Issues in African History

Professor James Giblin, Department of History, The University of Iowa
Like the art of all peoples, the art of Africans expresses values, attitudes, and thought which are the products of their past experience. For that reason, the study of their art provides a way of learning about their history. Through the study of African art we can study the questions which have long preoccupied historians of Africa. This essay -- written by a historian who studies the African past -- presents an introduction to these questions. Its purpose is to encourage students to use their knowledge of African art to think about issues in African history. 

As students of African art begin to consider the African past, they must also consider how Western conceptions of "race" and "racial" difference have influenced our notions of the African past. These ideas, which have usually contrasted the presumed inferiority of black peoples with the superiority of whites, arose in Western societies as Europeans sought to justify their enslavement of Africans and the subsequent colonization of Africa. Historians now recognize that ideas of racial inferiority have inspired the belief that in the past African peoples lived in a state of primitive barbarism. At the same time, they have realized that many of the European writings which they use to reconstruct the African past -- such as accounts by nineteenth-century missionaries and travelers, for example -- are themselves tainted by these same notions of African inferiority. 

This realization has led historians to seek out alternative sources of information less influenced by European preoccupation with racial difference. These alternative sources include writings by Africans (which are found in only a few portions of Sub-Saharan Africa before the twentieth century), the much fuller bodies of oral tradition which are found throughout Africa, the vocabularies and structures of African languages themselves, and the physical artifacts uncovered by archaeologists. African art is also one of these alternative sources of information. Like the other alternative sources, it helps us to understand African history not from the standpoint of Europeans, but from the perspective of Africans themselves. 

As historians have better understood the fallacy of Western ideas about racial inferiority, they have begun to seek other ways of thinking about differences between African and European history. Today, many historians combine ideas of difference and similarity in their interpretation of African history. They may regard African cultures as devising unusual solutions to problems which confront all human societies. For example, the eminent British historian Basil Davidson argues that Africans dealt with a problem found in all human communities -- the need to avoid tyranny -- by restricting the authority of rulers and by promoting the autonomy of small communities. Other historians explain difference not on racial grounds, but by considering other factors which affect social change. 
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One example of this approach is found in the work of another British historian of Africa, John Iliffe. For Iliffe, the factor which most strongly shapes the character of African cultures is the African environment. Iliffe believes that Africans inhabit an environment whose aridity, infertile soils and profusion of diseases create particularly difficult challenges for humans. He sees the history of Africa as a process by which Africans surmount these challenges through agricultural innovation and sheer hard work. Of course, other historians disagree with the views of Davidson and Iliffe, and instead seek other factors which help to explain differences between Africans and other human societies. Thus part of the task of students who study African art is to ask themselves whether they see in it expressions of values and ideas which are unique, or whether they see manifestations of a common human spirit. 

Human history in Africa is immensely long. In fact, both archaeological research and genetic studies strongly support the theory that the evolution of the modern human species (Homo sapiens sapiens) occurred in Africa. The earliest members of the hominid family of species to which we belong, the Australopithecines, separated from the ancestors of modern chimpanzees between four and six million years ago. The earliest archaeological evidence of Australopithecines comes from northern Ethiopia, and is about 4.4 million years old. The more dramatic evidence of these early human ancestors, however, are the famous Australopithecine footprints, made perhaps by parent and child about 3.5 million years ago at Laetoli, Tanzania. Traces of a more advanced hominid species, the stone tool-making Homo habilis, date to about two million years ago. Shortly thereafter, another human species, Homo erectus (so named for its ability to walk upright) emerged and developed more refined skills, including possibly the use of fire. 

Early members of Homo sapiens lived in Africa perhaps 400,000 to 300,000 years ago, although anatomically modern humans whose skeletons cannot be distinguished from ours did not appear until about 140,000 years ago. Thereafter, these Homo sapiens sapiens spread rapidly throughout Africa and the rest of the world, reaching Europe perhaps 40,000 years ago and America no later than 15,000 years ago. Not only were these modern humans more successful than earlier hominid species in colonizing vast areas, but they made rapid progress in developing language, stone-tool technology, and artistic expression. As they spread across the globe, argues a famous authority on human evolution, Luigi Luca Cavalli-Sforza, modern humans adapted to very different environments by developing the slight genetic variations which produce differences in skin color, hair, body type and facial features. Cereal-eating inhabitants of colder northern climates developed fair skins, argues Cavalli-Sforza, because this trait allowed them to compensate for a dietary deficiency by absorbing vitamin D from sunlight. Other populations, however, including both fish-eating peoples of the northern hemisphere as well as Africans, derived no advantage from lighter skins, and instead developed the darker complexions which provide greater protection against ultraviolet rays. 

Early communities of Homo sapiens, like older hominid species, lived by hunting, fishing and gathering undomesticated plants. However, change in the African climate appears to have prompted a fundamental transformation in African human life. Beginning about nine or ten thousand years ago, as much of Africa (including very arid regions of the Sahara desert and eastern Africa) developed a much wetter climate, Africans found new ways of obtaining their subsistence. As lakes and rivers became larger and more numerous, humans settled around them. At first, their purpose was to fish, collect relatively abundant plant foods along lake shores, and hunt the animals which congregated around water sources. When these communities eventually outgrew the food supplies which could be obtained by these methods, however, they began the very gradual process of learning how to cultivate crops and domesticate animals. 
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In time, the advantages of farming and livestock keeping would become very great, because these skills provided more abundant and reliable supplies of food, and allowed more rapid population growth. Nevertheless, the adoption of these methods quite likely occurred as a response to crisis caused either by environmental degradation or by population growth. Farming and livestock-keeping would have been adopted only reluctantly because they required much more work than earlier methods of obtaining food. Moreover, these new methods of food production exposed humans to many new diseases, including infections contracted from domesticated animals. 

Because archaeological evidence of early farming and animal domestication is very difficult to uncover, and even more 
difficult to interpret with certainty, scholars continue to disagree about when food production began, and about the processes which brought it into being. In particular, they disagree about whether the skills of farming and livestock-keeping were obtained from other parts of the world (particularly the Middle East), or whether these skills were developed independently in Africa. However, most scholars would agree that farming and livestock-keeping existed in portions of northern Africa no later than 7000 years ago. They also believe that as the African climate changed once again after about 3000 BC, abruptly introducing drier conditions, agricultural peoples moved southward into wetter areas, taking with them the skills of cultivation and livestock-tending. 

The retreat of agricultural peoples away from the increasingly inhospitable Sahara led to the emergence of the fabulous Egyptian civilization which flourished from about 3100 BC to 332 BC. Without a doubt, the population of ancient Egypt was African. The clearest sign of its African origin is language, for the speech of ancient Egyptians belonged to the language group called Afroasiatic, a family of languages which originated probably in the southeastern Sahara. It includes not only ancient Egyptian, but also modern African languages such as Berber and Hausa, as well as Arabic and Hebrew. Egypt was populated probably by farming peoples who, having migrated from areas to the west of the Nile, developed highly productive agriculture in lands moistened and fertilized by its annual floods. Egypt's agricultural productivity was the basis of its cultural and material achievements. Its intensive agriculture freed a sizable portion of its population from food production so that they could invest their labor in monumental architecture (such as the pyramids), and specialize in political, military and religious affairs. 

Whether the achievements of ancient Egypt had a major influence on the rest of Africa remains a controversial issue. One of Africa's most famous twentieth-century scholars, Cheikh Anta Diop of Senegal, has long maintained that, just as Greece was the birthplace of Western civilization, so too ancient Egypt was the cradle of African civilization. He and others see close resemblance between the languages, religious beliefs and art of Egypt and Sub-Saharan Africa. Other scholars find such comparisons unpersuasive, and instead point to numerous differences between ancient Egypt and the cultures of Sub-Saharan Africa. Perhaps the most notable contrast is between the highly centralized nature of ancient Egypt, and the tendency in many African societies to favor local autonomy. These scholars would prefer to see Sub-Saharan African culture not as the legacy of ancient Egypt, but rather as the indigenous achievement of western, eastern and southern Africa. 
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While African agriculturalists retreating from increasingly drier regions were reestablishing themselves in Egypt, similar population movements were taking agriculture into western and eastern Africa. Cattle-keeping speakers of languages which belonged to the Nilo-Saharan family moved into the Rift Valley and highlands of East Africa. Meanwhile, speakers of Niger-Congo languages living in what is today eastern Nigeria and western Cameroon developed a new form of farming which, because it relied on yams and plantains (bananas) which flourish in moist, humid environments, was well adapted to the forests in which they lived. Some speakers of Niger-Congo would move west throughout present-day Nigeria. Another branch of the Niger-Congo family, the "Bantu" languages (so called because these languages share the same word for "person": ntu or its variants) would spread throughout central, eastern and southern Africa.  

Today few issues in African history are as contentious as this so-called "Bantu migration," but not long ago many historians felt that its story was straightforward. They thought that the inhabitants of the Niger/Cameroon borderlands had developed a uniquely diverse range of skills (they liked to speak of this as a "tool kit") which included the ability to cultivate forest crops as well as iron-working. Knowledge of iron-working, they believed, had been acquired from the Middle East, and had been refined between about 500 and 300 BC by metal workers of the Nok culture (famous among African art historians for its terra-cotta busts) in central Nigeria. Equipped with this "tool kit," believed historians, speakers of Bantu languages colonized remarkably diverse environments across the southern half of the continent. 

Today, however, historians place much less confidence in this story. They now realize that the spread of Bantu languages (which they think may have begun about 3000 BC) was a long and immensely complicated development. It probably occurred not only through the movement of Bantu-speaking migrants, but also through the adoption of Bantu languages (perhaps as trade lingua franca) by previously-established populations. Moreover, migration itself was a more complex process than historians once thought, for whereas they formerly imagined a rapid movement of conquering colonizers, historians are now more likely to speak of a very gradual, generation-by-generation spread of farming communities in search of fresh soils. 

Scholars also now believe that the original Bantu-speaking communities did not practice iron-working. Instead, Bantu communities appear to have acquired this skill only after they had reached the Great Lakes region of eastern Africa, where iron-working may have been practiced in Rwanda and northwestern Tanzania as early as 800 BC. If this date is correct (and not all archaeologists agree with it), it would mean that East African iron-working surely developed independently of any Egyptian or Eurasian influence. Iron-working undoubtedly contributed to the further spread of Bantu-speaking farmers throughout eastern and southern Africa. Iron tools facilitated the domestication of millets and sorghums -- Sub-Saharan Africa's most important cereals before the twentieth century -- because they enabled farmers to cut the grain-bearing heads of these plants away from their tough stalks. Thus by about 400 AD, Bantu-speaking cultivators and iron-workers were well established along the East African coast (where some Bantu words would be recorded about this time by seafarers from the Mediterranean) and in South Africa as well. 
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Perhaps no idea about the African past is as persistent and misleading as the idea that Africans traditionally lived in isolated and homogenous "tribes." This idea implies that connections among different societies, language groups and regions were unimportant. It also implies that Africans lived in a politically undeveloped condition, for "tribes" are usually assumed to be based on kinship and genealogical descent (they might be thought of as very large extended families). Thus African "tribal" life might be regarded as being governed not, as in Western societies, by sophisticated political institutions, but rather by primordial bonds of kinship and affinity. An additional implication of this "tribal" conception of African life is that difference and conflict existed between different "tribes" (hence the idea of "tribal" warfare), but not within tribes. Consequently, the "tribal" model of the African past leads us to overlook the importance of inter-regional connections, to underestimate the political sophistication of African cultures, and to ignore the importance of conflict between social classes, genders, and generations in African life. 

In recent decades, historians have questioned the "tribal" model by investigating inter-regional connections, political institutions, and the multiplicity of social identities which existed in the African past. Historical research has been particularly effective in demonstrating that, far from living in isolated "tribes," Africans developed institutions which maintained political, social and economic relationships across wide regions. Consequently, African identities were shaped by both village life and the world of road and market, and by highly localized concerns as well as inter-regional relationships. This historical research poses a formidable challenge for students of African art history. It not only challenges them to seek manifestations of these aspects of social life in African art, but also forces them to ask whether we should be satisfied with the conventional ethnic or "tribal" classification of African art. 

We might expect the "tribal" model of isolated ethnic groups to be nowhere more appropriate than in the great equatorial forest of modern-day Zaire. This vast and densely-vegetated region would appear to be the African environment most likely to impose isolation by impeding travel. Yet, forest peoples were never isolated. Using the great river systems of the Zaire basin as their highways, they maintained vibrant commercial and cultural relationships over wide areas. Drawing upon their common Bantu culture, the peoples of Zaire developed ingenious political institutions. This is well illustrated by the Kuba kingdom, which developed a political system capable not only of bringing about cultural change (its political institutions altered patterns of marriage and increased agricultural productivity), but also of supporting a magnificent artistic tradition. Elsewhere, political authority and commerce were regulated by a remarkable institution called the "drum of affliction," an association devoted to the treatment of certain illnesses which maintained contacts across great distances. 

Similar inter-regional networks of trade and political authority existed in southern Africa. One regional system, centered on Mapungubwe, a site located south of the Limpopo River in modern South Africa, maintained trade contacts between the Indian Ocean coast, where Mapungubwe obtained glass beads and other Asian products, and pastoral communities of the eastern Kalahari Desert, where it found the products of cattle-keepers. As its wealth and power increased after 900 AD, Mapungubwe developed a social elite which, as a sign of its status, occupied hill tops and built high stone walls to distinguish its space from that of the common people who lived on lower ground. 
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These developments would later be elaborated at Great Zimbabwe, a site in present-day Zimbabwe. Great Zimbabwe became important at about the time Mapungubwe was declining in the early 1200s. Like Mapungubwe, it was apparently a center of both political authority and long distance trade. Its rulers appear to have controlled the export of gold to Indian Ocean ports in modern-day Mozambique and Tanzania. Drawing on the tradition of social signification from Mapungubwe, its rulers built imposing structures, apparently to symbolize their political and religious authority. Yet, we must doubt that this process of creating centers of authority and networks of trade proceeded without dispute and disagreement, for we know that at the shrines where Zimbabweans venerated their ancestral spirits, spirit mediums gave voice to grievances against political leaders who threatened the autonomy of local communities. 

The inter-regional networks which grew up around Mapungubwe and Great Zimbabwe were linked, in turn, to other regional networks. Evidence of one such network comes from a famous burial site in the Zambezi Valley (southern Zambia) at Ingombe Ilede, whose treasures show that in the 14th and 15th centuries, communities traded the mineral wealth of this region, particularly its gold and copper, for products of the wider Indian Ocean world. This trade would later contribute to the rise of the famous Luba states in the savannas just south of Zaire's equatorial forest. 

The networks based at Mapungubwe and Great Zimbabwe also maintained connections with the East African coast. For here, along a coastline stretching from southern Somalia all the way to Mozambique, another remarkable African civilization -- that of the Swahili -- developed from about the 8th century. Moving from their original homeland in northern coastal Kenya, Swahili-speaking seafarers ventured south along the coast, pausing at islands, inlets and sheltered beaches to establish fishing villages which would eventually grow into important trading ports. Between 1000 and 1500 AD, as the trading networks of southern Africa began to send their products to the Indian Ocean coast, the Swahili towns grew larger and much more wealthy. They served as commercial entrepots, attracting products (especially gold and ivory) which would then be sold to Arabian merchants for a variety of prized imports, including cotton cloth, Persian glass beads, and Chinese porcelain. In this way, the Swahili cities became the linchpin between eastern and southern Africa and the Asian trade networks which extended from the Mediterranean to China. 

In important Swahili towns such as Lamu in Kenya and Kilwa in southern Tanzania, a wealthy and cosmopolitan culture took shape. Its crowning achievement was stately public and residential architecture which utilized coral stone and mangrove poles. This was a culture which combined local and international elements -- for while Swahili people gloried in their urbane sophistication and embraced the Islamic faith of their Arab trading partners, they also honored eloquence in their own language, created a copious body of Swahili oral epics, and zealously guarded the independence of their small city-states. Their healing practices, political organization and structures of kinship drew much more heavily from their Bantu heritage than from their Arabian and Asian contacts. 
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A not dissimilar urban, commercially-oriented culture also developed in West Africa, though here the greatest ports lay not by the sea, but along the southern margins of the Sahara desert. Rather than sheltering ships and seafarers, these West African ports received great camel caravans from North Africa. Yet, Arab and African geographers would have readily recognized the parallels between Indian Ocean ports and the desert-side cities of West Africa. In fact, the Arabic term which they applied to the "Swahili" coast was the very same word with which they referred to the "Sahel" -- the semi-arid West African region stretching along the southern margin of the Sahara. Recently, historians' understanding of these desert-side cities has been revolutionized. For many years, historians had believed that the famous Sahelian cities such as Timbuktu had emerged only after North African traders had established commercial contacts with West Africa from the 8th century AD. In other words, historians believed that North Africans had taken the initiative to open up trade with West Africans. 

All of this has changed as the result of recent archaeological research at Djenné in Mali. Djenné was situated advantageously, for aside from its location on the Niger -- a great navigable river rich in fish -- it also lay within the Niger's "inland delta," where annual floods carry moisture and fertile silt onto farmlands. A town had already developed here by the 3rd century BC, and over succeeding centuries would become the hub of a steadily-expanding trade network. Initially, Djenné served as a market for local products from the inland delta and adjacent areas, but by about 400 AD it had begun attracting traders from distant desert and forest regions. Thus Djenné has changed our understanding of West African history by showing that long before Islamic North African merchants began regularly traversing the Sahara, already West Africa had developed trading networks which facilitated exchanges of products from desert, savanna and forest environments. 

And yet, while West Africa developed great trading networks whose riches would eventually persuade the merchants of Islamic North Africa to make dangerous desert crossings, West Africans also guarded vigilantly their local autonomy. This was true even though Sahelian West Africa witnessed the rise of successive empires -- Ghana (located not within the modern nation of Ghana, but rather in modern Mauritania and Mali), Mali, Songhay, and Kanem-Borno. Each of these empires was actually founded upon small clusters of villages which, except when royal cavalry forces periodically demanded tribute, remained essentially autonomous. The West African forest and coastal regions stretching from Senegal to Cameroon also produced numerous small states, including Jolof and Waalo in Senegal and Benin in present-day Nigeria. At the same time, however, many societies, including most famously the Igbo communities of southeastern Nigeria, stubbornly resisted political centralization. 

Politically decentralized societies were no less capable than states of great cultural achievement. West Africa's artistic traditions demonstrate this, for while a state such as Benin might celebrate its 15th and 16th century rulers in magnificent brass sculptures, and the Yoruba kingdom of Ife in southwestern Nigeria might from the 12th to 15th centuries create a great tradition of naturalistic sculpture in terra-cotta and brass, so too the politically decentralized Igbo produced the fabrics and bronze artifacts which would be buried with a 9th-century notable at Igbo-Ukwu.  
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The aspects of African societies which we have discussed in the preceding section encouraged artistic expression and other cultural achievement. Utilizing a diversity of materials made available through inter-regional trade, artists celebrated the aesthetic and ethical values of their societies, including the value which African cultures placed on personal achievement, industriousness, and responsibility. Tragically, however, Africa's extensive trading systems and its predominantly small-scale and decentralized political structures made Africa sadly responsive to European demand for slaves. 

Between about 1450 and 1880, roughly twelve million Africans, torn from homes and families from Senegal to Angola, reached the Americas as slaves. Countless others, perhaps millions, died either during the course of enslavement in Africa or en route to the Americas. Most slaves were taken to the plantation and mining regions of the Caribbean and South America; indeed, the tiny sugar-plantation island of Barbados imported as many slaves as the United States. The slave trade reached its peak during the 18th century when American plantation production expanded and over six million slaves reached the Americas. However, the rapid expansion of slavery increased the threat of slave revolt (a threat realized at the end of century when rebellious Haitian slaves established the first African-ruled republic in the Americas), and at the same time made Europeans increasingly aware of the inhumanity of the slave trade. Consequently, led by the British decision in 1807 to abolish its slave trade, most European nations outlawed slave trading during the first quarter of the 19th century. Nevertheless, the slave trade continued on a diminished scale, and about 3.3 million slaves were exported to the Americas after 1800. 

Historians have long debated both the causes and consequences of the slave trade, and much disagreement remains. Few scholars would deny that Europeans bear major responsibility. It was they, after all, who purchased Africans and employed them in their American colonies. At the same time, however, historians of Africa have long realized that the slave trade required cooperation between Europeans and Africans. Europeans were prevented, both by African military power and by tropical diseases against which they had no immunological resistance, from invading Africa and kidnapping its inhabitants. Consequently, European slavers relied on African merchants, soldiers and rulers to acquire slaves and make them available for purchase in sea ports. The dominant pattern of enslavement was well described by Olaudah Equiano, who in his 18th-century autobiography described his capture as a young boy in southern Nigeria, and his subsequent sale and resale to a succession of African masters, before finally being sold to Europeans. 

Why Africans participated in the slave trade remains one of the most vigorously debated questions in African history. Among the answers which historians have offered are that Africans living in small-scale political units sought to profit by raiding neighboring societies for slaves; that the lack of centralized political authority prevented internecine conflict; that Africans were driven by famine and other disasters to enslave themselves and others; and that, because slavery and slave trading had long existed in much of Africa (though perhaps in forms less brutal than the slavery practiced in the Americas), Africans were untroubled by selling slaves to Europeans. Answering this question leads us to consider not only what was different about Africa, however, but also the qualities of human nature that Africans share with other humans. For, like most human communities, African societies were divided into rich and poor, men and women, powerful and powerless. As in other societies, the powerful often succumbed to the temptation to exploit the weak. 
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Only slightly less controversial are the consequences of the slave trade for Africa. Some historians have argued that the slave trade caused devastation, depopulation and political disruption. Others have argued that Africans engaged in this commerce precisely because its harmful effects were minimal. One argument is that the slave trade worsened the condition of women because men were more often exported, leaving women to assume the labor of missing men, and increasing the practice of polygyny. Recent research has suggested that while the slave trade did not cause an overall decline of African population (though certain regions of West Africa indeed suffered loss of population), the slave trade prevented the growth of population which would have occurred otherwise. Consequently, Africa's population in 1850 was only half the size that it would have attained in the absence of the slave trade. 

Thus the slave trade can be blamed for having left Africa underpopulated, and for having transferred African labor to the Americas, where it contributed to American, rather than African, economic growth. The slave trade can also be seen as one stage in a very long-term process by which Africa came to be integrated into a European-dominated global economy. For as the slave trade gradually died out after 1807, Africans, rather than breaking their ties with Europe, now employed slaves, who could no longer be sold abroad, in the production of agricultural goods for sale to Europe. One final aspect of the slave trade involves its impact on African thought and morality. Some historians have suggested that the slave trade made African societies more violent, more interested in personal aggrandizement, and less caring about human life. While this issue is important, the scarcity of documentary and oral evidence from the slave trade era leaves historians poorly equipped to address it. Certainly one challenge for students of African art is to consider whether African reflection on their involvement in the slave trade is expressed in art. 

Africa's integration into a European-dominated economy has shaped its history since the 1880s. During the last quarter of the 19th century, Europe became increasing interested in exerting direct control over the Africa's raw materials and markets. European heads of state laid down ground rules for the colonial conquest of Africa at the Congress of Berlin in 1884-5. Over the next twenty years, all of Africa except Ethiopia and Liberia was violently conquered, despite many instances of African resistance. The British and French established the largest African empires, although the Portuguese, Belgians and Germans claimed major colonial possessions as well. 

Under colonialism, African economies were completely subordinated to the interests of Europe. Africa served primarily as a source of minerals and agricultural commodities, and as a market for European manufacturers. Consequently, colonial rulers made little effort to build diversified economies in their colonies, and introduced little manufacturing. The result is that modern Africa remains almost entirely dependent on external sources of manufactured goods. Because these colonial economies required cheap rather than skilled labor, colonial administrators had little motivation to provide either education or health care for Africans. Indeed, Europeans preferred to employ migrant laborers, who left their rural homes for only relatively brief periods to work in mining or plantation regions, rather than employing permanently urbanized workers. African colonies were governed by quite small corps of European officials; most local-level administration was provided by African employees and appointees of the colonial government. Nevertheless, colonial government was profoundly undemocratic, for public policy was made entirely by European officials, and Africans enjoyed no political rights. 
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For most Africans (and this was particularly true for women), the colonial period was deeply frustrating, because they had little opportunity to obtain the new forms of knowledge and economic opportunity which were being introduced by colonialism, and instead were confined to menial, poorly-paid occupations. African frustration was compounded by the inconsistency between, on the one hand, universalistic Christian ideals (for Christianity spread widely during the colonial period, as did Islam) and liberal political ideas which colonialism introduced into Africa, and, on the other hand, the discrimination and racism which marked colonialism everywhere. This discrepancy deepened during the Second World War, when the British and French exhorted their African subjects to provide military service and labor for a war effort which was intended, in part, to uphold the principle of national self-determination. Post-war Africans were well aware that they were being denied the very rights for which they and their colonial masters had fought. 

This deepening sense of frustration and injustice set in motion the events which would lead to national independence for most of Africa by the mid-1960s. As the Cold War came to dominate world affairs from the late 1940s, Western Europe worried that its restive African subjects would adopt Communism. This fear was intensified by a series of armed revolts (most notably the Mau Mau revolt in Kenya, but also rebellions against French rule in Algeria, Madagascar, Cameroon), and by the rise of powerful, though non-violent nationalist movements. Persuaded that colonialism could be preserved only through unacceptably costly military and economic investment, more interested in the post-war reconstruction of their own economies, and increasingly confident that a Western-educated African elite would have little sympathy with Communism, the Europeans began to concede independence to Africans in the late 1950s, beginning with the independence of Ghana in 1957 under its charismatic president Kwame Nkrumah. 

Although much of the continent was free of colonial rule by the mid-1960s, European domination of southern Africa seemed unshaken until the mid-1970s, when liberation movements in Angola and Mozambique expelled the Portuguese, paving the way for the Zimbabwe liberation struggle which triumphed finally in 1980. Nevertheless, the most brutal and implacable form of white domination in Africa -- South Africa's apartheid regime -- would survive into the 1990s. The historic election of Nelson Mandela as President of South Africa in 1994 marked not only African victory in a long and terror-filled struggle against apartheid, but also the conclusion of the struggle against white rule which dominated African history through the second half of the twentieth century. Thus the dawn of the twenty-first century would bring a new era when Africans would confront persistent economic and political stability, rapid population growth, increasing environmental degradation, and forms of external domination which continued to be exerted by Western governments and financial institutions. Their long history of achievement suggests, however, that they would find ways of overcoming these dilemmas. 

Chinua Achebe's Things Fall Apart: Teaching Through the Novel
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"The last four or five hundred years of European contact with Africa produced a body of literature that presented Africa in a very bad light and Africans in very lurid terms. The reason for this had to do with the need to justify the slave trade and slavery. … This continued until the Africans themselves, in the middle of the twentieth century, took into their own hands the telling of their story." (Chinua Achebe, "An African Voice")

Introduction

Chinua Achebe is one of Africa's most well-known and influential contemporary writers. His first novel, Things Fall Apart, is an early narrative about the European colonization of Africa told from the point of view of the colonized people. Published in 1958, the novel recounts the life of the warrior and village hero Okonkwo, and describes the arrival of white missionaries to his Igbo village and their impact on African life and society at the end of the nineteenth century. Through his writing, Achebe counters images of African societies and peoples as they are represented within the Western literary tradition and reclaims his own and his people's history.

This lesson introduces students to Achebe's first novel and to his views on the role of the writer in his or her society. It can be used alone or in conjunction with the related lesson Chinua Achebe's Things Fall Apart: Oral and Literary Strategies.

Guiding Questions

Essential questions:

What is the role of the writer/storyteller?

How can fiction be used as a means of expressing and commenting on history?

What does it mean to portray something realistically?

How is power inherent in the way we tell stories?  

communicating an alternative narrative to the dominant Western history of missionaries in Africa and other colonized societies?

How does Achebe see the role of the writer/storyteller? In what ways does he use fiction as a means of expressing and commenting on history? To what extent is Things Fall Apart successful in communicating an alternative narrative to the dominant Western history of missionaries in Africa and other colonized societies?

Learning Objectives

After completing the lessons in this unit, students will:

· Become familiar with some African literature and literary traditions

· Become familiar with elements of African and Nigerian culture

· See how historical events are represented in fiction

· Be able to differentiate between historical accounts and fictionalized accounts of history

· Understand narrative perspective as culturally-positioned (Afrocentric versus Eurocentric perspectives)

Preparing to Teach This Lesson

To gain background knowledge on the history and culture of the Igbo people and to help students understand Things Fall Apart within the historical context of the novel's events and the time of its writing and publication, you can refer to the following EDSITEment-reviewed resources:

· For information on Igbo traditions, Nigeria, and Africa, see the Igbo Information page from the People's Resources and the Nigeria Information page, which provides a map and general information, including descriptions of the four main ethnic groups -- Yoruba, Igbo, Fulani, and Hausa, both located on Art and Life in Africa Online. Also on this site is a good general essay on "Issues in African History", which includes information on the European "Scramble for Africa" (1880-1910) and the partitioning of Africa among European nations through the Berlin Act of 1885. See also the essay "The Berlin Conference", available through the EDSITEment-reviewed resource Internet Public Library.

· For maps of and information on the many languages spoken throughout Nigeria, see the Languages of Nigeria and Languages of Nigeria Map pages, available through the EDSITEment-reviewed resource African Studies WWW.

· Two interviews in which Achebe discusses the origins and purposes of his writing are "Chinua Achebe: The Art of Fiction CXXXVIV," interviewed by Jerome Brooks in The Paris Review, Issue #133 (Winter 1994-5) and "An African Voice" Interview in The Atlantic Online (August 2, 2000). You may wish to assign students the interviews or excerpts to read online or in printed copies.

Lesson 1 uses maps to introduce students to the African continent and countries. Before teaching this lesson, view and/or download copies of the following maps from the periods before, during, and after the colonial period:

· African Continent Map.Gif, located on the Multimedia Archive, available through the EDSITEment-reviewed resource African Studies WWW.

· Maps of Africa from 1688 and 1909, taken from the Map Collections 1500-1999 on the EDSITEment-reviewed resource American Memory Collection. To view these maps, you can conduct a Search by Keyword for "africa map."

· The Continent of Africa from 1707 by Tobias Lotter is located on Hemispheres, Antique Maps and Prints, available through the EDSITEment-reviewed resource Internet Public Library.

· A map of post-colonial Africa showing the different countries, updated in 1998, available on the Countries Resources page of the EDSITEment-reviewed resource Art and Life in Africa Online. A larger version of this map is available at Africa.gif, from CIA Maps, located on the Multimedia Archive, available through the EDSITEment-reviewed resource African Studies WWW.

· The Languages of Africa map, available through the EDSITEment-reviewed resource African Studies WWW, shows the many different languages spoken across Nigeria, with individual dots representing the primary location of a living language.

In Lesson 3, if you choose to assign Heart of Darkness to students to read and compare with Things Fall Apart, background information about Joseph Conrad can be found in the Biographical Essay on the EDSITEment-reviewed resource Victorian Web.

Suggested Activities

Lesson 1: Mapping the Changing Face of Africa through History: Pre-Colonial, European Colonization, and Independent Nations
Lesson 2: Telling One's Own Story: Differing Perspectives
Lesson 3: Revising History Through Writing
Extending the Lesson

Lesson 1:    Mapping the Changing Face of Africa through History: Pre-Colonial, European Colonization, and Independent Nations

In his essay "Issues in African History", located on the EDSITEment-reviewed resource Art and Life in Africa Online, Professor James Giblin of the University of Iowa Department of History writes about the European "Scramble for Africa" (1880-1910) and the Berlin Act of 1885, which created a set of European-controlled nation-states that arbitrarily combined into one country diverse African ethnic groups, on one hand, and divided linguistic and ethnic communities, on the other:

"Africa's integration into a European-dominated economy has shaped its history since the 1880s. During the last quarter of the 19th century, Europe became increasing interested in exerting direct control over the Africa's raw materials and markets. European heads of state laid down ground rules for the colonial conquest of Africa at the Congress of Berlin in 1884-5. Over the next twenty years, all of Africa except Ethiopia and Liberia was violently conquered, despite many instances of African resistance. The British and French established the largest African empires, although the Portuguese, Belgians and Germans claimed major colonial possessions as well."

You might point out to the class that the cultural, religious, linguistic, and other historical divisions among ethnic groups have continued to challenge and blur the colonial borders of many African Nation-States, during colonization and especially after Independence.

Things Fall Apart takes place during Europe's violent partitioning of Africa at the end of the 19th century, and Achebe wrote and published the novel towards the end of the colonial period, during a time of burgeoning nationalism across Africa:

"African frustration was compounded by the inconsistency between, on the one hand, universalistic Christian ideals (for Christianity spread widely during the colonial period, as did Islam) and liberal political ideas which colonialism introduced into Africa, and, on the other hand, the discrimination and racism which marked colonialism everywhere. This discrepancy deepened during the Second World War, when the British and French exhorted their African subjects to provide military service and labor for a war effort which was intended, in part, to uphold the principle of national self-determination. Post-war Africans were well aware that they were being denied the very rights for which they and their colonial masters had fought. 

This deepening sense of frustration and injustice set in motion the events which would lead to national independence for most of Africa by the mid-1960s" ("Issues in African History").

To give students an idea of contemporary African geography as well as of the cultural and political changes that Africa has undergone as a continent over the past two centuries, provide the class with maps of Africa before, during, and after colonization, and assign the following activities:

Download and distribute to each student a copy of the African Continent Map.Gif located on the Multimedia Archive, available through the EDSITEment-reviewed resource African Studies WWW. This map indicates the outline of countries in Africa but is blank inside. Have students identify as many African countries as possible, filling in the names of the countries on the map. Ask them if they can identify any languages spoken in specific countries, and have them write these down on their maps as well. Write down the names of the countries that students were able to identify. Which countries are they? Where did they get their information, from school, their families or acquaintances, the news? Ask the class what they know about the countries they were able to identify on the map and from which sources they received their information.

Using a computer projection, individual or small group computer stations, or printed out copies, use the maps of Africa from 1688 and 1909, which you can find on the Map Collections 1500-1999 at the EDSITEment-reviewed resource American Memory Collection by conducting a Search by Keyword for "Africa."

For both of these maps, you can select the desired zoom level and window size to increase the detail of the displayed image and the size of the map, respectively. If you click in the Zoom View window and then click on the image, the display will be centered on the selected part of the map. You can select an area in the small Navigator View map so that the red box on the Navigator View will indicate the area of the image being viewed in the larger Zoom View.

Another pre-colonial map, The Continent of Africa from 1707 by Tobias Lotter, is located on Hemispheres, Antique Maps and Prints, available through the EDSITEment-reviewed resource Internet Public Library.

Show the class the Map of Africa 1688 or 1707, before colonization by Europe, and the Map of Africa 1909, which shows the continent divided up among British, French, Italian, German, Portuguese, and Spanish Colonies, the Belgian Congo, and Independent African States. Ask students to compare the maps: What differences do they notice? What similarities?

A map of post-colonial Africa showing the different countries, updated in 1998, is available on the Countries Resources page of the EDSITEment-reviewed resource Art and Life in Africa Online. A larger version of this map is available at Africa.gif, from CIA Maps, located on the Multimedia Archive, available through the EDSITEment-reviewed resource African Studies WWW.

Have the class compare the contemporary map with the two earlier maps and discuss the changes in the geo-political divisions of the African continent. Then ask students to look over their original maps and fill in the names of the countries that they missed in their first mapping activity. You can note to students that African ethnic, religious, and linguistic groups have resisted the geo-political boundaries of many Nation-States created under colonization; for instance, the borders of West Africa set in place under colonialism are often contrary to the area's cultural and political reality (See Robert Kaplan, "The Coming Anarchy" Atlantic Monthly Feb. 1994 Rpt. Atlantic Online, available through the EDSITEment-reviewed resource Internet Public Library.

To give students an overview of Nigerian history and cultural geography, locate Nigeria on a map of Africa from the EDSITEment-reviewed resource Art and Life in Africa Online: Countries' Resources. Then present a map of Nigeria itself on the Nigeria Information page, and point out the Igbo area. This page provides a map and general information about Nigeria, including descriptions of its four main ethnic groups: Yoruba, Igbo, Fulani, and Hausa, and the Igbo Information page from the Peoples Resources section of the site offers information about the ethnic group described in Things Fall Apart.

You can point out the vast ethnic (Yoruba, Igbo, Hausa,Fulani among many other peoples), religious (Muslim 50%, Christian 40%, African religion 10%), and linguistic diversity ( 515 listed languages, 505 of which are living languages) of present-day Nigeria using the Languages of Nigeria and Languages of Nigeria Map pages available through the EDSITEment-reviewed resource African Studies WWW. The Languages of Africa map provides a graphic depiction the many different languages spoken across Nigeria, with individual dots representing the primary location of a living language.

In an August 2002 interview "An African Voice", published in The Atlantic Online, available through the EDSITEment-reviewed resource Internet Public Library, Achebe explains the fundamental and far-reaching disruption of African societies and social orders through European colonization:

"The society of Umuofia, the village in Things Fall Apart, was totally disrupted by the coming of the European government, missionary Christianity, and so on. That was not a temporary disturbance; it was a once and for all alteration of their society. To give you the example of Nigeria, where the novel is set, the Igbo people had organized themselves in small units, in small towns and villages, each self-governed. With the coming of the British, Igbo land as a whole was incorporated into a totally different polity, to be called Nigeria, with a whole lot of other people with whom the Igbo people had not had direct contact before. The result of that was not something from which you could recover, really. You had to learn a totally new reality, and accommodate yourself to the demands of this new reality, which is the state called Nigeria. Various nationalities, each of which had its own independent life, were forced by the British to live with people of different customs and habits and priorities and religions. And then at independence, fifty years later, they were suddenly on their own again. They began all over again to learn the rules of independence. The problems that Nigeria is having today could be seen as resulting from this effort that was initiated by colonial rule to create a new nation."

Ask students to note places in the text that foreshadow this disruption, this replacement of one reality with another, as they read the novel. For example, Achebe's first reference to the character Ikemefuna as "ill-fated," at the end of Chapter 1, foreshadows the boy's death and Okonkwo's son Nwoye's troubled response in Chapter 7, which in turn foreshadows Nwoye's conversion to Christianity and joining the missionaries in Chapter 16. In Chapters 16 through 18, Achebe indicates the ways in which the Europeans separated Nigerians of different clans and ethnic backgrounds and turned them against their own people and villages through their appeal to the village outcasts and by "teaching young Christians to read and write." Another example of how Achebe foreshadows the alteration of indigenous society is the replacement by "the white man's court" of the clan's customs with their own laws, discussed in Chapter 20. Obierika explains: "He has put a knife on the things that held us together and we have fallen apart."

Lesson 2:    Telling One's Own Story: Differing Perspectives

One theme that appears over and over in Achebe's writing is that our perceptions and the stories we tell are shaped by our social and cultural context, and he emphasizes that, "those that have been written about should also participate in the making of these stories" ("An African Voice"). 

Achebe writes his own history of colonization in order to present a perspective different from those taught in the Western literary and historical tradtions. However, the text of Things Fall Apart provides a range of perspectives through its narrator and many characters. To create a framework for interpreting the conflict within and between values and cultures that Achebe addresses, engage students in a discussion of perspective/standpoint, and provide them an opportunity to analyze and then take on the perspective of one of the characters in the novel.

Ask the class, "Who is the narrator/speaker in the novel? Do the narrator's position, perspective, and identity remain constant or change throughout the narrative? What other characters' views are represented and used to convey the novel's insights and to give readers a certain viewpoint on Igbo society and the class with the British missionaries?"

Ask students to take up a character in the novel, such as Okonkwo, Obierika, Unoka, Ekwefi, Ezinma, Nwoye, or Ikemefuna, and rewrite a scene from his or her voice and position. To help students approach this activity, ask them why they chose a certain character, what role the character plays in the novel, and which scene would be appropriate to rewrite from this character's perspective. (The confrontations between the white men and the Igbo people are good incidents to use for the rewrite, as they can reinforce the colonialist/native point of view issue of the lesson.)

Use the character's actions, observations about the character made by other characters or by the character him- or herself within the text, narrative description, and your own impressions to describe the character and infer a point of view. To aid them in recognizing and adopting the point of view of one of the characters, have students fill out the Character Traits Chart, available in pdf format.

Lesson 3:    Revising History Through Writing

In an interview in the 1994-95 issue of The Paris Review, Chinua Achebe states that he became a writer in order to tell his story and the story of his people from his own viewpoint. He explains the danger of having one's story told only by others through the following proverb: "until the lions have their own historians, the history of the hunt will always glorify the hunter." Critics and Achebe's own essays have portrayed Things Fall Apart as a response to the ideologies and discursive strategies of colonial texts such as Joyce Cary's Mister Johnson and Joseph Conrad's Heart of Darkness.

While reading Things Fall Apart, students should reflect on the proverb and ask themselves in what ways Achebe's novel subverts the themes and techniques of colonial writing and constitutes a different story or counter-narrative to the European texts. Ask the class to note the ways in which Achebe represents African culture and the African landscape, and to give textual examples of ways in which he employs narrative techniques that contest colonialist discourse. (Some examples are Achebe's use of simple, ordinary prose and a restrained mode of narration; the omission of exotic descriptions; creation of a subjectivity for his major characters; inclusion of a specific cultural and temporal context of the Igbo and Umuofia; presentation of the complexities and the contradictions of a traditional Igbo community without idealizing; introduction of white Europeans into the story from the Igbo population's perspective.)

In order to introduce students to colonial writing and thought, assign one or both of the following texts for them to read and analyze in relation to Things Fall Apart:

You may choose to assign Conrad's novella Heart of Darkness (1899),, available online at the Electronic Text Center, available through the EDSITEment-reviewed resource Center for the Liberal Arts, to your students to read. In conjunction with the novella, students can read the essay, "Achebe on Racism in Heart of Darkness", available through the EDSITEment-reviewed resource Victorian Web.

After reading Heart of Darkness and Things Fall Apart, students can respond to the following questions about themes and literary techniques on the chart comparing Heart of Darkness and Things Fall Apart provided in pdf format as well as in Flash interactive format:

1. What is the moral dilemma presented within each work?

2. How do the two texts represent Christianity versus African religious belief and practice?

3. How do they approach the relationship between the community and the individual? 

As an alternate to Heart of Darkness, Rudyard Kipling's poem, "The White Man's Burden", (Click 'Some Poems' then 'The White Man's Burden.') located on The Kipling Organization, available through the EDSITEment-reviewed resource The Academy of American Poets, constitutes a brief but significant example of colonial literature. Note that Kipling is writing about India rather than African countries, but that both situations are examples of nineteenth-century British Empire and colonial relations.

Ask students the following questions about the poem in comparison to Things Fall Apart: What is "the white man's burden" within the poem? How does the poem portray non-white peoples? What is the narrator's attitude towards Empire and colonialism? How does this attitude compare with that of the narrator in Things Fall Apart? How are the Europeans' views of Africans and the Africans' views of whites represented in the novel? How is Things Fall Apart a response to and a revision of the view of non-white people as represented in "The White Man's Burden"?

To elucidate Kipling's view of British Imperialism, have students read the essays "Kipling's Imperialism" and "The British Empire in Kipling's Day", available through the EDSITEment-reviewed resource Victorian Web.

Extending the Lesson

· Debate the aims and outcomes of writing in African languages versus colonizers' languages.

· To extend the notion of rewriting history from previously excluded points of view, have students analyze the way Achebe represents women in Igbo society within Things Fall Apart, and ask them to and write a paper discussing women's roles and status in the novel. An interesting comparison to the women in Things Fall Apart read the essay by John N. Oriji, "Igbo Women from 1929-1960" in West Africa Review1 (2000), and write a paper comparing the role of women in the novel and the historical role that Igbo women played in the Aba Women's Revolt in Nigeria during colonialism.

· Have students complete an at-home project or an in-class essay on The Role of the Writer in Society. In addition to publishing many novels chronicling the history of colonial and post-colonial Nigeria through the lives of fictional protagonists and their communities, Chinua Achebe has spoken out and written several essays on the role of the writer/storyteller within his or her society. Write on the board or distribute to the class the following quotes that Achebe uses to describe his mission as a writer:

"Here is an adequate revolution for me to espouse -- to help my society regain belief in itself and to put away the complexes of the years of denigration and self-abasement. And it is essentially a question of education, in the best sense of that word. Here, I think, my aims and the deepest aspirations of society meet" (Quoted by George P. Landow in "Achebe's Fiction and Contemporary Nigerian Politics", available through the EDSITEment-reviewed resource Internet Public Library).

"The writer's duty is to help them regain it [dignity] by showing them in human terms what happened to them, what they lost. There is a saying in Ibo that a man who can't tell where the rain began to beat him cannot know where he dried his body. The writer can tell the people where the rain began to beat them. After all the novelist's duty is not to beat this morning's headline in topicality, it is to explore in depth the human condition. In Africa he cannot perform this task unless he has a proper sense of history" ("The Role of the Writer in a New Nation").

Have the class discuss what these statements say about Achebe's view of the role of the writer/storyteller in society. As a final project, ask students to write an essay that analyzes the ways in which Achebe fulfills his role as a writer according to his definition through Things Fall Apart. For additional information, see the essays "Africa and Her Writers" and "The Novelist as Teacher" in Chinua Achebe's Morning Yet on Creation Day: Essays. New York: Doubleday, 1975.

An alternate assignment would be a comparison of Achebe's views on the role of the writer with those of the Nigerian writer Wole Soyinka in his Interview on writing, role of writer, and political activism, available through the EDSITEment-reviewed resource Conversations with History.

Selected EDSITEment Websites 

· African Studies WWW
· K-12 Resources
· What Do We Know About Africa? Curriculum Guide

· Multimedia Archive
· African Continent Map.Gif
· CIA Maps
· Africa.gif
· Nigeria page
· American Collection: An Educator's Site
· Beyond the Core
· Things Fall Apart by Chinua Achebe

· The Academy of American Poets
· The Kipling Organization
· "The White Man's Burden"
(Click 'Some Poems' then 'The White Man's Burden.')

· American Memory Collection
· Map Collections 1500-1999
· Art and Life in Africa Online
· Issues in African History
· Countries' Resources
· Nigeria Information
· People's Resources
· Igbo Information
· Center for the Liberal Arts
· Electronic Text Center
· Heart of Darkness
· Internet Public Library
· Online Literary Criticism Collection
· Chinua Achebe
· Culture and Literature of Africa (Cora Agatucci at Central Oregon Community College)

· Achebe in His Own Words: Quotations, Interviews, Works
· Postimperial and Postcolonial Literature in English (George P.Landow at Brown University): Chinua Achebe

· Sites about Things Fall Apart 

· "An African Voice"
· "Chinua Achebe: The Art of Fiction"
· Conversations with History
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Using this Guide
List of other study guides
More information about Chinua Achebe
More information on Achebe


Read the following poem, which is the source of the title of Achebe's novel:

William Butler Yeats: "The Second Coming" (1921)

Yeats was attracted to the spiritual and occult world and fashioned for himself an elaborate mythology to explain human experience. "The Second Coming," written after the catastrophe of World War I and with communism and fascism rising, is a compelling glimpse of an inhuman world about to be born. Yeats believed that history in part moved in two thousand-year cycles. The Christian era, which followed that of the ancient world, was about to give way to an ominous period represented by the rough, pitiless beast in the poem. 

Turning and turning in the widening gyre (1) 
The falcon cannot hear the falconer;
Things fall apart; the center cannot hold;
Mere anarchy is loosed upon the world,
The blood-dimmed tide is loosed, and everywhere
The ceremony of innocence is drowned;
The best lack all conviction, while the worst
Are full of passionate intensity.

Surely some revelation is at hand;
Surely the Second Coming (2) is at hand;
The Second Coming! Hardly are those words out
When a vast image out of Spiritus Mundi (3)
Troubles my sight: somewhere in sands of the desert
A shape with lion body and the head of a man,
A gaze blank and pitiless as the sun,
Is moving its slow thighs, while all about it
Reel shadows of the indignant desert birds.
The darkness drops again; but now I know
That twenty centuries (4) 
of stony sleep
Were vexed to nightmare by a rocking cradle,
And what rough beast, its hour come round at last
Slouches towards Bethlehem to be born? 

Notes:
(1) Spiral, making the figure of a cone.

(2) Second Coming refers to the promised return of Christ on Doomsday, the end of the world; but in Revelation 13 Doomsday is also marked by the appearance of a monstrous beast. 

(3) Spirit of the World.

(4) 2,000 years; the creature has been held back since the birth of Christ. Yeats imagines that the great heritage of Western European civilization is collapsing, and that the world will be swept by a tide of savagery from the "uncivilized" portions of the globe. As you read this novel, try to understand how Achebe's work is in part an answer to this poem.

General introduction to the novel:

Things Fall Apart, published in 1958, is the seminal African novel in English. Although there were earlier examples, notably by Achebe's fellow Nigerian, Amos Tutuola, none has been so influential, not only on African literature, but on literature around the world. Its most striking feature is to create a complex and sympathetic portrait of a traditional village culture in Africa. Achebe is trying not only to inform the outside world about Ibo cultural traditions, but to remind his own people of their past and to assert that it had contained much of value. All too many Africans in his time were ready to accept the European judgment that Africa had no history or culture worth considering. 

He also fiercely resents the stereotype of Africa as an undifferentiated "primitive" land, the "heart of darkness," as Conrad calls it. Throughout the novel he shows how African cultures vary among themselves and how they change over time. Look for instances of these variations as you read.

As a young boy the "African literature" he was taught consisted entirely of works by Europeans about Africa, such as Conrad's Heart of Darkness and Joyce Cary's Mister Johnson, which portrays a comic African who slavishly adores his white colonist boss, to the point of gladly being shot to death by him. Achebe has said that it was his indignation at this latter novel that inspired the writing of Things Fall Apart. Try to see in what ways his novel answers Cary's. He also wrote a famous attack on the racism of Heart of Darkness which continues to be the subject of heated debate.

The language of the novel is simple but dignified. When the characters speak, they use an elevated diction which is meant to convey the sense of Ibo speech. This choice of language was a brilliant and innovative stroke, given that most earlier writers had relegated African characters to pidgin or inarticulate gibberish. One has the sense of listening to another tongue, one with a rich and valuable tradition.

In this edition, a glossary of Ibo words and phrases is printed at the end of the book. Be sure to consult it whenever you encounter a new Ibo word or phrase.

Chapter One:
Note how Achebe immediately establishes his perspective from inside Umuofia (which is Ibo for "people of the forest") in the first sentence. The wider world consists of the group of nine related villages which comprise Umuofia and certain other villages like Mbaino. What are Okonkwo's main characteristics as he is depicted in the first few chapters? List as many as you can, being as specific as possible. What were the characteristics of his father which affect him so powerfully? 

Kola is a stimulant, comparable to very strong tea or coffee, which is served on most social occasions in this culture. It is also one ingredient after which Coca Cola is named. Note how the ritual for sharing kola is described without being explained. Why do you think Achebe does this? He will continue to introduce Ibo customs in this fashion throughout the novel.

One becomes influential in this culture by earning titles. As with the Potlatch Indians of our region and many other peoples, this is an expensive proposition which involves the dispersing most of one's painfully accumulated wealth. What do you think are the social functions of such a system?

One of the most famous lines in the novel is "proverbs are the palm-oil with which words are eaten." What does this mean? Palm oil is a rich yellow oil pressed from the fruit of certain palm trees and used both for fuel and cooking. Look for other proverbs as you read. Cowry shells threaded on strings were traditionally used as a means of exchange by many African cultures. The villages' distance from the sea makes them sufficiently rare to serve as money. Cowries from as far away as Southeast Asia have been found in sub-Saharan Africa. 

Chapter Two

What effect does night have on the people? What do they fear? How do they deal with their fear of snakes at night? Palm-wine is a naturally fermented product of the palm-wine tree, a sort of natural beer. What is the cause and nature of the conflict with Mbaino? Beginning with this chapter, trace how women are related to the religious beliefs of the people. What is the purpose of the taking of Ikemefuna? Note how Achebe foreshadows the boy's doom even as he introduces him.

In what ways does Okonkwo overcompensate for his father's weaknesses? In what ways is he presented as unusual for his culture? What is his attitude toward women? Why does he dislike his son Nwoye so much?

In this polygamous culture each household is enclosed in a compound. Each wife lives in a hut with her children, and the husband visits each wife in turn, though he has his own hut as well. Children are often cared for more or less communally. What do you think the advantages and disadvantages of this form of social structure are?

What seems to be Achebe's attitude toward this culture so far? Is his depicting it as an ideal one? Can you cite any passages which imply a critical attitude?

Chapter Three
The priestess of Agbala is introduced at the beginning of this chapter. She is a very significant figure in this book. What effect does her status have on your judgment of the roles played by women in the culture? The chi or personal spirit (rather like the daemon of Socrates) is a recurring theme in the book. The term "second burial" is a delayed funeral ceremony given after the family has had time to prepare.

How is awareness of rank observed in the drinking of the palm wine? Note that this chapter contains another proverb about proverbs. How does share-cropping work? What is the relationship of women to agriculture? Note that a customary way of committing suicide in this culture is hanging. How does Okonkwo react to "the worst year in living memory?"

Chapter Four
What are Okonkwo's virtues? What are his faults? What does this proverb mean, "When a man says yes his chi says yes also"? What is Okonkwo's relationship with Ikemefuna like? What is the crime that causes Okonkwo's to be reprimanded? What does it tell you about the values of the culture? Achebe portrays this aspect of traditional Nigerian life in a very different fashion from Buchi Emecheta, who we will read later. What evidence is there in this chapter that customs have changed over time? That customs differ among contemporary cultures? What are the limits of the power of the village rain-maker? Note Nwoye's affection for Ikemefuna. It will be significant later.

Chapter Five
What is Okonkwo's attitude toward feasts? Note that it is women who are chiefly responsible for decorating the houses. In many African cultures they are also the chief domestic architects, and the mud walls are shaped by them into pleasing patterns. Guns were brought into Sub-Saharan Africa early on by Muslim merchants, but would have been fairly unusual. Briefly summarize the story of Ikwefi. What kind of a woman is she? What do you think is the significance of women having to sit with their legs together? 

Chapter Six
This chapter introduces a much-discussed aspect of Ibo belief. As in most pre-modern cultures, the majority of children died in early childhood. If a series of such deaths took place in a family it was believed that the same wicked spirit was being born and dying over and over again, spitefully grieving its parents. They tended to be apprehensive about new children until they seemed to be likely to survive, thus proving themselves not to be feared ogbanje. What roles does Chielo play in the village?

Chapter Seven
How has Nwoye begun to "act like a man"? What values does Okonkwo associate with manliness? How does Nwoye relate to these values? "Foo-foo" is pounded yam, the traditional staple of the Ibo diet. How does the village react to the coming of the locusts? Achebe is doubtless stressing the contrast with other cultures here, familiar to African readers from the Bible, in which locusts are invariably a terrible plague. Why is Okonkwo asked not to take part in the killing of Ikemefuna? Why do you suppose they have decided to kill the boy? Why do you think Achebe does not translate the song that Ikemefuna remembers as he walks along? A matchet is a large knife (Spanish machete). Why does Okonkwo act as he does?

Most traditional cultures have considered twins magical or cursed. Twins are in fact unusually common among the Ibo, and some subgroups value them highly. However, the people of Umuofia do not. Note how the introduction of this bit of knowledge is introduced on the heels of Ikemefuna's death. Nwoye serves as a point of view character to criticize some of the more negative aspects of Umuofia culture. This incident will have a powerful influence on his reaction to changes in the culture later.

Chapter Eight
What is Okonkwo's attitude toward his daughter Ezinma?" Bride-price is the converse of dowry. Common in many African cultures, it involves the bridegroom's family paying substantial wealth in cash or goods for the privilege of marrying a young woman. Do you think such a custom would tend to make women more valuable than a dowry system where the woman's family must offer the gifts to the bridegroom's family? How do you think such a system would affect the women themselves? Note again the emphasis on differing customs, this time as it applies to palm-wine tapping.

Young women were considered marriageable in their mid-teens. Why do you think this attitude arose? It is worth noting that European women commonly married between 15 and 18 in earlier times. There is nothing uniquely African about these attitudes.

Note the continued treatment of the theme of the variability of values. How is the notion of white men first introduced into the story? Why might Africans suppose that they have no toes? What sorts of attitudes are associated with white men in this passage?

Chapter Nine
The story of the mosquito is one of several West African tales which explain why these insects buzz irritatingly in people's ears. Why does Ekwefi prize her daughter Ezinma so highly? In this chapter the notion of the ogbanje is treated at length. What attitudes toward children does it reflect? Note how it balances against the "throwing away" of twins. Does Achebe seem to validate the belief in ogbanje? 

Chapter Ten
The egwugwu ceremony of the Ibo has been much studied. The women clearly know on some level that these mysterious beings are their men folk in disguise, yet they are terrified of them. What do you think their attitude toward the egwugwu is? What seem to be the main functions of the ceremony? How does Evil Forest refute the argument of Uzowulu that he beat his wife because she was unfaithful to him? How are problems like this affected by the fact that whole families are involved in marriage, unlike in American culture where a man and woman may wed quite independently of their families and even against their families' wishes? What are the advantages and disadvantages of each system?

Chapter Eleven
What is the moral of the fable of the tortoise? What values does it reflect? What does the incident involving the priestess of Agbala reflect about the values of the culture?

Chapter Twelve
Notice the traditional attitudes of all small villagers toward large marketplaces like Umuike. How is the importance of family emphasized in the uri ceremony? Notice that the song sung at the end of the chapter is a new one. Achebe often reminds us that this is not a frozen, timeless culture, but a constantly changing one.

Chapter Thirteen
Having shown us an engagement ceremony, Achebe now depicts a funeral. We are being systematically introduced to the major rituals of Ibo life. How does the one-handed egwugwu praise the dead man? Okonkwo has killed people before this. What makes this incident so serious, though it would be treated as a mere accident under our law?

Chapter Fourteen
In Part One we were introduced to an intact and functioning culture. It may have had its faults, and it accommodated deviants like Okonkwo with some difficulty, but it still worked as an organic whole. It is in Part Two that things begin to fall apart. Okonkwo's exile in Mbanta is not only a personal disaster, but it removes him from his home village at a crucial time so that he returns to a changed world which can no longer adapt to him.

What is the significance of comparing Okonkwo to a fish out of water? Note the value placed on premarital chastity in the engagement ceremony. In many African cultures virginity is not an absolute requirement for marriage but it is highly desirable and normally greatly enhances the value of the bride-price that may be paid. Thus families are prone to assert a good deal of authority over their unmarried daughters to prevent early love affairs. How does Okonkwo's lack of understanding of the importance of women reflect on him?

Chapter Fifteen
How does the story of the destruction of Abame summarize the experience of colonization? Movie Indians call a train engine an "iron horse," but the term here refers to a bicycle. Note that although the people of Abame acted rashly, they had a good deal of insight into the significance of the arrival of the whites. Note how the Africans treat the white man's language as mere noise; a mirror of how white colonizers treated African languages. What sorts of stories had Okonkwo heard about white men before? In the final exchange with Okonkwo Obierika is good-naturedly refusing to accept Okonkwo's thanks by joking with him.

Chapter Sixteen
The British followed a policy in their colonizing efforts of designating local "leaders" to administer the lower levels of their empire. In Africa these were known as "warrant chiefs." But the men they chose were often not the real leaders, and the British often assumed the existence of an centralized chieftainship where none existed. Thus the new power structures meshed badly with the old. Similarly the missionaries have designated as their contact man an individual who lacks the status to make him respected by his people.

Why do you think Nwoye has become a Christian? Note how Achebe inverts the traditional dialect humor of Europeans which satirizes the inability of natives to speak proper English by having the missionary mangle Ibo. What is the first act of the missionaries which evokes a positive response in some of the Ibo? Achebe focuses on the doctrine of the Trinity, the notoriously least logical and most paradoxical basic belief in Christianity. How does this belief undermine the missionaries' attempts to discredit the traditional religion? Why does the new religion appeal to Nwoye?

Chapter Seventeen
What mutual misunderstandings are evident in this chapter between the missionaries and the people of the village? How does the granting to the missionaries of a plot in the Evil Forest backfire? What does the metaphor in the next to the last sentence of the chapter mean?

Chapter Eighteen
The outcaste osu are introduced in this chapter. Why do you suppose Achebe has not mentioned them earlier? Their plight was indeed a difficult one, and is treated by Achebe elsewhere. In India the lowest castes were among the first to convert to faiths which challenged traditional Hinduism; and something similar seems to happen here.

Chapter Nineteen
Note how traditional Umuofian custom can welcome back an erring member once he has paid for his crime. In many cultures Okonkwo would be treated as a pariah, but this culture has ways of accommodating such a person without destroying him, and in fact encouraging him to give of his best. What does the final speaker say is the main threat posed by Christianity?

Chapter Twenty
Okonkwo's relationship to the newcomers is exacerbated by the fact that he has a very great deal at stake in maintaining the old ways. All his hopes and dreams are rooted in the continuance of the traditional culture. The fact that he has not been able gradually to accustom himself to the new ways helps to explain his extreme reaction. The missionaries have brought British colonial government with them. Missionaries were often viewed as agents of imperialism. There is a saying common to Native Americans and Africans alike which goes like this: "Before the white man came, we had the land and they had the Bible. Now we have the Bible and they have the land."

What clashes in values are created by the functioning of the British courts? Note the final phrase of Obierika's last speech, alluding to the title of the novel.

Chapter Twenty-One
Why do some of the villagers--even those who are not converts to Christianity--welcome the British? The missionaries try to refute what they consider idolatry with the simplistic argument that the animist gods are only wooden idols; however the villagers are perfectly aware that the idol is not the god in a literal sense, any more than the sculpture of Christ on the cross in a Christian church is God. This sort of oversimplification was a constant theme of Christian arguments against traditional faiths throughout the world as the British assumed that the natives were fools pursuing childish beliefs who needed only a little enlightenment to be converted. Mr. Brown here learns better. It is worth noting that Achebe, like his fellow Nigerian writer Wole Soyinka, was raised a Christian; but both rejected the faith and have preferred to affirm certain aspects of traditional beliefs in their own lives. Note how Akunna shrewdly senses that the head of the Church is in England rather than in heaven. Note the recurrence of the phrase "falling apart" in the last sentence of the chapter."

Chapter Twenty-Two
How is Rev. Smith different from Brown? What is the result of his black and white thinking?

Chapter Twenty-Three
What does the District Commissioner say is the motive of the British in colonizing the Africans?

Chapter Twenty-Four
Once again Okonkwo uses his matchet rashly, bringing disaster on his head. But he could be viewed as a defiant hero defending his people's way of life. What do you think of his act?

Chapter Twenty-Five
Why do you think Okonkwo kills himself? What is your reaction to the final paragraph of the book? Analyze it.

Achebe went on to write two sequels to Things Fall Apart featuring descendants of Okonkwo. In The Arrow of God (1964) he further explores the failure of the British to understand traditional beliefs and values, and in No Longer at Ease (1967) he shows how postcolonial Nigeria became corrupted by a government which was not the organic creation of its people, but an alien structure imposed upon them. He has also published several other novels, a volume of short stories, and many poems and essays, and currently teaches at Bard College in New York. Like many Nigerian authors, he was an exile from his homeland where a military dictatorship was in power until he was able to return for a brief visit in 1998.

