should the learner know and be able to do? (Performance Indicators)

Stage Two: How will the learner show what he/she can do with what he/she knows? (Assessments)

Stage Three: What instructional activities will be necessary for the learner to demonstrate learning?

Each unit for experienced 6th Graders will follow this organizing construct.  Teachers will find the following in each stage:

Stage One

· Progress indicators that tell what learners should be able to in the language at the end of the unit. 

· Language structures with which learners should be acquainted.

Stage Two

· End-of-unit performance-based assessment tasks in which learners will demonstrate what they have learned how to do.

· Rubrics that can be used to measure student performance in the tasks.

Stage Three

· Suggested high-interest instructional activities (listed by interpersonal, interpretive, or presentational communicative mode) that, once done, prepare the student for the end-of-unit assessments.

What Are Other Important Things To Keep In Mind About This Curriculum?

1. Electronic Files

All materials needed to accomplish the instructional activities and assessments of the units are included within the unit folder, including lesson plans, handouts, and PowerPoint presentations.

2. Textbooks—What to do with them?

These units allow a teacher to deliver the curriculum without using a textbook.  However, it is understood that many middle-school teachers will choose to keep their textbooks and use them to varying degrees. Oftentimes, those teachers who choose to use both units and textbooks will determine that the greatest value of the textbook will be in providing vocabulary, grammar explication/practice and listening support. A teacher can also choose to begin by using one of two particular units the first year, then gradually adding the others to his or her repertoire and program as time permits in following years.

3. Grammar—As Needed?

Unlike textbooks, thematic units call for grammar to be taught “as needed.” The grammar or language structure that is listed to be taught in the units is the grammar that is needed for students to achieve the unit’s targeted elements. This may seem disjointed to teachers who are accustomed to the grammar sequence of most textbooks, which follows a simple to complex pattern that revolves around “learning” and “knowing” rather than “using.” Grammar activities are not included in the units since all modern language teachers have access, through other sources, to many activities and drills to build grammar skills.

4. What about Culture?

The teaching of culture is included in these units as an essential part of the modern language learning experience. Users of these thematic units will discover that the study of culture is interwoven throughout the units’ activities, formative and summative assessments, and interdisciplinary instructional activities.

5. No Tests?

Just because the assessments included in the thematic units are performance-based tasks does not mean that paper and pencil tests have to be eliminated. Although paper and pencil tests do not lend themselves to demonstration of student ability, they can reveal what students know.  For example, if students are to successfully complete an end-of-unit performance assessment that includes their ability to correctly differentiate the use of the Spanish verbs that mean “to know,” an efficient way for a teacher to determine that ability is to have students complete a paper and pencil quiz.  The teacher then knows that 

students possess that particular essential building block for the performance task.  Therefore, effective modern language teachers use a variety of assessment measures, including portfolios, to measure student progress in learning to use languages.  

6. Assessing Along the Way?

For a wide variety of ideas on how to integrate formative assessments into the learning process, see the document entitled “Great Ideas for Formative Assessments” in this folder. 

Project funded through an appropriation from the Wyoming Legislature

establishing the Wyoming K-6 Foreign Language Pilot Program.

Wyoming Department of Education
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