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Course Overview 

 

 Art RA-1 is an introduction to the visual arts for students enrolled in our Prep for Life 

Program at S.H. Calhoun High School. This course, designed for incoming 9th grade students, 

places a strong emphasis on creative growth while providing students with the social and 

emotional experiences to help make a smooth adjustment to high school. This course fits within a 

three year sequence starting at the middle school and ending with Art RA-2 in 10th grade. 

The visual arts is an intellectual and creative discipline with the capacity to 

simultaneously stir the intellect, imagination and spirit. Students in this course will partake in a 

meaningful visual arts education that focuses on discipline training, verbal and visual skill 

acquisition and methods of visual expression. Through the introduction of the Elements of Art 

and Principles of Design, students will engage in various learning opportunities that promote 

creativity, original thinking, perseverance and resourcefulness. While here, students will 

understand the concepts and experience the methods of various media, including graphite, 

colored pencil, marker, watercolor, tempera, Sumi ink, relief printing, foil embossing, collage, 

mix-media and more!  

Perhaps the most important part of this curriculum is not in what students will create 

while producing art,  but how they will feel in the process. This curriculum is designed to 

integrate both product and process. A strong emphasis is placed on positive art character traits, or 

PACT. Focus, respect and cooperation are the three major traits we seek to develop this year. 

The art studio environment, upon which our curriculum is built, is founded in a climate of trust 

and mutual respect. We work to balance conceptual instruction and skill development with 

exploration and cooperative learning. With dignity, we honor the many different learning styles 

and abilities and foster a culture of learning based on a growth, not a fixed, mindset. We 

recognize the potential of all students and seek to preserve the individual’s vision. Through peer 

discussions, teacher mentorship,  and class critiques, we promote habits of reflection, free 

exchange of ideas and informed critical judgement in a safe and respectful environment.   



 
 

Art RA-1 Yearly Outline 

 
Unit 1: Line Exploration (15 days) 

a. What is a line? 
b. Use Line to Express Emotion 
c. Introduction to Watercolor Techniques 
d. Applying Watercolor to Enhance Design 
e. Line Sample Handout 
f. Expressive Line Worksheet 
g. Expressive Line Written Critique 
h. Line Exploration Rubric 

 
Unit 2: Cut-Paper Family Collage (18 days)   

a. What is a shape? 
b. Shape Sample Handout 
c. Creation of Family Matrix Chart 
d. Family Matrix Chart Worksheet 
e. Paper Selection and Cutting Demonstration 
f. Affixing Shapes to Complete Collage 
g. Cut-Paper Family Collage Rubric 

 
Unit 3: Sun Prints (14 days) 

a. Introduction to Sun Prints 
b. Scavenger Hunt Leaf Collection: In-School Field Trip 
c. Creation of Sun Prints: Collaborative Learning Experience 
d. Leaf Rubbings with Watercolor Resist (Extension Project) 
e. Sun-Print: Group Self Evaluation Checklist 

 
Unit 4: Linear Perspective (14 days) 

a. Introduction to Linear Perspective 
b. Connect the Dots and Introduction to One Point Perspective 
c. Name in One Point Perspective 
d. Render Light and Shadow in Color Pencil 
e. Name in One Point Perspective Rubric 

 
Unit 5: Color Theory (12 days) 

a.  Introduction to Color Theory 
b. Creation of 12 Step Color Wheel Template 
c. Demonstration of Color Wheel Painting Approach 
d. Demonstration of Intermediate Color Mixing 



 
 

e. Color Theory Exercise 
f. Color Wheel Peer Evaluation 

 
Unit 6: Hard-Edge Painting (20 days) 

a.  Introduction to Atmospheric Perspective 
b. Create and Store Pre-Mixed Paint 
c. 8-Step Monochromatic Paint Scales 
d. Application of Pre-Mixed Colors 
e. Hard-Edge Painting Peer Evaluation 
f. Hard-Edge Painting Rubric 

 
Unit 7: Pointillism (20 days) 

a. Introduction to Pointillism 
b. Optical Blending 
c. Applying Watercolor Washes 
d. Pointillism on Washes 
e. Pointillism Rubric 

 
Unit 8: Japanese Haiku Painting (30 days) 

a. Sumi-E Brush Painting 
b. Create “Blow Trees” with Sumi Ink 
c. Trace Haiku onto Final Project 
d. Create Name in Kanji Characters 
e. Haiku Self Evaluation 

 
Unit 9: Foil Embossing (10 days) 

a. Create Non-Objective Line Design 
b. Prepare Surface for Embossing 
c. Adhere Foil to Design and Add Color 
d. Foil Embossing Rubric 

 
Unit 10: Relief Printing (20 days) 

a. Introduction to Printmaking 
b. Printing Process: How to Pull a Print 
c. Printing Process: How to Create a Ghost Print 
d. How to Sign Finished Edition 
e. Printmaking Requirements 
f. Relief Printing Rubric 

 
 



 
 

Unit 11: Mixed-Media Self Portrait (16 days) 
a. Alter Portraits Using Prisma App 
b. Create Background for Collage 
c. Adhere Images to Background 
d. Computer Instructions 
e. Written Reflection 

 
Unit 12: Formal Portraiture (10 days) 

a. Introduction to Human Skull 
b. Map of Human Head and Placement of Features 
c. Demonstrate How to Draw the Eyes 
d. Portraiture Critique 
e. Formal Portraiture Rubric 

 
 
 
 
 
 
  



 
 

Name: ___________________________ 

Art RA‐1 

Instructor: Mrs. Scott 

 Quarterly Rubric  
 

Art RA‐1 is an introduction to the visual arts. In this course we focus on the development of specific art 

performance criteria. In addition to the creation of art, a strong emphasis is put on positive art character 

traits (PACT) appropriate for this foundation level course. Students are assessed on 5 main areas of 

performance.   

 

Criteria   Grade Comments

FOCUS: Student shows focus and interest during teacher 
demonstrations. Also, while working, student stays on task 
and uses class time appropriately. 
 

 
 

 

RESPECT: Student exhibits respect for teacher and 
others. Student is quiet, exhibits self‐control and is aware 
while others are speaking. Also, student exhibits appropriate 
behavior and respects the studio environment.  

   

COOPERATION: Student works cooperatively for the 
common benefit of the studio environment. Student assists 
others when appropriate and participates when asked. 
 

   

SET‐UP/CLEAN‐UP: Student partakes in his/her 
individual responsibility in the studio. Student actively 
participates in set‐up/clean‐up on a daily basis.  
 

   

EFFORT: Student puts forth his/her most genuine effort. 

Student shows motivation to achieve and will ask for 
assistance when needed.  
 

   

                                                              FINAL    
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Unit: Line Exploration 

Days: 15 

 

Overview: 

Students will learn to identify the various ways in which line can be used in a work of art. They 

will be introduced to the endless variety of line as it relates to direction, type, thickness, length, 

character, weight, use, and expression. Students will draw upon master artists’ approach to line 

as it relates to art (Wassily Kandinsky, Joan Miro, Jackson Pollock).  Students will be able to use 

adjectives to describe the quality of a line and ultimately create a line design based on an 

emotion that will be enhanced with color.  

 

Suggested Lessons: 

1. What is a Line? Smartboard Interactive Activity (1 day) 

2. Use Line to Express Emotion (2 days) 

3. Selecting Line Design to Enhance (1 day) 

4. Enlarging Line Design (2 days) 

5. Introduction to Watercolor Techniques (3 days) 

6. Applying Watercolor to Enhance Design (5 days) 

7. Class Critique (1 day) 

 

 

 

 

 

 

  



 
 

Unit: Line Exploration 

Lesson: What is a Line? 

Days: 1 

 

Goals:  

To work as a class to create a definition for line. To demonstrate line variation using individual 

dry erase boards while responding to specific commands. To compare and contrast how line is 

used in non-objective art (Wassily Kandinsky and Jackson Pollock).  Furthermore, to use 

adjectives to describe the quality of a line while attempting to create a visual description as well.  

 

Learning Objectives: Students will be able to… 

● Define what a line is (either visually or verbally) 

● Demonstrate line variation such as direction (vertical, horizontal, diagonal, parallel, 

perpendicular), type (short, long, thick, thin, tapered, curved, wavy, angular, rough), uses 

(shapes, textures, value, symbols, objects), line organization (rows, stacks, clusters, 

radiating, overlapping) and expression (nervous, sad, happy, graceful, angry, etc.) 

● Identify differences in line use by comparing 2 works of art: 

1. Wassily Kandinsky, Composition VIII, 1923 (oil on canvas) 

2. Jackson Pollock, Autumn Rhythm, 1950 (enamel on canvas) 

 

Motivation: What is a line? Try to describe it in your own words. Can you use the marker and 

dry erase board to describe what a line looks like? I would like everyone to draw a line on your 

boards. Now show one another your line (take opportunity to highlight differences, similarities, 

etc.). As a class, let’s come up with a written definition of a line. Let’s write it on the 

SmartBoard! The varieties of line are endless. Let’s see how much we can explore about line, the 

very first and very essential Element of Art.   

 

Materials: 

● SmartBoard 

● 9” x 12” dry erase boards/markers/erasers 

 



 
 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Students will respond to different drawing challenges to explore line in terms of 

direction, type, use, organization, and expression. They will work independently on 

individual dry erase boards. Teacher will supplement learning by demonstrating on the 

SmartBoard.  

3. Students will compare and contrast 2 paintings (listed above). They will recall what 

they’ve learned about line direction, type, use, organization and expression. 

 

Anticipated Differentiation: 

It is common for students to have difficulty verbalizing what is perhaps easier to draw. However, 

by naming what they will be doing, for instance, drawing an angular line, the anticipated learning 

outcome is that students will strengthen content knowledge both visually and verbally.   

 

Closure/Assessment: 

At the end of this lesson students will have gained a deeper understanding for what appears to be 

a simple thing, LINE! However, upon exploration, students will exhibit what they understand 

about this essential element of art. Formative assessment strategies apply and growth mindset is 

encouraged as students enrich vocabulary and drawing skills. A description of following lesson 

will take place as teacher asks students to think about how a line can express an emotion. For 

example, can a line be nervous?   



 
 



 
 

Unit: Line Exploration 

Lesson: Use Line to Express Emotion 

Days: 2 

 

Goal:  

To understand and use line expressively to develop a series of non-objective line drawings. 

  

Learning Objectives: Students will be able to… 

● Recall previous lesson to apply techniques for creating lines  

● Use line expressively to develop 8 small, non-objective drawings that communicate 

opposite emotions 

● Gain proficiency in use of graphite to modulate value, line weight and contrast 

● Focus on problem-solving to stretch the potential of line to express emotion 

● Use imagination to assist in problem-solving 

● Differentiate between objective and non-objective art   

● Apply line variation such as direction (vertical, horizontal, diagonal, parallel, 

perpendicular), type (short, long, thick, thin, tapered, curved, wavy, angular, rough), line 

organization (rows, stacks, clusters, radiating, overlapping) 

 

Motivation: Can anyone recall the definition we created for the word line? Now that you have 

become so familiar with this very important Element of Art, can you use only lines to express an 

emotion? Can a student come to the Smartboard and create a line drawing that expresses joy? 

Did you use symbols (hearts, smiley faces, flowers)? If so, try again using only lines (non-

objective). What direction do the lines go? Are they dark, light, straight, curvy? What is the 

opposite of joy? Who would like to create a line drawing that expresses anger? What types of 

lines might you use? Remember, it’s ok if you have a different opinion about what you see or 

feel. Everyone is an individual. We all express our ideas differently!  

Materials: 

● SmartBoard, 9” x 12” dry erase boards/markers/erasers 

● Expressive Line Worksheet (4 pairs of opposite words) 

● Graphite pencils, erasers, sharpeners, trace paper  



 
 

 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Teacher demonstration of graphite to modulate value, line weight and contrast 

3. Students will return to seats and work independently on expressive line worksheet 

4. Teacher will use trace paper to assist those in need to offer a “prompt” to encourage 

problem-solving 

5. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

It is likely that students will have trouble making the leap from objective or representational to 

non-objective. They will rely on learned responses such as symbols and objects. Some students 

may show resistance to the process of working non-objectively therefore “prompts” might be 

useful to offer students direction and open their minds to think imaginatively. It is highly 

suggested that teachers use trace or scrap when helping a student through a problem. Giving 

them assistance while encouraging ownership. 

     

Closure/Assessment: 

At the end of this lesson students will have gained a deeper understanding of the use of line to 

express emotion. Teacher should look for variety in their work and encourage self-reflection. 

Students will be assessed on their willingness to try, not on the outcome of their effort.   A 

description of following lesson will take place as teacher showcases a few students’ work that 

reflects genuine effort. Following lesson will involve decision making and line design 

enhancements.  

 

 

 

 

 

 

 



 
 

Name: ___________________________ 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

   
 
 
 
 
 
 
 
 
 
 
 
 

     HAPPINESS             STRENGTH               ANGER                  CHAOS 
                     
                                                                             

 
 
 
 
 
 
 
 
 
 
 
 
 

   

          SADNESS          WEAKNESS                   JOY                    ORDER 
 
                                                                                                                  
 
 
 

 

 

 



 
 

Unit: Line Exploration 

Lesson: Introduction to Watercolor Techniques 

Days: 3 

 

Goal:  

To gain technical proficiency in using a variety of watercolor painting techniques. Ultimately, 

students will apply watercolor to enhance their expressive line drawings.  

  

Learning Objectives: Students will be able to… 

● Experiment with various watercolor techniques: 

1. Wash 

2. Graded wash 

3. Wet on wet 

4. Pooling 

5. Splatter and splatter on wet wash 

6. Wet on dry (patterns, channels) 

7. Dry brush texture 

8. Glazing 

9. Lifting off (crumpled paper towel or rubbing alcohol) 

10. Desaturation using coarse salt crystals 

11. Masking 

12. Sgraffito 

● Demonstrate ability to verbally communicate what they understand about watercolor 

painting techniques   

● Utilize the unique qualities of this medium to push the boundaries of their imagination 

● Demonstrate ability to express informed judgement with regard to which techniques they 

will be using to enhance their line designs  

 

Motivation: Now that our expressive line designs are complete, which Element of Art could be 

added to make them even more expressive? Yes, that’s right, COLOR! Color has the ability to 

create a mood or make us feel a certain way when we look at a work of art. The best way to add 



 
 

color on top of our line drawings without blocking them would be to use a transparent medium. 

What does transparent mean? What does opaque mean? Let’s explore 12 exciting ways to use 

watercolor paint. This process is designed for you to explore and have fun with this very 

versatile paint. 

 

Materials: 

● SmartBoard, color wheel, teacher visuals 

● Watercolor paint, watercolor paper, water cups, paper towels 

● 3 types of brushes: loading or mop brush, medium point, detail  

● Coarse salt crystals, masking tape, metal pointed stylus 

● Rubbing alcohol, q-tips 

● Graphite pencils, erasers 

  

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Teacher demonstration of proper paint station set up 

3. Teacher demonstration of watercolor techniques. It is highly recommended that only a 

few techniques are taught each day. All 12 would be overwhelming and unattainable.  

4. Taking turns at the sink, students will gather the necessary items to set up their painting 

station. Once achieved, students will work independently on the techniques introduced. 

They will also write the name of the technique directly next to it in pencil.  

5. Teacher will circulate around the room to facilitate in the learning process. 

6. When clean up is called, students will do the following: 

● Stop completely, put brushes down, look at teacher 

● Leave watercolor explorations on tables to dry 

● Carefully hold paint level and return to designated area, keep sets open to dry 

● Bring cups and brushes to sink, rinse and store in designated areas 

● Return to seats and use paper towels to spot clean area. Throw out paper towels 

● Return to seats and prepare for closure 

7. Brief closure to synthesize learning 

 



 
 

Anticipated Differentiation: 

This lesson involves many moving parts. There is a lot of information to absorb during the 

demonstration and it is likely that students will forget how to recreate the different techniques. 

Teacher visuals will be left on each table for students to refer to. Also, if needed, techniques will 

be written in pencil on the watercolor paper beforehand. To avoid potential spills, students are 

spaced out around the room so there is no crowding. Plus, each student will have their own 

station set-up to avoid reaching and sharing across the tables. There may be students who have 

difficulty with coordination, in these cases, teacher or paras should assist in carrying any water 

and paint across the classroom.  

     

Closure/Assessment: 

At the end of this lesson students will have begun to acquire watercolor painting techniques and 

proper classroom procedures for painting. This first day sets the tone for what is expected from 

each student. Teacher should look for focused attention during demonstrations and knowledge of 

painting procedures. A description of following lesson will take place as teacher showcases a 

few students’ work that reflects genuine effort. Following lesson will involve demonstration of a 

few more watercolor techniques. Students will be expected to remember some of today’s 

classroom procedures in terms of set-up and clean-up.  

 

Unit: Line Exploration 

Lesson: Applying Watercolor to Enhance Design 

Days: 5 

 

Goal:  

To apply technical proficiency in using a variety of watercolor painting techniques to enhance 

expressive line drawings.  

  

Learning Objectives: Students will be able to… 

● Demonstrate ability to express informed judgement with regard to which techniques they 

will be using to enhance their line designs. Students will decide from the following list of 

watercolor techniques they’ve experimented with: 



 
 

1. Wash 

2. Graded wash 

3. Wet on wet 

4. Pooling 

5. Splatter and splatter on wet wash 

6. Wet on dry (patterns, channels) 

7. Dry brush texture 

8. Glazing 

9. Lifting off (crumpled paper towel or rubbing alcohol) 

10. Desaturation using coarse salt crystals 

11. Masking 

12. Sgraffito 

● Demonstrate ability to verbally communicate what they understand about watercolor 

painting techniques. Make associations to the mood and expression of the emotion of 

their line designs   

● Utilize the unique qualities of this medium to push the boundaries of their imagination 

and heighten the impact of their expressive line designs 

 

Motivation: We’ve spent the last few days exploring the many different uses of watercolor paint. 

It’s now time to add that impact to your line designs. But how do we begin? Let’s look at 

“John’s” line design. John, what is the emotion you expressed in line? What colors could you see 

adding to this piece. Warms, cools, a mixture? From the techniques you learned during our 

watercolor exploration days, are there any that you loved doing? Class, can you offer John some 

suggestions? Let’s turn to the SmartBoard for a quick look at previous examples of student 

projects. This will help us to form opinions about what we like and what would work best for 

each of our designs. 

     

Materials: 

● SmartBoard, color wheel, teacher visuals 

● Watercolor paint, completed watercolor explorations, water cups, paper towels 

● 3 types of brushes: loading or mop brush, medium point, detail  



 
 

● Coarse salt crystals, masking tape, metal pointed stylus 

● Rubbing alcohol, q-tips 

 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Students will take time to reflect on the information from the motivation. They will refer 

to their watercolor explorations for inspiration before beginning to paint 

3. Students engage in paint station set up 

4. Taking turns at the sink, students will gather the necessary items to set up their painting 

station. Once achieved, students will work independently on their line design paintings 

5. Teacher will circulate around the room to facilitate in the learning process. 

6. When clean up is called, students will do the following: 

● Stop completely, put brushes down, look at teacher 

● Leave watercolor paintings on tables to dry (so they do not run) 

● Carefully hold paint level and return to designated area, keep sets open to dry 

● Bring cups and brushes to sink, rinse and store in designated areas 

● Return to seats and use paper towels to spot clean area. Throw out paper towels 

● Return to seats and prepare for closure 

7. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

It is common for students to feel apprehensive about starting the final project. A way to ease 

them in would be to photocopy their line designs and have them experiment for a period. This 

process can often ease anxiety and encourage artistic decision making. For students who exhibit 

difficulty with impulse control, this method might also encourage them to slow down and reflect 

before jumping in! Again, with regard to set-up and clean-up, there may be students who have 

difficulty with coordination, in these cases, teacher or paras should assist in carrying any water 

and paint across the classroom.  

     

 

 



 
 

Closure/Assessment: 

This lesson could span up to 5 days. In that time, there will be multiple question and answer 

opportunities to assess the progress of students. Students will also be made aware of the criteria 

they will have to meet for this project. That will be discussed in the following lesson. Teacher 

will rely on both formative and formal assessment procedures as this is a major project. Teacher 

should look for focused attention during demonstrations, knowledge of painting procedures and 

willingness to explore the potential of such a versatile medium as watercolor paint. 
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Name: __________________________ 

 

Watercolor Painting Critique 

 

1. What was the original word (emotion) you used to create the line drawing 

in your painting?  

 

2. Does your painting reflect a new word now? If so, what is it? 

 

 

3. What did you enjoy most about this project? 

 

 

 

 

 

4. Do you like the results of your work? Please explain in detail. 

 

 

 

Please choose another student’s work to write about. Describe the colors, design, 

emotion, and techniques they used. Please use constructive words to describe the 

student’s work. You may use the back of the paper if you need to.  

  



 
 

Line Exploration Rubric        
 Student:______________________ 
 
 

Criteria 4 3 2 1 

Line Types The student made proper use 
of a variety of line types and 
was able to verbally 
communicate which lines 
they were employing in their 
work 

The student 
made proper use 
of a variety of 
line types but 
showed some 
difficulty 
verbally 
describing them 

The student 
used a few of 
the line types 
and was able to 
verbally identify 
a few line types 

The student 
used one or two 
line types but  
was unable to 
verbally 
describe them 

Expressive 
Line 

The student was able to use 
line to express emotion using 
a non-objective approach  

The student was 
able to use line 
to express 
emotion but 
relied on objects 
or symbols 
occasionally 

The student had 
difficulty using 
line to express 
emotion but was 
able to with 
significant 
assistance 

The student was 
unable to use 
line to express 
emotion 

Expressive 
Color  

The student used 4 or more 
watercolor paint techniques 
in an expressive way to 
enhance the line drawing 

The student 
used 3 or more 
watercolor paint 
techniques in an 
expressive way 
to enhance the 
line drawing 

The student 
used 2 or more 
watercolor paint 
techniques in an 
expressive way 
to enhance the 
line drawing 

The student 
used 1 
watercolor paint 
technique in an 
expressive way 
to enhance the 
line drawing 

PACT The student adhered to the 
Positive Art Character Traits  
(Focus, Respect and 
Cooperation) throughout the 
unit 

The student 
adhered to the 
Positive Art 
Character Traits 
most of the time 

The student 
adhered to the 
Positive Art 
Character Traits  
only when 
prompted to do 
so 

The student did 
not adhered to 
the Positive Art 
Character Traits 
 

 

Teacher Comments: 
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Unit: Cut-Paper Family Collage 

Days: 18 

 

Overview: 

Students will learn to identify geometric and organic shapes, positive and negative shapes, 

abstract and outlined shapes. Through the creation of a cut-paper collage, students will explore 

different sizes, categories, edge definition, and arrangement of shapes. Students will be 

introduced to cut-paper collages created by Henri Matisse. Ultimately, students will employ 

Principles of Design to create a collage whereby the types, colors and organization of shapes 

reflects the dynamics of their family.   

 

Suggested Lessons: 

1. What is a Shape? Smartboard Interactive Activity (1 day) 

2. Movie: Henri Matisse A Cut Above the Rest (2013-14) by Paul Romanowski 

Symbolic Color Matching Game Follow-Up (1 day) 

3. Introduction to Properties of Color (hue, value and intensity)  (1 day) 

4. Creation of Family Matrix Chart (3 days) 

5. Paper Selection and Cutting Demonstration (4 days) 

6. Introduction to Design Types (vertical/horizontal, radial and angular) (1 day) 

7. Synthesis of Shape and Design: Arrangement of Cut-Paper Shapes (3 days) 

8. Affixing Shapes to Complete Collage (3 days) 

9. Class Critique (1 day) 

 

 

 

 

 

 

  



 
 

Unit: Cut-Paper Family Collage 

Lesson: What is a Shape? 

Days: 1 

 

Goal:  

To work as a class to create a definition for shape. To explore the various categories and types of 

shapes while expanding content knowledge of how line is different than shape. 

 

Learning Objectives: Students will be able to… 

● Define what a shape is (either visually or verbally) 

● Learn to identify geometric and organic shapes, positive and negative shapes, abstract 

shapes 

● Participate in a class activity using dry erase boards while responding to specific 

commands 

● Gain proficiency in visual language to describe differences between shapes 

● Identify how shape is used in the cut-paper collages of Henri Matisse 

 

Motivation: What is a shape? Try to describe it in your own words. Can you use the marker and 

dry erase board to describe what a shape looks like? I would like everyone to draw a shape on 

your boards. Now show one another your shape (take opportunity to highlight differences, 

similarities, etc.). As a class, let’s come up with a written definition of a shape. Let’s write it on 

the SmartBoard! How is a shape different from a line? Let’s see how much we can explore about 

the world of shapes, this very essential Element of Art.   

 

Materials: 

● SmartBoard, 9” x 12” dry erase boards/markers/erasers 

● Visual examples of Henri Matisse’s cut-outs: 

1. Beasts of the Sea, 1950, paper collage on canvas 

2. Vegetables, 1952, lithograph 

Procedure: 

1. Teacher facilitated motivation (see above) 



 
 

2. Students will respond to different drawing challenges to explore shape in terms of 

categories (geometric or organic/amorphous), characteristics (solid, hollow, outlined, big, 

small, rough, smooth), sides (straight, curved, combination of both), uses (symbols, 

designs, patterns), and making shapes into something (rows, stacks, bunches, shapes 

inside shapes, dissect shapes and relocate parts, connected shapes, overlapping and 

interlocking shapes). 

3. Students will analyze 2 cut-outs by artist Henri Matisse. They will strengthen working 

memory through identification of shape types that are found in his work 

4. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

This is the second time students will have a chance to use the dry erase boards in a 

question/answer format. It cannot be assumed that students will be able to react in a timely 

fashion. However, the teacher will supplement learning by recreating answers on the 

Smartboard. Where students are unable to participate, they can rely on teacher visuals to deepen 

understanding. They will then have the opportunity to try it independently on their dry erase 

boards.  

 

Closure/Assessment: 

At the end of this lesson students will have gained a deeper understanding of the many ways in 

which shapes are created. Introductory lessons generally involve a lot of learning. By asking for 

timed responses, some students may feel unease. It is important to let them know that they are 

assessed on their willingness to try, not on the outcome of their effort. A description of following 

lesson will take place. We will be watching Part I of a documentary about Henri Matisse called, 

“A Cut Above” to introduce students to Matisse’s cut-paper collage process. Followed by a 

symbolic color matching game.    



 
 



 
 

Unit: Cut-Paper Family Collage 

Lesson: Creation of Family Matrix Chart 

Days: 3 

 

Goal:  

To complete a family chart by filling in the elements of art that reflect each member’s 

personality traits.  

 

Learning Objectives: Students will be able to… 

● Attach personality traits such as friendly, strict, loving, creative, athletic, etc, to each 

family member including self 

● Assign a shape, color, value, intensity and written personality traits to each member of 

family including self 

● Differentiate shape in terms of geometric and organic/amorphous  

● Gain deeper understanding of properties of color; hue, value and intensity 

● Differentiate value in terms of light, medium and dark as it relates to color 

● Differentiate intensity in terms of bright and dull as it relates to color 

● Gain proficiency in visual language to describe differences between shapes 

● Think in abstract manner to correlate shapes, etc. to specific family members 

 

Motivation: Upon learning about Henri Matisse’s life and decision to focus on cut-paper collage 

in his later years, can anyone remember the factors that lead him to this decision? How, as a bed 

ridden, recovering patient, was he able to continue his artmaking process? How did the public 

react to his cut-paper collages at first? How do they feel about them now? Was he able to 

successfully create a story through shape, color, and placement? That will be our challenge! We 

will create a cut-paper collage to represent our family. In the spirit of Henri Matisse, we will 

arrange both geometric and amorphous shapes, beautiful and varied colors into compositions that 

tell our family story.  

 

Materials: 

● SmartBoard, color wheel 



 
 

● Teacher designed display of hue, value and intensity in terms of color 

● Graphite pencils and erasers, color pencils, sharpeners 

● Visual examples of Henri Matisse’s cut-outs: 

1. Beasts of the Sea, 1950, paper collage on canvas 

2. Vegetables, 1952, lithograph 

 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Teacher recap of talking points referring to Matisse’s cut-paper collages 

3. Teacher demonstration of completion of Family Matrix Chart. Use nuclear family as 

example. 

4. Demonstrate exactly how to approach each portion of chart. Work from left to right and 

complete each family member before moving on to next 

5. Students will return to seats and work independently for the remaining class period  

6. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

Some students might have difficulty thinking about a person in terms of shape or color. For these 

students it might be necessary to have them think in a more concrete manner. For instance, what 

is your mom’s favorite color? Does she wear patterned clothes or buy things with patterns or 

shapes on them? If so, are they geometric or organic (like a flower)? It may also be helpful to 

send the chart home with the students (with a description of the assignment) so parents and 

siblings can assist.   

 

Closure/Assessment: 

This lesson spans 3 class periods and may become easier as we go. Many questions will arise as 

students problem-solve. Again, introductory lessons generally involve a lot of learning. Time for 

processing and synthesizing must be given. Formal assessment will involve completion of chart, 

willingness to think in abstract ways and knowledge of shape and color. A description of 

following lesson will take place. Teacher will highlight a few students’ work.  
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Unit: Cut-Paper Family Collage 

Lesson: Paper Selection and Cutting Demonstration  

Days: 4 

 

Goal:  

Using completed Family Matrix Chart, students will select colored paper to correspond to family 

members. They will cut the shapes they created to reflect each member.  

 

Learning Objectives: Students will be able to… 

● Exhibit focused attention during teacher demonstration 

● Differentiate between different values and intensity while making paper selections 

● Gain proficiency in drawing shapes with pencil that match the shape on chart 

● Gain proficient cutting skills (ability to cut curved and straight edges) 

● Understand positive and negative shape 

● Understand the Principles of Design (repetition and variation) 

● Understand concepts of proportion 

 

Motivation: Now that our family Matrix Chart is complete, it’s time to select papers and cut 

shapes to represent each member. The papers are all lined up in boxes. What do you notice about 

the blue box I have right here? Yes, there are many different types of blues. Who would like to 

come to the box and select 2 blues that are different in value? That’s correct! One is lighter and 

the other much darker. But look at these 2 light blues. Does one seem brighter, louder or more 

INTENSE? Now look on your charts. Who has assigned a light blue to a family member or self? 

Have you also assigned high intensity to that same person? Probably because they are loud, or 

have a strong personality trait, right? So this would be the perfect color paper to represent that 

person. Now onto cutting. We will draw the shape first (demonstrate) then cut it second 

(demonstrate). Enter into the shape from one side. Carefully cut along the line you’ve drawn and 

end at the place you entered. Remove the shape from its surrounding paper. Look, now we have 

2 shapes. A positive shape (the one you cut) and a negative shape (the shape leftover). We are 

going to keep both pieces. We may use them both. Let’s refer to this concept as repetition and 

variation (repeat and vary).   



 
 

 

Materials: 

● color wheel 

● Box tops filled with colored paper 

● Graphite pencils, erasers, scissors 

● Manilla folders with pockets 

  

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Demonstration of drawing and cutting shapes from color paper (see above) 

3. Students will come up to color paper boxes with their charts. They will select paper to 

represent each person on chart. 

4. Students will return to seats and work independently  

5. Teacher will stop students. Show them how to store cut shapes (both positive and 

negative) in the pocket folder and hold onto the leftover paper if they want to cut 

multiples 

6. All folders and supplies will be returned and small scraps recycled     

7. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

Careful cutting can pose challenges for many students. Especially because it is encouraged that 

students have the positive and negative shape to work with. In these cases, a teacher or para 

might need to assist with hand-on approach. Or, students can try cutting the positive and negative 

shapes separately.     

 

 

Closure/Assessment: 

This lesson requires a great deal of executive functioning, especially in terms of organizing, 

planning and prioritizing. Teacher should make sure students are exhibiting focused attention 

during demonstrations. Strategic questioning strategies (why and how) engage students and keep 

them on task. Teacher will close by asking students questions relating to positive and negative 



 
 

shapes, repetition and variation, and proportion. A description of following lesson will take 

place.  

  



 
 

Unit: Cut-Paper Family Collage 

Lesson: Affixing Shapes to Complete Collage  

Days: 3 

 

Goal:  

Students will affix shapes to complete their cut-paper family collage. 

 

Learning Objectives: Students will be able to… 

● Exhibit focused attention during teacher demonstration 

● Employ multi-step process to adhere shapes to paper  

● Gain proficiency and strengthen craftsmanship skills 

● Rely on compare and contrast strategies to recreate and adhere shapes based on 

previously completed composition 

● Understand the concepts of overlapping and interlocking shapes 

● Understand the Principles of Design (repetition and variation) 

● Understand concepts of proportion 

 

Motivation: These next few days will be very exciting. You will finally glue all of you shapes 

onto your background, uniting all of your family members and completing your cut-paper 

collage. But now is not the time to rush. There is no prize for finishing first! As we glue, we will 

try to establish good habits and strong craftsmanship. The creative part is all done. We’ve cut, 

arranged, and photographed your collages. Why do you think I photographed them yesterday? 

Yes, correct! Because we have overlapping and interlocking shapes and once you remove them 

to apply glue to the back, it will be difficult to remember the order and placement. So we will 

recreate the collage by checking the photograph.   

 

Materials: 

● Graphite pencils, erasers, glue sticks 

● Trace paper 

● Baby wipes 

● Pre-arranged collage along with corresponding photograph 



 
 

  

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Demonstration of gluing process: 

  1. Remove the shape or overlapping shapes from the collage 

  2. Turn upside down and place on trace paper 

  3. Glide glue stick across shape being careful not to tear it  

4. Refer to your photograph and glue in order (shape on bottom first, then 

shape(s) on top second) 

5. Use wipes to clean hands in between if necessary 

6.Take clean piece of trace and lay on top of glued shapes 

7. Smooth and press down using palm and fingertips  

8. Repeat process until all shapes are glued down  

3. Leave any unglued pieces just where they are. Place photograph on top and cover with 

cover sheet     

4. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

Executive functioning skills are necessary to successfully complete this assignment. Some 

students may have great difficulty with the order and placement even though they have a 

photograph to refer to. For these students, numbering the shapes on the photo and the back of the 

cut paper shapes will help with sequence and order. Also, those students who have a strong 

aversion to glue may require assistance from teacher, peer or para.     

 

Closure/Assessment: 

As stated above, this lesson requires a great deal of executive functioning. Teacher should check 

that students take their time, work methodically and use the glue technique explained above. 

Formative and formal assessment will take place. A class critique will follow when all students 

have completed gluing their collages. 
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Cut-Paper Family Collage Rubric            
 Student:______________________ 
 
 

Circle the number that 
best shows how well you 
feel you did for each 
criterion 

 
 Exemplary 

  
   Excellent 

 
     Good 

 
   Average 

 
Needs 

Improvement 

 
Rate  

Yourself 

 
Teacher’s  

Rating 

Family Chart: 
Were you  able to assign 
shape, color, value, 
intensity to each family 
member including self? 

 
5 

 
4 

 
3 

 
2 

 
1 

  

Cutting Shapes: 
Did you employ the 
principles of repetition 
and variation to carefully 
draw and cut shapes from 
the color paper? 

 
5 

 
4 

 
3 

 
2 

 
1 

  

Composition: 
Were you able to arrange 
the shapes in an 
interesting design? 

 
5 

 
4 

 
3 

 
2 

 
1 

  

Craftsmanship: 
Did you adhere the 
collage shapes carefully 
and in the proper order? 

 
5 

 
4 

 
3 

 
2 

 
1 

  

Work Habits: 
Were you consistently 
working throughout the 
entire time? 

 
5 

 
4 

 
3 

 
2 

 
1 

  

Grade:      Your  
Total 

Teacher 
Total 
 

 
Student Reflection: 
 
 
Teacher Comments: 
 
 
 
 
 
 



 
 

 

Unit 3: Sun Prrints 

 
 

 



 
 

Student example of Sunprint (photocopied and mounted) 
Unit: Sun Prints 

Days: 14 

 

Overview: 

Students will continue their exploration of shape as it relates to organic shapes found in nature. 

The life and work of Anna Atkins (English botanist and photographer, 1799-1871) will serve as 

inspiration to peak student interest of how art is influenced by science and science influenced by 

art. Students will identify different leaf species/classifications and participate in an in-school 

Scavenger Hunt to collect various types of leaves to be used in their sun print images. Working 

collaboratively in small groups, students will employ scientific methods of timing, sun exposure 

and print processing. In addition, students will be able to delineate between positive and negative 

shape as the blue and white sun-sensitive paper reacts to the cold water stop bath.   

 

Suggested Lessons: 

1. Intro to Sun Prints: Powerpoint Presentation of the work of Anna Atkins (1 day) 

2. Leaf Identification Exercise (1 day) 

3. Scavenger Hunt Leaf Collection: In-School Field Trip (1 day) 

4. Pre-Arrangement of Leaf Compositions based on Principles of Design (3 days) 

5. Creation of Sun Prints: Collaborative Learning Experience (3 days) 

6. Class Critique (1 day) 

7. Extension Project: Leaf Rubbings with Watercolor Resist (4 days)   



 
 

Unit: Sun Prints 

Lesson: Introduction to Sun Prints 

Days: 1 

 

Goal:  

Students will continue their exploration of shape as it relates to organic shapes found in nature. 

The life and work of Anna Atkins will serve as inspiration to peak student interest of how art is 

influenced by science and science influenced by art.  

 

Learning Objectives: Students will be able to… 

● Identify ways in which Anna Atkins’ work has contributed to art and science 

● Explain how a cyanotype is made  

● Infer/make conclusions as to why Atkins made cyanotypes of organic plant life  

● Understand shapes in nature vs. man-made shapes 

● Reinforce understanding of positive and negative shapes 

● Participate in a class activity involving observational drawing 

 

Motivation: Students will begin with a “do now” assignment that asks them to circle only the 

objects found in nature. Brief follow up. Next, teacher will lead into the Sun Print project by 

showing YouTube clip Anna Atkins the World’s First Photo Book-Objectivity #5. Why would a 

book like this be worth over 1.3 million dollars? Why is it so valuable? Why do you think 

Atkins’ cyanotype process was helpful? How did Anna Atkins’ process change how botonists 

made records of nature?  

  

Materials: 

● SmartBoard, youtube clip Anna Atkins the World’s First Photo Book-Objectivity #5 

● “Do now” worksheet 

● Pencils, erasers, color pencils, 9” x 12” white drawing paper 

● Organic objects (shells, dried coral, drift wood) 

 

 



 
 

Procedure: 

1. “Do Now” worksheet  

2. Show youtube clip followed by teacher facilitated motivation (see above) 

3. Question and answer opportunities 

4. Each student will select an organic object and investigate the object in terms of shape, 

texture and color 

5. Students will use next 20 minutes of class drawing from observation 

6. Time permitting, we will share drawings at end of lesson 

7. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

Observational drawing could pose some difficulty for students at this level. For this reason, it’s 

important to supply students with objects of varying difficulty. Also, this drawing exercise 

should be viewed as just that, an exercise. Effort is emphasized. 

 

Closure/Assessment: 

At the end of this lesson students will have gained a deeper understanding of the life and work of 

Anna Atkins. Upon closure, teacher will explain how we will be using the Sun Print process to 

emulate Atkins’ cyanotypes. Our next lesson will involve students learning about different leaf 

species. This lesson prepares students for our in-school field trip to the courtyards to collect 

leaves and other flat objects of nature to be used in our Sun Prints.  

  



 
 

Unit: Sun Prints 

Lesson: Scavenger Hunt 

Days: 1 

 

Goal:  

To participate in an in-school field trip to collect a variety of leaf species to be used for Sun 

Prints. 

 

Learning Objectives: Students will be able to… 

● Adhere to school rules as we venture into the courtyards (no running, yelling, climbing, 

etc.) 

● Work collaboratively with other students and paras to collect and store fallen leaves and 

natural objects. Encouraged to collect flat objects that we can press in books  

● Identify at least 3 organic objects from the courtyards (maple leaf, oak leaf, pine cone, 

clover, beach grass, acorn, etc)  

● Collect a minimum of 5 different species of plant life 

● Stay on task until we return to class 

● Press leaves between pages of books upon return to class 

● Brief closure to synthesize learning 

 

Motivation: Today will be an exciting experience. Can anyone remember where we are going? 

What we will be doing? Why? Yes, a Scavenger Hunt! Let’s break into our buddy groups and go 

over the rules of behavior. Remember, each of you will collect a minimum of 5 different plant 

species but make sure they are flat (or near flat). Will a pinecone be an appropriate object? 

Remember, the more unique the edges of the shape, the more interesting your Sun Print will be. 

Let’s get moving!  

  

Materials: 

● Brown paper bags with students’ names 

● Scissors for teachers and paras only 

● 12” x 18” newsprint paper, heavy books for pressing leaves 



 
 

 

Procedure: 

1. Teacher facilitated motivation (see above)  

2. Review of expected field trip behavior 

3. Break into collaborative groups 

4. Visit both courtyards, collecting a minimum of 5 different plant species 

5. Return to class and lay leaves onto newsprint paper and cover with second sheet of 

newsprint 

6. Stack heavy books on top to flatten/press the leaves  

7. Time permitting, we will identify at least 3 of the leaf species found outside 

8. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

Some students may exhibit a level of anxiety due to the change in routine. It is important to 

recognize this shift early and place student with para or peer they feel comfortable with. Also, 

some students exhibit sensory overload when brought outside and encouraged to touch things. 

Teacher must make sure that students are staying focused on task to completion. If a student 

refuses to participate, it’s ok, as long as they are respecting others’ time and participating in the 

experience of being in nature.  

 

Closure/Assessment: 

At the end of this Scavenger Hunt, students will have gained a deeper awareness of the beauty 

and variety found in nature. As with any field trip opportunity, students will be expected to 

follow the rules and enjoy the new learning experience. 41 minutes goes by really quickly and if 

a second trip is needed, that will be determined. Teacher will briefly discuss details of next 

lesson.   
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Unit: Sun Prints 

Lesson: Creation of Sun Prints: Collaborative Learning Experience 

Days: 3 

 

Goal:  

To work in small collaborative groups to create a Sun Print. 

 

Learning Objectives: Students will be able to… 

● Work collaboratively in small groups to employ scientific methods of timing, sun 

exposure and print processing to create a Sun Print 

● Follow linear, multi-step processes 

● Delineate between positive and negative shape as the blue and white sun-sensitive paper 

reacts to the cold water stop bath  

● Assess outcome and troubleshoot if problems arise 

 

Motivation: Today we will mimic Anna Atkins’ cyanotype process. Sun sensitive paper is 

different from the cyanotype paper, however, the results are similar! This lesson relies heavily on 

science. You must pay close attention to the process to guarantee a desired result. In the end, we 

are striving for clear, crisp images (white) against a dark blue background. We are working in 

teams of 3 to ensure that each step will be done the right way and in the correct order. 

Remember, this is science!  

  

Materials: 

● SmartBoard (steps projected) 

● Pre-designed leaves on cardboard backgrounds 

● Plastic cling wrap, masking tape 

● Nature Print Sun Sensitive Paper  

● Plastic tray or bat filled with cold water, paper towels, pencils 

● Timer or cellphone with timer 

Procedure: 

1. Teacher facilitated discussion (see motivation)  



 
 

2. Demonstration of entire Sun Print process using a group of 3 students (classroom lights 

should remain off): 

● Student A will find their pre-designed leaf composition on table 1 and bring it to 

table 2 

● Here, teacher will remove sun sensitive paper from the protective package and 

place it on the pre-formatted rectangle next to the leaf design 

● Student A will use 2 hands to carefully remove the tape from the back and lift the 

design 

● The leaf pieces should remain in tact on the cling wrap 

● Student A and Student B will work together to quickly press the image onto the 

paper and re-tape the cling wrap to the back of the cardboard 

● Student A will bring the prepared board to an open window and lean the board out 

the window facing the direct sun 

● Student C will set the timer for 2 minutes and press start 

● Student A will hold the board perfectly still for 2 minutes 

● After 2 minutes of direct sun exposure, all three students will go to sink area 

● Student A and Student B will carefully remove the cling wrap with the leaves 

intact, stuck to the back of the cling wrap 

● Student A will gently drop exposed paper into cold water stop bath, gently 

pressing the surface of the paper down so the water covers it 

● Student C will set timer for 1 minute and press start 

● The areas exposed to the sun will start to turn blue 

● The areas blocked by shapes will remain white 

● After 1 minute Student A will lift the paper from the water, allow to drip, and use 

a squeegee to remove excess water 

● Student A will place finished print next to name in designated drying area 

● All 3 students will notice that over the next few minutes, the blue will become 

deeper and the white will appear brighter 

● All 3 students will evaluate the print to see if they were successful 

● If not, the process can be repeated with leaves that remain on the cling wrap  
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Unit: Sun Prints 

Lesson: Leaf Rubbings with Watercolor Resist (Extension Project) 

Days: 4 

 

Goal:  

To create a watercolor resist painting using leaf rubbings for texture.  

 

Learning Objectives: Students will be able to… 

● Identify actual and simulated texture found in fabric, wood, metal and in nature 

● Arrange leaves to form a unified composition 

● Strengthen fine motor skills (rubbing, pressing, investigating with fingertips) 

● Apply the concepts of value and contrast 

● Apply the principles of repetition, variation and asymmetrical balance 

● Recall watercolor painting techniques  

 

Motivation: Show students two textures of wood grain. One example is simulated driftwood 

texture (printed) the other is an actual piece of driftwood. Have the students compare and 

contrast the 2 examples. Ask leading questions so students can arrive at the differences between 

simulated and actual texture. “What are the senses we use to experience textures.” Show 

examples of how artists use simulated and actual texture in their work. 

  

Materials: 

● SmartBoard  

● Texture examples of driftwood (printed and actual) 

● Dried leaves from Sun Print project 

● 12” x 18” white drawing paper, masking tape, crayons without paper wrappers  

● Watercolor sets, loading brushes, rounds and points 

● Fine point sharpie markers (optional), pencils, paper towels, water cups 

Procedure: 

1. Teacher facilitated discussion (see motivation)  



 
 

2. Have students analyze a leaf. Provide a word wall of adjectives that describe textures 

(rough, smooth, bumpy, sharp, slick, prickly, pointy, fuzzy, ridged, etc) 

3. Demonstrate the leaf rubbing process to take “actual” texture and convert it to 

“simulated” texture: 

● Chose a variety of leaves (vary size, shape, type) and place them directly onto the 

table within the 12” x 18” area provided 

● Move the leaves around to create an interesting, asymmetrically balanced 

composition 

● It is suggested that you have some parts of the leaves trailing off the paper, 

creating an open design 

● Once your composition is complete, tape the stems down with a small piece of 

masking tape 

● Cover the leaf layout with a piece of 12” x 18” paper (tape to the table) 

● Chose a variety of unwrapped crayons (autumn inspired) 

● Using the tips of your fingers, sense for the leaf by gliding gently over the paper. 

Notice where the leaf begins and ends 

● Using the side of the crayon, press firmly to reveal the leaf texture 

● This process is called a rubbing 

● Chose another color crayon and repeat process until all of the leaves are complete 

● When complete, return all crayons to bin, remove leaves/tape from tables and 

return to boxes, and place artwork in designated area 

4. Brief closure to synthesize learning. Highlight student progress. 

 

Anticipated Differentiation: 

The fine motor skills required to grip and press the crayon firmly may pose a problem for some 

students. If they are experiencing difficulty, suggest they use a darker color crayon and apply 

multiple layers. If they still have trouble, place your hand on top of theirs to model the amount of 

force and strength required. 
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Sun Prints: Group Self Evaluation Checklist 

 
Name:_____________________________________   Class Period: _____________      Date: 
____________________ 
 
Group Members’ Names:  
 
_____________________________________________________________________ 
 
As a team, decide which answer best suits the way your team worked together.  
Then, complete the remaining sentences. 
 

We finished the task on time, and we did a good job! 
 

YES NO 

We encouraged each other and we cooperated with each other. 
 

YES NO 

We each did our assigned jobs, and rotated assignments fairly. 
 

YES NO 

We problem solved together, and listened to everyone’s input. 
 

YES NO 

We did best at  
 
 
 
 
 
 

Next time we can improve at  
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Unit: Linear Perspective 

Days: 14 

 

Overview: 

Students will be introduced to Linear Perspective. They will understand how the invention of 

linear perspective by famous Renaissance architect, sculptor, and engineer, Filippo Brunelleschi 

(1377-1446)  has altered the course of architecture and revolutionized painting. Through a 

careful approach to craftsmanship, students will become proficient in using a ruler and 

mechanical pencil to adhere to the principles of Linear Perspective (a system of creating the 

illusion of depth on a flat surface). Students will employ linear, multi-step processes to solve one 

and two-point perspective challenges of varying difficulty. Students will be able to recognize the 

differences between 2-dimensional shape and 3-dimensional form.  Ultimately, students will 

create their names in one-point perspective.  

 

Suggested Lessons: 

1. Introduction to Linear Perspective: Art before and Art After the Invention of Linear 

Perspective (1 day) 

2. Basic Ruler Skills: Connect the Dots and Introduction to One-Point Perspective 

Worksheets (2 days) 

3. Challenge Forms in One-Point Perspective (2 days) 

4. Introduction to Two-Point Perspective System Worksheets (2 days) 

5. Name in One-Point Perspective (4 days) 

6. Shape to Form: Render Light and Shadow with Color Pencil Shading (2 days) 

7. Class Critique (1 day)  



 
 

Unit: Linear Perspective 

Lesson: Introduction to Linear Perspective  

Days: 1 

 

Goal:  

To understand how the invention of linear perspective by famous Renaissance architect, sculptor, 

and engineer, Filippo Brunelleschi (1377-1446), has altered the course of architecture and 

revolutionized painting. 

 

Learning Objectives: Students will be able to… 

● Identify differences between art that was made before linear perspective and art made 

after the invention of linear perspective 

● Compare and contrast (analyze, identify and interpret) following works: 

1. Medieval Market, French Manuscript Illumination, 14th Century 

2. Perspective drawings of Santo Spirito, Filippo Brunelleschi, c1428 

3. Holy Trinity, Masaccio, fresco, 1427-1428 

● Gain deeper understanding of The Renaissance Period 

● Understand the concepts of horizon line, vanishing point, lines of perspective 

● Learn to identify the differences between 2-dimensional shape and 3-dimensional form 

● Identify how/why objects appear to recede in space  

 

Motivation: Part 1 - Have you ever looked at a drawing or a painting and wondered how do they 

make it look so real? If I told you that for centuries artists didn’t know how to make things look 

real, what kinds of images come to mind? Let’s look at this image together (show Medieval 

Market). What do you notice about this piece that seems incorrect or distorted? Let’s THINK, 

PAIR and SHARE our answers. Each table has 2 minutes to observe and record their answers. 

We will go around the room and share together.  

Part II - Now that we’ve critiqued Medieval Market, let’s look at a drawing done around 100 

years later (show Perspective drawings of Santo Spirito by Brunelleschi). THINK, PAIR and 

SHARE again. What do you notice about this drawing? Compare it to the last image I showed 

you.  



 
 

Part III - Discuss Filippo Brunelleschi’s invention of linear perspective and its impact on art 

during the Renaissance and beyond.  

 

Materials: 

● SmartBoard 

● Pencils, erasers, scrap paper 

● Visual examples of Art before and After Linear Perspective: 

1. Medieval Market, French Manuscript Illumination, 14th Century 

2. Perspective drawings of Santo Spirito, Filippo Brunelleschi, c1428 

3. Holy Trinity, Masaccio, fresco, 1427-1428 

 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Students will participate in THINK, PAIR and SHARE (see above) 

3. Class critique of Holy Trinity by Masaccio, fresco, 1427-1428. Students will come up to 

SmartBoard to identify vanishing point, horizon line, lines of perspective, objects 

receding in space. They will use the interactive SmartBoard to physically draw on top of 

Masaccio’s painting.  

4. Question and answer opportunities to deconstruct Holy Trinity (first painting known to 

exhibit perfect one-point linear perspective) 

5. Brief closure to synthesize learning. Teacher will preview next lesson (Connect the Dots 

and Boxes in One-Point Perspective) 

 

 

 

Anticipated Differentiation: 

When a lesson is discussion heavy, some students can easily tune out, get distracted and 

unfocused. The THINK, PAIR and SHARE strategy helps to keep students engaged because they 

have accountability. They have to do something instead of just listening. Also, when we 

transition to the SmartBoard for interactive learning, students are motivated to participate. Many 

students enjoy drawing on the SmartBoard.   



 
 

 

Closure/Assessment: 

At the end of this lesson students will have a better understanding of the contribution 

Brunelleschi made to art and architecture. This is a formal lesson designed to give background 

and content knowledge. Assessment will be formative and formal. Teacher should look for equal 

participation in break-out groups plus willingness to share and participate in the different 

activities. The following lesson will give students the opportunity to express what they recall 

from this lesson plus begin the drawing process.  



 
 

Unit: Linear Perspective 

Lesson: Connect the Dots and Introduction to One-Point Perspective  

Days: 2 

 

Goal:  

To employ linear, multi-step processes to solve one-point perspective challenges of varying 

difficulty.  

 

Learning Objectives: Students will be able to… 

● Gain proficiency in using a ruler and mechanical pencil to adhere to the principles of 

Linear Perspective (a system of creating the illusion of depth on a flat surface) 

● Employ linear, multi-step processes to solve one-point perspective challenges of varying 

difficulty 

● Learn to identify the differences between 2-dimensional shape and 3-dimensional form 

● Understand the concepts of horizon line, vanishing point, lines of perspective 

● Understand the concepts of worm’s eye, normal eye, and bird’s eye view 

● Identify how/why objects appear to recede in space  

 

Motivation: Who was the person that invented Linear Perspective? What did he do? Can anyone 

remember the period in art when this took place? Where? I’m going to show you 2 examples of 

art. Which one was created before the invention of Linear Perspective? After? Please explain 

your answer. You were all very excited to learn how Filippo Brunelleschi revolutionized art and 

architecture. His method is very satisfying. It’s either right or wrong. If you follow along with 

focused attention you will be able to succeed at creating forms in Linear Perspective. Let’s 

begin!   

 

 

 

 

 

 



 
 

Materials: 

● SmartBoard 

● Mechanical pencils, erasers, 12” plastic ruler 

● Visual examples of Art before and After Linear Perspective: 

1. Medieval Market, French Manuscript Illumination, 14th Century 

2. Perspective drawings of Santo Spirito, Filippo Brunelleschi, c1428 

3. Holy Trinity, Masaccio, fresco, 1427-1428 

● Connect the Dots worksheet 

● One-Point Perspective Worksheet  

 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Teacher will demonstrate on the ELMO as students follow along: 

● Connect the Dots worksheet: This assignment is designed to teach students how to 

line up the ruler on a dot, hold the ruler firmly and draw a straight line to the dot 

on the opposite side. To keep the pencil point touching the ruler at all times is the 

ultimate goal. Teacher will also encourage light pressure (line weight) 

● Boxes in One-Point Perspective: Teacher will introduce concepts of horizon line, 

vanishing point, worm’s eye, normal eye and bird’s eye view. Then proceed to 

demonstrate how to draw each box in perspective 

3. Students will have the opportunity to complete this assignment the following day 

4. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

The concept of perspective appeals to students at this age level, however, some students may 

exhibit great difficulty controlling the pencil and ruler. Some modifications include: taping the 

ruler to the desk and sliding the paper underneath, assisting students by placing your hand on top 

of theirs to model the correct placement and pressure, holding the ruler for them as they create 

the line. Keeping the pencil in connection with the ruler is also challenging. This may require the 

teacher to place a hand on top of student’s. Like any practice, students WILL become better at 

this the more they do it.   



 
 

 

Closure/Assessment: 

At the end of this lesson students will have just begun their journey into Linear Perspective. Day 

one can be frustrating but the key to keeping students motivated is to encourage practice and 

praise progress. Upon closure, teacher will highlight students that have shown great growth and 

effort. Formal assessment strategies will apply. Teacher should look for effort and willingness.  

The following lesson builds on concepts learned and challenges students with irregular box 

shapes in one-point perspective.  
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Unit: Linear Perspective 

Lesson: Name in One-Point Perspective 

Days: 4 

 

Goal:  

To employ linear, multi-step processes to create name in one-point perspective.   

 

Learning Objectives: Students will be able to… 

● Exhibit proficiency in using a ruler and mechanical pencil to adhere to the principles of 

Linear Perspective 

● Employ linear, multi-step processes to create name in one-point perspective (all caps) 

● Use problem-solving strategies to solve complicated perspective as it relates to irregular 

letters such as G, S, R, etc 

● Identify steps needed to convert 2-dimensional shape into 3-dimensional form 

● Understand the concepts of horizon line, vanishing point, lines of perspective 

● Understand the concepts of worm’s eye, normal eye, and bird’s eye view 

 

Motivation: We’ve learned so much about how to create boxes in both one and two-point 

perspective, even irregular challenge shapes. Today we will begin our final project. We will be 

creating our names in one-point perspective. I have the letter T up here on the ELMO and as you 

can see, a vanishing point above the T. Who would like to come up and turn this shape of a T 

into a form? What does that mean? Shape to Form? Yes, shape has length and width. Form has 

length, width and depth! Actually taking up space in the picture plane.  

  

Materials: 

● SmartBoard/ELMO 

● Mechanical pencils, erasers, 12” plastic ruler 

● Visual examples of completed names in one-point perspective 

● Multiple copies of pre-printed names for each students  

 

 



 
 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Teacher will demonstrate on the ELMO as students follow along. Teacher will adjust 

pace according to the skill level and ability of the group. The procedures below could 

span 3-4 days: 

● Students will start at the top corners of each letter and draw a light line of 

perspective to the vanishing point above 

● If the letter has a curve, such as a C, teacher will show students how to pivot the 

ruler to the apex of the edge of the C, then draw the line to the VP 

● Remember, these are your guidelines, DRAW LIGHTLY!!! 

● Now take the ruler and place it horizontally across the top of the letters. The 

thickness of the ruler will be the depth of our letters. Draw a light line to connect 

the top of the back of each letter 

● Now draw lines of perspective from the bottom corner of each letter to the VP. 

Same rule applies for curved letters 

● Now copy the slant of the diagonal (in the case of N, M, Z, etc) further back in 

space 

● Next, recreate the Verticals (in the case of I, T, F, etc). Make sure your lines are 

parallel 

● Next, recreate the Horizontals (in the case of F, H, Z etc) 

● Address the inside of the letters (in the case of A, B, D, etc) 

● At this point teacher will circulate around the room using the rest of class period 

to troubleshoot  

3. Students will have the opportunity to continue working on this assignment the following 

day 

4. Brief closure to synthesize learning 

Anticipated Differentiation: 

At this point, students have learned the mechanics of holding the ruler and pencil and are ready 

for a higher-order thinking problem. The decision to provide students with their name pre-printed 

in shape form appropriately reflects the ability of the majority of the class. If a student appears to 



 
 

be able to write the letter forms and do the perspective, they will certainly have the opportunity. 

Also, as in the past, those students who struggle will be assisted with trace paper.  

 

Closure/Assessment: 

This is a very rewarding project that involves a tremendous amount of problem-solving and 

focus. Day one can be frustrating but the key to keeping students motivated is to encourage 

practice and praise progress. Upon closure, teacher will highlight students that have shown great 

growth and effort. Formal assessment strategies will apply. Teacher should look for effort and 

willingness. The following lesson has students using color pencil to add dimension and 

personality to their project. 

  



 
 

Unit: Linear Perspective 

Lesson: Render Light and Shadow in Color Pencil 

Days: 2 

 

Goal:  

Through the use of color, students will add light and shadow to their name drawings to heighten 

the three-dimensionality of the form. 

 

Learning Objectives: Students will be able to… 

● Exhibit proficiency in using color pencil to render (shade) the planes of their letters 

● Employ fine-motor skills to lightly layer the color pencil and build the value  

● Employ fine-motor skills to stay within the lines  

● Use problem-solving strategies to plan a three-color harmony that is aesthetically 

pleasing  

● Use colors consistently on each plane of the form. All the top facing planes should be one 

color, sides another, and front another 

● Understand the concept of permanence. Color pencil cannot be easily erased  

 

Motivation: It’s time to give personality and dimension to our completed name drawings. We’ve 

learned so much about how to create letters in perspective. Rest assured, this part isn’t as 

difficult but will require slow shading and careful craftsmanship. Remember, there is no prize for 

finishing  first! Let’s discuss how to choose a color harmony that is aesthetically pleasing and 

beautiful to you! John, what is your favorite color? Blue, ok. Now locate blue on the color wheel. 

What 2 colors could you select that are next to blue? Green and yellow, yes! Or go the other way 

and chose violet and red. What if you like opposite, complementary colors? Then travel through 

the wheel to orange. Or maybe you like the 3 Primary colors, Blue, Red and Yellow? So I would 

suggest that each student choose one of their favorite colors and see how that color can react 

with 2 others. Practice on your photocopies to decide.   

  

Materials: 

● SmartBoard/ELMO 
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Student exammples of nammes in one-pooint linear peerspective 

 
 



 
 

Name in One-Point Perspective Rubric   

Student:______________________ 

 
 

Criteria 4 3 2 1 

Perspective 
Concepts 

The student consistently 
showed a clear understanding 
of the system of linear 
perspective 

The student 
understood the 
main ideas of 
linear 
perspective 
most of the time 

The student 
understood the 
main ideas of 
linear 
perspective with 
frequent 
prompting and 
refocusing 

The student 
tried but was 
unable to 
understand the 
system of linear 
perspective 

Perspective 
Application 

The student was able to use 1 
pt linear perspective to create 
their name accurately 
without error 

The student was 
able to use 1 pt 
linear 
perspective to 
create their 
name with near 
accuracy and a 
few errors  

The student had 
difficulty using 
the system of 1 
pt perspective 
without 
significant 
assistance 

The student was 
unable to use 
the system of 1 
pt perspective to 
create their 
name 

Shading in 
Color Pencil 

The student was able to 
design a color harmony and 
apply color pencil with a 
high level of mastery 

The student was 
able to design a 
color harmony 
and apply color 
pencil with a 
proficient level 
of mastery 

The student had 
difficult 
designing color 
harmony and 
applying color 
pencil 
independently 

The student 
tried but was 
unable to design 
a color harmony 
and complete 
the name in 
color pencil 

PACT The student adhered to the 
Positive Art Character Traits  
(Focus, Respect and 
Cooperation) throughout the 
unit 

The student 
adhered to the 
Positive Art 
Character Traits 
most of the time 

The student 
adhered to the 
Positive Art 
Character Traits  
only when 
prompted to do 
so 

The student did 
not adhered to 
the Positive Art 
Character Traits 
 

 

Teacher Comments: 
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Unit: Color Theory 

Days: 12 

 

Overview: 

Students will understand the basic mechanisms that allow us to see color. They will be 

introduced to the neuroscience behind how we see color and participate in color games and 

exercises to challenge visual perception. Students will identify primary, secondary and 

intermediate colors. They will design a 12 step color wheel that explores the three main 

properties of color; hue, value and intensity. Through careful color mixing and application, 

students will become proficient in identifying and creating saturates, tints and tones. Students 

will experiment with complementary pairs of color to achieve desired tones. Furthermore, 

craftsmanship in working with paint will be strengthened.   

 

Suggested Lessons: 

1. Introduction to Color Theory: Color theory challenges and exercises designed to explore 

how the human eye sees color. Followed by the neuroscience behind how the eye works. 

(1 day) 

2. Creation of the 12 Step Color Wheel Template (1 day) 

3. Demonstration of Color Wheel Painting Approach: Mixing saturates, tints and tones. Use 

blue and orange on day one. (2 days) 

4. Same as above. Use red and green. (1-2 days) 

5. Same as above. Use yellow and violet. (1-2 days) 

6. Mixing intermediate colors to achieve saturate, tint and tone. Use red-orange and blue-

green. (2 days) 

7. Same as above. Use red-violet and yellow-green. (1-2 days) 

8. Same as above. Use blue-violet and yellow-orange. (1-2 days)  

9. Class Critique and peer evaluation (1 day) 

  



 
 

Unit: Color Theory 

Lesson: Introduction to Color Theory 

Days: 1 

 

Goal:  

To heighten understanding of the optics and physiology of visual perception through 

experimental exercises. To realize that color is the most relative Element of Art.  

 

Learning Objectives: Students will be able to… 

● Gain knowledge of how a ray of light passing through a prism separates into the hues 

seen in a rainbow. The order is the way in which the 12 step color wheel is organized 

● Employ an experimental approach to looking at color 

● To recognize that color is the most relative medium in art 

● To develop art vocabulary to create and communicate concepts of color interaction 

● Participate in various visual activities 

● Gain proficiency in visual language to describe different parts of the human eye 

 

Motivation: Using a saturated color rectangle of orange, have students stare at the black dot in 

the center for 20 seconds. Quickly move eyes to large white surface and stare at black dot in the 

center. What appears on the white paper? Let’s now look at the red paper for 20 seconds. 

Quickly shift eyes to the black dot in the center of the white rectangle. What color do you see? 

Lastly, try with yellow paper. What color do you see? After each color exposure we saw 

something close to the opposite or complementary color (locate this on the color wheel). Why 

does this happen? How does the concept of after image help us understand how color can evoke 

innumerable responses? 

 

Materials: 

● Pre-made color paper exercises, Color Wheel 

● Controlling Color Task Cards (see attached) and color swatches 

 

 



 
 

Procedures: 

1. Motivational exercise (see above) 

2. Teacher facilitated discussion of the optics and physiology of visual perception 

3. Description of the function of the retina.  Explanation of how the retina responds to light 

and color (rods and cones) 

4. Teacher facilitated exercises that demonstrate the effects of color influence and 

absorption. Relate discoveries to the properties of color; hue, value and intensity 

5. Students will break into groups to solve four tasks based on controlling color 

6. Students will present their solutions to the class. Compare/Contrast opportunities will 

arise.  Discussion will reaffirm the aim of the lesson- that color is the most relative 

element of art 

7. An explanation of tomorrow’s lesson will be given.  

 

Anticipated Differentiation: 

This lesson is filled with color challenges and tasks that require steady focus. Some students may 

exhibit visual fatigue and problems actually seeing the opposite color for instance. If this 

situation happens, move student to center of display (about 12 feet from wall). They will most 

likely have a stronger response using both eyes together instead of relying on peripheral vision. 

Also, check 504’s for any visual deficits such as color blindness.  

 

Closure/Assessment: 

At the end of the lesson students will present their answers to the Controlling Color Tasks. 

Students are often very excited by the power of color after this lesson. Assessment should be 

formative based on effort and willingness to participate. Following lesson will be to construct a 

12 step color wheel template which will reinforce the properties of color: hue, value and 

intensity.    



 
 

Controlling Color 

Art RA-1 

 

Task #1 

Using light green in the center, what colors would you surround it with to make it look: 

a. Darker and cooler 

b. Lighter and warmer 

 

Task #2 

Using a pair of the same color in the center, make one: 

a. Maintain its value 

b. Become a dramatically darker value 

 

Task #3 

Using a pair of the same color in the center, make one: 

a. Look duller (low intensity) 

b. Look brighter (high intensity) 

 

Task #4 

Using a pair of the same neutral color (gray), what would you surround it with to make one: 

a. A warm color 

b. A cool color 

 

Bonus: 

Stare at one color for 20 seconds. Then look at a blank piece of white paper. What color appears? 

Why? 

 



Exaample of posssible answerr to Task #1

 
 

 

 



 
 

Unit: Color Theory 

Lesson: Creation of the 12-Step Color Wheel Template 

Days: 1 

 

Goal:  

To create the template for a 12 step color wheel. 

 

Learning Objectives: Students will be able to… 

● Peer teach the lesson to one other student 

● Organize, plan and prioritize multi-step procedures 

● Employ high level of craftsmanship while using pencils and rulers 

● Understand the concept of concentric circles 

● Correctly label the completed template in pencil 

 

Motivation: Today we are going to break up into 2 teams: teachers and students. Teachers, you 

will be taught, step by step, how to create the color wheel template. You will then teach one 

other student. The room is arranged in this assembly line because that is how we will complete 

the process. If I call your name you will remain up here by the long desk. Everyone else will 

return to seats and wait quietly to be taught by your assigned peer. Good luck! Stay focused 

teachers! 

 

Materials: 

● 12” x 18” white drawing paper 

● Sharp HB pencils, erasers, sharpeners, plastic rulers,   

● Color Wheel 

● Completed Color wheel template on each table 

● 3 different diameter circles (3”, 6”, 9”) 

● Pre-marked 12 step wheel to use to create tick marks 

 

Procedures: 

1. Motivational exercise (see above) 



 
 

2. Teacher demonstration of how to create color wheel template (for peer teachers): 

● Select a sharp pencil and piece of paper and line up at station 1 

● Take 9” round plate, invert and place in center of paper and lightly trace around 

the circle. Make sure to hold plate steady while tracing 

● Move onto station 2 

● Center the 12 step pre-marked circle with arrow facing up. Make small, light 

marks at each of the 12 spots on your template 

● Move on to station 3 

● Take 6” round plate and center it within (concentric) the 9” outer circle and trace 

lightly around the plate 

● Move on to station 4 

● Connect the tick marks you made earlier with plastic ruler. Check that your lines 

are going through the center every time before you draw the line  

● Move on to station 5 

● Line the inside of the empty roll of tape up to the 4 lines on your paper. Lightly 

trace the outside of the tape roll 

● Before you sit down, check that you have 12 spaces and 3 concentric circles 

● Return to your seats and carefully label your wheel in the order you see it on the 

samples (use your best handwriting) 

● Write your name and period on bottom right and place in the complete folder 

3. An explanation of tomorrow’s lesson will be given.  

 

Anticipated Differentiation: 

This is a difficult multi-step process but I’ve found that through peer teaching, students can be 

quite successful. To assist in the process, assign paras to oversee the teaching process and be 

there at each step along the way. This lesson is intended to be one class period, but a few 

students may need more time next class.  

 

Closure/Assessment: 

At the end of the lesson students will be asked to rate their teacher on 3 things: Was your 

teacher’s directions clear? Was your teacher helpful? Did you successfully complete a color 



 
 

wheel template? Teachers will be asked if they enjoyed the responsibility of teaching. For the 

next lesson we will begin painting the color wheels while reinforcing the properties of color: hue, 

value and intensity.   

  



 
 

Unit: Color Theory 

Lesson: Demonstration of Color Wheel Painting Approach  

Days: 4 

 

Goal: 

To create a 12 step color wheel complete with saturate, tint and tone of each color. To focus on 

complementary colors blue and orange.  

 

Learning Objectives: Students will be able to… 

● Gain knowledge about color mixing and application 

● Begin the first complementary color “band” based on blue and orange 

● Learn how to mix and apply the correct ratio of paint to achieve the saturate, tint and tone 

of the complementary colors 

● Encourage students to reflect on their own painting approach to see where improvements 

can be made 

● Understand the importance of patience when trying to improve craftsmanship 

 

Motivation: 

The 12 Step Painted Color Wheel is a project that brings creativity, craftsmanship, mathematics 

and science together as we strive for the most accurate wheel possible. If you follow closely with 

focused attention, I will give you the recipes and secrets to success! As we create our wheel, we 

will be working through the center rather than around the outside. For instance, today we will 

paint the saturate (straight) blue, tint (blue plus white) and tone (blue plus orange plus white). 

Then we will cross to the opposite side and create an orange saturate, tint and tone. We will 

repeat that process next lesson with red and green. Let’s begin. 

 

Procedure: 

1. Teacher facilitated discussion based on motivation 

2. Teacher demonstration of paint station set-up: 

● Set up your water cup, flat and point brush and paper towel 

● Retrieve your color wheel template 



 
 

● Teach will come around and give you blue, orange and white paint on palette 

paper. Tape palette paper down 

3. Teacher demonstration of how to complete a complementary band: 

● First paint the saturate with straight blue. Using the detail brush, cut the edges of 

the shape first then use the flat to fill in the shape with consistent brushstrokes 

● Second paint the tint of blue. First scoop up some white and bring it to center of 

palette paper, add small amount of blue to tint it. The color must be lighter than 

the saturate. Apply the paint in the same manner as above 

● Third, paint the tone of blue. Take the tint of blue and add a touch of orange. 

Continue to “feed” orange to the blue until the tone of blue appears darker and 

duller than the tint. It should be like a “slate” blue. If it looks brown, add more 

blue and white and balance the color back to the blue side.  

● Wash and dry your brush and repeat process above using orange 

 

4. Students will return to seats and use remaining time for painting  

5. Teacher will offer bonus coupon opportunities to summarize the aim of the lesson 

6. Students will put paintings in drying rack, wash brushes and return all painting materials   

 

Materials: 

● 12 Step Color Wheel painted examples 

● Color Wheel  

● tempera paint, fine and flat brushes, palette paper, tape, paper towels, water containers 

 

Anticipated Differentiation: 

Day one of the 12 step color wheel can be overwhelming for some students. If students are 

having a lot of trouble mixing the tones today, I recommend they stick with completing the 

saturates and tints of both colors. It may be necessary to assist students with “cutting” the edge 

until they understand the mechanics and motion of the stroke necessary to create a fluid, straight 

edge.  

 

 



 
 

Closure/Assessment: 

Before students clean up, teacher will take opportunity to summarize the aim of the lesson. 

Students’ success will be highlighted and the Properties of Color (hue, value and intensity) will 

be reinforced. A brief description of tomorrow’s lesson will follow. As students make progress 

over the next few days, teacher will check for understanding and stress the importance of 

practice makes progress. Each day students should exhibit more independence in handling the 

paint, brushes, set-up/clean-up and staying focused on the task at hand.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

Unit: Color Theory 

Lesson: Intermediate Color Mixing  

Days: 4 

 

Goal: 

To continue to create a 12 step color wheel complete with saturate, tint and tone of each color. 

To focus on intermediate pairs red-orange and blue-green.  

 

Learning Objectives: Students will be able to… 

● Build on knowledge previously gained about color mixing and application 

● Begin the third complementary color “band” based on red-orange and blue-green 

● Through peer teaching, students will learn how to mix and apply the correct ratio of paint 

to achieve the saturate, tint and tone of the intermediate complements 

● Encourage students to reflect on their own painting approach thus far to see where 

improvements can be made.  

● Understand the importance of patience when trying to improve craftsmanship 

 

Motivation: 

“You were so successful at peer teaching to construct the template for the color wheel, I thought 

we’d try it again! Today we will break into two separate groups (three teachers and the rest 

students).  I understand that some students may not be up to the third intermediate band but that’s 

ok. Our peer teachers will still teach the lesson and you can use the knowledge gained to finish 

the wheel tomorrow. I encourage you to ask questions during the demonstrations and please be 

respectful to our peer teachers.  

 

Procedure: 

1. Upon arrival students will set up the necessary painting materials 

2. Teacher facilitated discussion based on motivation 

3. Peer led demonstrations (see “Instructions for Teaching Red-Orange/Blue-Green Band”) 

4. Students will return to seats and use remaining time for painting  

5. Peer teachers will circulate and assist students in need 



 
 

6. Teacher will offer bonus coupon opportunities to summarize the aim of the lesson 

7. Students will put paintings in drying rack and return all painting materials  

8. Peer teachers will participate in clean-up and summary  

 

Materials: 

● 12 Step Color Wheel examples, tempera paint, fine and flat brushes, palette paper, tape, 

paper towels, water containers 

 

Anticipated Differentiation: 

Teachers will be selected based on their understanding of color mixing and ability to 

communicate. Although this is a difficult color mixing challenge, it is the third time students 

have been mixing intermediate colors so they should have a grasp of the material.  

 

Closure/Assessment: 

Before students clean up, teacher will take opportunity to summarize the aim of the lesson. Peer 

teachers will be encouraged to participate in the summary by asking relevant questions. Students’ 

success will be highlighted and the Properties of Color (hue, value and intensity) will be 

explored. A brief description of tomorrow’s lesson will follow.  



 
 

Instructions for Teaching Red-Orange/Blue-Green Complementary Color Band 
 

1. Ask students to gather around table, check to see that all students can see the 
demonstration. 

2. Question: “Who can tell us which complementary colors we will be working with 
today?” 

3. Demonstrate proper palette set-up. Stress the importance of palette set-up and taking only 
a small amount of paint.  

4. Ask questions while demonstrating palette set-up that refer to placement of colors and 
why. 

5. Mix the red-orange saturate first because it is the lighter of the complements.  
6. Start with orange and slowly “feed” red to the orange until you create a perfect red-

orange.  
7. Question: “What can you do to test the red-orange to ensure that it is properly mixed?”  
8. Move on to mixing the tint of red-orange.  
9. Question: “What rule should you always follow when mixing a tint?”  

10. Question: “What can you do to test the red-orange tint?” 
11. Mix the blue-green saturate starting with the green and slowly feeding the blue. 
12. Move on to mixing the red-orange tone.  
13. Start with red-orange, add a little white and a little blue-green until the tone looks darker 

and duller than the tint but still resembles the original red-orange.  
           The tone should be like a brick red. Test your tone between the other two tones. 
14.      Question: “If the tone is too similar to another tone, how can you adjust it?”  
15.       Move on to mixing the blue-green tone. Use the same approach but reverse colors 

            Same recipe different colors (color + complement + white).  
16.       Question: “What is the ratio of a tone?”  Answer: Approximately 3:1:1 
17.  Ask students if they have questions before returning to seats.  

18. Circulate around designated tables to assist students. Things you should look for:               
● students have properly set up stations for painting 
● student should not be watering down their paint 
● students should be carefully cutting edges first then filling in shape 
● tints should be noticeably lighter than saturates 
● tones should be darker and duller than tint but still resemble original color 

 19. Assist teacher in Q & A. Reward with bonus coupons 
 20. Call for clean-up 5 minutes before the bell. Assist in the clean-up process.         
 21. Check tables before allowing students to be dismissed.  
 

CONGRATS ON A LESSON WELL TAUGHT. YOUR CLASSMATES WILL BE PROUD 
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Name:___________________________       Name of Peer:____________________ 
 
If the student met the criteria that was asked of them, place a check in the box under the color. If 
they painted it incorrectly, place an X in the box under the color. Count the errors at the end of 
each row and write that number in the # or errors column.  
 
 

Saturates Y YG G BG B BV V RV R RO O YO # of errors 

All 12 colors are 
accurately painted in the 
correct place and labeled 
correctly. Artist tried 
their best to paint within 
the lines of the color 
wheel (craftsmanship) 

             

Tints Y YG G BG B BV V RV R RO O YO # of errors 

All 12 tints are a lighter 
value than the saturate 
but are still the same hue. 
Artist tried their best to 
paint within the lines of 
the color wheel 
(craftsmanship) 

             

Tones Y YG G BG B BV V RV R RO O YO # of errors 

All 12 tones are darker 
and duller than the tint 
but still resemble the 
saturate. Artist tried their 
best to paint within the 
lines of the color wheel 
(craftsmanship) 
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Unit: Hard-Edge Painting 

Days: 20 

 

Overview: 

Students will identify the concepts of value and contrast as they relate to color. Through the 

creation of a monochromatic painting based on a landscape, students will employ the laws of 

atmospheric perspective (creating the illusion of depth, or recession in a painting or drawing by 

modulating color to simulate changes effected by the atmosphere on the colors of things seen at a 

distance). Students will understand that as the distance between an object and a viewer increases, 

the contrast between an object and its background decreases. The color of the object also 

becomes less saturated. Various artists will be explored in this unit and in-depth color mixing 

and craftsmanship will be emphasized. Students will gain a proficient knowledge of the 

technique known as hard-edge painting as they “cut” edges carefully with detail brushes and fill 

large areas of color with flat brushes.     

 

Suggested Lessons: 

1. Introduction to the concept of atmospheric perspective through compare and contrast 

opportunities while looking at various artist’s work. (1 day) 

2. 8-Step Gray Scale painted worksheet (1 day) 

3. Student selection of intermediate color to be used in monochromatic landscape. Student 

creates pre-mixed colors to be stored for project (4 days) 

4. 8-Step Monochromatic Scale painted worksheet (1 day) 

5. Student selection/enlarging of landscape template. Use ELMO to enlarge (3 days) 

6. Application of pre-mixed paint to create atmospheric perspective. Work from lightest 

value (furthest away) to darkest value (closest up). (8 days) 

7. Class Critique (1-2 days) 

 

 

 

 

 



 
 

Unit: Hard-Edge Painting 

Lesson: Introduction to Atmospheric Perspective 

Days: 1 

 

Goal:  

To understand the concept of atmospheric perspective (creating the illusion of depth, or recession 

in a painting or drawing by modulating color to simulate changes effected by the atmosphere on 

the colors of things seen at a distance).  

 

Learning Objectives: Students will be able to… 

● Define atmospheric perspective (either visually or verbally) 

● Identify the concepts of value and contrast as they relate to color 

● Understand that as the distance between an object and a viewer increases, the contrast 

between an object and its background decreases.  

● Participate in a class discussion looking at various works of art 

● Gain proficiency in visual language to describe differences between paintings 

● Identify concepts of foreground, middleground and background 

 

Motivation: I’m going to show you a work of art you’ve seen a few projects ago (show 

Perspective drawings of Santo Spirito, Filippo Brunelleschi, c1428). What was the invention that 

Brunelleschi used here...yes, Linear Perspective! The whole purpose of Linear Perspective was 

to create the illusion of three-dimensional depth on a two-dimensional surface. We’re going to 

look at 3 different works of art today to see how these artists create depth. It’s not with lines of 

perspective and vanishing points. See if you can identify how they are achieving depth or space.   

 

Materials: 

● SmartBoard 

● 9” x 12” dry erase boards/markers/erasers 

● Visual examples of artwork that demonstrate atmospheric perspective: 

1. Claude Monet, Rouen Cathedral Series (full sun, in the fog), 1893, oil on canvas   

2. Aaron Douglas, Into Bondage, 1936, oil on canvas  



 
 

3. Fortnite Battle Royale, Parachute Still from Game, 2018, computer graphics 

 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Show Monet’s Rouen Cathedral Series (full sun and in the fog). Discuss ways in which 

Monet altered color and detail to show the same part of the cathedral but 2 very different 

atmospheres (time of day and weather conditions) 

3. Show Aaron Douglas’ Into Bondage. Discuss how the artist uses flat forms, hard edges, 

repetitive geometric shapes, figures appear as bold shapes. Touch on African American 

life and struggles expressed in this piece 

4.  Show Fortnite Battle Royale Still of person being parachuted into game. Have students 

THINK, PAIR and SHARE the many ways the artist creates space. Discuss foreground, 

middleground, and background.  

5. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

This is a discussion heavy lesson that requires focused attention. Showing 3 very different types 

of art that exhibit atmospheric perspective helps to keep students engaged. Adding the Fortnite 

still brings the concept into relevant light for students. And the THINK, PAIR and SHARE 

demands that students explain their thinking and work cooperatively.  

 

Closure/Assessment: 

At the end of this lesson students will have gained a deeper understanding of the many ways 

artists use the techniques of atmospheric perspective to create the illusion of depth in their 

pieces. Introduction lessons are vital to establish a strong foundation of content knowledge. 

Teacher will apply formative assessment strategies and look for willingness to participate in 

class discussion. Description of next lesson will take place.    

 



MMonet’s Rouuen Cathedraal Series (fuull sun and inn the fog) 

 
 

 
 



Aaron Doouglas, Into BBondage, 19936, oil on ccanvas  

 
 

 

 



 

 

Fortnite Battle Royale, Parachute 

 

 

Still from GGame, 2018, computer grraphics 

 
 

 

 



 
 

Unit: Hard-Edge Painting 

Lesson: Create and Store Pre-Mixed Paint 

Days: 4 

 

Goal:  

To select a monochromatic color scheme to be used for hard-edge landscape painting. To pre-

mix and store 8 different values of tempera paint.  

 

Learning Objectives: Students will be able to… 

● Define atmospheric perspective (either visually or verbally) 

● Identify the concepts of value and contrast as they relate to color 

● Select a color to be used for monochromatic painting. It is suggested that color be an 

intermediate hue to bring more individuality to the artwork 

● To pre-mix 8 different values of chosen color (saturate, tints and shades) 

● Gain proficiency in paint mixing and apply concept of ratios to change the value 

● Identify concepts of foreground, middleground and background as they differentiate 

space and assign a number value to each  

 

Motivation: Now that you’ve enlarged your landscape line drawing it’s time to choose a color 

that would suit the feeling of the scene. I feel that selecting an intermediate hue would add more 

uniqueness to the piece. Let’s look at your landscape line drawing and imagine the time of day, 

place in the world, and weather that might be happening there. Look at the color wheel. Who can 

locate the intermediate colors? Yes, correct! They are the colors made by mixing a primary and a 

secondary (1+2=3). I’m going to show you how to mix 8 different values (lightness and 

darkness) of one color (monochromatic).  

 

Materials: 

● Color Wheel, Enlarged landscape line drawings 

● Plastic containers, plastic cups, plastic spoons, paper towels 

● Paint brush and test paper, Tempera paint 

 



 
 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Teacher demonstration of how to pre-mix and store paint: 

● Select an intermediate color (for example blue-violet) 

● Start by making 2 cups of the saturate 

● Start by adding the lighter color first (fill half the cup) 

● Then slowly add the darker color and mix 

● Test the color with paint brush on test paper 

● Does it look like a balanced blue-violet? 

● Have you made enough? About ¾ of the cup. Place aside 

● Use chart (on following page) for assistance 

      3. When complete, place plastic lid on container and write your name in sharpie 

      4. Store the paint in designated area, clean and store brushes, wipe tables down 

      5. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

This lesson can be challenging for some students who exhibit problems controlling the amount of 

paint they use and for those who have trouble with ratios. It is highly suggested that this lesson 

be done in small groups with close supervision. Also, testing the values is very important. 

Students must learn to see a contrast between each step. 

 

Closure/Assessment: 

Having pre-mixed paint solves the problem of trying to mix and match colors when a portion of 

the painting goes unfinished, or an area needs touching up. Teacher should assess students on the 

ability to carry out multi-step processes and achieve 8 different values of one color. Description 

of next lesson will take place. Students will be creating a monochromatic color chart of the 8 pre-

mixed colors to work on craftsmanship.     

  



 
 

 

Pre-Mixed Paint Set Up 

 

1. Lightest Tint Mostly white + a few drops of saturate 7:1 ratio 

2. Light Tint Mostly white + a few more drops of saturate 6:2 ratio 

3. Tint Mostly white + even more drops of saturate 5:3 ratio 

4. Saturate Blue + violet 1:1 

5. Saturate Blue + violet 1:1 

6. Shade  Mostly saturate + a few drops of black 7:1 

7. Darker Shade Mostly saturate + a few more drops of black 6:2 

8. Darkest Shade About even amounts of saturate and black 1:1 

  



 
 

Unit: Hard-Edge Painting 

Lesson: 8-Step Monochromatic Paint Scales 

Days: 1-2 

 

Goal:  

To create an 8-step monochromatic paint scale in preparation for the hard-edge landscape 

painting. 

 

Learning Objectives: Students will be able to… 

● Identify the concepts of value and contrast as they relate to color 

● Use their pre-mixed paint in proper order to complete scales 

● Gain proficiency as they cut edges with detail brush and smooth paint with flat brush 

 

Motivation: I realize to some of you that a scale might seem boring, maybe too simple, lacking 

creativity? Value scales for artists are like practice or drills for athletes or rehearsals for actors. 

We need this type of practice to build our understanding of hard-edge painting and the fine 

craftsmanship I expect from you at this point in the school year.  

 

Materials: 

● Plastic containers with pre-mixed paint 

● Palette paper, water cups, paper towels 

● Detail and ½ inch flat paint brush 

● 8-Step Monochromatic Paint Scale 

 

  



 
 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Teacher demonstration of how to cut edge with detail brush and smooth paint with flat 

brush 

3. Emphasize that no water should be added to this paint (unlike watercolor paint). Tempera 

is designed to be opaque. Strive for an even, flat coat 

4. When complete, place lid on container and bring scales to drying rack 

5. Store the paint in designated area, clean and store brushes, wipe tables down 

6. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

Most students will be quite successful with this lesson. However, it can be expected that some 

students will want to rush to complete the scale. Stress the importance of good habits and that 

this practice will lead to a better finished product in the end.  

 

Closure/Assessment: 

At the end of this lesson most students will have completed the scales. Some might need a few 

minutes next lesson. Students will be formally assessed. Teacher should look for crisp edge 

definition, flat paint application and contrast in value between all 8 steps. Next lesson students 

will be starting their hard-edge landscape painting.   



 
 

 



 
 

Unit: Hard-Edge Painting 

Lesson: Application of Pre-Mixed Colors 

Days: 8 

 

Goal:  

Through the creation of a monochromatic painting based on a landscape, students will employ 

the laws of atmospheric perspective (creating the illusion of depth, or recession in a painting or 

drawing by modulating color to simulate changes effected by the atmosphere on the colors of 

things seen at a distance).  

 

Learning Objectives: Students will be able to… 

● Identify the concepts of value and contrast as they relate to color 

● Understand that as the distance between an object and a viewer increases, the contrast 

between an object and its background decreases 

● Use their pre-mixed paint in proper order to begin their landscape painting 

● Work from the background (lightest value) to the foreground (darkest value) 

● Gain mastery as they cut edges with detail brush and smooth paint with flat brush 

 

Motivation: The moment has come to start our paintings. So much preparation to get us here. 

You’ve made your beautiful, custom colors. Practiced painting your scales and learned so much 

about the many ways artists employ atmospheric perspective to create great, deep spaces in their 

work. We even learned that game designers use this effect to launch players deep into their 

worlds of virtual reality. Today we will begin with the lightest value. Which part of the 

landscape is that? Yes, the background! Always remember to work from light to dark (1-8)!  

 

Materials: 

● Plastic containers with pre-mixed paint 

● Palette paper, water cups, paper towels 

● Detail and ½ inch flat paint brush 

● 8-Step Monochromatic Paint Scale 

● Enlarged landscape line drawing 



 
 

 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Teacher demonstration of how to begin the process. First, take the detail brush and cut 

along the entire edge of the shape furthest away with the lightest value. Then, use the ½ 

inch flat to lay more paint into the larger area of the shape. Make sure to slow down when 

you get to the edges. 

3. Emphasize that no water should be added to this paint (unlike watercolor paint). Tempera 

is designed to be opaque. Strive for an even, flat coat 

4. Students should be encouraged to complete an area before the end of a class period and to 

not start a new one until the next 

5. When time is called, place lid on container and bring paintings to drying rack 

6. Store the paint in designated area, clean and store brushes, wipe tables down 

7. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

Most students will be quite successful with this project. Again, it can be expected that some 

students will want to rush to complete each area. Stress the importance of good habits and that if  

they take their time, they will be able to create a stunning illusion of depth. If students appear to 

be rushing or having difficulty cutting crisp edges, teacher might need to intervene by placing 

their hand on top of student’s to model slow, careful paint stroke application.  

 

 

Closure/Assessment: 

This was the first day on the final project. At the beginning of next lesson, teacher will highlight 

student progress and discuss ways to improve methods. Throughout the next 7 days students will 

be increasingly getting darker in value as they make their way to the foreground. Formative and  

formal assessment will take place. Teacher should look for crisp edge definition, flat paint 

applicationw and contrast in value between each area of the landscape.  
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Hard-Edge Painting Peer Evaluation 

Name: _______________________         

Name of Peer: ___________________________ 

 

Directions: Each response should be a complete sentence(s). Please refer to the word wall for 

descriptive words to use in your sentences. 

1. Define monochromatic: 

________________________________________________________________________

________________________________________________________ 

2. What intermediate color did the artist use in their painting? 

________________________________________________________________ 

3. How did the artist create a sense of atmospheric perspective (space) in their painting? 

_______________________________________________________________ 

________________________________________________________________________

________________________________________________________________________

________________________________________________ 

     4.   What is a saturate?  ________________________________________________ 

     5.   What is a tint? ____________________________________________________ 

     6.  What is a shade? __________________________________________________ 

     7. What is the subject matter of the painting? Describe the scenery.    

________________________________________________________________        

________________________________________________________________ 

     8. In the background (the space furthest away) the artists used (circle one)    

TINTS, SATURATES, or SHADES. 

     9. In the foreground (the space closest to you) the artist used (circle one)   

TINTS, SATURATES, or SHADES. 

    10. Examine the craftsmanship of the painting. Explain how the artist addressed edges  

 and large areas of flat color. __________________________________________ 

________________________________________________________________ 

      11. If you had to guess the depth of space in this painting, how deep would it be?               

______________________________________________________________ 



 
 

      12. What is the most successful aspect of the painting? ________________________  

 ________________________________________________________________ 

 ________________________________________________________________ 

   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



 
 

Hard-Edge Painting Rubric      Student:_____________ 
 
 

Criteria 4 3 2 1 

Paint 
Preparation 
and storage 

The student created the 
proper amount of paint in 7 
different values of one color 
(monochromatic) 

The student 
created the 
proper amount 
of paint but 
some of the 
values are too 
similar (not 
enough contrast)

The student had 
difficulty 
changing the 
ratios of paint, 
therefore was 
unable to create 
7 colors without 
significant 
assistance 

The student 
tried but was 
unable to 
complete setting 
up their own 
pre-mixed paint 

Atmospheric 
Perspective 

The student was able to 
effectively use the correct 
value to create proper 
atmospheric perspective 

The student was 
able to use the 
correct value in 
most areas of 
the painting 

The student had 
difficulty 
understanding 
where to place 
the values 
(lightest to 
darkest) without 
prompting 

The student was 
unable to figure 
out where to 
place the values 
and therefore 
did not complete 
the assignment 

Technique The student consistently used 
the suggested method: cut 
edges with detail brush and 
fill in large areas with flat 
brush 

The student 
used the 
suggested 
method 
sometimes but 
some edges are 
blurry and flat 
shapes 
inconsistently 
painted 

The student had 
difficulty 
cutting edges 
with small brush 
for most of the 
painting, 
therefor the 
hard-edge effect 
was poor 

The student was 
unable to use 
suggested 
method and did 
not complete the 
assignment 

PACT The student adhered to the 
Positive Art Character Traits  
(Focus, Respect and 
Cooperation) throughout the 
unit 

The student 
adhered to the 
Positive Art 
Character Traits 
most of the time 

The student 
adhered to the 
Positive Art 
Character Traits  
only when 
prompted to do 
so 

The student did 
not adhered to 
the Positive Art 
Character Traits 
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Unit: Pointillism 

Days: 20 

 

Overview: 

Pointillism comes as a welcomed relief from the orderly, refined, hard-edge approach and allows 

students the opportunity to be loose and expressive with their paint application. Students will be 

introduced to the Impressionist and Neo-Impressionist art movements which began in the mid-

1800’s in Paris, France. Pointillism is a technique of neo-impressionist painting using tiny dots 

of various pure colors which become blended in the viewer’s eye at a distance. Students will 

discover how science influenced artists George Seurat and Paul Signac to develop this 

revolutionary process of applying paint and why we still celebrate this technique today. Students 

will be able to create a pointillist style painting based on a subject matter of their choosing.     

 

Suggested Lessons: 

1. Introduction to Pointillism. Show YouTube video Nate Heck, Part I. Followed by “Do-a-

Dot” exercise to practice concept of optical blending (1 day) 

2. Continue Nate Heck, Part II. Followed by optical blending exercise. (1 day) 

3. Student selection of reference image. Enlarge to large, round paper using ELMO. (3 

days) 

4. Applying watercolor washes to block in general shapes of color that will later have 

pointillism on top. (4 days) 

5. Pointillism on top of watercolor washes (10 days) 

6. Class Critique (1 day)  



 
 

Unit: Pointillism 

Lesson: Introduction to Pointillism 

Days: 1 

 

Goal:  

Students will be introduced to the Impressionist and Neo-Impressionist art movements which 

began in the mid-1800’s in Paris, France. Pointillism is a technique of neo-impressionist painting 

using tiny dots of various pure colors which become blended in the viewer’s eye at a distance. 

 

Learning Objectives: Students will be able to… 

● Participate in a class discussion designed to introduce the Impressionist and Neo-

Impressionist art movements and what inspired these artists to create art in such a new 

and different way 

● Familiarize themselves with the painting technique known as Pointillism 

● Actively watch (Nate Heck) Get to the Point: George Seurat and Pointillism-Part 1 

● Experiment with “Do-a-Dot” markers  

● Gain proficiency in visual language to describe process of Pointillism 

 

Motivation: The objective of our last painting was to create careful, flat shapes of color, bound 

by hard edges. What would be the exact opposite of that? Instead of flat shapes of one color, we 

would have many different colors. Instead of hard edges we’d have soft, blurred edges. Our next 

project gives you an opportunity to use the full spectrum of color (literally everything from the 

color wheel)! And you will not be asked to smooth your paint flat but to layer it and add texture 

and vibrancy. Before we start, let’s look at the art movement that inspires this 

project...Pointillism! 

 

Materials: 

● SmartBoard 

● 9” x 12” white drawing paper 

● Do-a Dot Marker Sets 

● Teacher created PowerPoint Presentation of Impressionism and Pointillism 



 
 

● YouTube Video: Nate Heck- Get to the Point: George Seurat and Pointillism - Part 1 

 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Students will actively participate in teacher guided ppt presentation that explains 

how/why the Impressionist movement happened 

3. Students will then watch Nate Heck: Get to the Point (7 minutes) 

4. Teacher will ask students to gather around to demonstrate the Do-a-Dot activity. This 

activity is designed to reinforce the process of making art by applying dots in a repetitive 

fashion. Students will experiment with basic ideas of symmetry and asymmetry in their 

designs 

5. Students will return seats to work independently  

6. Students will bring Do-a-Dot pieces to drying rack and return supplies to designated 

areas 

7. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

It is common for some students to exhibit problems of attention and focus during powerpoint 

presentations. It is suggested that ppt’s aimed at building content knowledge be simplified yet 

rigorous enough to keep student interest. Also, teacher should imbed many opportunities for 

students to predict, infer and make associations. The Do-a Dot follow up activity should be 

within student zone of attainment and they will most likely not need teacher assistance.    

 

Closure/Assessment: 

At the end of this lesson students will have gained a deeper understanding of the rise of the 

Impressionist painters and how they shocked the art world in the mid-1800’s. Students will be 

asked to answer a few basic questions before the end of the period. Teacher will gain insight into 

individual levels of understanding. Introductory lessons generally involve a lot of learning. 

Formative assessment strategies will apply. Following lesson we will continue with Nate Heck: 

Get to the Point-Part 2 and then participate in an optical blending exercise to gain deeper 

understanding of Pointillism.  



 
 

Unit: Pointillism 

Lesson: Optical Blending 

Days: 1 

 

Goal:  

To complete an optical blending activity to demonstrate how tiny dots of pure color become 

blended in the viewer’s eye at a distance. 

 

Learning Objectives: Students will be able to… 

● Actively watch (Nate Heck) Get to the Point: George Seurat and Pointillism-Part 2 

● Participate in a class activity to apply the process of pointillism  

● Gain proficiency in visual language to describe process of Pointillism 

● Recall Properties of Color: Hue, Value and Intensity 

 

Motivation: Today we will continue with Nate Heck: Get to the Point-Part 2 to find out more 

about Pointillism and the concept of Optical Blending. Before we begin, let’s see what we recall 

about the color theory we learned a few units ago. I’m holding two circles or dots of color (red 

and yellow). As I move further away from you, continue to look at these two dots. Now squint a 

bit, is there a color emerging between the two? Yes, orange. Why did that happen? Yes, because 

at a certain distance the eye optically blends the red and the yellow, resulting in orange. What 

would happen if I held up blue and yellow? Yes, green. Good, you remember your color wheel!  

 

Materials: 

● SmartBoard, Color Wheel 

● YouTube: Nate Heck- Get to the Point: George Seurat and Pointillism - Part 2 

● Red and yellow circles mounted to white paper 

● Optical Blending Worksheet 

● Tempera paint, palette paper, paper towels, q-tips 

 

Procedure: 

1. Teacher facilitated motivation (see above) 



 
 

2. Students will then watch Nate Heck: Get to the Point-Part 2 (5 minutes) 

3. Teacher will ask students to gather around to demonstrate the Optical Blending activity. 

Teacher will use only primary colors plus white. Teacher will use q-tips to apply paint to 

create the desired colors (see worksheet attached). This activity is designed to reinforce 

the process of making art by applying dots in a repetitive fashion.  

4. Students will return to seats to work independently  

5. Students will bring worksheet to drying rack and return supplies to designated areas 

6. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

Some students may feel compelled to mix or swirl the colors together using the q-tips. 

Teacher may place hand on top of students to model accurate dot making process. Also, it is 

advised that students use light, repetitive motion to achieve vibrant colors.  

 

Closure/Assessment: 

At the end of this lesson students will have gained proficiency in using the q-tips for paint 

application. Teacher will assess readiness to progress to final project. If more practice is needed, 

time will be given to do so. A description of following lesson will outline the watercolor 

“blocking in” stage of the painting.   



 
 

 



 
 

Unit: Pointillism 

Lesson: Applying Watercolor Washes 

Days: 4 

 

Goal:  

To block in areas of watercolor to provide a background for Pointillism.  

  

Learning Objectives: Students will be able to… 

● Create a ground of general, transparent watercolor to define separate areas of the painting 

before applying Pointillism technique on top 

● Participate in teacher demonstration of blocking in washes  

● Recall previously learned watercolor techniques and the visual language to describe 

process 

● Recall Properties of Color: Hue, Value and Intensity 

 

Motivation: You’ve enlarged your line drawing to this beautiful watercolor paper and now 

you’re prepared to block in a ground or background of color to help establish the different areas 

of the painting. For instance, let’s look at the sunflower example. What color(s) do you see in the 

background behind the flower? Yes, there are blues, light blues, whites, light greens and dark 

greens. Now, we could just go ahead and start applying the Pointillism painting process here. 

However, by laying down washes of general color you can both plan the painting approach as 

well as save a little time when we get to Pointillism. I’m going to demonstrate how to do this! 

 

Materials: 

● Color Wheel 

● Watercolor paint sets, water cups, paper towels 

● 2 brushes: loading brush for washes and medium point for edges 

● Teacher demonstration and visual  

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Teacher demonstration of how to block in watercolor washes: 



 
 

● Set up painting station with materials listed above 

● Make sure to have 2 brush sizes 

● Open your watercolor sets and activate the pigment by placing a drop or two of 

water in each oval 

● Observe your reference picture and look for the background. Identify the colors 

you see there 

● On your painting you’ll be using a wet in wet technique. Start by loading your 

brush with water then wet the surface of the watercolor paper 

● Next, use the smaller brush to add the color to the wet paper. Because the paper is 

wet, the color you added will spread across the wet area 

● Continue to add any other colors you see in that area while the paper is wet  

● The idea is to create soft, transparent areas of color to establish a general 

background 

● Repeat the process until the ground of the painting is completely covered in 

watercolor washes. This should take 2-3 more days. 

● Start clean-up by leaving the paintings at table to dry. Do not carry to drying rack 

as they can easily run or drip. 

● Bring paint, brushes and water cups to sink area. Return to seats and wipe table 

clean 

3. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

Creating washes is a skill that requires subtly in its approach. It is common for students to skip 

over the wetting of the paper first. Aslo, students might add color that is too saturated. If teacher 

feels a student is having trouble, a scrap piece of paper should be offered so they can practice the 

technique.  

 

Closure/Assessment: 

At the end of this lesson students will have started blocking in their washes. Teacher will 

highlight student progress and encourage best practices moving forward. This phase of the 

project is important but not critical to the outcome of the piece. If students have problems 



 
 

assigning colors or applying washes, this can be corrected as they add Pointillism on top later. 

Next lesson, students will continue to block in the ground until complete.  

  



 
 

Unit: Pointillism 

Lesson: Pointillism on Top of Washes 

Days: 10 

 

Goal:  

To begin to add the Pointillism technique to the watercolor washes. 

 

Learning Objectives: Students will be able to… 

● Recall Optical Blending worksheet techniques 

● Participate in teacher demonstration   

● Gain proficiency in visual language to describe process of Pointillism 

● Recall Properties of Color: Hue, Value and Intensity 

 

Motivation: I’m sure you’re catching on to the fact that the great art pieces we’ve made so far 

this year have all been multi-layered processes that we build on each day. We’re going to apply 

that mindset today as we begin to add the beautiful dots of color to create intense vibrancy. To 

make sure that we are properly analyzing our reference image and doing the best we can to 

figure out the colors we see I suggest we use a viewfinder (a square piece of paper with a square 

window cut out). This viewfinder will isolate an area to allow you to focus only on the colors 

you see within the square so we don’t get confused by the big picture.I’ll demonstrate the 

process.   

 

Materials: 

● Color Wheel 

● Tempera paint, palette paper, paper towels, q-tips 

● viewfinders 

 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Teacher demonstration of using the viewfinder to aid in color separation: 

● Teacher will set up painting station with materials above 



 
 

● Teacher will take out demonstration project, visual reference and viewfinder 

● Teacher will place the viewfinder on top of an area of the reference picture and 

ask students to identify what colors they see within the viewfinder 

● Teacher will put small amounts of those colors on palette paper (no more than 3 

colors at a time) 

● Teacher will then demonstrate how to use q-tips to apply paint to piece carefully. 

Encourage students to use light, repetitive motion.  

3. Students will return to seats to work independently  

4. Students will bring paintings to drying rack and return supplies to designated areas 

5. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

It can be expected that some students will have difficulty isolating the colors they see in the 

viewfinder. Should that be the case, teacher should assist and maybe even write down a list of all 

the colors in the piece, like a word bank, giving students the opportunity to exhibit independent 

thinking and problem-solving. Again, some students may feel compelled to mix or swirl the 

colors together using the q-tips. Teacher may place hand on top of student’s to model accurate 

dot making process.  

 

Closure/Assessment: 

At the end of this lesson students will have begun the Pointillism process. Now would be the 

perfect time for teacher to apply formative assessment strategies. Teacher should look for 

synthesis of color theory knowledge and proper paint application process. From here, teacher 

will assess readiness to progress independently or to provide more individual one-on-one 

assistance. A description of following lesson will take place and teacher will highlight successful 

student projects.   
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Pointillism Rubric       Student:__________________ 
 

Criteria 4 3 2 1 

Watercolor 
Washes 

The student created a highly 
effective background by 
using watercolor washes to 
block in large areas 

The student 
created an 
effective 
background by 
using watercolor 
washes to block 
in large areas 

The student had 
difficulty 
creating washes 
of watercolor 
but was able to 
block in more 
saturated areas 
of color 

The student 
tried but was 
unable to 
complete 
blocking in the 
background 
with watercolor 
washes 

Optical 
Blending 

The student was able to 
consistently use colors side 
by side to create a vibrant, 
pointillist effect 

The student was 
able to use 
colors side by 
side most of the 
time to create a 
pointillist effect 

The student had 
difficulty 
understanding 
optical blending 
and blended the 
colors together 
on the painting 
surface  

The student was 
unable to 
replicate the 
pointillist effect 
in any way but 
tried to bring 
color into the 
piece 

Technique The student consistently used 
the suggested method: 
Small, repetitive dots of 
color that match the hue, 
value and intensity of the 
reference   

The student 
used the 
suggested 
method 
throughout most 
of the painting 
and was able to 
come close in 
matching the 
colors of the 
reference 

The student had 
difficulty 
applying dots in 
a repetitive 
fashion and at 
times blended 
colors on the 
painting. Colors 
do not always 
match reference  

The student was 
unable to use 
suggested 
method and did 
not complete the 
assignment 

PACT The student adhered to the 
Positive Art Character Traits 
(Focus, Respect and 
Cooperation) throughout the 
unit 

The student 
adhered to the 
Positive Art 
Character Traits 
most of the time 

The student 
adhered to the 
Positive Art 
Character Traits  
only when 
prompted to do 
so 

The student did 
not adhere to the 
Positive Art 
Character Traits 
 

 

Teacher Comments: 
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Unit: Japanese Haiku Painting 

Days: 30 

 

Overview: 

This extensive unit will involve interdisciplinary teaching as students observe nature, write a 

Haiku based on winter, and create a work of art that reflects the sentiments of their haiku. When 

poems are complete, we will explore five different elements. Each element represented 

separately, will be united in one piece that will reflect the tone of their haiku. This unit is 

designed to submerge students in the art and culture of Japan while offering real opportunities 

for authentic self-expression. This unit culminates in a Japanese Tea Ceremony where students 

will engage in customary ceremonial etiquette.    

 

Suggested Lessons: 

1. Students will write a Haiku based on winter in English class (3-5 days) 

2. Introduce scope of project which outlines the 5 elements featured in their work (haiku, 

name in japanese, tree made with Sumi-E ink, hand drawn and painted elements, 

seal/chop to express Japanese greeting). (1 day) 

3. Show slide show of Japan and japanese cultural landmarks and customs. Follow up with 

crossword puzzles. (1 day) 

4. Introduce Origami; the Japanese art of paper folding. Students will create a crane by 

following linear, multi-step process. (2 days) 

5. Introduce Sumi-E brush painting with YouTube video. Demonstrate techniques then have 

students practice each different technique. (1 day) 

6. Practice Japanese characters for words like life, family, winter, etc., using “Buddha 

Boards.” Then create word in Sumi-E ink. (2 days) 

7. Create “blow tree” using Sumi-E ink and straw. (4 days) 

8. Trace Haiku onto final project using lightbox and permanent marker (2 days) 

9. Add hand drawn and painted elements to reflect individual poem (snow, snowflakes, 

icicles, cherry blossoms, animals, etc). (4 days)  

10. Learn name in Kanji characters and practice name on worksheet. (2 days) 

11. Finalize the piece with a stamp (Japanese greeting) in red ink. (2 days) 



 
 

12. Class Critique (1 day) 

13. Japanese Tea Ceremony (1 day) 

 

 

 

 

 

 

  



 
 

Unit: Japanese Haiku Painting 

Lesson: Create “Blow Trees” with Sumi Ink 

Days: 4 

 

Goal:  

To create a “blow tree” on Haiku Painting using Sumi ink.    

    

Learning Objectives: Students will be able to… 

● Use straw method to create “blow trees” with Sumi ink 

● Develop sensitivity to how to handle Sumi brush 

● Allow for natural, spontaneous tree shape to emerge  

● Utilize the unique qualities of this medium to push the boundaries of their imagination 

● Make artistic decisions regarding placement, size and shape of the tree 

 

Motivation: Today we will be using our breath, much like wind, to create a tree using a straw and 

Sumi ink. For this part of the Haiku painting you will each work one-on-one with me as you 

decide on placement, size and shape of tree. Imagine you are the cold, winter winds that move 

and shape the bare branches against the winter sky.   

     

Materials: 

● Sumi Ink, sumi brushes, water cups, paper towels, straws cut in half 

● Teacher examples of “blow trees” 

● 12” x 18” watercolor paper 

● Newsprint paper, masking tape  

 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Teacher demonstration of how to make a “blow tree”: 

● First cover the table with newsprint to catch any splatter  

● Place your watercolor paper on newsprint 

● Have concentrated Sumi ink and watered-down sumi ink ready 



 
 

● Have Sumi brush and straw ready 

● Decide on where you’d like to start the trunk of the tree 

● Use Sumi brush and load with watered-down ink. Add a few pools of ink to the 

dry paper 

● Dip tip of Sumi brush into concentrated ink and add a few drops to pool 

● Lower body to be eye level with paper 

● Using short, strong bursts of breath, blow the ink up the paper, making the tree 

grow 

● Turn self, or paper to create smaller branches 

● Use Sumi brush and clean water to blend the tree trunk into the ground to create 

roots or a mound that the tree is on 

● Leave painting flat to dry 

3. Teacher will work independently with each student. In the meanwhile, others can be 

working on Japanese culture crossword puzzles or coloring pages 

4. Teacher will manage most of the clean-up for this lesson 

5. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

Some students may encounter a few challenges with this assignment. Pursing lips and generating 

enough breath to blow the ink can be difficult. Ways to modify this could be tilting the paper and 

allowing paint to drip, or using light pressure and only the tip of the brush to create the tree. 

Students should practice the action of blowing out candles. That suggestion usually helps. Also, 

it is highly recommended that this be a one-on-one experience. Teacher must be there to insure 

that student doesn’t feel lightheaded while blowing through the straw. Also, to craft a beautiful 

structure takes understanding and foresight.   

Closure/Assessment: 

This part of the Haiku painting is very physical, Students must be one with the process, lean into 

it and breathe air to create the focal point of the piece. Breath and body working together to 

make the statement. At the end of the lesson, teacher will gather students around to share the 

unique trees that were made. Some tall, some small, thick and thin branches, and tons of unique 

qualities to discuss. Assessment will be formative and teacher will stress process over product. 



 
 

Following lesson will involve more students taking turns to make their trees while others can 

work on the Buddha Boards or do Japanese culture worksheets. 

  



 
 

Unit: Japanese Haiku Painting 

Lesson: Trace Haiku onto Final Project 

Days: 2 

 

Goal:  

To trace printed Haiku onto final project and outline using permanent marker. 

    

Learning Objectives: Students will be able to… 

● Use lightbox to trace their Haiku onto the painting 

● Develop sensitivity to calligraphic letterforms  

● Demonstrate ability to manipulate marker to create calligraphic letters 

● Demonstrate problem-solving and decision making in terms of placement and 

composition 

 

Motivation: One of the most important elements of this Haiku painting is including the haiku that 

you’ve written. We’ve changed the font and size to to look more like hand-written calligraphy. 

Look at the letterforms carefully. What do you notice? Yes, some letters have serifs or hooks on 

the ends of them. All of the words are slanted or italicized. The spacing between letters is even 

and the lineweight is varied. Today you will decide on the best placement for your haiku. You 

will then trace and marker it in very carefully!   

    

Materials: 

● Lightbox 

● Sharpened HB pencils, Fine and Extra Fine sharpie markers, masking tape 

● Printed haiku 

● Haiku Painting 

 

 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Teacher demonstration of placement and tracing of haiku: 



 
 

● Assess the space in your painting 

● Where is there room for the haiku? 

● Remember, you can break the poem up. Meaning part can be placed higher on the 

composition and the rest lower 

● Do not go too close to the edge of the paper or overlap the tree 

● Watch as I practice the process. First, I will tape the haiku to the lightbox 

● Second, I will place the painting on top, moving it around to make decisions about 

placement 

● Once I’ve decided, I will take a very small piece of tape to secure the painting so 

it too, doesn’t shift while you are working 

● Use pencil to lightly sketch over the words, paying close attention to letter shape, 

serifs, angle of italicized letters 

● Then go over the letters in permanent marker 

● Check your work and remove from lightbox 

3.  Teacher example will be mounted for all to see and model 

4. Teacher will work one-on one to assist in placement of haiku 

5. Students should complete the tracing in one period. It is difficult to line things up the 

exact same way.  

6. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

Some students will have difficulty tracing the letterforms as they really are. It’s important to 

point out the serifs, lineweight, slant, etc. If this process proves way too difficult, students can 

either write their haiku in their natural handwriting or teacher can place hand over students and 

assist them.  

     

 

Closure/Assessment: 

The haiku is one of the most important parts of the piece so it is highly encouraged that students 

take their time, notice details and ask for assistance when having trouble. When using the 

permanent marker to go over the letters, students should again, pay close attention to detail and 



 
 

practice a high level of craftsmanship. Students will be formally assessed based on their ability to 

see this writing task all the way through. Our next lesson will involve adding details such as 

icicles, snow, animals, cherry blossoms, snowflakes, etc. to the painting.  

  



 
 

Unit: Japanese Haiku Painting 

Lesson: Learn to Create Name in Kanji Characters 

Days: 2 

 

Goal:  

To translate English spelling of name into Japanese Kanji Characters.  

    

Learning Objectives: Students will be able to… 

● Use website www.japanesetranslator.co.uk to translate name 

● Develop sensitivity to calligraphic mark making   

● Demonstrate ability to manipulate marker to create calligraphic characters 

● Change horizontal format of kanji characters to vertical format 

 

Motivation: The Japanese write foreign words phonetically, so it is not always possible to say 

how a name should be written in Japanese without further information. For example, the last two 

letters of Andrea can be pronounced like ier in the word barrier, or like ayer in the word layer. 

If you get results that don’t match the way you pronounce your name, you may be able to find an 

alternative spelling that does (e.g., Andria). Ultimately, you will learn that the kanji characters 

are beautiful forms and we will practice today before placing our names on the painting.  

    

Materials: 

● Computer/printer 

● Graphite pencils, erasers 

● Fine and ultra fine sharpie markers 

● Kanji Character worksheet 

 

 

 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Students will take turns using the computer to translate their name 



 
 

3. Students will print names 

4. Teacher will demonstrate how to to draw characters in each box provided on the 

worksheet 

5. Students will be reminded to change the horizontal format to a vertical format 

6. Once names are penciled in, students will be encouraged to thicken lineweight using 

markers 

7. Teacher will circulate around the room to facilitate in the learning process 

8. At the end of class, students will store their work in progress in their folders and return 

supplies to designated areas 

9. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

This is a very attainable lesson with little need for teacher assistance. Teacher should check that  

students understanding how to change the letter orientation from horizontal to vertical.  

     

 

Closure/Assessment: 

It is always interesting for students to see their names written in another language. The Japanese 

Kanji characters are particularly beautiful forms that are flowing and shapely. Students will 

enjoy the process of trying to create these forms. Once we have practiced enough, students will 

first pencil in their names on the haiku paintings. Then thicken the lineweight using sharpie 

marker. Assessment will be formal. Students are asked to achieve a proficient level of technical 

ability when writing their names on the final project.    



 
 



 
 

 



 
 

 



  

 

 

 

 

 
 

 



 
 

Japanese Haiku Self Evaluation       
 Student:______________________ 
 
 

Circle the number that 
best shows how well you 
feel you did for each 
criterion 

 
 Exemplary 

  
    

Excellent 

 
      

Good 

 
    

Average 

 
 

Needs 
Improvement 

 
 

Rate  
Yourself 

 
 

Teacher’s  
Rating 

Were you  able to follow 
the guidelines (5 syllables, 
7 syllables, 5 syllables) to 
write a haiku about 
winter? 

 
5 

 
4 

 
3 

 
2 

 
1 

  

Did you add elements to 
your piece that 
represented the theme of 
your haiku? 

 
5 

 
4 

 
3 

 
2 

 
1 

  

Is your name written in 
Japanese kanji characters 
in a clear and effective 
way? 

 
5 

 
4 

 
3 

 
2 

 
1 

  

Did you place the seal 
within the composition to 
help balance the elements 
of the piece? 

 
5 

 
4 

 
3 

 
2 

 
1 

  

Work Habits: 
Were you consistently 
working throughout the 
entire time? 

 
5 

 
4 

 
3 

 
2 

 
1 

  

Grade:  
 

    Your  
Total 

Teacher Total 
 
 

 
Student Reflection: 
 
 
 
 
Teacher Comments:  
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Unit: Foil Embossing 

Days: 10 

 

Overview: 

Students will experiment with the tactile experience of foil embossing.  Embossing Is the 

procedure by which the paper surface is pushed forward or raised using various embossing 

techniques. Students will experiment with non-objective design to create a unique piece that will 

be colored in afterward. This project can be easily adapted to feature a recognizable object such 

as a flower, sunset, car, boat, portrait, etc.   

 

Suggested Lessons: 

1. What is embossing? Exploration of artform. Description of non-objective art and 

composition types. (1 day) 

2. Using pencil, students will create a non-objective design based on vertical/horizontal, 

radial, or diagonal composition types. (1 day) 

3. Mount paper to cardboard and outline design using Elmer’s glue. Apply string to the lines 

and let dry completely. (2 days) 

4. Apply thin coat of glue to surface of design and adhere heavy duty foil to surface (leave 

extra to wrap around the back). Press down the hills and valleys exposing the design 

(raised part covered by string). (1 day) 

5. Marker in the separate shapes using different color permanent markers (3 days) 

6. Class Critique (1 day) 

 

 

 

 

 

 

  



 
 

Unit: Foil Embossing 

Lesson: Create Non-Objective Line design 

Days: 1 

 

Goal:  

To understand and use line in a non-objective way to create a line design as a basis for foil 

embossing.  

 

Learning Objectives: Students will be able to… 

● Differentiate between objective and non-objective art   

● Apply line variation such as direction (vertical, horizontal, diagonal, parallel, 

perpendicular), type (short, long, thick, thin, tapered, curved, wavy, angular, rough), line 

organization (rows, stacks, clusters, radiating, overlapping) to create a non-objective line 

design 

● Focus on problem-solving to compose a unified line design that is asymmetrically 

balanced  

● Use imagination to assist in problem-solving 

 

Motivation: Can anyone recall the definition we created for the word line? Our very first project 

was based on this very important Element of Art. Today we will be using line again to create a 

non-objective design that is unified and asymmetrically balanced. This design will serve as the 

lines we will later raise (emboss) using yarn. Together, let’s review some of the line ideas we’ve 

learned to help us create a beautiful design.  

  

Materials: 

● SmartBoard 

● 9” x 12” dry erase boards/markers/erasers 

● Graphite pencils, erasers, sharpeners 

● 8” x 10” white drawing paper, trace paper  

Procedure: 

1. Teacher facilitated motivation (see above) 



 
 

2. Teacher will discuss concepts of line and Principles of Design on the Smartboard 

3. Teacher will show 4 different non-objective composition types (vertical/horizontal, 

radial, diagonal and combination)  

4. Students will work simultaneously on dry erase boards to reinforce content knowledge 

5. Students will return to seats and work independently to create idea for line design 

6. When design is complete, students will recreate on 8” x 10” paper using pencil, ruler and 

circle templates 

7. Teacher will use trace paper to assist those in need to offer a “prompt” to encourage 

problem-solving 

8. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

It is likely that students will have trouble making the leap from objective or representational to 

non-objective. Although they’ve dealt with line before, non-objective design can be challenging. 

Some students may need “prompts” to open their minds to think imaginatively. It is highly 

suggested that teachers use trace or scrap when helping a student through a problem. Giving 

them assistance while encouraging ownership. 

     

Closure/Assessment: 

At the end of this lesson students will have demonstrated what they recall about line and non-

objective design.Teacher should look for variety in their work and encourage self-reflection. 

Students will be assessed on their willingness to try, independent problem solving and ability to 

stay on task. A description of following lesson will take place as teacher showcases a few 

students’ work that reflects genuine effort. Following lesson will involve preparing surface for 

embossing.  

Unit: Foil Embossing 

Lesson: Prepare Surface for Embossing 

Days: 1-2 

 

Goal:  

To prepare line drawing surface for tin foil embossing. 



 
 

 

Students will experiment with the tactile experience of foil embossing.  Embossing Is the 

procedure by which the paper surface is pushed forward or raised using various embossing 

techniques. Students will experiment with non-objective design to create a unique piece that will 

be colored in afterward. This project can be easily adapted to feature a recognizable object such 

as a flower, sunset, car, boat, portrait, etc.    

embossing.  

 

Learning Objectives: Students will be able to… 

● Identify ways in which paper can be embossed   

● Use glue and thick gauge yarn to outline line design  

● Focus on problem-solving to tend to small detail areas in the composition 

● Stay focused on task to completion 

● Gain proficiency using scissors and glue 

 

Motivation: The line designs you created are so unique and I’m very pleased with the variety of 

composition types you came up with. Can anyone recall the name of the composition type used 

here? Is there a focal point? Where? Is there repetition and variation in this design? Explain how 

it is balanced? Excellent! Now it’s time to prepare our surfaces for embossing. 

  

Materials: 

● SmartBoard 

● 8” x 10” completed designs 

● 8” x 10” chipboard or cardboard  

● Elmer’s glue, thick gauge yarn, scissors, masking tape  

 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Teacher will demonstrate (as students work along): 

● Tape your design to the cardboard with masking tape 

● Take your piece of string and run it along the length of any line segment 



 
 

● Then cut the string 

● Run the Elmer’s glue along that line segment and place the cut string on it 

● Press the string down carefully with fingertips 

● Use wipes to clean hands if they get sticky 

● Repeat process until all the lines are covered with yarn 

● Place piece in the drying rack  

3. Students will return to seats and work independently until task is complete 

4. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

It is likely that students will have trouble making string segments long enough to cover the 

length of the line. But that is one of the critical skills we are working on. Encourage students to 

persist until the segment is correct in length. They can always use the leftover pieces for smaller 

segments. Also, if students have a tactile aversion to glue, they may use popsicle sticks to press 

the yarn into the paper.  

     

Closure/Assessment: 

This process is attainable for most students at this level. If they do not complete the yarn work 

today, they can do so in next lesson. Students will be assessed on their willingness to try, 

independent problem solving and ability to stay on task. A description of following lesson will 

take place as teacher showcases a few students’ work that reflects genuine effort. Following 

lesson will involve adhering tin foil to embossed lines followed by adding color with permanent 

sharpie markers.  



 
 

  

Unit: Foil Embossing 

Lesson: Adhere Foil to design and Add Color 

Days: 4 

 

Goal:  

To adhere foil to design and add color to enhance piece. 

 

Learning Objectives: Students will be able to… 

● Experiment with tactile process of foil embossing  

● Use glue and heavy guage tin foil to cover yarn 

● Use sense of touch to locate and press edges beyond yarn flat 

● Focus on problem-solving to tend to small detail areas in the composition 

● Gain proficiency using glue and foil 

● Stay focused on task to completion 

 

Motivation: Time management is critical today because we only have one working class period 

to adhere the tin foil. In other words, our open time is limited. So let’s focus, stay on task and 

respect the time frame we must work within.    

 

Materials: 

● 8” x 10” completed designs with yarn overlay 

● Spray Adhesive, heavy duty tin foil, wipes 

● Assorted color permanent sharpie markers 

 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Teacher will demonstrate process: 

● Place your prepared design on piece of newsprint in front of you 

● Take a piece of heavy duty foil (approx 12” x 14”) and set it in front of you 



 
 

● One by one, you will bring your design to me and I will add spray adhesive to 

surface 

● You will then return to your seats and press the areas around the raised yarn to 

reveal the original line design  

● Make sure you work carefully not to tear the foil in any areas 

● Once the design is all pressed down, fold the excess foil over the board and tape 

along the back side 

● Add sharpie marker to recessed areas around raised lines 

● Place piece in the drying rack to dry 

3. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

Students will enjoy this new sensory experience. It is quite attainable for the skill level. The only 

major anticipated difficulty might be that some students have trouble pressing firmly enough to 

find all the lines underneath. Also, some students might press too hard and tear the foil. Teacher 

should be on the lookout for both scenarios.     

     

Closure/Assessment: 

Students will be assessed on their willingness to try, independent problem solving and ability to 

stay on task. Once their foil is glued down, they may begin with the coloring process. A more in-

depth description of the many ways to add color will take place in following lesson.  
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Foil Embossing Rubric 
 

Name:________________________________ 
 

 Great Job! Good Job! Getting There! Not Quite! 

Composition: 
Design is strong 
and clearly falls 
within one of the 4 
composition types 
discussed. 

    

Foil Embossing 
Process: 
Glue was well 
applied and foil 
carefully placed 
on top. Raised 
edges are clearly 
defined. 

    

Color 
Enhancement: 
Thoughtful color 
choices were 
made to add 
interest and 
complexity to the 
design 

    

PACT: 
Artist exhibited 
Positive Art 
Character Traits 
throughout the 
duration of the 
project. 

    

Teacher Comments: 
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Days: 20 

 

Overview: 

Students will be introduced to the World Wildlife Fund as a means to connect to nature. Students 

will learn to differentiate between extinct, critically endangered and endangered species. They 

will have the opportunity to select an endangered species to use as inspiration for their relief 

print. Students will design, carve, and print an entire edition from one plate. In addition, they will 

learn about WWF’s mission to conserve nature and reduce the most pressing threats to the 

diversity of life on earth.   

 

Suggested Lessons: 

1. Introduction to printmaking unit. Visit WWF Endangered Species Interactive Animal 

Trivia Games as motivation and teaching tool. (1 day) 

2. Review facts about endangered species from game. Select an animal to work from and 

answer a series of questions about the status of the animal. (2 days) 

3. Use outline of animal to create design for 6” x 9” foam plate. Discuss texture, 

background, positive/negative shape. (3 days)  

4. Transfer design onto foam plate using pen, wood stylus and firm pressure  

(3 days) 

5. Demonstrate how to “pull” a print. Students will work in small groups to make an artist’s 

proof of their plate to check for accuracy and depth of impression. (3 days) 

6. Students will proceed with printing process. Each student is responsible for 4 prints; 

black ink on white paper, black ink on color paper, color ink on color paper, and a 

creative print. (5 days) 

7. Students will organize, number and sign their completed edition. (2 days) 

8. Class Critique (1 day)  



 
 

Unit: Relief Printing 

Lesson: Introduction to Printmaking 

Days: 1 

 

Goal:  

To introduce students to the art of printmaking. Students will have the opportunity to select an 

endangered species to use as inspiration for their relief print. 

 

Learning Objectives: Students will be able to… 

● Understand the process/art form known as relief printing 

● Identify ways in which the World Wildlife Fund works to conserve nature and reduce 

threats to animals and their habitats  

● Differentiate between extinct, critically endangered and endangered species 

● Participate in WWF Endangered Species Interactive Animal Trivia Games 

● Select an endangered species to use as inspiration for their relief print 

 

Motivation: Relief printing is such an interesting and expressive art form with limitless 

possibilities in terms of texture and color combinations. Before we talk about what our theme 

will be for this unit, I’d like to show you how the process works. We will carve/press into 

styrofoam, roll ink onto the foam and make a print. The possibilities are endless! But we need a 

subject that has a lot of texture. What could that be? Yes, an animal! And to make our work as 

artists even more meaningful, we will choose an animal from the endangered species list. Does 

anyone know what endangered means? Let’s visit the WWF (World Wildlife Fund) to find out 

more.      

 

Materials: 

● SmartBoard  

● Teacher/student samples of styrofoam relief printing materials and prints 

● Dry erase boards, markers and erasers 

 

 



 
 

Procedure: 

1. Teacher facilitated discussion (see motivation)  

2. Show brief Powerpoint demonstration of relief printing 

3. Visit www.wwf.org to show students where they can visit to learn everything they’d like 

to know about animals in danger 

4. Participate in class game. Visit www.wwf.org > species > animal trivia games 

5. Students can work in pairs to record answers to trivia questions. There are 10 questions 

for each animal featured 

6. With approximately 15 minutes left in class, have students surround a table where dozens 

of pictures of endangered species are laid out. Students will select the animal that inspires 

them 

7. Students will be asked to go home, visit wwf.org and come into class with three facts 

about the animal they’ve chosen. To make sure this happens, send students home with a 

simple slip with the questions and directions.   

8. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

Today’s lesson was designed to inspire students to make a decision about an animal to be the 

focus of their relief print. Most students will choose with ease, others might need more direction. 

Assist students by giving them details about the animals in danger and perhaps this will make 

their decision easier.  

 

Closure/Assessment: 

This project is designed to give students ample room for decision making and creativity. Relief 

printing is an interactive, hands-on project that most students find very fun. The next few lessons 

will focus on design, transfering image and carving. After that, students will use class time 

exclusively for printing. 

  



 
 

Unit: Relief Printing 

Lesson: Printmaking Process-How to Pull a Print 

Days: 3 

 

Goal:  

To introduce the method of inking and printing their foam plate for the first time. 

 

Learning Objectives: Students will be able to… 

● Understand the multi-step processes for relief printing 

● Identify many different printing tools and their function 

● Establish procedures and responsibilities for printing 

● Create their first “proof” or print to assess if carving is complete and deep enough 

 

Motivation: At this stage of the project we are ready to make our first print. Printmakers refer to 

their first print as a “proof.” Why do you think that is? Yes, this print will prove if all of your 

carving is complete and deep enough to see. I consider this the moment of truth where we get to 

see the results of all of our hard work. What happens if areas are incomplete or not carved deep 

enough? Yes, we can wash the plate and return to carving until the plate is exactly how you want 

it. Today, the emphasis is on quality, not quantity as we perfect the art of printmaking.   

 

Materials: 

● Palette paper, newspaper, newsprint, water-soluble black ink, masking tape 

● Brayer and baren 

● 9” x 12” white block printing paper  

● Teacher/student samples of styrofoam relief printing materials and prints 

● Drying rack 

 

 

 

 

 



 
 

Procedure: 

1. Teacher facilitated discussion (see motivation)  

2. Teacher demonstration of how to set up the inking station and pull print: 

● Teacher will ask for 2 student volunteers 

● Teacher will give verbal commands and refer to posted commands on wall 

● Students will set up inking station with palette paper taped on all 4 corners, a 

piece of newspaper to the right, a brayer and black ink 

● Set styrofoam carving side up on newspaper 

● Squeeze a nickel size amount of black ink onto the center of palette paper 

● Use brayer to roll ink in multiple directions (north, south, east west) 

● Listen for tackiness (readiness) of ink and look for peaks 

● Roll brayer onto foam with short, brisk motion 

● Roll in multiple directions until entire foam plate is covered 

● Put brayer down. Lift foam by edges and walk to printing station 

● Place (register) plate within the center of the paper 

● Slide the foam plate off the table, pancake/flip over and burnish (rub) plate with 

sides of fists 

● “Pull”paper off by lifting corner to corner 

● Check proof to see if carving is complete 

● Store print in drying rack  

● Return to printing table for clean-up  

3. Brief closure to synthesize learning. An example of student’s first print will be discussed.  

 

Anticipated Differentiation: 

For the duration of the printing process, students will work in small groups of 2-3 with the 

assistance of a para or teacher. There are many steps to this process and it is very easy to forget 

one. It is highly suggested that there be a clear printing rotation schedule so that all students get 

equal time at the printing stations.  
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Unit: Relief Printing 

Lesson: Printmaking Process-How to Create a Ghost Print 

Days: 1 

 

Goal:  

To introduce the method of creating a ghost print. 

 

Learning Objectives: Students will be able to… 

● Understand the multi-step process for creating a ghost print 

● Exhibit proficiency when Identifying different printing tools and their function 

● Exhibit understanding of procedures and responsibilities for printing 

● Create ghost print 

 

Motivation: At this stage of the project we have nearly mastered the art of printmaking. You’ve 

made your required black ink on white paper, black ink on colored paper and colored ink on 

colored paper. We’ve saved both the quality prints and the “not so quality” prints. Proving once 

again that the printmaking process is open for so much artistic experimentation. Let’s begin!   

 

Materials: 

● Palette paper, newspaper, newsprint, water-soluble ink of various colors, masking tape, 

brayer and baren  

● Teacher/student samples of styrofoam relief printing materials and prints 

● Drying rack 

● Student’s previously completed prints 

 

Procedure: 

1. Teacher facilitated discussion (see motivation) 

2. First we need to look through our folder to put aside any of the possible poor quality 

prints that can be used for ghost printing.  

3. Teacher demonstration of how to create a ghost print: 

● Teacher will ask for student volunteer 



 
 

● Teacher will give verbal commands and refer to posted commands on wall 

● Students will set up inking station with palette paper taped on all 4 corners, a 

piece of newspaper to the right, and brayer 

● Set styrofoam carving side up on newspaper 

● Student will select a poor quality print from their folder and place it on the 

printing table 

● Student will decide on the color they will use to layer on top  

● Squeeze dime size amount of that color ink onto the center of palette paper 

● Use brayer to roll ink in multiple directions (north, south, east west) 

● Listen for tackiness (readiness) of ink and look for peaks 

● Ink for ghost print should be thin coat so part of old color still comes through in 

areas 

● Roll brayer onto foam with short, brisk motion. Again, only coating it with very 

thin layer of ink 

● Put brayer down. Lift foam by edges and walk to printing station 

● Place (register) plate directly on top of other print 

● Slide the foam plate off the table, pancake/flip over and burnish (rub) plate with 

sides of fists. BURNISH LIGHTLY!!! 

● “Pull”paper off by lifting corner to corner 

● A ghost print should appear. A ghost print is a thin, grainy looking layer of color 

on top of the first print. The color combinations can often be really exciting! 

● Store print in drying rack  

● Return to printing table for clean-up  

4. Brief closure to synthesize learning. An example of student ghost print will be discussed.  

 

Anticipated Differentiation: 

For the duration of the printing process, students will work in small groups of 2-3 with the 

assistance of a para or teacher. There are many steps to this process and it is very easy to forget 

one. It is highly suggested that there be a clear printing rotation schedule so that all students get 

equal time at the printing stations.  

 



 
 

Closure/Assessment: 

This project is designed to give students ample room for decision making and creativity. At this 

stage of the project, student should be exhibiting proper printmaking procedures. The next few 

days will be dedicated to mastering the art of ghost printing. Formative and formal assessment 

strategies apply. Teacher should look for high level of class participation and understanding of 

procedures.  

  



 
 

Unit: Relief Printing 

Lesson: How to Sign Finished Edition 

Days: 2 

 

Goal:  

To organize, sign and submit completed printmaking edition.  

 

Learning Objectives: Students will be able to… 

● Understand the multi-step processes for organizing and signing finished prints 

● Understand why printmakers sign their prints 

● Experience a sense of accomplishment upon completion of task  

● Demonstrate ability to express informed judgement when picking prints to include in 

their edition 

● Submit entire edition upon completion of signing  

Motivation: Why do artists sign their work? Why wouldn’t an artist sign their work? Do you 

think there might be a different process to sign prints then there is to sign a single painting? 

Today we will discuss the traditional way to sign and number your prints. We will also 

understand what an edition in printmaking is and why it’s ok to leave some prints out of your 

edition. Let’s begin.  

 

Materials: 

● SmartBoard 

● HB pencils, erasers 

● Student samples of signed prints 

 

Procedure: 

1. Teacher facilitated discussion (see motivation)  

2. Teacher demo/discussion of the do’s and don’ts of signing a print: 

● DO sign using a sharp pencil. A pencil mark cannot be reproduced by computers 

making it less vulnerable to fraud 



 
 

● DO only sign the fine art print if you are happy with the quality of it - the artist's 

signature is the mark of "approval" and also attests to its authenticity 

● DO sign a limited edition print near the bottom edge of the print - on the bottom 

right hand side 

● DO mark the edition number and the edition size at the same time - on the bottom 

left hand side (eg #4 /25 indicates this is the fourth print of a limited edition of 25 

and that no more prints will be made) 

● DO add a title if appropriate - in between the signature and the edition number 

● DO use a monogram if you want to be traditional.  The practice of signing prints 

with names is relatively recent (although we will not be using a monogram it is 

interesting to show students how past artists add their monogram). 

 

It’s best to avoid doing these: 

● DO NOT sign using a pen.  Convention dictates this is inappropriate and oddly it 

might make it more vulnerable to fraud as signatures can be printed - but pencil 

can't! 

● DO NOT sign if you are unhappy with the print - you should deface or destroy it 

to stop it being sold if you want to maintain the status of your work (interesting 

fact...but we will not be destroying our work) 

● DO NOT sign prints which are not hand-pulled and/or are unlimited editions of a 

reproduction in the same way as a limited edition fine art print.  The convention to 

maintain the distinction between these two different sorts of prints is that limited 

edition fine art prints are signed and unlimited reproduction prints are NOT 

signed outside the image in a way which mimics the limited edition print 

 

3. Demonstrate how to sort through prints, remove the really poor quality prints,  and 

count the number remaining. This is the total number in the edition. 

4. Demonstrate how to put prints in order of creation and mark the edition (see above) 

5. Demonstrate where and how to sign name. Students should practice this on scrap first. 

6. Put all poor quality prints to the back of the edition and submit folder at the end of 

class. 



 
 

7.Brief closure to synthesize learning. An example of properly signed and organized 

student edition will be shown.   

 

Anticipated Differentiation: 

This procedure can be challenging to most. It is best to work one-on-one or in small groups to 

make sure students understand the process. Also, it is highly encouraged that students practice 

writing numbers and signing their names. You do not want the quality of the signature to bring 

down the quality of their work. Stress that the signature is an important part of the overall 

edition.  

 

Closure/Assessment: 

Signing prints is the last and final stage in this unit. This process might take a few minutes 

tomorrow to complete. This is a very satisfying stage for most students and the feeling of 

accomplishment is universal. Formal critique will take place next lesson.  
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Printmaking Requirements 

 

⃝   Black ink on quality white paper 

⃝   Black ink on color paper 

⃝   Color ink on white paper 

⃝   Color ink on color paper 

⃝   “Ghost” print (layer two prints) 

⃝   Extra credit prints 

⃝   Extra credit for studio assistance 

 

  



 
 

Name:                                                                                                    Relief Printing Rubric                                                   

 

Criteria EXEMPLARY 
Outstanding Effort! 

Work demonstrates high level 
of understanding. Outcome is 

compelling! 
 

 
 

96-100 

EXCELLENT 
Excellent Effort! 

Artwork exhibits high 
level of understanding. 
More refinement and 

experimentation will bring 
the prints to the next level! 

90-95 

SATISFACTORY 
Consistent effort!  

Artwork could benefit from 
deeper understanding of 
printmaking techniques. 

 
 
 

85-90 

NEEDS IMPROVEMENT 
Inconsistent effort. Artwork 

needs additional work.  
Areas are incomplete or 

unresolved. 
 
 
 

75-80 

CONCEPT/DESIGN 
Elements in piece are well 
designed. Interesting 
balance of white black 
and texture. Well carved. 

    

BLACK INK on 
WHITE 
Print is of very high 
quality. Clear, clean, fully 
burnished and properly 
registered. Free of 
smudges and fingerprints. 

    

BlACK INK on COLOR 
(see above) 
 
 

    

COLOR INK on 
COLOR 
(see above) 
 

    

CREATIVE PRINT 
Artist has experimented 
with ghost print process. 
Image is unique and 
shows reflective decision 
making 

    

SIGNATURE 
Edition is properly 
organized; numbered 
titled and signed. 

    

PRODUCTIVITY 
Exhibited consistent work 
ethic. 

    

ABOVE and BEYOND 
Artist has volunteered to 
assist in 
studio/printmaking 
process by peer teaching, 
extra cleaning, setting 
up/breaking down 
printing stations, etc.  
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Unit: Mixed-Media Self Portrait 

Days: 16 

 

Overview: 

This personal and expressive project allows students an opportunity to make many choices about 

how they would like to portray themselves, their interests and hobbies. Using the PRISMA App, 

students will participate in altering a photograph of themselves to portray a more expressive 

version. They will be able to make personal aesthetic choices regarding background color of 

their collage, imagery they’d like to feature and arrangement and placement of the many 

elements in this piece. They will employ elements and principles of design to create a bold and 

powerful self portrait.  

 

Suggested Lessons: 

1. Introduction to Self Portraits. Why have so many artists created self portraits? What can 

you learn from the different artists featured? (1 day) 

2.  Discuss different emotions then photograph students using a strong lightsource and 

plain, white backdrop. (2 days) 

3. Students will select photograph and help to select a PRISMA filter that best works with 

the mood and expression of their photograph. Teacher will print images.  

 (2 days) 

4. Students will make backgrounds for their collages using printmaking ink with brayers on 

large cardboard grounds. (2 days) 

5. Students will visit computer lab to collect and print images that reflect their interests, 

hobbies, sports, food, etc. (2 days) 

6. Students will carefully cut their portraits and printed images. (2 days) 

7. Students will arrange their collages using the principles of design. (1 day) 

8. Using gloss medium and wide brushes, students will adhere portraits and images to pre-

painted cardboard grounds. (2 days)  

9. Students have the opportunity to add hand-drawn elements to enhance piece  

 (1 day) 

10. Class Critique (1 day) 



 
 

 

 

 

 

 

 

  



 
 

Unit: Mixed-Media Self Portrait 

Lesson: Using Prisma App to Alter Photographs 

Days: 2-3 

 

Goal:  

To introduce use of Prisma App filters to alter self portrait photographs. 

 

Learning Objectives: Students will be able to… 

● Be introduced to scope of mixed-media project 

● Implement technology as a means of altering photographs 

● Apply concepts of aesthetic judgement to inform decision making 

● Experiment with a variety of expressions to set tone for self-portrait collage 

● Use imagination to assist in problem-solving 

 

Motivation: When I mention self-portraits to art students, most recoil in horror because they are 

terrified to create a piece that features themselves. This mixed-media project is very different 

than the typical, traditional self portrait. First, we will alter our image using an app called Prisma. 

Prisma is a photo-editing application that utilizes a neural network and artificial intelligence to 

transform the image into an artistic effect; almost making it look like a painting. This app really 

changes our image and gives you artistic power to decide on the look, feel and expression of 

your portrait. We will then be using mixed-media techniques to infuse pictures into our collage. 

What does mixed-media mean? Let’s look at some previous examples of student projects to get a 

sense of the scope of this assignment.  

  

Materials: 

● SmartBoard, Spotlight/white background 

● Smartphones with Prisma App installed (Teacher can choose to be the only one with the 

app or ask parents’ permission for students to install this free app) 

Procedure: 

1. Teacher facilitated motivation (see above) 



 
 

2. Teacher demonstration of how to use different expressions and poses for unique 

outcomes. Refer to a printed picture on wall of different ways to show facial expressions 

3.  Photograph students using their camera or teacher camera 

4. Demonstrate how to access photos from photo library on Smartphones and apply 

different filters 

5. Demonstrate how to save edited photographs 

6. Students will return to seats and spend remaining class time altering photos in Prisma 

7. Students will only choose one photograph to print. Students may send to their school 

email or teacher email. 

8. Photographs will be printed 

9. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

Students may exhibit difficulty coming up with a facial expression that would work for this 

assignment. It is highly suggested that teacher have pre-printed images of facial expressions so 

students can easily try to copy that expression rather than invent it. Also, it is also likely that 

many students do not have a cellphone or access to the Prisma app. If not, they can easily work 

with teacher to make the decisions they want regarding expression and filters.   

 

Closure/Assessment: 

At the end of this lesson students will have gained a deeper understanding of the Prisma app to 

change their photographs into exciting, unique and expressive versions of themselves. This 

process can take 2-3 days to complete in class. In the meanwhile, students can be creating 

backgrounds for their collages. 

 

 



 

 

  

 
 

  



 
 

Unit: Mixed-Media Self Portrait 

Lesson: Create Background for Collage 

Days: 2-3 

 

Goal:  

To create a colorful background for mixed-media collage. 

 

Learning Objectives: Students will be able to… 

● Use colors in self-portrait photograph to inform decision making 

● Recall use of brayer to apply paint to cardboard 

● Apply concepts of aesthetic judgement to inform decision making 

● Experiment with gradients of color and value 

● Use imagination to assist in problem-solving 

 

Motivation: In this lesson we will be creating the ground or background for our collages. It’s 

important that the colors you chose harmonize with the colors in your self portrait photograph. 

Let’s look at John’s photo together and talk this through. First, what kind of expression does 

John have in his picture? Seems kind of mysterious and dark right? What colors would you 

suggest he use? Dark shades of red and blue? Should John create a gradient or transition of 

colors in his work? Maybe dark at the bottom and lighter at the top? What you’re doing right 

now is imaginative problem-solving. This requires you to pause, and visualize how you’d like to 

see the colors represented. Also, it helps to pull colors from the photo to inspire decision making. 

Each of your solutions will be unique and I will be here to help you through the process.   

  

Materials: 

● Color Wheel 

● Cardboard for backgrounds (approx 16” x 22” or larger) 

● Palette paper, masking tape, brayers, variety of block printing ink 

 

Procedure: 

1. Teacher facilitated motivation (see above) 



 
 

2. Teacher demonstration of how to use brayers to apply block printing ink to cardboard: 

● Place cardboard down on newsprint paper 

● Notice that at the long table we have warm color stations on one side and cool 

colors on the other. Also, we have white and black too. 

● Please keep the brayers at the stations otherwise colors will all start to mix 

● Visualize what you want to do for your background (dark to light, warm to cool, 

complements, etc.) 

● Use the brayer to spread out the ink (north, south, east, west) 

● Apply the ink with firm pressure to the boards 

● Place brayer down and move to next color  

● Using the next color, blend it into the first with short, brisk strokes 

● Continue changing colors until satisfied 

● Place cardboard backgrounds in drying rack  

● Assist in clean-up   

3. Brief closure to synthesize learning. Teacher will hold up a few completed backgrounds 

to discuss similarities and differences in artistic decision making 

 

Anticipated Differentiation: 

This is an extremely active, hand-on, expressive experience for students. Some students may 

exhibit difficulty applying firm pressure to the brayers to transfer the ink. It is recommended that 

teacher place hand over students to model the correct amount of pressure needed. Also, it is 

recommended that this process be done in small rotating groups. It might take 2-3 class periods 

for all students to complete their backgrounds.   

 

 

Closure/Assessment: 

At the end of this lesson students will have gained a deeper understanding of color harmony and 

expressive use of color. As suggested above, this process will be done over the course of a few 

days. In the meanwhile, students can be cutting images out for their collage. Formative 

assessment strategies apply as students analyze their work and put forth genuine effort. 
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Unit: Mixed-Media Self Portrait 

Lesson: Adhere Images to Background 

Days: 2-3 

 

Goal:  

To adhere images to background. 

 

Learning Objectives: Students will be able to… 

● Implement Principles of design to inform aesthetic decision making 

● Gain proficiency in using mat medium and brushes 

● Start and remain focused on task to completion  

 

Motivation: In this lesson we will be adhering our collage images to the backgrounds. Now 

we’ve already arranged everything in the previous lesson because...COMPOSITION COUNTS! 

It matters where you place the images. You are in control of the viewer’s experience. What will 

stand out most? How will you control the movement of the design? Let’s look at some of the 

layouts you created before we start the gluing process. This mat medium is permanent so please 

make sure you’re satisfied with the composition. 

  

Materials: 

● Mat medium (Gloss optional), 1 inch flat brushes, palette paper 

● Plastic containers with lids 

● Completed cardboard backgrounds 

● 18” x 24” Newsprint paper  

 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Teacher demonstration of how to use flat brush and mat medium to glue:  

● Place cardboard down on newsprint paper 

● Arrange your images in the way you decided on in previous lesson 



 
 

● Remember to identify the overlapping pictures. Which one should be glued down 

first? 

● Remove the images and place carefully to the side  

● Use the flat brush, dip into the mat medium and spread a layer onto the cardboard 

● Place the image on top of the glued area, now lay another coat of mat medium 

over the image. Basically, you are creating a sandwich (glue, picture, glue) 

● Repeat this process until all of the pictures are glued on 

● Place cardboard backgrounds in drying rack  

● Assist in clean-up   

3. Brief closure to synthesize learning. Teacher will hold up a few works in progress to 

highlight successful starts. 

 

Anticipated Differentiation: 

The area where most students will need assistance is in remembering the placement and order 

(overlapping) of images. If teacher feels that students will be unable to retain the layout in their 

memory, take a photograph of the layout in the previous class period and provide students with a 

print out. Because we are using brushes to spread the mat medium, those students who may be 

averse to glue might be ok with this approach. Again, if motor skill problems arise regarding 

application of mat medium, teacher should model process by placing hand over student’s so that 

they may experience the motion. It might take 2-3 class periods for all students to complete the 

gluing process.  

 

Closure/Assessment: 

This process marks the last stage of the collage project. If interested, students can add words and 

designs to the piece using sharpie markers. Water-based markers will not stay on mat medium. 

At the end of this lesson students will have gained a deeper understanding of the process of 

mixed-media and the expressive nature of collage. Formative and formal assessment strategies 

apply. Teacher should look for active engagement daily, thoughtful decision-making and 

independent thinking. Also, teacher should stress the importance of craftsmanship and proper use 

of the many materials used to create this piece. A class critique will follow to discuss finished 

collages.  
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Directions for Finding, Saving and Printing Images 

Objective: You will select images to be used as inspiration for your Self-Portrait Collage. Look for appropriate 
images of things that you like such as movies, actors, cartoons, music, musicians, food, animals, sports, sports 
teams, hobbies, places in the world, words that describe you and anything else you’d like to add to your collage.  

Part 1: Create a Picture Folder 

1. Click on Windows Icon (bottom left corner of screen) 
2. Click on Pictures→ New Folder 
3. Name the folder “Collage Pics” 

Part 2: Find Images and Save to Folder 

1. Open Google and search the theme you are interested in (food, animals, etc.) 
2. Select “images” for that word 
3. You might want to change your “search tools” to medium or large (so you can find high 

resolution images) 
4. You may also try changing the “Type” of your search to clip art or drawing 
5. “Right click” and save image as… 
6. Your picture folder titled “Collage Pics” should open 
7. Name image and save it to your “Collage Pics” folder by clicking open and save 
8. Find and save at least 10 images for your collage.  

Part 3: Printing Your Image 

1. When you have finished collected all the images you need, then you are ready to print! 
2. Click on Windows Icon (bottom left corner of screen) 
3. Click on Pictures→ “Collage Pics” 
4. Double click on the folder to open all the images. 
5. Hold down “Shift and click” botton and select each picture you plan to print.  
6. Press print 
7. De-select “fit picture to frame” 
8. Select the 3.5 x 5 in (4) format on the right side (4 images per page) 
9. Make sure printer properties is set for one-sided only. 
10. Click the printer scroll down and select the Room 204 printer  
11. Go to the printer and retrieve your images 
12. Place all of your images in your manila folder. 
13. Log off of computers! 

 
 
 



 
 

 
Mixed-Media Self Portrait  

Written Reflection 
 
Name: 
 
Directions: Use the space provided to write about the process you used and decision making you did 
throughout this assignment. Refer to the list on the board to recall the steps we used in this project. 
Remember to use the Elements of Art (line, shape, value, form, color, texture, space) and Principles of 
Design (balance, movement, emphasis, repetition, variation, contrast, unity) in your writing. 
 
_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________ 
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Unit: Formal Portraiture 

Days: 10 

 

Overview: 

Students will use a classical unit of measurement to create a drawing of the human head. They 

will be introduced to some of the key bones that make up the human head. Students will employ 

concepts of proportion, ratio and symmetry to relate one set of features to another. They will add 

light and shadow (shading) to heighten the illusion of form.  

 

Suggested Lessons: 

1. Diagnostic self-portrait looking in the mirror (without teacher assistance). (1 day) 

2. Introduction to the human head. Discuss bones and their function as they relate to 

structure and protection of the vital organs in the head. (1 day) 

3. Begin formal “generic head” drawing. Students will follow along, step by step, as teacher 

demonstrates on ELMO. Demonstrate how to use basic proportions to map out placement 

of features. (1 day) 

4. Using the ELMO, students will follow along as each feature is discussed and drawn. The 

order is eyes, nose, mouth, ears, neck, hair, shading. (6 days)  

5. Class Critique. Compare diagnostic self-portrait to formal portrait. What have you 

learned about features, proportions, anatomy, etc. (1 day) 

 

 

 

 

 

 

  



 
 

Unit: Formal Portraiture 

Lesson: Introduction to Human Skull 

Days: 1 

 

Goal:  

To identify and list the key bones of the human skull.   

 

Learning Objectives: Students will be able to… 

● Identify and list the key bones of the human skull 

● Use a word bank to fill in a blank diagram of the skull 

● Follow along with focused attention 

● Understand the historical importance of learning about the skull before drawing the 

human head  

 

Motivation: The great periods of painting and sculpture, from the Greeks to today, use the 

portrait as a primary means of expression. The importance of accuracy when creating a formal 

portrait is so important. That is why teachers then and now stress the importance of 

understanding the skull, the underlying form that creates the face. Today we will look at a replica 

of a skull and identify the names and some of the functions of the bones. This phase acts as a 

foundation for accurate, formal portraiture still to come.  

 

Materials: 

● SmartBoard/ELMO 

● HB pencils, erasers 

● Blank Diagram of Human Skull 

● Word bank 

● Replica of human skull 

● Teacher visuals 

 

Procedure: 

1. Teacher facilitated motivation (see above) 



 
 

2. Discuss some of the key bones of the skull while pointing them out on the skull replica. 

Students will work along with teacher to fill in the correct names of the bones. 

● The bones of the skull are divided into two groups: the cranium/calvaria (which 

protects the brain) and the bones of the face (these include the mandible, or lower 

jaw, the only moveable bone in the skull) 

● 8 tightly joined bones form the cranium and 14 form the face 

● The frontal bone is a large bone that runs across the front of the cranium. It 

connects to smaller bones that serve to protect the sensory organs of the face. 

What are these sensory organs? 

● The parietal bones run across the top and back of the skull and attach to the 

frontal bone along the sagittal suture 

● The temporal bone harbors the acoustic organ and the organ of the equilibrium 

● The supraorbital eminence protrudes slightly (more in men) and protects the 

orbits of the eyes 

● The nasal eminence/nasal bone are small bones connected to the frontal bone and 

zygomatic process. 

● The zygomatic bone (or cheek bone) also serve to protect the eyes and teeth. It 

connects the frontal and temporal bone, and the maxilla (upper jaw) 

● The mandible (lower jaw) is the only moveable bone in the skull. Note the angle 

of the mandible.  

3. After students have completed filling in the blanks of the diagram, they will attempt to 

complete skull drawing worksheet 

4. Teacher will demonstrate on the ELMO as students follow along: 

● This worksheet shows half of the human skull. Cut right down the middle. 

● Refer to the completed side to complete the other half 

● Notice size and placement of bones 

● Scan from completed diagram back to unfinished drawing to check your work 

often 

5. Brief closure to synthesize learning 

 

 



 
 

Anticipated Differentiation: 

This is considered a “reach” assignment due to its heavy vocabulary. If teacher notices a student 

is really struggling with identifying the vocabulary, perhaps pair them with a student who is 

strong in this area. Also, the drawing part of this lesson is an extension of learning and is ok if 

students do not succeed or complete as long as they exhibit willingness to try.  

 

Closure/Assessment: 

At the end of this lesson students will have gained some vocabulary and practice with drawing 

the skull. Teacher should look for effort and willingness. The following lesson builds on 

concepts learned and challenges students with mapping of the general proportions of the face and 

giving shape to the head.  

  



 
 

Unit: Formal Portraiture 

Lesson: Map of Human Head and Placement of Features 

Days: 2 

 

Goal:  

To use classical unit of measurement to create a formal portrait (not a self portrait).   

 

Learning Objectives: Students will be able to… 

● Identify/recall the key bones of the human skull 

● Gain proficiency in applying classical measurement system to create map (outline) of 

generic human head 

● Apply concepts of proportion to relate one set of features to the next 

● Understand the significant impact math and science have on anatomy 

 

Motivation: What I’m going to teach you today spans hundreds of years. Teachers then and now 

stress drawing through learning basic anatomical proportions and formulas. Although features 

change from person to person, classical proportions of the human head remain somewhat 

consistent. There are a few basic rules to begin a drawing, and if you use them correctly, you will 

achieve success every time.  

 

Materials: 

● SmartBoard/ELMO 

● HB pencils, erasers, 12” plastic ruler 

● 12” x 16” white drawing paper 

● Replica of human skull 

● Teacher visuals 

 

 

 

Procedure: 

1. Teacher facilitated motivation (see above) 



 
 

2. Before demonstrating how to draw the map (layout) of the head, discuss some of the key 

bones of the skull while pointing them out on the skull replica  

3. Demonstrate how to create map (layout) of the head using the ELMO (students will work 

along simultaneously):  

● Hold paper vertically and use ruler to make a tick mark at 6” (halfway) along the 

top of the paper 

● Hold ruler vertically at tick mark and come down 2” from top of paper. This will 

be the top or crown of the head 

● Hold the ruler vertically and draw a 12” long line down the center of the page 

● Make a mark at the bottom of the 12”. This will be the chin 

● Hold the ruler vertically on line and make a small mark at 6”. This will be where 

we place the eyes 

● Rotate the ruler horizontally along that 6” mark and make an 8” line. Cross the 

center at the 4” mark 

● From this horizontal line rotate ruler again and place on vertical center line. 

Measure 3” down from the line of the eyes. Make a mark. This will be the bottom 

of the nose 

● From that 3” mark, measure 1” down and make a tick mark. This will be the 

crease of the lips 

● Shape the outside contour of the head on one side. Think about an upside down 

egg. Wider at the top and narrower at the bottom 

● Repeat process on the other side 

4. Students will have the opportunity to complete this phase of the lesson first thing 

tomorrow 

5. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

The concept of drawing the human face appeals to students at this age level, however, some 

students may exhibit great difficulty applying ruler/measurement skills. Some modifications 

include: assisting students by placing your hand on top of theirs to model the correct placement 

of tick marks and holding the ruler for them as they create the line. Keeping the pencil in 



 
 

connection with the ruler is also challenging. This may require the teacher to place a hand on top 

of student’s. Also, if student is unable to keep pace with teacher demonstration then students 

may also need to use the assistance of a lightbox to create the layout at their own pace.   

 

Closure/Assessment: 

At the end of this lesson students will have just begun their journey into drawing the generic 

head. Day one can be frustrating but the key to keeping students motivated is to encourage 

practice and praise progress. Upon closure, teacher will highlight students that have shown great 

growth and effort. Formal assessment strategies will apply. Teacher should look for effort and 

willingness. The following lesson builds on concepts learned and challenges students with 

placement of features and an in depth demonstration of how to draw the human eye.  

  



 
 

 



 

 

 

 
 

 



 
 

Unit: Formal Portraiture 

Lesson: Demonstrate How to Draw Eyes 

Days: 1-2 

 

Goal:  

To draw the human eyes.   

 

Learning Objectives: Students will be able to… 

● Identify and understand function of some parts of the human eye 

● Gain proficiency in applying measurement techniques 

● Apply concepts of symmetry and proportion as they draw different parts of the eye  

● Understand the significant impact math and science have on anatomy 

 

Motivation: Have you ever heard the saying, “The eyes are the window to the soul?” What do 

you think that proverb means? Can the eyes tell us anything about what a person is thinking or 

feeling? How so? Let’s look at different pictures of just eyes and see if you can interpret the 

emotion. Afterwards, we’ll learn how to draw the eyes, in all their splendid detail!   

 

Materials: 

● SmartBoard/ELMO 

● HB, 2B, 4B pencils, erasers 

● 12” x 16” white drawing paper (with layout already in place from previous lesson) 

● 8” eye placement template (one for each student) 

● Teacher visuals of eye drawings on each desk 

 

 

 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Before demonstrating how to draw the eyes, we need to first figure out the size and 

placement on the layout we did in the previous lesson.  



 
 

3. Teacher demonstration using the ELMO (students will work along simultaneously):  

● Hold paper vertically, making sure that it is rightside up (larger part on top) 

● Each student has a preformatted template to use. Place the template along the 8” 

line of the eyes we made yesterday 

● Notice that there are 4 tick marks on this line. Place a small corresponding tick 

mark on your 8” horizontal line of the eyes 

● How many spaces can you count? Yes, 5! There are 5 eye lengths across the 

human face. One length splits the centerline. 

● Teacher will demonstrate how to draw the eye. See attached for details 

● Repeat process for the other eye 

4. Students will have the opportunity to complete the second eye during next lesson 

5. Brief closure to synthesize learning 

 

Anticipated Differentiation: 

This is considered a “reach” lesson for students at this level and it might be helpful to suggest to 

students that this is more about process of learning than it is about creating a perfect product. If 

the steps are broken down enough and students exhibit focused attention than they will be more 

likely to succeed. It is recommended that teacher provides many visuals for students to refer to. 

Again, if students are really struggling then they might want to use the lightbox to lightly trace 

eyes and complete the detail and shading at their seats.   

 

Closure/Assessment: 

By the end of this lesson, students will have drawn at least one eye including eyeball, iris, pupil, 

limbic ring, sclera, water line, inner canthus, outer canthus, reflection, shading on eye, upper lid, 

lower lid, eyelashes and eyebrows. Upon closure, teacher will highlight students that have shown 

great growth and effort. Formal assessment strategies will apply. Teacher should look for an 

attempt at correct placement of eye and details plus shading to create form. The following lesson 

builds on concepts learned and challenges students to create the second eye; trying to make it 

symmetrical with first.   



 
 

Unit: Formal Portraiture 

Lesson: Portraiture Critique 

Days: 1 

 

Goal:  

To participate in a final critique of the finished portraits.   

 

Learning Objectives: Students will be able to… 

● Compare and contrast diagnostic self portrait with formal portrait 

● Identify proportion and placement errors on diagnostic self portrait  

● Describe the system of measurement used to create the formal portrait 

● Discuss the main ideas/takeaways from this unit 

● Understand the significant impact math and science have on anatomy 

 

Motivation: As students enter the room, have them select 3 admit tickets. Lay tickets on the first 

desk and allow students to choose 3 tickets with questions on them. Admit tickets are designed to 

encourage student participation and accountability during class critiques. It is also a good way to 

gain insight into individual levels of understanding.    

 

Materials: 

● Pre-printed admit tickets 

● pencils, erasers 

● Diagnostic and finished formal portraits mounted on display with numbers next to each 

person’s work 

 

Procedure: 

1. Teacher facilitated motivation (see above) 

2. Students will take a few minutes to respond to questions on the admit tickets 

3. Teacher will conduct critique by referring to questions on admit tickets. There are many 

questions that can be raised that pertain to the content knowledge learned during 

portraiture. A few suggestions are: 



 
 

● Look at all of the diagnostic drawings. Can you guess who created #3, #5, #8… 

● In formal portraiture, the line of the eyes are _______ way down from the crown 

of the head to the bottom of the chin. 

● Compare #6’s diagnostic self portrait to their formal portrait. Identify how they 

improved the realism in the formal portrait. 

● In formal portraiture, the nose is ________ way down from the line of the eyes to 

the bottom of the chin 

● Name a student who came pretty close to realism in their diagnostic self portrait. 

● In formal portraiture, the outside of the nose (nostril wings) lines up to ________?  

● The ____________ is the part of the eye that dilates (gets larger) in darkness. 

● In formal portraiture, the crease of the lip line lines up with the ______________. 

● In formal portraiture, the top of the ears line up with ________________ and the 

bottom of the ears line up with ____________________. 

● Explain 3 ways you’ve improved at drawing portraits. 

  

4. Students will have the opportunity to discuss openly about their experience with this 

challenging unit  

5. Brief closure to synthesize learning 

 

 

 

Anticipated Differentiation: 

Generally speaking, critiques can be anxiety raising experiences for many students. The admit 

ticket strategy offers students many choices to communicate what they’ve learned during this 

unit. Also, if a student is less verbal they can still write their answers and submit them. This 

critique process offers challenge in a respectful and dignified way that includes everyone in the 

experience.  

 

Closure/Assessment: 

This formal critique represents the last day of the unit. As stated earlier, this is certainly a 

“reach” assignment. This unit is appropriately placed at the end of the school year and combines 



 
 

many different skills learned throughout the year. It is anticipated that students will make great 

gains from their diagnostic self portrait to the formal portrait. Furthermore, it is expected that 

student can identify what they’ve learned. Formative and formal assessment strategies apply.   

  



 
 

Formal Portraiture Rubric        
 Student:______________________ 
 
 

Criteria 4 3 2 1 

General 
Layout and 
Map of 
Features 

The student was able to use 
guidelines to create basic 
layout and placement of 
features 

The student 
understood the 
main ideas and 
was able to do 
most of the 
layout 
independently 

The student 
understood the 
main ideas but 
needed 
significant 
assistance to 
apply the 
general 
guidelines 

The student 
tried but was 
unable to use 
guidelines to 
create basic 
layout 

Drawing 
Features 

The student was able to 
create all of the features of 
the face accurately without 
error 

The student was 
able to create 
most of the 
features of the 
face with near 
accuracy and 
only a few 
errors  

The student had 
difficulty 
creating the 
features 
accurately 
without 
significant 
assistance 

The student 
tried but was 
unable to create 
any of the 
features of the 
face   

Shape to 
Form 

The student was able to 
enhance features using 
highlight and shadow with a 
high level of mastery 

The student was 
able to enhance 
features using 
highlight and 
shadow with a 
proficient  level 
of mastery 

The student had 
difficult 
enhancing 
features with 
highlight and 
shadow 
independently 

The student 
tried but was 
unable to 
enhance features 
with highlight 
and shadow  

PACT The student adhered to the 
Positive Art Character Traits  
(Focus, Respect and 
Cooperation) throughout the 
unit 

The student 
adhered to the 
Positive Art 
Character Traits 
most of the time 

The student 
adhered to the 
Positive Art 
Character Traits  
only when 
prompted to do 
so 

The student did 
not adhere to the 
Positive Art 
Character Traits 
 

 

Teacher Comments: 

 


