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Abstract This paper is part of an ongoing effort to develop a theory of reaching the soul in education. I will discuss efforts to apply previously developed principles (Hoskisson 2003, 2004) in an online graduate education course. In this study the soul is defined as the combination of the physical, emotional, intellectual and social aspects of our lives plus the spiritual dimension. I developed a few simple guides to help me apply those basic principles. I used the guides in announcements, emails and in responses to papers. At the end of the course, I administered a survey to the students to gain a general sense of how successful I had been. The terms used in the survey were “intentionally inviting,” “unintentionally inviting,” “intentionally disinviting” and “unintentionally disinviting.” The survey consisted of yes/no questions and open ended questions for a total of 18 questions. The results of the survey were favorable and also pointed out areas for improvement. 
Introduction
If teaching is reformed in our time, it will not be the result of snappier teaching techniques. Palmer

This paper is part of an ongoing effort to develop a theory of reaching the soul in education (Hoskisson 2003, 2004). I will discuss efforts to apply previously developed principles (to love, to reverence, and to nourish) in an online graduate education course. The course is part of teacher education masters degree offered by a small, Midwestern university. Most writers refer to the soul and the spirit interchangeably. In this study the soul is defined as the combination of the physical, emotional, intellectual and social aspects of our lives plus the spiritual dimension. During the summer of 2006, I taught my first online course. I developed a few simple guides to help me apply the basic principles of my theory of soul. I used the guides in announcements, emails and in responses to papers. At the end of the course, I administered a survey to the students to gain a general sense of how successful I had been. I did not use the terminology from the theory but instead I used terminology from invitational theory (Purkey & Novak, 1984, 1988). This was done for two reasons. One, the course touched briefly on this theory so the students were familiar with the terms. Second, I see considerable compatibility between the two theories. The terms used in the survey were “intentionally inviting,” “unintentionally inviting,” “intentionally disinviting” and “unintentionally disinviting.” The survey consisted of yes/no questions and open-ended questions for a total of 18 questions. The results of the survey were favorable. Overall, the class was rated as intentionally inviting.

What Does It Mean to Teach to the Soul?
Spirit and soul are frequently used interchangeably. One common dictionary defines soul as “The immortal part of man, as distinguished from his body; the moral and emotional nature of man, as distinguished from his mind; the vital principle which moves and animates all life” (New Webster’s Dictionary, p. 948). The same dictionary defines the spirit as “the intelligent or immaterial part of man as distinguished from the body; the animating or vital principle in living things” (p. 958). Palmer (2003) speaks of the heart and soul being the core human reality. Miller (2000) defines soul as the  “deep and vital energy that gives meaning and direction to our lives (p.9)” Fabry says, “The human spirit is your specifically human dimension and contains abilities other creatures do not have. Every human is spiritual; in fact, spirit is the essence of being human. You have a body that may become ill; you have a psyche that may become disturbed. But the spirit is what you are. It is your healthy core” (cited in McGuire and Abitz, 2001, p. 2).

In my efforts to develop a theory of soul in education, I have found it useful to distinguish spirit and soul. My use of the term spirit is similar to “the intelligent or immaterial part of man,” “the deep and vital energy” and the “core reality.” The spirit is that aspect of our students’ lives that gives meaning and direction to their lives in and out of our classes. It is also that part of our personal life that gives meaning and direction to what we do in and out of our classes. 

I define the soul as more than the spirit. It is close to Palmer’s “wholesight” (1993, p. xxiii). He defines wholesight as a uniting of mind and heart. The mind is the world of fact and reason. The heart is the world of love and community. The mind is the quest for knowledge. The heart is the quest for God (ibid). In this study soul is defined as encompassing all aspects of our existence, the physical, emotional, intellectual and social, plus the spiritual dimension. This definition recognizes the interdependence of the spiritual and all other facets of our life. We cannot act in one sphere without out affecting the other. In our schools we almost exclusively look at the physical and intellectual aspects of the student’s life. We ignore the spiritual side. We cannot afford to do that. We must develop an educational system that recognizes and works with the complete person, the soul. We need to allow the student to be whole in our classes. When we ignore any part of our life or a student’s life, we bring discord and alienation into the classroom. 

I believe this all-encompassing, uniting approach is the foundation of any lasting, effective reform of education. This foundation is not a set of “snappier teaching techniques” (Palmer, 1993, p. xvii). Such a reformation is a revisioning of the educational enterprise and cannot be accomplished by changing teaching strategies or classroom management techniques or mandated by law. It can only be achieved by changing the teacher. Educators need to recognize the soul and learn to teach from it and to it. 

We cannot teach to the soul until we can teach from the soul. We must first recognize our own soul. Until we do this, we are not being honest and therefore we are not being authentic. We present a false self to the student. From this false beginning we cannot reach a true end. “Teachers who cannot bring their authentic presence to the classroom each day, who cannot attune themselves empathetically to their students are ill-equipped to give of themselves or respond appropriately to students’ needs. . . . To ignore soul is to overlook an essential element in learning and development” (Miller, p. 121). This authentic teaching is not a method we lay over the top of the rest of our life. It is a way of behaving and thinking that grows out of our own deepest held values and beliefs. “. . . teaching is best done when we work from our souls rather than from our egos. If teaching is ego-based, it often becomes an act of control and thus, as teachers, we often end up in little battles with our students. However, if we can teach from our souls and spirits, then we begin to see ourselves in the students and them in us. Teaching then becomes a different act where learning and exploration can occur in an atmosphere of freedom, love, and respect” (ibid, p. 123) As Warner (2001) warns, “. . . without a change of heart whatever we do will carry the smell of our manipulative, selfish, or fearful intent, and other people will readily discern it” (p. 12). That is why all other reforms will fall short of reaching the full potential of an educational system. When we achieve this united soulful approach to education, we will find greater joy in what we do each day. “Getting the heart and mind together is a joyous experience. It is not easy to describe the collaborative workings of the two, but analogies can help. Getting the spirit and intellect together is like seeing with two eyes, allowing depth perception lacking through a single lens” (Welch, 2003).
To teach to the soul we must do three things. We must love the student, reverence the student and nourish the student. To love the student is to seek her welfare more than our own. To love to student is to be patient, kind, to rejoice with every student’s success and to sorrow with every student’s failures. It is to have no favorites, to seek every student’s success, no matter how obnoxious or rude or dirty we may perceive him. It is to care about all students. “When the teacher demonstrates caring, community can develop in the classroom” (Miller, 2000, p. 11). “There is nothing as energizing, as confidence-building, as sustaining as the power of love. How substantial is its influence on the human mind and heart! How great and magnificent is its power in overcoming fear and doubt and discouragement! . . . The virtue of love changes lives—ours as well as those of everyone with whom we come in contact. It is the virtue that has embedded within its precincts the power to have the most lasting good (Hinckley, 2000, pp. 5, 11).” “. . . love is a power, greater than any other. . . . It can’t be put into a formula (e.g., “When such and such happens, do or say this”). It’s never sentimental or indulgent, but instead compassionate. It may look wimpish or it may look harsh when in fact it’s courageous. It may require endless patience or decisive initiative, but not for advancing oneself” (Warner, 2001, p. 304)

To reverence the student is to accept the full value of each individual and her right to be treated with respect at all times. It is a profound appreciation for and a strong belief in the ability and worth of each individual. Stephen Covey wrote, “The more deeply you understand other people, the more you will appreciate them, the more reverent you will feel about them. To touch the soul of another human being is to walk on holy ground.” (Covey, 1989, p. 258). Thus when we reverence a student, we give up power over them. Instead we allow ourselves to be influenced by them, as we wish to influence them. We will let the truth about others, “including their needs and hopes and fears,” shape the way we treat them (Warner, 2001, p. 183). We influence the student by letting the truth about them influence us. When we reverence the student, we will not be defensive or find fault with them or label them. We will accept their actions and motives as valid and, regardless of how they are expressed, as having value because they belong to the student. “Reverence is a profound respect mingled with love. It is a ‘complex emotion made up of mingled feelings of the soul.’ . . . Reverence embraces regard, deference, honor and esteem. Without some degree of it, therefore, there would be no courtesy, no gentility, no consideration of others' feelings or of others' rights. . . . It is one of the signs of strength; irreverence, one of the surest indications of weakness.” (McKay, 1967, pp. 86-87). That kind of understanding adds a dimension to our classes that is often lacking. We don’t often talk of reverence in our classes. We wish to relegate such ideas to churches or sanctuaries of some kind. But by addressing the soul, we will make reverence a vital part of our classroom and we will see joy become a daily part of our teaching. 
Nourish means that we seek to feed the soul of the individual more than we seek to meet the curriculum or the standards. We plan our class around activities that express our love and reverence for the individual. “Soulful learning nurtures the inner life of the student and connects it to the outer life and the environment. It acknowledges and gives priority to the human spirit rather than simply producing individuals who can ‘compete in the global economy’ (Miller, 2000, p. 12). Once the soul is fed, the rest will fall into place. Dr. John Goodlad stated, “Education professionals have a moral obligation to practice nurturing pedagogy” (cited in McKay Today Magazine, 2005, p. 8). When we nourish the student we no longer see him as the problem. We realize that seeing the student as the problem is the problem (Warner, 2001, p. 94).

Nourishing the soul requires uncommon communication skills. Communications that strengthen the soul are expressed in tones of love rather than loudness. They are intended to be helpful rather than hurtful. They tend to bind teacher and student together rather than to drive them apart. They tend to build rather than to belittle. Communications that strengthen the soul are composed of expressions of affection not anger, truth not fabrication, compassion not contention, respect not ridicule, counsel not criticism, correction not condemnation. They are spoken with clarity not with confusion. They may be tender or they may be tough, but they must always be tempered (adapted from Kendrick, 1988).

The Application
My dilemma was how do I apply these in an online course where the only means of communication was the printed word. The students could not see a smile. They could not hear a tone of voice. They could not feel a warm handshake. Their contact with me was limited to letters on a screen. Letters on a screen are not automatically understood they way they were intended to be. They cannot carry a specific emotion. They cannot be trusted to say what we want them to say. It is easy to misunderstand the written word. I almost lost a good friend through misunderstandings of the written word in an email exchange. It is not an easy task to communicate with just the written word. Frustrations when trying to follow written instructions are common. College courses are taught on the art of writing directions. If it is difficult to explain a step-by-step procedure, how much more difficult is it to express fuzzy, ill-defined intentions to love, reverence and nourish? However, to be true to my own soul, that is what I had to do. When the course began, I did not know how to do this. But as the semester progressed, I developed some simple guides to help me remember what I needed to do. 

One advantage of the online course is that you have time to stop and think before you respond to a student. Too often in a face-to-face class, we speak in the heat of the moment. Our tone of voice and choice of words are not always optimal in such circumstances. In the online course, we can respond, then review the response, revise and review it again. So we can choose our words carefully. We can also choose our tone of voice or the feeling and attitude behind the words carefully. Another important advantage is that we can review and revise and carefully choose the attitude and intentions we wish to attribute to the words we receive from our students. We can choose to see an honest attempt to communicate, express frustration or get clarification rather than a challenge to us or our assignments. But the task of loving, reverencing and nourishing the student with words on a computer screen only, even with these significant advantages, can be difficult.

My first guide was to always thank the student for asking a question no matter what the question was or how it was stated. It wasn’t always easy. I often found myself writing the response, sometimes in an attitude of annoyance that the student had not understood my clear and concise directions, then remembering to thank them for the question. I found that doing this helped me attribute a more thoughtful attitude and intention to the student’s request. It caused me to pause and remember that the student had value regardless of what took place in my class. It gave me time to consider who the student really was. In the pause, I realized that I needed to write with an attitude of reverence and to revise what I had written in annoyance. One example came from a student who was obviously frustrated. He expressed his frustration in the online discussion board. “Can anybody tell me what is going on?  I am having a hard time knowing what we send where and to whom.  Every time I look there is a new announcement and I don't have a clue about how to keep everything straight.” My first response started with, “Haven’t you been paying attention?” I caught myself and changed it to “If you will read the announcements carefully. . . .” I was trying to defend myself. Then I remembered to thank him for the question. When I began with, “Thank you for the question” I changed my attitude and then the words. I realized that the student needed help, not chastisement. Whatever the cause of the frustration, I needed to help, not accuse. When I let go of the self-defense reaction, I was able to respond with clarification and an invitation to “speak up. It helps me improve the class.” My response became a positive affirmation of the student’s value and the legitimate nature of his need.
The second guide was to always accept the responsibility for misunderstandings, no matter what they were. It was much easier to do this when I started with a “thank you.” I realized that it made no sense to accuse the student of not doing his part. I had no way of knowing if that were true or not. I tried to work on the assumption that the only person I could get to change the situation was myself. The third was to always apologize for anything that went wrong. After accepting the responsibility for the misunderstanding or poor communication, the apology came naturally. I did regret the problem, whatever the cause. I needed to fix the problem not to try to figure out who was to blame. 

The fourth one was to share with them as if they were colleagues instead of “my students.” This meant that I tried to give them opportunities to contribute to the content and requirements of the course. It also meant that I tried to share myself with them and try to express personality or to be a complete person in my communications. As a result of their suggestions, the course changed considerably from what I had envisioned it. 

One incident that demonstrates my effort to express personality and be a complete person came when a student turned in someone else’s work. I refrained from accusing the individual of dishonesty. I chose to ask why the paper was nearly identical to the other student’s. This is my response. 

 “Yes, you did mess up. Fortunately, our errors do not define who we are. I am glad you felt the need to talk to [X] even though [X] would not be aware of what you had done. That shows a real desire to repair personal integrity. I don’t know what you are going through and I don’t need to. But you need to know that you are not alone and that you can get through this. I don’t know what your personal situation is like but you have at least one person on your side. Me. I’m sure there are others as well. You will do well to listen to your true friends. They will not ask you to compromise yourself in anyway. They will not try to manipulate you in any way. They will encourage you in your efforts to improve yourself and to lead a sane, healthy life. So thank you for sending in work from the genuine [you]. [That] is the one I’m interested in. Just keep it coming. If you need a little leeway, I can work with you. Don’t give up. You are worth it.”

I do not know the impact my response had on the student. I do know the impact it had on me. It expanded my awareness of the individual’s need and vulnerability. It created a real, living, growing individual for me to work with, not a discipline problem. It renewed my commitment to each student. I felt as though I had responded from the best of my instincts. Covey (1989) is more right than he may have thought. Even to make the attempt to touch the soul of another human being is to walk on holy ground. And it touches our own soul, which is equally holy.
Measuring Success
In order to see if the students perceived me as teaching from and to the soul and the class as soulful, I conducted a survey. It seemed awkward to ask if I had taught from the soul. I wasn’t sure how I could phrase such a question, either. So I chose language from invitational theory. The text for the course discussed the theory so the students were familiar with it. The terms were “intentionally inviting,” “unintentionally inviting,” “intentionally disinviting,” and “unintentionally disinviting. Inviting is defined as attributes and behaviors that encourage people to realize their relatively boundless potential in all areas of worthwhile human endeavor. A teacher’s level of functioning can be described by one of four terms. They can be intentionally inviting, unintentionally inviting, intentionally disinviting or unintentionally disinviting (Purkey & Novak, 1984, 1988). The online survey consisted of 18 questions. Six of the questions asked for a yes/no response. They asked if the assignments, the class in general and the instructor were inviting or disinviting. The next 10 questions asked what was inviting or disinviting, either intentionally or unintentionally, about the same items. The last two questions asked for general comments on ways to improve the class. The survey allowed all the responses to be anonymous. The results of the survey were favorable and also pointed out areas for improvement.

The responses to the six yes/no questions were generally positive. Eighteen people responded to the survey. All the respondents felt that the class was more inviting than disinviting. However, in the reverse question, was the class more disinviting than inviting, one of the students felt that the class was more disinviting than inviting. All the respondents said the instructor was more inviting than disinviting. Again, however, when the reverse question was asked, one student said yes.

In the remaining questions, the responses were generally positive. To the question “What was a significant inviting element of the assignments, one student answered, “The e-mail responses. I really always appreciate stray elephants now. I enjoyed reading others work within the group. I learned from them as well as from what I was working on my own.” The comment illustrates the positive nature of the responses and my efforts to share with them and to be a complete person with them. To the question, “What did the instructor do that was inviting to you personally?” the same student said, “E-mailing me about loving stray elephants when the server went down at our school. That made my weekend.” At the end of my responses to each email, especially those that expressed frustration, I tried to add some piece of absurd advice. It was a simple way to add personality, humor in an effort to be a complete person. It worked for me.
The overall response was that the class and instructor were more inviting than disinviting. The class fared a little better than I did. Among all the comments about what was inviting about the three items of the survey, no one mentioned the “thank you”s but they were mentioned indirectly by comments like “polite.” One respondent did mention “apologetic” in a positive way. As the sample shows, the willingness to share was mentioned in various ways. One said, “willing to change” as an inviting aspect of the instructor. There were many excellent suggestions on being less disinviting. Ironically, the willingness to change was mentioned as a negative aspect.

Conclusion
While my guides by no means created a perfect class they did make a difference. I concluded that, while there was much room for improvement, the guides were helpful and need further refinement and development. The survey also indicated that the guides were not sufficient to truly teach from the soul. There are many other aspects. One is mentioned in this response.

“What was a significant disinviting element of the class overall?

“The confusion related to no text books and revising the schedule into the second and third week of class after I had already scheduled my study time around the initial assignment due dates to find out the assignments were changed to a week later. This confusion also caused some negative e-mails amongst students to one another as they were concerned over the appearance of disorganization or pre-planning in such a short and condensed course.” The students had difficulty getting copies of the textbook, a problem I had not foreseen. This made it necessary to rearrange the course until students could get the book. Foresight helps.

Another problem was the appearance of organization.

“What did the instructor do that was disinviting to you personally?

“The way in which the announcement board was used caused more confusion than clarification. The announcements would appear in random cycles and left me wondering if I needed to alter assignments that had already been completed or if they were okay as is and were grandfather-claused in because they were completed prior to the teachers announcement and met the original task requirements.” It is not enough to be “nice.” It does not eliminate the need to prepare and present the class as well as possible. The skill of being able to communicate well is important. Most students, though frustrated by the problem with the textbook, appreciated the flexibility needed under the circumstances. It is more difficult for some to deal with such uncertainty. Being able to work with the latter and help them feel comfortable is an important part of teaching to the soul.
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