
 
 

CURRICULUM GUIDE 

for the teaching of 

8th Grade Humanities 

SPRING 2018 

 

Curriculum Writers 
Matthew Chicco, Merrick Avenue Middle School 

Lucrezia Colangelo, Merrick Avenue Middle School  
Alexander Harrison, Grand Avenue Middle School 

Deanne Junior, Merrick Avenue Middle School 
Amanda Myles-McAnally, Merrick Avenue Middle School 

Tara Moore, Grand Avenue Middle School 
Staci Pekusic, Grand Avenue Middle School 

Stephanie Richemond, Merrick Avenue Middle School 
Susan Schmidt, Merrick Avenue Middle School 

 
Curriculum Coordinators 

Kate Caporusso 
Robyn Einbinder 

Karen McGuinness 
District Social Studies Chairpeople 

 
Adeline Atkins 
Mary Donnelly 

Kim Serpe 
District English Chairpeople 



 

 
DDr. Nanc

Presid

Centr

B

cy Kaplan
dent  

Bellmo
ral High

Board o

n  
  

M
S
J

We
J
G

Adm

John
Superin

Dr. M
Deputy

Ka
Mich

Assistan

 
 
 
 

ore-Mer
h Schoo

 
of  Educ

  
 

 
Marion Bl
Steve Ene
ohn Ferr

endy Gar
Janet Go
Gina Pisk

 
ministr

 
n DeTom

ntendent 
 

Mara Bol
y Superi

 
ate Freem

hael Harr
nt Superi

 

rrick 
ol Distr

cation 

  
  

lane 
ella 
rara 
rgiulo 

oller 
kin 

ration 

mmaso 
 of Schoo

llettieri 
intenden

man 
rington 
intenden

rict 

Nin
Vice P

ols 

nt 

nts 

na Lanci 
President

 

t 



 
 

8th Grade Humanities  

Rationale: 

In an effort to prepare for the new heterogeneously grouped humanities program 
for the 8th grade in English and Social Studies classes in the 2018-2019 school 
year, teachers worked to develop humanities lesson plans that utilize the block 
schedule.  The purpose of these lesson plans is to provide humanities teams with 
interdisciplinary lessons that can be co-taught and can fuse content, theme, and 
skill in English and Social Studies. 

In order to support this initiative, double period lesson plans are provided for 
each Social Studies unit.  Each plan identifies the focus of the lesson plan as 
content, theme and/or skill.  Additionally, each plan has one or two alternate 
connections listed in the areas not addressed in the plan itself.  For example, if 
the focus of the plan is content, there are alternate suggestions for ideas for 
lessons in the areas of theme and skill.  This provides teachers with a minimum of 
three suggested possible points of connection each month and as many as nine.  
Each partnership should feel free to move lessons according to their own 
calendars and pacing guides.   

Teachers are encouraged to explore this curriculum guide, and to adopt, adapt or 
find inspiration to design their own humanities lessons that utilize the block 
schedule.  These lessons should serve as a springboard for collegial discussions 
about determining the best approach and course of action for the delivery of each 
lesson.  Please note, if you are in a Special Education or ENL collaboration, those 
teachers should be included in the planning and delivery as well.  

Future curriculum work may continue to explore and expand upon possible 
points of connection for 7th and 8th grade.  
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Bellmore-Merrick Central High School District 
LESSON 1: RECONSTRUCTION  

 
Grade Level: Humanities 8 
 
Class: Humanities Block  
 
Type of Connection: Content and Skill 
  
Alternate Connection 1: Theme 
During this unit in Social Studies classes, the question, can we restore the union, is explored.  
Students may also explore a piece in English that deals with a relationship that is fractured and is 
struggling with being restored. 
 
Lesson Topic: Sharecropping  
 
Co-Teaching Model: one teach-one assist  
 
Authors: Lucrezia Colangelo and Susan Schmidt 
 
Standards Applied in the Course of the Unit: 

 Read closely to determine what the text says explicitly/implicitly and make logical 
inferences from it; cite specific textual evidence when writing or speaking to support 
conclusions drawn from the text. 

 Determine central ideas or themes of a text and analyze their development; 
summarize the key supporting details and ideas. 

 Interpret words and phrases as they are used in a text, including determining 
technical, connotative, and figurative meanings, and analyze how specific word 
choices shape meaning or tone. 

************************************************************************************* 
LESSON AIM: How can history help us understand setting in literature?  

 

INSTRUCTIONAL OBJECTIVES:   

 Students will identify sharecropping  
 Students will decide how sharecropping impacted the South after the Civil War  
 Students will apply historical facts about sharecropping to understand the short story 

“Flowers” by Alice Walker.   
 

MOTIVATION:  An Image of Sharecropping will be displayed and students will reflect on the 
following. Students will look at the image for 3 minutes and then the image will be taken away. 
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While discussing responses the image will be placed back on the screen. 
https://www.humanitiesforwisdom.org/uploads/5/8/9/8/58987361/sharecropping_lesson.pdf  

• What observations can you make about the image?  
• What do you think is taking place in this image?  
• When (season, time, period) and where might this photo have been taken? What evidence 
makes you think this?  
• What is the historical context behind this image? (What was taking place before, during, 
and after this picture was taken?)  
• If you were to give this image a title, what would you title it and why? 

 

TRANSITION: After the Civil War, African-Americans were freed from slavery. However, the 
South’s economy still relies on farming and the freedmen need a job. With no other skill set, the 
African- Americans were not left with many options. The system of sharecropping was created to 
solve both these problems.  
 

LESSON DEVELOPMENT/PROCEDURE:   
1. Conduct motivation  
2. Transition  
3. Direct students to the picture of share cropping.  

 Some historians argue sharecropping is a system intended to keep African-Americans 
in a cycle of poverty. Do you support or refute that claim based on the picture?  

4. Sharecropping Contract: Students will be given a copy of a contract given to a sharecropper 
in the south. Students will read through the contract and answer the following questions:  

 When are where does this contract take place? 
 Why is understanding the context of this contract important?  
 Summarize sharecropping in your own words.  
 What similarities and differences exist between sharecropping and slavery?  
 Can a sharecropper make his money back to break the cycle of poverty? Can he ever 

own his own farm 
 In your opinion, who does the contract benefit overall? What evidence makes you 

draw this conclusion?  
5. Students will come together  
6. Students will use their reading to help fill in the chart in their notes about the advantages and 

disadvantages to the system of sharecropping  
7. Transition Whites wanted to keep blacks inferior. Sharecropping allowed for them to 

maintain a system of slavery with another name. Whites felt that keeping blacks in the 
system would also keep them inferior to whites.  

8. Short Story “Flowers” by Alice Walker. Students will be guided through the poem and asked 
to fill in key literary devices. Students must complete the following based on the story.  

 Important details  
 Important words 
 Important people/description  
 Important points/ideas  
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 Summarize main idea  
 

SUMMARY:  “Big C, little c” exercise. Students will be encouraged to discuss the realization both 
Myop and the freedmen come to by completing the chart.  
 
DIFFERENTATION: Students will be given a different version of the source based on their reading 
levels in the classroom.   
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Directions	Sharecroppers	were	given	a	contract	by	the	white	land	owners	to	sign.	Read	through	
the	contract	and	answer	the	following	questions:		

 When	are	where	does	this	contract	take	place?	
	
	
	

 Why	is	understanding	the	context	of	this	contract	important?		
	
	
	

 Summarize	sharecropping	in	your	own	words.		
	

	
	

 What	similarities	and	differences	exist	between	sharecropping	and	slavery?		
	
	
	

 Can	a	sharecropper	make	his	money	back	to	break	the	cycle	of	poverty?	Can	he	ever	
own	his	own	farm?	
	
	
	

 In	your	opinion,	who	does	the	contract	benefit	overall?	What	evidence	makes	you	
draw	this	conclusion?		
	

Summary:	Follow	the	directions	below	in	order	to	fill	in	the	chart	below.	Remember	that	you	
are	using	both	the	Sharecropping	Contract	and	the	Short	Story	“Flowers”	in	order	to	
complete	the	chart.		

1. In	the	small	circle,	explain	what	Myop	realizes	at	the	end	of	the	story.	
2. In	the	larger	circle,	explain	what	realization	freedmen	came	to	after	the	civil	war.		
3. Explain	the	similarities	between	the	two.		
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“The	Flowers”	

Alice	Walker		

Directions:	Work	with	a	partner	in	this	paired	reading	activity	to	read	this	
short	story	aloud	together.		

 While	one	partner	reads	aloud,	the	other	listens.		
 When	the	reader	finishes	the	paragraph,	the	listener	tells	the	reader	

what	information	was	important.		
 Both	partners	will	record	the	important	information	in	their	graphic	

organizer.		
 Switch	roles	and	repeat.	
 When	you	are	finished	reading	the	entire	piece,	summarize	what	

you	think	is	the	main	idea	of	the	passage.	
	

						It	seemed	to	Myop	as	she	skipped	lightly	from	hen	house	to	pigpen	to	
smokehouse	that	the	days	had	never	been	as	beautiful	as	these.	The	air	held	a	
keenness	that	made	her	nose	twitch.	The	harvesting	of	the	corn	and	cotton,	
peanuts	and	squash,	made	each	day	a	golden	surprise	that	caused	excited	little	
tremors	to	run	up	her	jaws.		

	

					Myop	carried	a	short,	knobby	stick.	She	struck	out	at	random	at	chickens	
she	liked,	and	worked	out	the	beat	of	a	song	on	the	fence	around	the	pigpen.	
She	felt	light	and	good	in	the	warm	sun.	She	was	ten,	and	nothing	existed	for	
her	but	her	song,	the	stick	clutched	in	her	dark	brown	hand,	and	the	tat‐de‐ta‐
ta‐ta	of	accompaniment.	

	

						Turning	her	back	on	the	rusty	boards	of	her	family's	sharecropper	cabin,	
Myop	walked	along	the	fence	till	it	ran	into	the	stream	made	by	the	spring.	
Around	the	spring,	where	the	family	got	drinking	water,	silver	ferns	and	
wildflowers	grew.	Along	the	shallow	banks	pigs	rooted.	Myop	watched	the	
tiny	white	bubbles	disrupt	the	thin	black	scale	of	soil	and	the	water	that	
silently	rose	and	slid	away	down	the	stream.		
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					She	had	explored	the	woods	behind	the	house	many	times.	Often,	in	late	
autumn,	her	mother	took	her	to	gather	nuts	among	the	fallen	leaves.	Today	
she	made	her	own	path,	bouncing	this	way	and	that	way,	vaguely	keeping	an	
eye	out	for	snakes.	She	found,	in	addition	to	various	common	but	pretty	ferns	
and	leaves,	an	armful	of	strange	blue	flowers	with	velvety	ridges	and	a	sweet	
suds	bush	full	of	the	brown,	fragrant	buds.		

					By	twelve	o'clock,	her	arms	laden	with	sprigs	of	her	findings,	she	was	a	mile	
or	more	from	home.	She	had	often	been	as	far	before,	but	the	strangeness	of	
the	land	made	it	not	as	pleasant	as	her	usual	haunts.	It	seemed	gloomy	in	the	
little	cove	in	which	she	found	herself.	The	air	was	damp,	the	silence	close	and	
deep.		

					Myop	began	to	circle	back	to	the	house,	back	to	the	peacefulness	of	the	
morning.	It	was	then	she	stepped	smack	into	his	eyes.	Her	heel	became	lodged	
in	the	broken	ridge	between	brow	and	nose,	and	she	reached	down	quickly,	
unafraid,	to	free	herself.	It	was	only	when	she	saw	his	naked	grin	that	she	gave	
a	little	yelp	of	surprise.		

					He	had	been	a	tall	man.	From	feet	to	neck	covered	a	long	space.	His	head	lay	
beside	him.	When	she	pushed	back	the	leaves	and	layers	of	earth	and	debris	
Myop	saw	that	he'd	had	large	white	teeth,	all	of	them	cracked	or	broken,	long	
fingers,	and	very	big	bones.	All	his	clothes	had	rotted	away	except	for	some	
threads	of	blue	denim	from	his	overalls.	The	buckles	of	the	overall	had	turned	
green.		

					Myop	gazed	around	the	spot	with	interest.	Very	near	where	she'd	stepped	
into	the	head	was	a	wild	pink	rose.	As	she	picked	it	to	add	to	her	bundle	she	
noticed	a	raised	mound,	a	ring,	around	the	rose's	root.	It	was	the	rotted	
remains	of	a	noose,	a	bit	of	shredding	plowline,	now	104	35	blending	benignly	
into	the	soil.	Around	an	overhanging	limb	of	a	great	spreading	oak	clung	
another	piece.	Frayed,	rotted,	bleached,	and	frazzled	–	barely	there	–	but	
spinning	restlessly	in	the	breeze.	Myop	laid	down	her	flowers.		

	

					And	the	summer	was	over.	
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“The	Flowers”	–Notes	

Directions:	With	your	partner	write	down	the	information	that	you	agree	is	
important.		

		

										Importand	People	and	their	

descriptions	

	

	

	

	

	

	

	

																													

																													Questions	

																									

																										Important	Details	

																							

																			Inferences	I	Can	Make	
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6.  The last sentence shows a change in Myop.  Explain how Myop has changed.     
 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 
 
Homework:   
 
Summarize the main idea of “The Flowers”.  
______________________________________________________________________________ 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
______________________________________________________________________________ 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
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Bellmore-Merrick Central High School District 
LESSON 2: INDUSTRIALIZATION 

  
Grade Level:  Humanities 8 
 
Class:  Humanities Block 
 
Type of Connection: Content     
 
Alternate Connection 1: Skill 
During this unit in Social Studies classes, students will continue to work on their discussion 
skills as well as making generalizations from data.  Both of these skills could be explored in 
English.  Additionally, the Social Studies unit requires students to apply the concepts to real life 
experiences, which could also be done with a text in English or by examining a current events 
issue that impacts students. 
 
Alternate Connection 2: Theme 
The Industrial Era introduces the idea of why labor needs to mobilize to create change for the 
majority of workers.  This change has to take place with the help of government and big 
business, two groups who do not benefit from the required changes.  The themes of change, 
reform and/or power could also be examined at this time. 
 
Lesson Topic: Labor conditions during the Industrial Revolution    
 
Co-Teaching Model: parallel teaching 
 
Authors: Matt Chicco and Deanne Junior 
        
Unit of Instruction: Industrialization   
 
Standards Applied in Lesson:  

 Use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, 
themes, developments, and turning points in the history of the United States and New 
York. 

 Use a variety of intellectual skills to demonstrate their understanding of how the United 
States and other societies develop economic systems and associated institutions to 
allocate scarce resources, how major decision-making units function in the U.S. and other 
national economies, and how an economy solves the scarcity problem through market 
and nonmarket mechanisms. 

 
************************************************************************************* 
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LESSON AIM: Why did the Triangle Factory Fire occur?  
  
INSTRUCTIONAL OBJECTIVES:   

 Describe some characteristics of labor during the industrial revolution 
 Understand the need for a government regulation of business 
 Explain why owners exploited workers 

 
MOTIVATION:   
Do now/Motivation (displayed on the Smart Board):  head a sheet of paper in your class notes 
with the AIM and the date.  Then, with your table partner, discuss and record some answers to 
the following questions (you do not need to write down the questions, just your responses).  

 What is the purpose of Emergency Preparedness day? 
 What safety precautions are in place at MAMS? 
 Who is responsible for making these safety precautions? 

 
  
TRANSITION:  
What was the government’s policy towards the economy during industrialization?  So, would the 
government require buildings during industrialization have these safety precautions?  What we 
are going to look at today is an event in history where the lack of safety and regard for workers 
led to an incredible tragedy.  It’s called the Triangle Factory Fire.) 
  
  
LESSON DEVELOPMENT/PROCEDURE:   
1.  Teacher will distribute the Triangle Factory Fire worksheets.  In pairs, students will engage 

in an information gathering activity and read a short article about the Triangle Factory 
Fire.  Then, with their table partners, they will answer a few comprehension questions and a 
critical thinking question about the event. 

 
2. As a class, we will go over the events of the fire and the questions from the 
reading.  Teacher will ask a student to summarize the article in their own words.  
Pivotal Question:  What options for escape did the workers at the factory have? 
Pivotal Question:  Should the owners of the Triangle factory be held responsible for the 
fire?  Why or why not?   
Pivotal Question:  Would you consider them robber barons or captains of industry? 
  
(Transition:  Like most of you, people did think the owners should be held responsible and were 
horrified by the events.  Let’s look at a primary document from the time to get a better idea of 
how people reacted.) 
 
3. Teacher will ask students to turn over their packets and read along to the instructions to 
the activity.  The directions will be displayed on the Smart Board.   
Activity: Working with your table partner, analyze the following document and answer the 
questions to learn more about the Triangle factory fire. 
As students work on the document, teacher will circulate the classroom, assess understanding, 
answer questions and prompt students.   
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4. As a class, we will go over and discuss the answers to the questions.  The documents will 
be displayed on the Smart Board, and student observations will be pointed out.   
Pivotal Question:  What do you think the artist’s opinion of the Triangle factory fire is?  What 
information brought you to your conclusion? 

 
SUMMARY:   
5. Assessment:  The class will engage in a Think/Pair/Share activity.  First, students will 
have one-two minutes on their own to think about and record responses to the following 
questions in their classnotes: 
Think/Pair/Share:  How do you think the American public will react to the Triangle Factory 
Fire? 
Think/Pair/Share:  Why did owners exploit (take advantage of) their workers?  
 
Students will then share their responses with their table partners/neighbors.  Then, as a class, we 
will share and record our responses in our packets.    
Pivotal Questions:  What kind of laws will the public ask for?   
Pivotal Question:  In what ways might the unskilled workers react? 
Pivotal Question:  In what ways does the government’s economic policy affect why owners took 
advantage of workers? 
 
  
Assessment/Homework- Students will put themselves in the shoes of a survivor of the Triangle 
Factory fire.  They will complete an editorial letter to a newspaper in which they will be asked to 
demonstrate an understanding of: 
 

 What labor conditions were like during industrialization? 
1. Low pay 
2. Long hours 
3. Dangerous conditions 

 
 What sort of changes need to be made to improve conditions? 

 
Also, students will be asked to imagine the different ways in which workers can make changes 
for themselves. 
 
Directions:  Imagine you are a survivor of the Triangle Factory fire.  In the space provided 
below, write a two paragraph letter the New York Times newspaper, in which you: 

1. Paragraph 1- Describe the terrible conditions that unskilled workers suffer during 
industrialization and then make suggestions as to how working conditions can be 
improved.  Include ways that a tragedy like the Triangle fire can be avoided in the 
future. 

 
2. Paragraph 2- Offer some ideas to the average worker of how they can get owners to start 
treating them more fairly.  How can workers get more power? 
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Make sure to be neat and, as always, use your class notes to help you! 
 
Day 2 – 2nd Block Period 
 
MOTIVATION:   

1. Do now/Motivation (displayed on the Smart Board):  Take out your two paragraph letter 
to the New York Times newspaper.  Trade with your table partner or a neighbor.  As you 
read, record on your handout the examples of poor working conditions during 
industrialization as well as the ideas listed as to how workers can get more power.   

 
2. As a class, we will record answers on the Smart Board. 

 
TRANSITION:  
Discuss changes that were made.  Do we think poor working conditions/sweatshop conditions 
still exist today?  Why or why not?   
 
LESSON DEVELOPMENT/PROCEDURE:   
Lead into modern day problems that exist in the workplace today by reading the SCOPE 
Scholastic article and showing the following video clip:  Students work in pairs or small groups.  
The video can be viewed as a full class or groups can access it in google classroom and watch 
together. 
 

 http://whyy.m.video.pbs.org/video/3011769608/ 
 Scholastic Scope magazine article:  Lewis, Kristin and Sikes, Gini (2015, 

September).  Why Are Your Clothes so Cheap? Scholastic SCOPE, pgs. 4-10.  Digital 
version: 

http://browndigital.bpc.com/publication/?i=265634#{%22issue_id%22:265634,%22page%22:0} 
 
Students work together to answer the question:  Explain the similarities between the Bangladesh 
Factory disaster and the Triangle Factory fire.   
 
Explain the letter writing activity.  Review of the format for writing a letter.  
 

 Students research garment companies that make their clothing outside of the U.S., 
especially in Bangladesh and write a letter about working conditions.  Review the rubric 
with the students prior to writing the letter. 

 
*An online version of the Google Slides presentation included in this lesson can be shared 
upon request, please email Matt Chicco or DeAnne Junior for access.  
  
DIFFERENTIATION:   
Questions will be scaffolded so that they are accessible to a variety of ability levels and students 
will all walk away with a foundational understanding about poor working conditions and how the 
Triangle Factory Fire was a catalyst for change.  Students may also identify various similarities 
between factories in Bangladesh and the Triangle Factory in their letters based on level of 
understanding about working conditions. 
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Think/Pair/Share 
 

1. The Triangle Factory fire was a national tragedy and was well covered by 
the media.  How do you think the American public will react to the Triangle 
Factory fire?  

 
 
 
 
 
 
 
2. Review:  Why did owners take advantage of workers during 
industrialization? 
 
 
 
 
 
 
 
 
3. Where are we headed?  What do you think we are going to learn about next? 
 
-------------------------------------------------------------------------------------------- 
Assignment- Make a Change! 
 
Creative Writing Directions:  Imagine you are a survivor of the Triangle Factory fire.  In the space 
provided below, write a two paragraph letter the New York Times newspaper, in which you: 

1. Paragraph 1- Describe the terrible conditions that unskilled workers suffer during 
industrialization and then make suggestions as to how working conditions can be improved.   

 
2. Paragraph 2- Offer some ideas to the average worker of how they can get owners to start 
treating them more fairly.  How can workers get more power and better treatment? 
 
Make sure to be neat and creative, as always, use your class notes to help you! 
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Name: __________________________________                Per: _________ 
 
Triangle Factory Creative Writing Rubric 
 
Paragraph 1- Describe the terrible conditions that unskilled workers suffer 
during industrialization and then make suggestions as to how working 
conditions can be improved. 
 

Pts 
 
 
-----/3 

Comments (if 
necessary) 

Paragraph 2- Offer some ideas to the average worker of how they can get 
owners to start treating them more fairly.  How can workers get more power 
and better treatment? 
 

 
 
 
-----/3 

 

Turned in on time  
-----/1 

 

Grammar/Creativity 
 
 

 
 
-----/3 

 

 
 
TOTAL 

 
 
___/10 
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Activity 1:  Take out your homework.  Peer edit the homework of your table partner or a 
neighbor.  As you read, look for the following information and list the examples in the 
chart you created: 

1. What were labor conditions like?  List examples that they used in your chart. 

2. Did they suggest ways in which conditions could be improved?  List examples that 
they used in your chart. 

3. Did they offer ideas on how the average worker can get better treatment from the 
owners?  List examples that they used in your chart. 

When you have finished reading each other’s letters, talk to your table partner about what you 
liked about their homework and what you think they might have added to improve it.   
 

Labor Conditions Improvements? What Can Workers Do?

 
 
 
 
 
 
 

  

 

Activity 2:  Read the Scholastic Scope magazine article:  Lewis, Kristin and Sikes, Gini 
(2015, September).  Why Are Your Clothes so Cheap? Scholastic SCOPE, pgs. 4-10 and 
watch the video clip http://whyy.m.video.pbs.org/video/3011769608/ 
 
Answer the following question: 
 
Explain the similarities between the Bangladesh Factory disaster and the Triangle Factory 
fire.   
 
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________
___________________________________________________________________ 
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Writing Assignment (10 points):  How to write a business letter 

Directions:  Write a letter to one of your favorite clothing brands.  Explain what you have learned about 
garment workers around the world and how you want the company to help those who make our 
clothes.  Please type your letter and share it with your teacher(s). 

Paragraph one:  Introduce yourself.  Explain what you learned about working conditions in the U.S. 
during industrialization.  Explain what you learned about garment workers in Bangladesh from the 
article you read in class. 

Paragraph two:  Explain why fair and safe working conditions are important to you as a consumer. Ask 
questions about the companies working conditions.  Where are their clothes produced?  How do they 
maintain safe working conditions and fair pay?  Do they hire children?  Feel free to ask any other 
questions you feel are important and to research the companies labor practices before you write your 
letter.   

 

Sample Business Letter Format 
 
 
 

1870 Merrick Avenue 
Merrick, NY  11566 
October 8, 2017 
 
Forever 21, Inc. 
2001 S. Alameda Street 
Los Angeles, CA  90058 
 
Dear Forever 21 Corporate Office Executives: 
 
I am a middle school student in Merrick, NY.  We have just learned about the………. 
 
As a consumer of your products, I am concerned about the working conditions faced by your 
employees.... 
 
Sincerely,  
Jesse Lin 
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Industrialization Working Conditions Rubric 
 

Name:____________________________________                                
 

Requirement Points Explanation 
(if Necessary) 

1.       Paragraph one:  Introduce yourself.  Explain what 
you learned about working conditions in the U.S. during 
industrialization.  Explain what you learned about 
garment workers in Bangladesh from the article you read 
in class. 

 
  
  
  
___/4 

  
  
  
  
  

2.    Explain why fair and safe working conditions are 
important to you as a consumer. Ask questions about the 
companies working conditions. 

 
  
  
  
___/4 

  
  
  
  
  

3.    Proper business letter format, including your 
address and the address of the company. 

 
  
  
___/2 

  
  
  
  

   
  
  
__/10 
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Humanities 8:  Industrialization 
       
Writing Assignment (10 points):  How to write a business letter 
Directions:  Write a letter to one of your favorite clothing brands.  Explain what you have learned about 
garment workers around the world and how you want the company to help those who make our 
clothes.  Please type your letter and share it with Mr. Chicco and Mrs. Junior. 
Paragraph one:  Introduce yourself.  Explain what you learned about working conditions in the U.S. 
during industrialization.  Explain what you learned about garment workers in Bangladesh from the article 
you read in class. 
Paragraph two:  Explain why fair and safe working conditions are important to you as a consumer. Ask 
questions about the companies working conditions.  Where are their clothes produced?  How do they 
maintain safe working conditions and fair pay?  Do they hire children?  Feel free to ask any other 
questions you feel are important and to research the companies labor practices before you write your 
letter.   
 
 
 
 
Humanities 8:  Industrialization 
       
Writing Assignment (10 points):  How to write a business letter 
Directions:  Write a letter to one of your favorite clothing brands.  Explain what you have learned about 
garment workers around the world and how you want the company to help those who make our 
clothes.  Please type your letter and share it with Mr. Chicco and Mrs. Junior. 
Paragraph one:  Introduce yourself.  Explain what you learned about working conditions in the U.S. 
during industrialization.  Explain what you learned about garment workers in Bangladesh from the article 
you read in class. 
Paragraph two:  Explain why fair and safe working conditions are important to you as a consumer. Ask 
questions about the companies working conditions.  Where are their clothes produced?  How do they 
maintain safe working conditions and fair pay?  Do they hire children?  Feel free to ask any other 
questions you feel are important and to research the companies labor practices before you write your 
letter.   
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Industrialization Working Conditions Letter Grade Sheet 
Name:____________________________________   Period: ___________________ 
Requirement  Points Explanation (if 

Necessary) 
1. Paragraph one:  Introduce yourself.  Explain what you learned about 

working conditions in the U.S. during Industrialization.  Explain what 
you learned about garment workers in Bangladesh from the article 
you read in class. 

4 
 
 
___/4 

 
 
 
 

2. Explain why fair and safe working conditions are important to you as 
a consumer. Ask questions about the companies working conditions. 

4 
 
 

___/4 

 
 
 
 

3. Proper business letter format, including your address and the 
address of the company. 

2 
 
___/2 

 
 
 

  
 
__/10 

 

 
 
 
 
Industrialization Working Conditions Letter Grade Sheet 
Name:____________________________________   Period: ___________________ 
Requirement  Points Explanation (if 

Necessary) 
1. Paragraph one:  Introduce yourself.  Explain what you learned about 

working conditions in the U.S. during Industrialization.  Explain what 
you learned about garment workers in Bangladesh from the article 
you read in class. 

4 
 
 
___/4 

 
 
 
 

2. Explain why fair and safe working conditions are important to you as 
a consumer. Ask questions about the companies working conditions. 

4 
 
 

___/4 

 
 
 
 

3. Proper business letter format, including your address and the 
address of the company. 

2 
 
___/2 

 
 
 

  
 
__/10 

 

 
  



 
26 

 



 
27 

 



 
28 

 



 
29 

 



 

 

30 

 



 
31 

 



 
32 

 



 
33 

 



 
34 

 



 
35 

 



 
36 

 



 
37 

 



 
38 

 



 
39 



 
40 



41 
 

Bellmore-Merrick Central High School District 
LESSON 3:  IMMIGRATION 

 
Grade Level: Humanities 8 
 
Class:  Humanities Block 
 
Type of Connection: Content   
 
Alternate Connection: Skill/Theme  ELA classes will be reading Ashes of Roses, a story about 
Sixteen-year-old Margaret Rose Nolan, newly arrived from Ireland, who finds work at New 
York City’s Triangle Shirtwaist Factory shortly before the 1911 fire in which 146 employees 
died. 
 
Lesson Topic: Immigration 
 
Co-Teaching Model: Team teaching 
 
Author:  Tara Moore 
 
Standards Applied in Lesson: 

• Cite specific textual evidence to support analysis of primary and secondary sources. 
• Determine the central ideas or information of a primary or secondary source; provide 

an accurate summary of the source distinct from prior knowledge or opinions. 
• Distinguish among fact, opinion, and reasoned judgment in a text. 
• Determine author and artist point of view from multiple perspectives. 
 

 ***************************************************************************** 
 
LESSON AIM: Is the immigrant experience always a challenge? 
 
INSTRUCTIONAL OBJECTIVES:  
  

•  Describe life in the early 20th century for immigrants living in the United States. 
•  Examine restrictive Immigration laws (the Chinese Exclusion Act) for historical setting    
    and determine point of view. 
•  Recognize the idea of choice and its impact on decision making. 
•  Observe and reflect upon the characteristics and behavior of others before making  
   judgments that might be influenced by stereotypes. 
•  Identify cause and effect relationships. 
• Understand the concept of cultural universals by analyzing a variety of source materials. 
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MOTIVATION: Students will read an article from USA today about the possibility of the US 
Supreme Court upholding Trump’s travel ban.  They will then be asked to discuss their opinion 
on the travel ban itself. 

• What is a travel ban? 
 •    What is Trump’s travel ban? 
 •    Where does it restrict travel from? 
 •    What are the arguments in favor of this travel ban?  Against? 
 
TRANSITION: Just as we see today in our own classroom, many people have different ideas on 
immigration and limiting immigrants to our nation.  Immigration has been a topic of constant 
debate in our nation’s history. During this time period in American history, the turn of the 20th 
century, there was heated debate over the issue of immigration.  The issue of immigration was a 
divisive one; just as it is today. We will be investigating the issues and attitudes regarding 
immigration from the late 19th century through the 1920s. 
 
LESSON DEVELOPMENT/PROCEDURE: 
  

•  Hand out copies of various political cartoons to the class. 
•  Teacher will introduce the primary source documents and assignment to the class. 
•  Divide the class into six groups of varying academic abilities and distribute cartoon  
    packet to each group.  
•  Have each group examine the political cartoon packet and answer the following  
    questions: 

 How would you describe the sentiment or feeling behind these 
cartoons? What specific groups of people are being targeted in these 
cartoons? Do you think they deserve the criticism? 

 What do these cartoons tell you about the feelings about immigrants in  
the United States 100 years ago? Is this country a place you would  
want to live as an immigrant 100 years ago? Today? Why do you think   
these young immigrants would choose to live and work here? 

•  Direct the class to read the short excerpt from the Chinese Exclusion Act. 
•  Have each group examine the language of the Chinese Exclusion Act of 1882 
   and then answer the following questions: 

 Why does the government suggest that they must ban Chinese 
laborers? 

 How does the act restrict the influx of Chinese laborers into the United 
States? 

 Why do you think Congress specific targeted the Chinese?  
 

 

 
TRANSITION: Let’s take a look at some excerpts from the book Immigrant Girl. In her story, 
Becky describes some of the problems she faced assimilating into American culture. 
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EXCERPTS FROM IMMIGRANT GIRL ABOUT CHALLENGES IMMIGRANTS 
FACE: 
 

 Page 3: Discusses the difficulties Becky faced in Russia, and explains why her family 
moved to America. 

 
We came to America because we are Jews.  We wanted to escape the terrible 
pogroms in Russia.  I still wake up in the night screaming because I dream that 
our house is on fire.  There was a pogrom in Bialystok, where Mama’s family 
lived.  Many Jews were killed and their houses burned.  Our zayde was shot.  
Bubbeh would have been too, but she hid in the cellar.  We were terrified there 
would be another pogrom.  So when Papa’s brother, Uncle Ben, wrote us to come 
to America, Papa and Mama decided we should go. 
 

 Page 5: Becky has difficulty assimilating in school. 
 
Our school is four blocks away on Rivington Street.  It is called Public School 20, 
and it looks like a castle made of red bricks.  It is so big that at first it made me 
feel as small as a mouse.  My teacher, Miss Reilly, smells like roses and has a 
lace hanky tucked in her sleeve.  Miss Reilly says we have to clean our teeth with 
brushes, and she looks for dirt under our fingernails.  I am learning English fast 
because I don’t want to be a “greenie.”  That is what they call you when you’re 
new in America. I still have trouble mixing up my v’s and w’s.  Once some 
children in my class laughed at me because I said “adwenture.”  Miss Reilly 
corrected me.  I wanted to crawl under my desk and stay there.  My favorite part 
of school is art class because everyone likes the pictures I draw.  I don’t have to 
talk and be afraid of saying something wrong. 
 

 Page 9: Becky teaches her mother how to read in English. 
 

When it rains we stay in the store after school with Mama and Papa.  Sometimes 
Mama and I read my library books together.  Mama keeps a dictionary under the 
counter because she is always trying to learn English words.  She says, “If I make 
a mistake in my English, correct me.  Don’t worry, I wouldn’t be angry.”   
   

 Page 12: Different generations of Becky’s family argue over what is appropriate 
assimilation. 

 
My bubbeh is very old and the same size as me.  Her face is wrinkled like a 
walnut shell.  She thinks she is strong, but she is not as strong as she thinks she is.  
She cooks and cleans the house and takes care of Jacob when I am at school.  
Bubbeh goes to shul every afternoon to pray.  I have to help her up the stairs 
when she comes back.  Bubbeh won’t learn English.  She makes us speak Yiddish 
so that we won’t forget it.  She says it’s her job to make sure we don’t get so 
American that we use our Jewish faith.  Bubbeh and Mama had a big fight when 
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Mama decided to grow her hair and stop wearing her sheitel.  I was glad because 
Mama’s hair is prettier than he sheitel.  

 
•  Ask students to describe the challenges Becky faced.  Teacher will conduct whole  
   group discussion of the challenges facing immigrants as they enter a new country. 
 
 

SUMMARY: Today, we looked at the struggles the immigrants faced at the turn of the last 
century. Returning to our aim: “Is the immigrant experience always a challenge?” Do you think 
immigrants face the same challenges today?” 
 

•  Introduce homework assignment to the class. 
 

HOMEWORK: For homework, have the class write an editorial on the quest immigrants had to 
face in becoming welcome and accepted into the United States at the turn of the last century.  
Students must write about supporting or restricting open immigration to the United States.  They 
must use information from both primary and secondary sources used in the class lesson. 
 
DIFFERENTIATION: Visuals and sources have been included in the lesson to appeal to 
multiple intelligences and different learning styles of students. Create groups based on varying 
degrees of abilities. 
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Supreme Court’s Conservative Justices Appear to Back Trump’s Authority for 

Travel Ban 

Washington Post reporter Robert Barnes recaps oral arguments heard at the U.S. Supreme Court on President Trump's controversial travel ban.  

by Robert Barnes, Ann E. Marimow and Matt Zapotosky by Robert Barnes, Ann E. Marimow and Matt Zapotosky   
Courts & Law 
The conservative majority on the Supreme Court seemed to agree Wednesday that President Trump has the authority to ban travelers from certain majority-
Muslim countries if he thinks that it is necessary to protect the country. 

Lower courts have struck down each of the three iterations of the president’s travel-ban proclamation, the first of which was issued just a week after he took 
office in January 2017. But the conservative-leaning Supreme Court may be Trump’s best hope, and it gave the administration a boost by allowing the ban to 
go into effect in December while considering the challenges to it. 

[In travel-ban case, Supreme Court considers ‘the president’ vs. ‘this president’] 

Solicitor General Noel Francisco told the justices that the president was well within his power to issue the proclamation and that it came after a thorough, 
worldwide review of the vetting procedures of countries. 

“The vast majority of the world, including the vast majority of the Muslim world, was just fine,” Francisco said, while a “tiny” number of countries were not. 

If it were meant to be a Muslim ban, he said,  it would be the most ineffective Muslim ban that one could possibly imagine, since not only does it exclude the 
vast majority of the Muslim world, it also omits three Muslim-majority countries that were covered by past orders.” 

Protestors and activists gathered outside of the Supreme Court on April 25, as justices heard oral arguments on President Trump's controversial travel ban.  

Chief Justice John G. Roberts Jr. was most active in advancing the notion that the president is privy to national security information that courts are ill prepared 
to second-guess. 

And Justice Anthony M. Kennedy, who always seems to occupy the pivotal position when conservative and liberal justices disagree, asked questions that 
mostly seemed supportive of the president’s authority. 

It would seem almost impossible for challengers to prevail without one of those justices joining their colleagues on the left. 

The high-profile hearing, the last of the court’s term as it turns now to writing opinions, called for the justices to balance their usual deference to the president 
on matters of national security with a never-before-seen barrage of campaign statements, tweets, retweets and comments from the president tying Muslims to 
terrorism. 

Just hours after Francisco told the court the president had made it “crystal clear . . . he had no intention of imposing the Muslim ban,” White House press 
secretary Sarah Huckabee Sanders sidestepped a reporter’s question about whether the administration disavowed Trump’s campaign promise to enact one. 

Sanders read a statement about the ban that said residents of many majority-Muslim countries could travel to the United States. “I think that alone in action 
answers your question clearly,” she said. 

The court is considering the iteration of Trump’s travel ban, issued last fall, that barred various travelers from eight countries, six of them with Muslim 
majorities. They are Syria, Libya, Iran, Yemen, Chad, Somalia, North Korea and Venezuela. But restrictions on North Korea and Venezuela are not part of the 
challenge. Chad was removed from the list earlier this month. 
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The first questions for Francisco came from the two liberal justices, Ruth Bader Ginsburg and Sonia Sotomayor, who had noted their dissent from the high 
court’s earlier order to allow the ban to go into effect while challenges continued. 

Sotomayor suggested that Congress had already taken steps to ensure national security by implementing a heightened vetting process for travelers from other 
countries. 

“Where does a president get the authority to do more than Congress has already decided is adequate?” she asked. 

Francisco pointed to the removal of Chad from the list as evidence that the review process was working as anticipated, by encouraging more cooperation from 
countries to help screen out those who might intend to harm the United States. 

The challengers are led by the state of Hawaii, which said its citizens and educational institutions have suffered because of the ban. 

Former Obama administration acting solicitor general Neal K. Katyal, representing Hawaii, said Trump had taken an “iron wrecking ball” to the law Congress 
had implemented to govern immigration and keep the nation safe. 

“If you accept this order, you’re giving the president a power no president in 100 years has exercised, an executive proclamation that countermands 
Congress’s policy judgments,” Katyal said. 

Conservative justices Samuel A. Alito Jr. and Neil M. Gorsuch, along with Roberts, peppered Katyal with questions on how the president had exceeded his 
lawful authority, given that Congress had granted the executive branch broad latitude to bar people’s entry into the United States. 

Alito noted the law says that if the president found the entry of “any aliens” to be detrimental to U.S. interests, he could bar them. How, he asked, did the 
travel ban not fall “squarely” within that power? 

Alito also said the ban affected only 8 percent of the world’s Muslim population. 

“If you look at what was done, it does not look at all like a Muslim ban,” Alito said. 

Roberts posited a hypothetical: If the intelligence agencies told the president that 20 Syrian nationals planned to enter the United States with biological 
weapons, could the president ban the entry of Syrians to stop them? Katyal conceded that he could, because in that instance — unlike this one — there was a 
true emergency. 

Roberts asked whether there were a “statute of limitations” on a president’s campaign statements. 

“Tomorrow, he issues a proclamation disavowing those statements, then the next day he could reenter this and your discrimination argument would not be 
applicable?” Roberts asked. 

Katyal said that it probably would. But Trump and his administration have “rekindled” the comments. 

Justice Elena Kagan similarly asked Francisco about a hypothetical anti-Semitic candidate for president who, once elected, put in place a proclamation 
blocking entry for citizens of Israel. She asked: Could the courts intervene in such a situation? 

“This is an out-of-the-box kind of president in my hypothetical,” Kagan added, prompting laughter from the courtroom. 

Francisco called it a “tough hypothetical” but said such a president could impose the measure if it came at the recommendation of staffers who had identified a 
genuine national security problem. 

In contrast, Francisco said Trump’s travel ban is an “easy case” because it came after a multiagency review and on the advice of Cabinet officials. He 
conceded that if Cabinet officials knew the president was ordering a ban based on religious animus, because he told them as much, they would be “duty 
bound” to resign or refuse to comply with his order to come up with a justification. 

“Is everything that the president said effectively that?” Kagan asked.  
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Kennedy picked up on Kagan’s questioning, asking Francisco to consider a local candidate for mayor who made “hateful’ comments and then upon being 
elected acted on those impulses. “You would say whatever he said in the campaign is irrelevant?” Kennedy asked. 

Francisco said he would. 

But Kennedy had more, and tougher, questions for Katyal. 

When Katyal said Trump’s travel ban had no end, Kennedy said, “So you want the president to say, ‘I’m convinced that in six months we’re going to have a 
safe world?’ ” 

And if there is a question about whether there is a threat to security, Kennedy asked Katyal, did he think “that’s for the courts to do, not the president?” 

The justices are reviewing a unanimous ruling from a three-judge panel of the U.S. Court of Appeals for the 9th Circuit in San Francisco. That panel said the 
third version of the travel ban suffered from the deficiencies of the first two — that Trump had again exceeded his lawful authority and that he had not made a 
legally sufficient finding that entry of those blocked would be “detrimental to the interests of the United States.” 

The U.S. Court of Appeals for the 4th Circuit in Richmond struck down the ban on the constitutional question. The 9-to-4 decision took a deep dive into 
Trump’s statements and tweets since he became president and concluded that the proclamation, like the first two, was motivated not by national security 
concerns but by antipathy toward Muslims. 

The case is Trump v. Hawaii. The court will issue its decision some time before the conclusion of the term at the end of June. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Name:  _
Humaniti
 

__________
ies 8 

_____________________

C

C

48 

_________ 

Cartoon A 
 

Cartoon B 
 

 

 



 

 
 
 
 

C

C

49 

Cartoon C 

Cartoon D 

 

 



50 
 

Name:  __________________________ 
Humanities 8 
 
Chinese Exclusion Act 
Whereas in the opinion of the Government of the United States the coming of Chinese laborers to this country endangers 
the good order of certain localities within the territory thereof: Therefore, 
 
Be it enacted by the Senate and House of Representatives of the United States of America in Congress assembled, That 
from and after the expiration of ninety days next after the passage of this act, and until the expiration of ten years next after 
the passage of this act, the coming of Chinese laborers to the United States be, and the same is hereby, suspended; and 
during such suspension it shall not be lawful for any Chinese laborer to come, or having so come after the expiration of said 
ninety days to remain within the United States. 
 

1.  Why does the government suggest that they must ban Chinese laborers? 
 
 
 

2. How does the act ban Chinese laborers? 
 
 
 
 

3.  Why do you think Congress specifically targeted the Chinese?  
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Bellmore-Merrick Central High School District 
LESSON 4: PROGRESSIVE ERA 

  
 
Grade Level:  Humanities 8 
 
Class:  Humanities Block 
 
Type of Connection: Content, Theme and Skill     
 
Lesson Topic: Reform during the Progressive Era and the role of muckrakers 
 
Co-Teaching Model: one teach, one assist (rotating) 
 
Authors: Matt Chicco and Deanne Junior 
        
Unit of Instruction: Industrialization   
 
Standards Applied in Lesson:  

 Use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, 
themes, developments, and turning points in the history of the United States and New 
York. 

 Write arguments to support claims with clear reason and relevant evidence. 
 Gather relevant information from multiple sources; assess the credibility and accuracy of 

each source; quote or paraphrase the data and conclusions of others; avoid plagiarism and 
follow a standard format for citation. 

 
************************************************************************************* 
LESSON AIM: What controversial problems face the United States today? 
  
INSTRUCTIONAL OBJECTIVES:   

Students will be able to: 
 Understand why reforms are necessary 
 Explain the problems facing society during the Progressive era 
 Explain/take on the role of muckrakers  
 Compare problems facing society today to problems of the progressive Era 
 Engage in a close, critical reading of the text as it relates to modern day controversy 
 Synthesize information to come to a conclusion 
  Provide strong analytical commentary from text evidence 
 Present information within a small group setting 
  Imitate the qualities of good listeners. 
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MOTIVATION:   

1. Do now (displayed on the Smart Board):  Head a sheet of paper in your notes with the 
date and leave space for the AIM.  Analyze the two cartoons about women’s suffrage.   

2. Discuss the cartoons on the board as a class.   
3. In what ways do the artists’ opinions differ? 

  
TRANSITION:  

During the Progressive Era, many muckrakers and activists worked extremely hard to expose 
problems to society in order to get changes made.   Many times, however, the changes that they 
proposed were met with opposition.  For example, there was just as spirited and enthusiastic a 
movement to keep women from voting as there was to earn women the right to vote.  The same 
is true in 2018.  Many people see issues like access to firearms as problems to be fixed, while 
others work just as hard to oppose any change to the way things are.  These problems are 
sometimes called “hot button issues” because people feel so strongly about them and they cause 
so much debate. 
  

LESSON DEVELOPMENT/PROCEDURE:   

Before the lesson:   
During English class, students will be introduced to paraphrasing vs. direct quotations, in-text 
citations, and end citations using EasyBib through google docs. 
The following video may be used:  http://www.easybib.com/guides/video-lesson-citations-for-
beginners/ 
 

1. Do Now/Motivation 
2. Pivotal Question:  What are some modern day issues that people feel as strongly about? 
3. Transition 

a. The AIM for the lesson will be displayed on the Smart Board and the students 
will record it in their class notes.  Go over the directions to the Modern Day 
Muckraker project together.   

4. In pre-organized, heterogeneous groups, the students will compile research and create a 
Google doc presentation over the course of four days.  

5. Assessment- Students will present their research, choose a side on their issue based on 
evidence and then lead a debate on their topic. 

6. Additional assessment: Students will utilize the research from their presentation to 
complete an argumentative research paper.  Students will choose a side from their topic 
to write a four paragraph essay, including an introductory paragraph, two body 
paragraph, and a conclusion.  

*An online version of the Google Slides presentation included in this lesson can be shared 
upon request, please email Matt Chicco or DeAnne Junior for access.  
 
SUMMARY: 
At the end of the first day students will check in and share the progress they have made thus far 
and teachers will poll the class to check for understanding and clear up any procedural questions.  

 
DIFFERENTIATION:   
Students can be assigned topics of varying difficulty based on ability. 
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Paraphrasing, Direct Quotations, and Citations 
 
 

Research projects and papers require that work is properly cited in order to give credit to the source of the 
information.  If the writer does not credit the source, it is considered plagiarism.   
Plagiarism is defined as the practice of taking someone else's work or ideas and passing them off as 
one's own. 
 
You must cite when you: 

 Use quotations from text 
 Paraphrase text 
 Use information that is not common knowledge 

 
You should double cite your borrowed information.  Double citing requires in-text citations and end-work 
citations. 
 

Examples of In-text citations 
 
When writing, you need to credit the source immediately following the information that you borrowed. 
 
If author is given: 

1. Direct quotation--  Use quotation and after the quotations include the author’s last name and page 
number in parenthesis: 
“These studies find that youth with mental health problems perform less well in school and attain lower 
levels of education than other youth.” (McLeod, 1). 

 
2)  Paraphrase--Put the text in your own words.  After the paraphrased information, include the author’s 
last name and page number in parenthesis: 
Studies show that mentally ill youngsters do not do as well in school as mentally stable youth, and they 
do not get as high of an education (McLeod, 1). 

 
If author is not given:   

1. Substitute the title of the article or book for the author’s last name: 
 “Sixty percent of all animals used in testing are used in biomedical research and product-safety testing” 

(“Save the Animals: Stop Animal Testing,” 1)  
 
End-Work Citations 
 
Utilize EasyBib add-on in google to complete an end-work citation page. 
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Be a Modern-Day Muckraker Research/Debate Project! 

Historical Context:  During the Progressive Era, many muckrakers and activists worked extremely hard to expose 
problems to society in order to get changes made.   Many times, however, the changes that they proposed were met with 
opposition.  For example, there was just as spirited and enthusiastic a movement to keep women from voting as there was 
to earn women the right to vote.  The same is true in 2018.  Many people see issues like access to firearms as problems to 
be fixed, while others work just as hard to oppose any change to the way things are.  These problems are sometimes called 
“hot button issues” because people feel so strongly about them and they cause so much debate. 
 
Task:  You will be a modern-day muckraker.  Your task will be to research a “hot button issue” and create a GoogleDocs 
presentation in which you expose the problem to your classmates, explain the main arguments for and against your issue, 
and make a decision on which position you believe to be correct.   In order to accomplish this task, you will gather facts, 
statistics and other evidence using online databases and print resources.  You will the present your GoogleDocs 
presentation to the class and lead a debate at the conclusion. 
 
Your presentation must include (Check off the list as you complete each task): 
 
1. A title slide in which you identify your topic______, include a picture______, and all the names of your group 

members and the class period ______. 
2. An opening slide in which you give an overview and/or definition of your topic _______.  You may use more than 

one slide to fully explain your topic. 
3. A 1st slide in which you explain one position on your topic and why people feel this way_______.  Facts, statistics, 

expert opinions and case studies are best.   
4. A 2nd slide in which you provide evidence to support this first position of your topic _______.  Facts, statistics, expert 

opinions and case studies are best. 
5. A 3rd slide in which you provide evidence to support this first position of your topic _______.  Facts, statistics, expert 

opinions and case studies are best. 
6. A 1st slide in which you explain the opposite position on your topic and why people feel this way_______.  

cts, statistics, expert opinions and case studies are best. 
7. A 2nd slide in which you provide evidence to support the opposite position of your topic _______.  Facts, statistics, 
expert opinions and case studies are best. 
8. A 3rd slide in which you provide evidence to support the opposite position of your topic _______.  Facts, statistics, 
expert opinions and case studies are best. 
9. A slide in which you state which position your groups feels is the correct one and why _______. 
10. A works cited slide using the correct format for citing internet and book sources _____.  You must use at least 
two sources _____.  
 
Remember, your presentation should show both sides of the “hot button” issue.  Good luck! 
 
My Partner: ____________________________________________ 
 
My Topic:_______________________________________________ 
 
Your Project MUST be saved as: Class Period Muckrakers First Names Last Initials 
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Please note that pages may change as will the topics you may want to cover, please check and update links and materials as 
you see fit 

1.  
 
 
Should the government control gun 
sales? (Gun control, second 
amendment) 

 http://icof.infobaselearning.com/arti
cles/government-and-society/gun-
control-laws.aspx?issueID=14139 

 
 http://concealedguns.procon.org/ 
 
 Opposing Viewpoints: Gun Control 
 
 

2.  Is it fair to tax wealthier 
people more? (progressive tax 
code) 

 Opposing Viewpoints: Tax the 
Wealthy 

 http://icof.infobaselearning.com/
articles/us-government-and-
politics/taxation-and-tax-
reform.aspx?issueID=14062 

 http://corporatetax.procon.org/ 
 

3. Is animal testing 
morally justified? 
 
 http://icof.infobaselearnin

g.com/articles/rights-and-
liberties/animal-
testing.aspx 

 
 http://icof.infobaselearnin

g.com/articles/rights-and-
liberties/animal-
rights.aspx?sr=1&articleI
D=2520 

 http://animal-
testing.procon.org/ 

4. Are Affirmative 
Action programs 
necessary to make up 
for past 
discrimination? 

 Opposing Viewpoints: 
Affirmative Action 

 http://icof.infobaselea
rning.com/articles/rac
e-and-
ethnicity/affirmative-
action.aspx 

  

  
5.   Should genetically modified 
(GM) crops continue to be produced 
and sold throughout the U.S.? Or do 
the potential dangers involved in the 
new technology pose too great a 
risk? 
 Opposing Viewpoints: GMOs 
 http://icof.infobaselearning.com/a

rticles/science,-technology,-and-
industry/biotechnology-and-
genetic-
engineering.aspx?sr=1&articleID
=14660 

 http://biomed.brown.edu/arise/re
sources/docs/GM%20foods%20r

 
6.    Should the United States 
Continue Its Use of Drone 
Strikes Abroad? 

 http://drones.procon.org/ 
 http://icof.infobaselearning.com/

articles/military-and-
defense/drones.aspx?sr=1&artic
leID=2399 

 Opposing Viewpoints: Drones 
 

7.   Should Euthanasia 
or Physician-Assisted 
Suicide Be Legal? 
 http://euthanasia.procon.

org/ 
 http://icof.infobaselearnin

g.com/articles/rights-and-
liberties/right-to-
die.aspx?sr=1&articleID=
6342 

 Opposing Viewpoints: 
Assisted Suicide 

 Opposing Viewpoints: 
Euthanasia 

8.   Should the 
government raise the 
minimum wage? 

 Opposing Viewpoints 
in Context: Minimum 
Wage  

 http://icof.infobaselea
rning.com/articles/eco
nomy,-money,-and-
business/federal-
minimum-
wage.aspx?sr=1&artic
leID=6299 
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Bellmore-Merrick Central High School District 
LESSON 5: U.S. EXPANSION AND IMPERIALISM 

  
 
Grade Level:  Humanities 8 
 
Class:  Humanities Block 
 
Type of Connection: Content, Skill, and Theme      
 
Lesson Topic: Yellow Journalism- causes of the Spanish-American War    
 
Co-Teaching Model: parallel teaching at stations 
        
Authors: Amanda Myles-McAnally and Stephanie Richemond 
 
Standards Applied in Lesson:  

 Determine the meaning of words and phrases as they are used in a text, including 
vocabulary specific to domains related to history/social studies. 

 Identify aspects of a text that reveal an author's point of view or purpose (e.g., loaded 
language, inclusion or avoidance of particular facts). 

 Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) 
with other information in print and digital texts. 

************************************************************************************* 

LESSON AIM: To what extent was the US justified in declaring war on Spain? 
  

INSTRUCTIONAL OBJECTIVES:   
Students will be able to: 

 Recognize the dangers in “fake news” 

 Complete a close read of a primary source newspaper article 

 Develop an understanding of and analyze yellow journalism 
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Famine and Flames 
 

Spain May Destroy, but She 
Cannot Keep Cuba Even With 

an Army of 180,000, 
 

TALE OF HORRORS FROM HAVANA. 
 

The Flower of Cuban Aristocracy Is How Leading the Yeomanry 
Against Their Oppressors. 

 
OUTRAGES ON AMERICAN CITIZENS, 

 
Affidavits by Victim—Trickery Corruption—Spanish Demand for 

Throat-Cutting, 
 
(Copyright, 1803, by the Press Publishing Company. : New York World.) (From a Staff Correspondent.)  

 
HAVANA, Cuba, May 10.— The Captain-General Captain-General is still hurrying men and 
artillery to the famous trocha, which cuts off Gen. Maceo and his 15,000 men from the rest of 
the island, and the  dauntless patriots are thrilling with the near hope of driving the hated 
Spaniards into the sea. The American name is blessed throughout the country, where the 
insurgent forces are supreme, and is cursed in the barricaded towns and cities, where the surge 
of Spanish bayonets through the streets awes the half- starved people into silence. Spain has 
lost all control of Cuba, and the skirmishers of the rebel host play freely at the very doors of 
Havana. 
 
Weyler Sleeps in the Fortress  
 
Gen. Weyler no longer dares to sleep in his palace. Every night he is taken for safety to the 
giant Cabanas fortress, at least it is so reported. He knows that the patriots cannot blow up the 
walls of that stronghold without with-out destroying hundreds of their bravest men imprisoned in 
its dungeons.  
 
Every recent engagement has resulted in a Spanish defeat. Arms and ammunition are landed 
every week on some part of the coast. Tobacco and sugar planters are paying taxes to the 
insurgent government. The Spanish merchants in the towns and cities are closing up their 
affairs and preparing to leave the island. The Cuban leaders are hanging bandits throughout the 
country. Spanish troops continue to butcher the peaceful peasants in sight of their homes. 
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Meanwhile Gen. Weyler publishes stories of brilliant victories and deluded Spain swells with 
pride and confidence. 
 
Gomez and Garcia are drilling and organizing a large army in the central and eastern provinces,  
and the concentration of Spanish troops on the trocha, leaves them comparatively free to work 
out the main plan of the campaign. From time to time Gomez sends his vanguard across 
Matanzas Province to the skirts of Havana Province to test the temper and methods of the 
enemy. Every shipload of arms and ammunition arriving from the United States strengthens the 
hands of Gomez, who has drilled more men than he has arms for. I am quite certain that with 
arms and ammunition enough the Cuban republic can put 100,000 men in the field.  
 
 
 
 
Flame and Famine Ravage  
 
Flame and famine ravage this unhappy country. No man's life, no man’s property is safe. 
American citizens are imprisoned or slain without cause. American property is destroyed on all 
sides. There is no pretense of protecting it. The Spanish garrisons have been withdrawn from 
the plantations with the curses of the common people ringing in their ears. Millions and millions 
of dollars’ worth of American sugar cane, buildings, and machinery have already been lost. This 
year alone the war will strike $68,000,000 from the commerce of the United States. In Pinar del 
Rio Province, where  Maceo's army enforces the insurgent decrees, more than three hundred- 
thousand bales of the finest tobacco in the island has been burned an approximate value  of 
$20,000,000.  
 
Who is to pay for all this waste? If the war continues Spain will be bankrupt. She owes her army 
three months’ pay now. Wounded soldiers can be found begging in the streets of Havana. The 
contractors are clamoring for their money in vain. Of what use will it be for the United States to 
claim indemnities from the nation whose treasury is empty, whose credit is gone and whose 
debts are piling up by hundreds of millions?   
 
I have already shown in my dispatches that the funded debts of Cuba on Feb. 1 were 
$291,000,000. Add to this the enormous floating debt. Take Into consideration the fact that the 
whole wealth of the Island is being swept away and that Cuba will soon be a wilderness hot 
blackened ruins. This year there is little to live upon. Next year there will be nothing. The horrors 
of a barbarous struggle for the extermination of the native population are witnessed in all parts 
of the country. Blood on the roadsides, blood in the fields, blood on the doorsteps, blood, blood, 
blood! The old, the young, the weak, the crippled- all are butchered without mercy. There is 
scarcely a hamlet that has not witnessed the dreadful work.  
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Name: _________________________________    Date: __________ 
 

Humanities Lesson - Yellow Journalism  
(photographs) 

 

Document 
Letter  

What is happening in the 
document?

Explain the use irony/hyperbole or alliteration in 
the document.  
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Name: ________________________________     Date: __________ 
 

Humanities Lesson - Yellow Journalism  
(photographs) 

 

Document 
Letter  

What is happening in the 
document?

Explain the use irony/hyperbole or alliteration in 
the document.  
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Name: _________________________________     Date: __________ 
 

Humanities Lesson - Yellow Journalism  
(Newspaper Headlines) 

 

Document Put the headlines 
into your own 

words  

Describe one of the subheadings.  Is 
there any relation to the headline. 

Explain  

How does the headline 
support the following 

quote: 
“You furnish the picture, 

I’ll furnish the war”
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Document Put the headlines 
into your own 

words  

Describe one of the subheadings.  Is 
there any relation to the headline. 

Explain  

How does the headline 
support the following 

quote: 
‘You furnish the picture, 

I’ll furnish the war”
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Bellmore-Merrick Central High School District 
LESSON 6: WORLD WAR I AND THE 1920S 

 
Grade Level:  Humanities 8 
 
Class:  Humanities Block 
 
Type of Connection: Content 
 
Alternate Connection 1: Skill 
Students may not be reading Witness and could still complete the Twitter activity by completing 
research on actual people who lived during the 1920s. 
 
Alternate Connection 2: Theme 
As students study the 1920s, if they are not reading Witness, they may read a piece of fiction or 
non-fiction that explores the theme of the struggle between traditional and modern values. 
 
Lesson Topic:   Rise of Nativism and racism    
 
Co-Teaching Model: Team teaching 
 
Authors: Amanda Myles-McAnally and Stephanie Richemond 
        
Standards Applied in Lesson:  

 Determine the central ideas or conclusions of a source; provide an accurate, objective 
summary of the source distinct from prior knowledge or opinions. 

 Determine or clarify the meaning of unknown and multiple-meaning words and phrases 
by using context clues, analyzing meaningful word parts, and consulting general and 
specialized reference materials, as appropriate. 

 Acquire and accurately use general academic and content-specific words and phrases 
sufficient for reading, writing, speaking, and listening; demonstrate independence in 
gathering and applying vocabulary knowledge when considering a word or phrase 
important to comprehension or expression. 
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LESSON AIM: To what extent does the book Witness reflect the attitudes and values of the 
1920s? 
  
 
INSTRUCTIONAL OBJECTIVES:   
 

 Students will be reviewing the 1920s and comparing it to what they read in the book 
Witness.   

 They should understand the changes that were taking place in the 1920s and why they 
were taking place.   

 They should be able to make connections to today’s race relations and increased 
nativism.   

 
MOTIVATION:  

 Display the phrase, “The Roaring 20s” on the board for students.   

 What does that mean?   

 Why were the 1920s considered to be “roaring”?  

 Have a discussion about the changes that have taken place during the 1920s and why 
these changes took place at this point in history.   

 Students will be required to provide contextualization for the changes taking place. 
 
TRANSITION:  
Discuss changes that occur in society today and if are people accepting of them.   
For example, discuss the increased use of social media.  As the teacher(s) records student 
responses, create three columns: one listing facts about increased use; one listing positives; one 
listing negatives. 
How has social media changed the life of a teenage from that of a teenager 20 years ago?  Again 
list facts, positives and negatives. 
  
LESSON DEVELOPMENT/PROCEDURE:   
In English class students will read the book Witness.  As they read, they will complete the 
character sheet provided.   
 
In social studies students will learn about the 1920s and complete the key words sheet. 
 
Students will be assigned a character from the book or a person(s) that lived during the 1920s.  
They will complete the information sheet provided about the person and then create a twitter 
profile as if they were that person during the time.   
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Twitter template: http://blogs.henrico.k12.va.us/jpcovais/2014/11/06/twitter-template-for-
students/ 
 
Students will then use each other’s projects to complete the culminating activity sheet.    
 
SUMMARY:   

 How do these characters exemplify the “roaring” 20s as described at the beginning of the 
period?  If so, which ones do?  Explain how they represent the roaring 20s and why the 
author may have chosen to include them in the book. 

 The lesson will conclude with discussion about today: 

 To what extent are the 2010s roaring? 

 Do any of these “characters” exist today?  Why or why not? Give examples. 
 
DIFFERENTIATION:   
A teacher could assign groups to assist struggling students.  Also, some characters/people are 
easier to work with than others, therefore, a teacher could assign character depending on the 
ability level of each group.    
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Name ______________________________________________ Date ___________________ Per. ____ 

 
The Roaring Twenties (1919 - 1929)  

 

Important Content Vocabulary  
 

Term Definition Put it in Your Own Words Provide Example 

19th 
Amendment 

The right of citizens of the 
United States to vote shall not 
be denied or abridged by the 
United States or by any State 
on account of sex 

  

Great 
Migration 

The movement of 6 million 
African-Americans out of the 
rural Southern United States 
to the urban for available 
factory jobs during WWI. 

  

Xenophobia Intense or irrational dislike or 
fear of people from other 
countries. 

  

Ku Klux 
Klan 

The KKK or simply the Klan 
advocates extremist 
reactionary positions such as 
white supremacy, white 
nationalism, anti-immigration 

  

Sacco & 
Vanzetti  

Nicola Sacco and Bartolomeo 
Vanzetti, both Italian-
Americans, were convicted 
and executed for robbery and 
murder. Although the 
arguments brought against 
them were mostly disproven 
in court, the fact that the two 
men were known radicals 
prejudiced the judge and jury 
against them.  

  

Harlem 
Renaissance 

It was the development of the 
Harlem neighborhood in New 
York City as a black cultural 
mecca. The period is 
considered a golden age in 
African American culture, 
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manifesting in literature, 
music, stage performance and 
art. 

Prohibition The ratification of the 18th 
Amendment to the U.S. 
Constitution–which banned 
the manufacture, 
transportation and sale of 
intoxicating liquors–ushered 
in a period in American 
history known as Prohibition 

  

 
Speakeasy 

A saloon or nightclub selling 
alcoholic beverages illegally  
during Prohibition 
 
 
 

  

Bootleggers  Someone who makes, sells, 
or transports illegal alcohol.  
The accompanying rise in 
gang violence and other 
crimes led to waning support 
for Prohibition by the end of 
the 1920s 

  

21st 
Amendment 

The eighteenth article of 
amendment to the 
Constitution of the United 
States is hereby repealed. 
(Section I) 

  

Scopes Trial  The Scopes Trial, was an 
American legal case in July 
1925 in which a substitute 
high school teacher, John T. 
Scopes, was accused of 
violating Tennessee's Butler 
Act, which had made it 
unlawful to teach human 
evolution in any state-funded 
school. 
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Name _____________________________________________________________ Date ________________________________ Per. _________ 
Humanities 8                                                                                                                                                                                               The 1920s  
 
The following is a project that will be counting as a quiz grade.  You will have _____ in-class days to work on this and then the rest must be 
done on your own time.  This project is due _______________________.  Although you will be working with a partner, you are responsible 
for 100% of the work.   
 
You will be creating a Twitter profile for someone from the novel Witness.   

 You can find the template for this project on my website labeled “Twitter Template”.   
 Once you have clicked the button and signed onto your Google Drive account then you should click on File and then copy.   
 The name of the copied file should be the name of the person you were assigned.   

Use the space below to write the information you researched about your person: 
 
The person you were assigned: ____________________________________________________ 
 
 
Characteristics: ___________________________________________________________________________________________________________ 
  
________________________________________________________________________________________________________________________ 
 
What role did your person play in Witness? ____________________________________________________________________________________ 
          
________________________________________________________________________________________________________________________ 
           
________________________________________________________________________________________________________________________ 
 
Why would a character such as yours be included in a book about the 1920s? _________________________________________________________ 
 
________________________________________________________________________________________________________________________ 
 
________________________________________________________________________________________________________________________ 
 
Provide evidence from the novel that supports the above information: _______________________________________________________________ 
     
________________________________________________________________________________________________________________________ 
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Name ______________________________________________ Date _________________________________ Per. ________ 
Humanities 8                                                                                                                                                                     1920s 
 
Directions: Use your classmates’ projects and your knowledge about history and the book Witness to complete the following. 
Historical fiction presents a story set in the past, often during a significant time period. In historical fiction, the time period is an important part of 
the setting and often of the story itself. Historical fiction may include fictional characters, well-known historical figures or a mixture of the two. 
Authors of historical fiction usually pay close attention to the details of their stories (settings, clothing, dialogue, etc.) to ensure that they fit the time 
periods in which the narratives take place. 
Witness, by Karen Hesse is a historical fiction about a small town in Vermont in 1924.   

 
 

“CHARACTER” AND 
DEFINITION 

WHY PRESENT IN THE 1920s? EXAMPLES FROM BOOK EXAMPLES FROM HISTORY 

 
Nativists: 
 
 
 
 
 
 
 

   

 
Klan Members: 
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“CHARACTER” AND 
DEFINITION 

WHY PRESENT IN THE 
1920s? 

EXAMPLES FROM BOOK EXAMPLES FROM HISTORY 

 
Traditionalists: 
 
 
 
 
 
 

   

 
Modernists: 
 
 
 
 
 
 
 

   

 
Bootleggers: 
 
 
 
 
 
 
 

   

Do any of these characters exist today?  Why or why not? Give examples:_ ___________________________________________________________ 
 
________________________________________________________________________________________________________________________ 
 
________________________________________________________________________________________________________________________
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Bellmore-Merrick Central High School District 
LESSON 7:  THE ROARING TWENTIES – HARLEM RENAISSANCE 

 
 
Grade Level: Humanities 8 
 
Class:  Humanities Block 
 
Type of Connection: Content   
 
Alternate Connection: Skill/Theme  
Tone is introduced this year in eighth grade English.  This lesson should be taught during a unit 
on the 1920s, examining the issue of race in America. 
 
Lesson Topic: The Harlem Renaissance 
 
Co-Teaching Model: Team Teaching. ELA classes will be reading and analyzing Harlem 
Renaissance poetry. 
 
Author:  Tara Moore 
 
Standards Applied in Lesson:  

•  Cite specific textual evidence to support analysis of primary and secondary sources. 
•  Determine the central ideas or information of a primary or secondary source; provide   
    an accurate summary of the source distinct from prior knowledge or opinions. 

 
 
****************************************************************************** 
 
LESSON AIM: How can the arts bring about change in society? 
  
INSTRUCTIONAL OBJECTIVES:  
  

•  Describe how African Americans struggled for equality in the early 20th century. 
•  Identify the actions taken by artists to expose their struggles. 
•  Describe how the poetry of the Harlem Renaissance created positive change for    
   African Americans. 
•  Explain how Americans reacted to Harlem Renaissance. 
•  Examine documents for historical setting and determine point of view. 
•  Recognize the idea of choice and its impact on decision making. 
•  Observe and reflect upon the characteristics and behavior of others before making  
   judgments that might be influenced by stereotypes. 
•  Identify cause and effect relationships. 
• Understand the concept of cultural universals by analyzing a variety of source materials. 
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MOTIVATION:  Do the arts ever tackle social issues? Hand out the lyrics to the song “Glory”, 
and play for the class. What issue is this song tackling?  This song was written in 2015.  Is this 
the first time this issue has been addressed through the arts? 
 
TRANSITION: For hundreds of years in this country, people have used the arts (art, music and 
literature) to draw attention to various social issues.  Today, we will be looking at some poetry 
that was written during a time in American History known as the Harlem Renaissance.  We will 
examine this poetry as historical evidence, and determine whether or not it was effective enough 
to bring about real change in American society during the 1920s. 
 
LESSON DEVELOPMENT/PROCEDURE: 
  

• Students will watch a short “Brian Pop” video  
   (https://www.brainpop.com/socialstudies/ushistory/harlemrenaissance/) about the    
   Harlem Renaissance and answer the following questions: 

•   According to the video, what was the Harlem Renaissance? 
•   What was the double consciousness that many African-Americans were 
     experiencing during the 1920s? 
•  Why did Harlem become such a popular place? 
•  Do you think the literature of the Harlem Renaissance helped African-   
   Americans deal with racism? 

 
Group Work: 

• Several Harlem Renaissance poems will be distributed to the class.  The English 
teacher will debrief the main ideas of the poem during whole class instruction. 

• Students will then be broken up into small groups.  Each group will receive a poem 
from the Harlem Renaissance movement, and they will each have to examine and 
share their poem with the rest of the class.  They will do this by taking on the 
following roles within their group: 
 One group member will be the historian, he/she will have to provide a brief     

description of the time the poem was written, or the author of the poem 
himself.   

 One group member will be the reader, who will have to read the poem to the 
class, clearly and with feeling.   

 Another will be the thinker, who will explain the meaning of the poem.   
 The final group member will be the artist, who will draw or print an artistic 

representation of the poem. 
• Students will prepare and present their poems to the entire class.  As each group is 

presenting, classmates will take notes about what is reported by the historian and the 
thinker. 

 
 



95 
 

SUMMARY: We’ve looked at several poems from the Harlem Renaissance? Do you think these 
poems were able to help bring about change in American society? Are today’s artists successful 
in raising awareness and promoting change in society? 

•  Introduce homework assignment to the class. 
 

HOMEWORK: For homework, the students will be asked to find an example of another piece 
of art, music, or literature that was instrumental in bringing about change in society.  They must 
provide the class with the title and creator of the artwork. They should also include an 
explanation of the problems depicted in the artwork that reflects the problem at hand. 
 
DIFFERENTIATION: Visuals and video have been included in the lesson to appeal to multiple 
intelligences and varying learning styles of students. Roles within groups can be assigned based 
on student strengths and abilities. 
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Name:  ____________________ 
Humanities 8 
The Harlem Renaissance 
 

DREAM VARIATIONS 
 

-LANGSTON HUGHES 
 

To fling my arms wide 

In some place of the sun, 

To whirl and to dance 

Till the white day is done. 

Then rest at cool evening 

Beneath a tall tree 

While night comes on gently, 

Dark like me-- 

That is my dream! 

 

To fling my arms wide 

In the face of the sun, 

Dance! Whirl! Whirl! 

Till the quick day is done. 

Rest at pale evening . . . 

A tall, slim tree . . . 

Night coming tenderly 

Black like me. 
 
 

1. Mood is the emotions that you feel while you are reading.  Describe the mood of this 
poem. 

 
 
 

2.  What do you think the author is trying to say in this poem? 
 
 
 
 

3. What does this poem tell you about life for African Americans in the 1920s? 
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Name:  ____________________ 
Humanities 8 
The Harlem Renaissance 
 

HARLEM 
- LANGSTON HUGHES 

 

What happens to a dream deferred?  

 
Does it dry up  
like a raisin in the sun?  
Or fester like a sore—  
And then run?  
Does it stink like rotten meat?  
Or crust and sugar over—  
like a syrupy sweet?  

 
Maybe it just sags  
like a heavy load.  

 
Or does it explode?  

 

1. Mood is the emotions that you feel while you are reading.  Describe the mood of this 
poem. 

 
 
 
 
  

2. What do you think the author is trying to say in this poem? 
 
 
 
 
 

3. What does this poem tell you about life for African Americans in the 1920s? 
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Name:  ____________________ 
Humanities 8 
The Harlem Renaissance 
 
 
 

I, TOO, SING AMERICA 
 

-LANGSTON HUGHES 
I, too, sing America. 
 
I am the darker brother. 
They send me to eat in the kitchen 
When company comes, 
But I laugh, 
And eat well, 
And grow strong. 
 
Tomorrow, 
I'll be at the table 
When company comes. 
Nobody'll dare 
Say to me, 
"Eat in the kitchen," 
Then. 
 
Besides,  
They'll see how beautiful I am 
And be ashamed-- 
 
I, too, am America. 
 

1. Mood is the emotions that you feel while you are reading.  Describe the mood of this 
poem. 

 
 
  

2. What do you think the author is trying to say in this poem? 
 
 
 

3. What does this poem tell you about life for African Americans in the 1920s? 
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Name:  ____________________ 
Humanities 8 
The Harlem Renaissance 
 

Incident 
- COUNTEE CULLEN 

Once riding in old Baltimore, 
    Heart-filled, head-filled with glee, 
I saw a Baltimorean 
    Keep looking straight at me.  

Now I was eight and very small, 
    And he was no whit bigger, 
And so I smiled, but he poked out 
    His tongue, and called me, "Nigger."  

I saw the whole of Baltimore 
    From May until December; 
Of all the things that happened there 
    That's all that I remember.  

 

1. Mood is the emotions that you feel while you are reading.  Describe the mood of this 
poem. 

 
 
 
 
  

2. What do you think the author is trying to say in this poem? 
 
 
 
 
 

3. What does this poem tell you about life for African Americans in the 1920s? 
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Name:  ____________________ 
Humanities 8 
The Harlem Renaissance 

SATURDAY’S CHILD 
- COUNTEE CULLEN 

 
Some are teethed on a silver spoon, 
With the stars strung for a rattle; 
I cut my teeth as the black raccoon-- 
For implements of battle.  
 
Some are swaddled in silk and down, 
And heralded by a star; 
They swathed my limbs in a sackcloth gown 
On a night that was black as tar. 
 
For some, godfather and goddame 
The opulent fairies be; 
Dame Poverty gave me my name, 
And Pain godfathered me. 
 
For I was born on Saturday-- 
"Bad time for planting a seed," 
Was all my father had to say, 
And, "One mouth more to feed." 
 
Death cut the strings that gave me life, 
And handed me to Sorrow, 
The only kind of middle wife 
My folks could beg or borrow  

 
1. Mood is the emotions that you feel while you are reading.  Describe the mood of this 

poem. 
 
 
  

2. What do you think the author is trying to say in this poem? 
 
 
 

3. What does this poem tell you about life for African Americans in the 1920s? 
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Name:  ____________________ 
Humanities 8 
The Harlem Renaissance 
 

TABLEAU 
- COUNTEE CULLEN 

 
Locked arm in arm they cross the way,  
  The black boy and the white,  
The golden splendor of the day,  
  The sable pride of night.  

From lowered blinds the dark folk stare,  
  And here the fair folk talk,  
Indignant that these two should dare  
  In unison to walk.  

Oblivious to look and work  
  They pass, and see no wonder  
That lightning  brilliant as a sword  
  Should blaze the path of thunder.  

 
4. Mood is the emotions that you feel while you are reading.  Describe the mood of this 

poem. 
 
 
 
 
  

5. What do you think the author is trying to say in this poem? 
 
 
 
 
 

6. What does this poem tell you about life for African Americans in the 1920s? 
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Bellmore-Merrick Central High School District  
LESSON 8: THE ROARING TWENTIES 

  
  
Grade Level: Humanities 8  
  
Class: Humanities Block  
  
Type of Connection: Content   
 
Alternate Connection 1: Theme and Skill  
In Social Studies, students study the Roaring Twenties, postwar race relations, and the effects of 
the 18th and 19th Amendments (Prohibition and Women’s Suffrage).  In English, students will 
read a novel, Witness, by Karen Hesse, which uses allusion to illustrate the way American 
citizens responded to so much change. Students can practice compare/contrast strategies as well 
as identify and explain cause and effect relationships.  
  
Lesson Topic: Recognizing allusion in a work of literature about the 1920s 
  
Co-Teaching Model: Station Teaching  
         
Author: Staci Pekusic     
  

Standards Applied in Lesson:   

 Cite the textual evidence that most strongly supports an analysis of what the text says 
explicitly as well as inferences drawn from the text. 

 Determine the meaning of words and phrases as they are used in a text, including 
figurative and connotative meanings; analyze the impact of specific word choices on 
meaning and tone, including analogies or allusions to other texts. 

 
****************************************************************************** 
  
LESSON AIM:  How can the literary device of allusion help us better understand the cultural 
changes of the Roaring Twenties? 
 
INSTRUCTIONAL OBJECTIVES:   
 
Students will build context in preparation for reading a novel by examining their own knowledge 
of the 1920s and by learning about allusion in literature.  
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MOTIVATION:   
 
As a “Do Now” activity, students will listen to a song, by John Legend and The Roots, called 
“Wake Up Everybody”  (Attachment 1).  Students will then answer the question, What is 
change? 
  
TRANSITION:   
 

This is a song about change, but it also refers another work of literature that inspires change.  
Can you find it?  Students will look at the lyrics and answer the question (“the Judgment Day” is 
a reference to the Bible). 
 
LESSON DEVELOPMENT/PROCEDURE:  
 
Step 1 - Complete the “Do Now” (Motivation) and Transition activity.  
 
Step 2 - Define “allusion” on the board (Allusion is a figure of speech that refers to a well-known 
story, event, or person in order to make a comparison for the reader.  It can help us understand 
a song, or a story, or a time period by comparing it to a similar situation.  
 

Step 3 - Ask students how they think the allusion in the John Legend song helps them understand 
the change he is describing (Legend alludes to “the Judgment Day” to show how important it is 
to change before it’s too late). 
 

Step 4 - Introduce the next unit by telling students, We will be reading a book called Witness that 
takes place during the Roaring Twenties.  Students will brainstorm cultural changes of the 
Roaring Twenties and post-World War I period, which they learned in Social Studies. 
 
Step 5 - Next, introduce the “stations” activity.  Students will work in groups to read and analyze 
five excerpts from the novel Witness, by Karen Hesse (Attachment 2).   

 Each excerpt will contain an allusion, which students will have to try and identify. 

 Students will explain how the allusion in the excerpt helps them better understand the 
time period of the Roaring Twenties.   

 Laptops will be available at each station to allow students to research topics if they 
have trouble recognizing the allusion in the text. 

 Students will record their answers on a graphic organizer (Attachment 3). 
 

Step 6 - After the activity is complete, students will return to their seats.  As a class, go over the 
graphic organizer, eliciting responses from students.  
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SUMMARY:  
 
Summarize by answering the “Aim” question:  Allusion can help us better understand the time 
period of the Roaring Twenties by showing us how average Americans responded to the cultural 
changes of prohibition, new opportunities for women, and race relations in both positive and 
negative ways. 
 
DIFFERENTIATION:  
 
The use of the song in the Do Now will incorporate dual modalities of listening and reading 
comprehension, as students will read lyrics as they listen to the song performed. Various 
activities within the stations will appeal to different learning styles.   
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Attachment 1 - Lyrics, “Wake Up Everybody,” by John Legend, The Roots 
 
Wake up everybody no more sleepin' in bed 
No more backward thinkin' time for thinkin' ahead 
The world has changed so very much 
From what it used to be 
There is so much hatred war an' poverty 
Wake up all the teachers time to teach a new way 
Maybe then they'll listen to whatcha have to say 
'Cause they're the ones who's coming up and the world is in their hands 
When you teach the children teach em the very best you can 
 
The world won't get no better if we just let it be 
The world won't get no better we gotta change it yeah, just you and me 
 
Wake up all the doctors make the ol' people well 
They're the ones who suffer an' who catch all the hell 
But they don't have so very long before the Judgment Day 
So won'tcha make them happy before they pass away 
Wake up all the builders time to build a new land 
I know we can do it if we all lend a hand 
The only thing we have to do is put it in our mind 
Surely things will work out they do it every time 
 
The world won't get no better if we just let it be 
The world won't get no better we gotta change it yeah, just you and me 
 

Change it yeah, change it yeah, just you and me 
Change it yeah, change it yeah 
Can’t do it alone, need some help y’all 
Can’t do it alone 
Can’t do it alone, yeah yeah 
Wake up everybody, wake up everybody 
Need a little help y’all 
Need a little help 
Need some help y’all 
 
Change the world 
What it used to be 
Can’t do it alone, need some help 
Wake up everybody 
Get up, get up, get up, get up 
Wake up, come on, come on 
Wake up everybody 
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Attachment 2 - Excerpts from the novel Witness, by Karen Hesse: 
 
#1: 
 
iris weaver 
 
some girls i know have gone out in the world. 
but most have married,  
settled down to  
children 
and housework. 
i’m different. 
i have this restaurant. 
i have a secret life, too. 
a life the law is forever dogging me over. 
 
i run booze. 
 
i know every foot of ground 
between boston and montreal. 
i could walk the distance blindfolded. 
i know the names of the customs officers, 
american and canadian, 
where they’re stationed, 
what shift they’re on, 
the tough ones, 
and the ones who can’t resist a pretty leg 
or a slice of apple pie. 
 
the officers in vermont are the toughest. 
i’ve brought loads through highgate and alburg, 
but mostly i go through new york: 
rouses point and plattsburg. 
i drive a good secondhand packard. 
it has plenty of pep, 
plenty of room to carry a load. 
 
and it’s got damn good springs. 
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#2: 
 
harvey and viola pettibone 
 
hey, vi, harvey says. 
did you know the average woman 
is happiest when she prepares food in her own kitchen  
and sits down with the family to enjoy it? 
 
viola is cutting up chicken in the back room. 
where’d you hear that, harv? 
 
harvey says: johnny reeves was in the store 
picking up groceries for old mrs. reeves. 
he had a crowd gathered around him 
and he was preaching.  he said we’d all be better off if we 
got the family 
out of the restaurant 
and back to the dinner table. 
he said the average woman, 
she loves her home and family first. 
she might have got distracted 
when she was earning wages 
while her man fought in the great war. 
but the trend is the other way now. 
 
viola says: 
was iris weaver in the store when he was doing this preaching? 
 
harvey says: 
no.  matter of fact he waited until she left. 
 
viola nods and smiles. 
i guess he did. 
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#3: 
 
iris weaver 
 
i know i shouldn’t be running liquor. 
and maybe i’ll end up in jail. 
but i paid for this restaurant 
by transporting hooch 
and i’ve made enough 
to fork out tuition for two of my brothers 
and my baby sister, who is smart as sateen, 
and would have been trapped in this valley forever. 
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#4: 
 
reynard alexander 
 
down in town, 
families listened to the independence day concert, 
while up on the hill a fiery cross was set ablaze. 
it started burning about the time the band finished 
 the star-spangled banner. 
 
only a lunatic 
would ignore the dry conditions, 
or the fact that a crackling fire 
could spread so easily out of control. 
 
or perhaps it was the work of children 
stirred by griffith's birth of a nation, 
 that racist rubbish, 
 which will not fade away. 
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#5: 
 
leonora sutter 
 
a long time ago i wrote miss helen keller 
about how maybe we’d be better off  
if no one could see. 
then nobody would mind about 
a person’s skin color. 
i sent the letter to her when i first started looking after mr. field. 
and now, in the mail comes this book, 
the world i live in, 
and it’s signed to me,  
to leonora, 
from miss helen keller 
herself. 
i curled right up 
and started reading 
and my chores weren’t even started 
when daddy came home. 
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Attachment 3 - Graphic Organizer 
 
 

text Identify the allusion 
in the text: 

What is the speaker’s 
attitude towards this 
topic? 

How does this allusion help you 
understand what is happening 
in the speaker’s life? 

#1:   iris weaver  
 
 
 
 
 
 

  

#2:  harvey and viola 
pettibone 

 
 
 
 
 
 
 

  

#3:  iris weaver 
 

 
 
 
 
 
 
 

  

#4: reynard alexander  
 
 
 
 
 
 

  

#5: leonora sutter  
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Bellmore-Merrick Central High School District 
LESSON 9: GREAT DEPRESSION, TIME OF CRISIS 

 
 

Grade Level: Humanities 8 
 
Class: Humanities Block 
 
Type of Connections: Content and Skill 
This lesson should be taught during the Great Depression unit as one of the initial lessons, 
examining the impact of the depression on life in America. Tone is introduced in the year in 8th 

grade English. This lesson could serve that purpose as well. 
 
Alternate Connection 1: Theme and Skill 
Analyzing sources from different points of view. Perspective is always an important part of 
history. Particularly for this time period as it pertains to the rights of citizens. An English teacher 
may wish to select a non-fiction text where this theme is explored. Determine the meaning of 
words and phrases to analyze the impact of specific word choices on meaning and tone, which is 
an important part of history when examining speeches and political cartoons. An English teacher 
may wish to select poetry that may help students investigate words that impact tone and mood. 
 
Lesson Topic: Great Depression and Tone 
 
Co-Teaching Model: Teaming and One Teach One Assist / Stations 
 
Author: Alexander Harrison 
 
Standards Applied in Lesson: 

 Determine the meaning of words and phrases as they are used in a text, including 
figurative and connotative meanings; analyze the impact of specific word choices on 
meaning and tone, including analogies or allusions to other texts. 

 Acquire and use accurately grade-appropriate general academic and domain-specific 
words and phrases; gather vocabulary knowledge when considering a word or phrase 
important to comprehension or expression. 

 
 
****************************************************************************** 
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4. Hand out “Life during the Great Depression Documents 1-4.”  In groups, students will 
examine each of the documents and answer the questions on each page. 

a. Ask the class the following questions: 
  Imagine if you were living during the Great Depression, how would you feel? 
 How would you want the government to respond? Why? 

 
5. Hand out “Life during the Great Depression Documents 5-6” (Political Cartoons) to all 

students.  Each student will be assigned one cartoon and will be given 5 minutes to analyze 
the cartoon.   

a. Students will then be partnered up with a student who examined the other cartoon.  
Students should discuss the meaning and point of view of the cartoons. 

b. As a class, discuss and review the social and economic impacts of the Great 
Depression on the lives of most Americans. 

 
6. Hand out “Government’s Role during the Great Depression #2 and #3.”  As a class, read and 

discuss the different approaches to helping citizens during the Great Depression.   
a. Have a discussion on President Hoover’s approach (Rugged Individualism, trickle-

down) and compare to President Roosevelt’s approach (Pump-Priming, intervention). 
 
SUMMARY:  
After discussing the differing approaches of Herbert Hoover and Franklin Roosevelt to the Great 
Depression, the teacher should distribute an index card to each student. 
 
Teacher poses the following summary question, “Does the government have a responsibility to 
citizens in times of economic need?”  Ask students to write a well-developed response, with 
evidence, answering the Aim question. 
 
 
DIFFERENTIATION: The questions are scaffolded by levels of complexity. There are a 
variety of materials presented to students, including songs, images and texts, to appeal to 
multiple intelligences and varied learning styles of students. 
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Name______________________________________ Date____________________  
Humanities 8    

Songs of the Great Depression #1 

Brother Can You Spare a Dime? 
Directions: The song will be played once.  While listening to the song, follow along with the 
lyrics below.  After the song is finished, examine each stanza and write down both the meaning 
of the stanza and the tone. 
 
They used to tell me I was building a dream 
And so I followed the mob 
When there was earth to plow or guns to bear 
I was always there right on the job 
They used to tell me I was building a dream 
With peace and glory ahead 
Why should I be standing in line 
Just waiting for bread? 
 

 
Message: 
 
 
Tone: 

Once I built a railroad, I made it run 
Made it race against time 
Once I built a railroad, now it's done 
Brother, can you spare a dime? 
 
Once I built a tower up to the sun 
Brick and rivet and lime 
Once I built a tower, now it's done 
Brother, can you spare a dime? 
 

 
 
Message: 
 
 
Tone: 

Once in khaki suits, gee we looked swell 
Full of that yankee doodly dum 
Half a million boots went sloggin' through hell 
And I was the kid with the drum 
Say, don't you remember, they called me Al 
It was Al all the time 
Why don't you remember, I'm your pal 
Say buddy, can you spare a dime? 
 

 
Message: 
 
 
Tone: 

Once in khaki suits, ah gee we looked swell 
Full of that yankee doodly dum 
Half a million boots went sloggin' through hell 
And I was the kid with the drum 
Oh, say, don't you remember, they called me Al 
It was Al all the time 
Say, don't you remember, I'm your pal 
Buddy, can you spare a dime? 

 
Message: 
 
 
Tone: 

1. Based on the song, how has life changed for Americans in the 1930s? 
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Name______________________________________ Date____________________  
Humanities 8    

Songs of the Great Depression #2 

We’d Like to Thank You Herbert Hoover 
Today we're living in a shanty 
Today we're scrounding for a meal 
 
[SOPHIE] 
Today I'm stealing coal for fires 
Who knew i could steal? 
 
[MEN] 
I used to winter in the tropics 
 
[WOMEN] 
I spent my summers at the shore 
 
[FRED] 
I used to throw away the paper-- 
 
[ALL] 
He don't anymore 
We'd like to thank you: Herber Hoover 
For really showing us the way 
We'd like to thank you: Herbert Hoover 
You made us what we are today 
Prosperity was 'round the corner 
The cozy cottage built for two 
In this blue heaven 
That you 
Gave us 
Yes! 
We're turning blue! 
They offered us Al Smith and Hoover

[ALL] 
We paid attention and we chose 
Not only did we pay attention 
We paid through the nose. 
In ev'ry pot he said "a chicken" 
But Herbert Hoover he forgot 
Not only don't we have the chicken 
We ain't got the pot! 
Hey Herbie 
 
[WOMEN] 
You left behind a greatful nation 
 
[ALL] 
So, Herb, our hats are off to you 
We're up to here with admiration 
 
[SOPHIE] 
Come down and have a little stew 
 
[ALL] 
Come down and share some Christmas dinner 
Be sure to bring the missus too 
We got no turkey for our stuffing 
How bout we stuff you 
We'd like to thank you, Herbert Hoover 
For really showing us the way 
You dirty rat, you Bureaucrat, you 
Made us what we are today 
Come and get it, Herb! 

 
 
1. What was life like before the Great Depression? 

 
 

2. According to the song, what was Hoover’s role in the Great Depression? 
 
 

3. What is the TONE of the song? 
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Name______________________________________ Date____________________  
Humanities 8    
 

Life during the Great Depression #4 
Excerpts from Grapes of Wrath 

“The people came out of their houses and smelled the hot stinging air and covered their 
noses from it. And the children came out of the houses, but they did not run or shout as 
they would have done after a rain. Men stood by their fences and looked at the ruined 
corn, drying fast now, only a little green showing through the film of dust. The men were 
silent and they did not move often. And the women came out of the houses to stand 
beside their men—to feel whether this time the men would break. The women studied the 
men’s faces secretly, for the corn could go, as long as something else remained.” 
 

1. What problem is being described in this section? 
 
 
 
 

2. List any words that create a mood reflective of the Great Depression. 
 
 
 
 
“In the evening a strange thing happened: the twenty families became one family, the 
children were the children of all. The loss of home became one loss, and the golden time 
in the West was one dream. And it might be that a sick child threw despair into the hearts 
of twenty families, of a hundred people; that a birth there in a tent kept a hundred people 
quiet and awestruck through the night and filled a hundred people with the birth-joy in 
the morning. A family which the night before had been lost and fearful might search its 
goods to find a present for a new baby. In the evening, sitting about the fires, the twenty 
were one. They grew to be units of the camps, units of the evenings and the nights. A 
guitar unwrapped from a blanket and tuned—and the songs, which were all of the people, 
were sung in the nights. Men sang the words, and women hummed the tunes.” 
 

3. What problem is being described in this section? 
 
 
 
 

4. List any words that create a mood reflective of the Great Depression. 
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Name______________________________________ Date____________________  
Humanities 8    
 

Government’s Role in the Great Depression #9 
Hoover had been in office less than eight months when the stock market crash occurred. At first, 
the president treated this financial disaster as an economic problem which would correct itself 
without government involvement.  Hoover believed strongly in “rugged individualism”, or the 
idea that people should succeed through their own efforts.  Hoover initially opposed any type of 
government welfare or direct relief to the needy.  He believed that handouts would weaken 
people’s self-respect and damage the nation’s moral fiber.  Hoover’s “hands off” approach to the 
economy during the Great Depression made him highly unpopular with the American people. 
 

1. Why was President Hoover blamed for much of the suffering of the Great 
Depression?   

 
 
 
 
 

2. What did President Hoover believe should be the government’s role in helping end 
the Great Depression? 

 
 
 
 
 
 
Hoover and the Reconstruction Finance Corporation- Hoover made another attempt to 
stimulate the economy when he created the Reconstruction Finance Corporation (RFC), a 
government agency which was to provide emergency funds to banks and other large businesses.  
He thought that by helping these businesses, the money would “trickle-down” to the average 
citizen through higher wages and increased employment.  However, many people wanted a more 
immediate solution. 
 
Source: https://www.britannica.com/topic/Reconstruction-Finance-Corporation 
 

3. What was the goal of the Reconstruction Finance Corporation (RFC)? 
 
 
 
 
 
4. Do you think this approach, “trickle-down,” will fix the economy? 
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Bellmore-Merrick Central High School District 
LESSON 10: THE GREAT DEPRESSION- DUST BOWL 

 
 
Grade Level:  Humanities 8 
 
Class:  Humanities Block 
 
Type of Connection: Content and Skill      
 
Alternate Connection 1: Theme and Skill 
When studying the Great Depression, students could conduct research regarding other down 
turns in the economic cycle in the United States and compare the two occurrences in history 
pointing out similarities and differences. 
 
Lesson Topic: The Dust Bowl      
 
Co-Teaching Model:  Teaming and parallel  
 
Authors: Amanda Myles-McAnally and Stephanie Richemond 
        
Standards Applied in Lesson: 

 Determine or clarify the meaning of unknown and multiple-meaning words and phrases 
by using context clues, analyzing meaningful word parts, and consulting general and 
specialized reference materials, as appropriate.  

 Demonstrate understanding of figurative language, word relationships and nuances in 
word meanings.  

 Acquire and accurately use general academic and content-specific words and phrases 
sufficient for reading, writing, speaking, and listening; demonstrate independence in 
gathering and applying vocabulary knowledge when considering a word or phrase 
important to comprehension or expression. 

  
****************************************************************************** 
 
LESSON AIM:  To what extent is the government responsible for helping Dust Bowl farmers? 
  
INSTRUCTIONAL OBJECTIVES:   
 

 Students should understand why the Dust Bowl occurred and what Americans did to 
survive this situation.   

 They should understand why the government helped these victims and what has been put 
into place to prevent another Dust Bowl.   
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Black Sunday Reading Word List  

Catherine Hattrup 
 
April 14, 1935 
 
Black Sunday 
 
65 miles per hour 
 
Natural disaster  
 
Southern Plains 
 
Free/inexpensive land 
 
Farms flourished 
 
Hardships loomed 
 
Drought 
 
Dusty winds 
 
Economic hardships 
 
200 miles wide 
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Dust pneumonia 
 
US Government 
 
Wreaking havoc 
 
Lights flashed 
 
Prairie grasses planted 
 
Protected the land 
 
Hattrup Family Farm 
 
Thankful for everything 
 
Cars crashed 
 
Comanche and Kiowa 
 
Start a new life 
 
Came from Ireland 
 
Sharp‐bladed plows 
 
Catherine’s grandfather 
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American wilderness 
 
Towns and cities, and farms 
 
Catherine’s grandmother 
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Name _______________________________________ Date ________________________ Per. ____ 
Humanities 8                                                                                                        The Great Depression 
 
Use the reading to answer the questions below. 
 
 
1.What is the title of the story? ___________________________________________________________ 
 
2.  In what time period does the story take place? ____________________________________________ 
 
3.  Where does the story take place? _______________________________________________________ 
 
4.  Explain a dust storm. _________________________________________________________________ 
       
_____________________________________________________________________________________ 
 
 
5.  Explain the conditions on the Great Plains. _______________________________________________ 
 
_____________________________________________________________________________________ 
 
 
6.  How did the U.S. government encourage settlers to live and cultivate the land? ___________________ 
 
_____________________________________________________________________________________ 
 
 
7.  What caused the dust storms? __________________________________________________________ 
       
_____________________________________________________________________________________ 
 
_____________________________________________________________________________________ 
 
 
8.  What happened to many of the farmers as a result of these dust storms? _________________________ 
    
_____________________________________________________________________________________ 
 
 
9.  What was the “bright side” to Black Sunday? _____________________________________________ 
 
_____________________________________________________________________________________ 
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Bellmore-Merrick Central High School District  
 LESSON 11: THE GREAT DEPRESSION – DUST BOWL  

  
 
Grade Level: Humanities 8  
  
Class: Humanities Block  
  
Type of Connection: Skill and Theme 
 
Alternate Connection 1: Content 
In Social Studies, students study the economic and environmental disasters of the 1930s, which 
created hardships for many Americans.  In English, students will read a poem called “Fields of 
Flashing Light,” from Out of the Dust, by Karen Hesse, which tells the story of a farm family’s 
struggles during the 1930s. 
  
Lesson Topic: Recognizing tone and mood in poetry about the Dust Bowl 
  
Co-Teaching Model: Team Teaching  
         
Author: Staci Pekusic     
  

Standards Applied in Lesson:   
 Cite the textual evidence that most strongly supports an analysis of what the text says 

explicitly as well as inferences drawn from the text. 

 Determine the meaning of words and phrases as they are used in a text, including 
figurative and connotative meanings; analyze the impact of specific word choices on 
meaning and tone, including analogies or allusions to other texts. 

 
****************************************************************************** 
  
LESSON AIM:  How can we recognize tone and mood in poetry to help us better understand 
the Dust Bowl? 
 
 INSTRUCTIONAL OBJECTIVES:  
 

 Students will recognize how context enhances tone in a literary work; 

 understand the difference between tone and mood; and 

 use the literary elements of tone and mood to build understanding of a historical event. 
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MOTIVATION:   
 
As a “Do Now” activity, students will listen to a song, by Charles Strouse and Martin Charnin, 
called “We’d Like to Thank You, Herbert Hoover” from Annie: the Musical  (Attachment 1).  
Students will then identify whether the singers seem to really be grateful, or if they are being 
sarcastic, underlining words and phrases to support their answers. 
 
 TRANSITION:   
 
Teacher will give students a chance to share their answers, then ask what certain phrases have in 
common: 

● “You made us what we are today” 
● “We’re up to here with admiration” 
● “We’d like to thank you” 
● “In this blue heaven...we’re turning blue” 

 
Teacher will direct students to recognize that the speakers do not mean what they are actually 
saying.  The meaning of the words changes because of the situation.  They have taken on a new 
connotation.  Connotation is the meaning of a word based on the context or situation it is used 
in.  For example, a person can be “blue” (with cold), feel “blue” (with sadness) or even turn 
“blue” (the color).   Connotation can help us understand the speaker’s attitude towards the 
subject.  
 
 
LESSON DEVELOPMENT/PROCEDURE:  
 
Step 1 - Complete the “Do Now” (Motivation) and Transition activity. 
 
Step 2 - Ask students what they believe is the speakers’ attitude in the song.  Explain that this is 
called tone.  Hand out the graphic organizer (Attachment 2). 
 
Step 3 - Show students how tone can be determined by looking at the connotation of the words 
the author uses.  
 
Step 4 - Explain that sometimes students confuse tone with mood:  Tone is the author’s attitude 
towards the subject, but mood is the way you the reader feels while reading (or hearing) the 
writing. Ask them how they felt while listening to the song.  
 
Step 5 - Next, introduce the poem, “Fields of Flashing Light,” by Karen Hesse (Attachment 3).  
Read the poem with students the first time.   
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Step 6 -Students will next work in pairs to read the poem again, then use the graphic organizer 
to: 

 identify the tone and mood, and 

 find textual evidence (words and phrases) that help create tone and mood. 
 
Step 7 - As a class, go over the graphic organizer. 
 
Step 8 - Next, ask students about the Great Depression:  What was the mood in the United States 
at that time?  Does it surprise you that the speakers in the song would have such a negative or 
sarcastic tone? 
 
Step 9 - Brainstorm with students some of the other events of the 1930s that gave rise to this 
mood: (bread lines, soup kitchens, unemployment, Hoovervilles, etc.). 
 
Step 10 - Ask students to work with their partners to come up with a poem of their own: 

 Choose one event of the 1930s; 

 Use a tone that is appropriate to the event and time period; 

 Create a mood that reflects the emotions people felt at the time.  
 

 
SUMMARY:  
 
Summarize by having student volunteers their poems aloud to the class.  Answer the “Aim” 
question:  Tone is the author’s attitude towards the subject, while mood is the emotion the reader 
feels.  Both are created by a careful choice of words. 
 
 
DIFFERENTIATION:  
 
Use of the graphic organizer will assist visual learners or those learners who need assistance in 
executive function. Students have choice in the poem-writing assignment.   
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Attachment 1 -  Lyrics to “We’d Like to Thank You, Herbert Hoover” (Music by Charles 
Strouse, Lyrics by Martin Charnin) 
 
ALL 
Today we're living in a shanty; 
Today we're scrounding for a meal.  
 
SOPHIE 
Today I'm stealing coal for fires; 
Who knew I could steal?  
 
MEN 
I used to winter in the tropics.  
 
WOMEN 
I spent my summers at the shore.  
 
FRED 
I used to throw away the paper--  
 
ALL 
We'd like to thank you: Herbert Hoover 
For really showing us the way.  
We'd like to thank you: Herbert Hoover  
You made us what we are today.  
 
Prosperity was 'round the corner,  
The cozy cottage built for two. 
In this blue heaven  
That you 
Gave us:  
Yes!  
 
We're turning blue!  
They offered us Al Smith and Hoover; 
We paid attention and we chose. 
Not only did we pay attention;  
We paid through the nose. 
 
In ev'ry pot he said "a chicken,"  
But Herbert Hoover he forgot.  
Not only don't we have the chicken;  
We ain't got the pot!  
Hey, Herbie!  
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WOMEN 
You left behind a grateful nation, 
 
ALL 
So, Herb, our hats are off to you. 
We're up to here with admiration, 
 
SOPHIE 
Come down and have a little stew.  
 
ALL 
Come down and share some Christmas dinner; 
Be sure to bring the missus, too. 
We got no turkey for our stuffing. 
We'd like to thank you, Herbert Hoover,  
For really showing us the way.  
You dirty rat, you Bureaucrat, you 
Made us what we are today. 
Come and get it, Herb! 
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Tone =  

● the author’s attitude about the subject 
● recognize tone by the words the author uses 

 
Mood =  

● the emotion the reader feels  
● created by setting, characters, description 

 

    
 

 

    
  

Tone and Mood 

     

mood: 

“Fields of Flashing Light” 

tone: 
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Attachment 3 - “Fields of Flashing Light,” by Karen Hesse 
 
 
Fields of Flashing Light 
 
I heard the wind rise, 
and stumbled from my bed, 
down the stairs, 
out the front door, 
into the yard. 
the night sky kept flashing, 
lightning danced down on its spindly legs. 
 
I sensed it before I knew it was coming. 
I heard it, 
smelled it, 
tasted it. 
Dust. 
 
While Ma and Daddy slept, 
the dust came, 
tearing up fields where the winter wheat, 
set for harvest in June, 
stood helpless. 
 
I watched the plants, 
surviving after so much drought and so much wind, 
I watched them fry, 
or 
flatten, 
or blow away, 
like bits of cast-off rags. 
It wasn’t until the dust turned towards the house, 
like a fired locomotive, 
and I fled, 
barefoot and breathless, back inside, 
it wasn’t until the dust 
hissed against the windows, 
until it ratcheted the roof, 
that Daddy woke. 
 
 
He ran into the storm, 
his overalls half-hooked over his union suit. 
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“Daddy!” I called.  “You can’t stop dust.” 
 
Ma told me to  
cover the beds, 
push the scatter rugs against the doors, 
dampen the rags around the windows. 
Wiping dust out of everything,  
she made coffee and biscuits, 
waiting for Daddy to come in. 
 
Sometime after four, 
rubbing low on her back, 
Ma sank down into a chair at the kitchen table 
and covered her face. 
Daddy didn’t come back for hours, 
not 
until the temperature dropped so low, 
it brought snow. 
 
Ma and I sighed, grateful, 
staring out at the dirty flakes, 
but our relief didn’t last. 
The wind snatched that snow right off the fields, 
leaving behind a sea of dust, 
waves and  
waves and 
waves of 
dust, 
rippling across our yard. 
 
Daddy came in, 
he sat across from Ma and blew his nose. 
Mud streamed out. 
He coughed and spit out  
mud. 
If he had cried, 
his tears would have been mud too, 
but he didn’t cry. 
And neither did Ma. 
 
March 1934 
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Bellmore-Merrick Central High School District 
LESSON 12: CIVIL LIBERTIES DURING WARTIME 

 
 

Grade Level: Humanities 8 
 
Class: Humanities Block 
 
Type of Connections: Content and Skill 
This lesson should be taught during the World War II unit and should be taught after life on the 
homefront (examples: rationing, war bonds). Inferencing is introduced in the year in 8th grade 
English standards. This lesson could serve that purpose as well. 
 
Alternate Connection 1: Theme and Skill 
Analyzing sources from different points of view. Perspective is always an important part of 
history. Particularly for this time period as it pertains to the rights of citizens. An English teacher 
may wish to select a non-fiction text where this theme is explored.  
 
Lesson Topic: Civil Liberties during World War I and World War II 
 
Co-Teaching Model: Teaming and One Teach One Assist / Stations 
 
Author: Alexander Harrison 
 
 
Standards Applied in Lesson: 

 Verify the preliminary determination of the meaning of a word or phrase (e.g., by 
checking the inferred meaning in context or in a dictionary). 

 Acquire and use accurately grade-appropriate general academic and domain-specific 
words and phrases; gather vocabulary knowledge when considering a word or phrase 
important to comprehension or expression. 

 
****************************************************************************** 
 
LESSON AIM: Should civil liberties be denied during wartime? 
 
INSTRUCTIONAL OBJECTIVES:  
 

7. Describe conditions on the homefront in America during World War II. 
8. Examine documents for historical setting and determine point of view.  
9. Observe and reflect upon the role of government during wartime. 
10. Identify cause and effect relationships.  
11. Identify rights of American citizens guaranteed by the Constitution. 
12. Utilize political cartoons, images, documents and technologies to acquire, process, and 

report information. 
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MOTIVATION: You Be the Judge - Carpenter v United States current court case. 
 

 What are the issues of the case? 
 Should the government have the right to broad powers to track phones to protect the 

public for law and order? 
 Are these four men having their rights denied? 

 
TRANSITION: 
Throughout history there have been debates over the role of government in limiting civil rights.  
Today we will look at two cases about the role of government during wartime and the issue of 
“Should civil liberties be denied during wartime?” 
 
Do Now: Civil Liberties – Ask students identify rights that citizens have under the Constitution 
and put them in order of importance. 
 
TRANSITION:  
We have been studying World War II and discussed the delicate balance between protecting 
individual rights and defending national security.  During World War I civil liberties became a 
topic of national discussion with the 1919 Schenck case.  Today we will examine both the 
Schenck and Korematsu cases, taking place during the World Wars, and how they raised the 
question: Should civil liberties be denied during wartime? 
 
LESSON DEVELOPMENT/PROCEDURE: 
 
1. Hand out copies of “Freedom on the Homefront Document 1” reading to the class. 
 
2. Teacher will introduce a primary source document of the Espionage Act of 1917. 

a. Direct the class to read the excerpt from the Espionage Act together and answer the 
questions that follow. 

b. Individually students will read the next side of the handout labeled “Freedom on the 
Homefront Document 2,” and answer the questions that follow. 

c. Teacher may pose the following questions after the students have read both 
documents: 

 How would you describe the goal of the Espionage Act?  
 How would you describe the impact of the Schenck ruling? 
 Are you surprised at the ruling of the Supreme Court in 1919? Do you think 

World War I influenced the Supreme Court’s decision? 
 
3. Arrange students (double class) in 15 groups of 3-4 students. Explain that each group will 

receive a series of documents.  Each student will examine one of the following documents 
and will eventually share their information with the group. 

 
Document 1: Image of Internment Camps 
Document 2: Image of Japanese Americans 
Document 3: Political Cartoon about Relocation 
Document 4: Editorial on Internment 
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Teacher will circulate to each group and pose the following question: 
 Based on your background knowledge, was the treatment of Japanese-

Americans different than the treatment of other Americans during wartime? 
 
4. Teacher will hand out a graphic organizer titled “Impact of Internment” to complete using 

each document; a primary source picture, cartoon or excerpt. 
a. Teacher makes the following statement: “For each primary source, identify the 

meaning of each civil liberty being discussed in the document.” 
b. Allow students about approximately 15 minutes to fill in the organizer with evidence. 
c. Teacher should circulate to assist students. 

 
5. Hand out copies of the “Reaction to Internment” to the class. 

a. Teacher will introduce Farewell to Manzanar to the class by reading the background 
excerpt from the handout. 

b. Teacher will ask for student volunteers to read aloud the first excerpt on the handout 
(two comprehension questions follow below the excerpt). 

c. Teacher will ask students to work individually to answer the comprehension 
questions.  After a few minutes the teacher will ask for responses. 

 Where were Japanese-Americans first forced to move? 
 How is Houston, even as a young girl, making sacrifices during the war? 

d. Teacher will ask for student volunteers to read aloud the second excerpt on the 
handout (two comprehension questions follow below the excerpt). 

e. Teacher will ask students to work individually to answer the comprehension 
questions.  After a few minutes the teacher will ask for responses. 

 How is the reaction of other Americans to Japanese-Americans a form of 
discrimination/limitation of civil liberties? 

 Describe the conditions that the Japanese-Americans had to endure during 
their time in the internment camps. 

f. After students have completed the assignment, the teacher will conduct a discussion 
of internment camps by posing the following questions: 

 How did being moved to internment camps impact the lives of Japanese-
Americans? (Impact on housing, school, and family ties)  

 How would you react if this happened to you? 
 How were internment camps an example of civil liberties being limited or 

violated? 
 
Introduction of the Korematsu case 
6. Hand out copies of the Korematsu v. United States (1944) to the class. 

a. Pair students together to fill in the partially completed chart reviewing the arguments 
supporting and opposing the internment of Japanese-Americans. 

b. Teacher will model the task in the chart. 
c. Allow approximately 10 minutes for pairs of students to work on the assignment. 
d. Teacher may then pose the following questions: 

 How did the court rule? 
 Which argument from the Justices favoring internment did you find most 

compelling? 
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 Which argument from the Justices opposed to internment did you find most 
compelling? 

 
7. Hand out copies of the “Apologizing for Internment” to the class. 

a. In partners from the previous activity, students will read the Congressional Apology 
and two letters from United States Presidents expressing regret over internment.  
Student will answer summary questions on the handouts. 

 
 
SUMMARY:  
After discussion of the main ideas in the “Apologizing for Internment” reading, the teacher poses 
the question: “Should civil liberties be denied during wartime?”  Teacher will guide the class 
through a discussion on issues of national security and the impact of apologies from the U.S. 
government on the historical narrative. 

 Were the rulings in the Schenck and Korematsu cases fair?  Were the interests 
of national security maintained?  

 
HOMEWORK: Distribute Editorial Writing Activity. 

 Have students pretend they are a journalist during World War II.  They will 
write a column entitled “Should civil liberties be denied during wartime?” 
They will select a point of view, supported with evidence, to answer the 
question. 

 
DIFFERENTIATION: Have students work in heterogeneous groups as they complete the 
documents activity. Students may be assigned documents to complete based on ability.  Visuals, 
both images and political cartoons, will be provided to appeal to multiple intelligences and a 
variety of learning styles. 
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Name______________________________________ Date____________________  
Humanities 8    

You Be the Judge –  

Carpenter v. United States 

Facts of the case 

In April 2011, police arrested four men in connection with a series of armed robberies. One of 
the men confessed to the crimes and gave the FBI his cell phone number and the numbers of the 
other participants. The FBI used this information to apply for three orders from magistrate judges 
to obtain "transactional records" for each of the phone numbers, which the judges granted under 
the Stored Communications Act, 18 U.S.C. 2703(d). That Act provides that the government may 
require the disclosure of certain telecommunications records when "specific and articulable facts 
show that there are reasonable grounds to believe that the contents of a wire or electronic 
communication, or the records or other information sought, are relevant and material to an 
ongoing criminal investigation." The transactional records obtained by the government include 
the date and time of calls, and the approximate location where calls began and ended based on 
their connections to cell towers—"cell site" information. 

Based on the cell-site evidence, the government charged Timothy Carpenter with, among other 
offenses, aiding and abetting robbery that affected interstate commerce, in violation of the Hobbs 
Act, 18 U.S.C. 1951. Carpenter moved to suppress the government's cell-site evidence on Fourth 
Amendment grounds, arguing that the FBI needed a warrant based on probable cause to obtain 
the records. The district court denied the motion to suppress, and the Sixth Circuit affirmed. 

Source: https://www.oyez.org/cases/2017/16-402 

Question 

1. In your opinion, does the warrantless search and seizure of cell phone records, which 
include the location and movements of cell phone users, violate the Fourth Amendment? 
Explain your opinion. 

______________________________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 
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Freedom on the Homefront, Document 2 
 

Schenck vs. U.S. Summary and Quotes 
Charles Schenck was an important figure in the Socialist Party of America. Socialists 

believed that World War 1 had been caused by the rich and would benefit only the rich, while 
being fought by working-class soldiers. Schenck participated in many antiwar activities in 
violation of the Espionage Act, including the mailing of about 15,000 leaflets urging soldiers to 
resist the draft.  

He was arrested and charged with “causing and attempting to cause insubordination in 
the military and naval forces of the United States” and disturbing the draft.  He was arrested, 
tried, convicted, and sentenced to prison for violating the Espionage Act of 1917.  He appealed 
his case to the Supreme Court of the United States. 

Writing for the court, Oliver Wendell Holmes, Jr., argued: “Words which, ordinarily and 
in many places, would be within the freedom of speech protected by the First Amendment may 
become subject to prohibition when of such a nature and used in such circumstances as to create 
a clear and present danger that they will bring about the substantive evils which Congress has a 
right to prevent.” Throughout the 1920s, however, the court abandoned the clear and present 
danger rule. 
 

1. Were Schenck's political statements protected by the free speech section of the 1st 
Amendment? 

 
 
 
 
 
 
 

2. In your own words, restate the decision of the court. 
 
 
 
 
 
 
 

3. Why do you think the court ruled this way? 
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Japanese Internment Document 4 
Editorial, “Their Best Way to Show Loyalty” (excerpts), San Francisco News, March 6, 
1941. Used by permission of the Virtual Museum of the City of San Francisco. Editorial, ““Their 
Best Way to Show Loyalty,” originally published in the San Francisco News, March 6, 1942. 
http://www.sfmuseum.org/hist8/editorial1.html. 
 
 
 
Japanese leaders in California who are counseling their people, both aliens (foreigners) and 
native-born, to co-operate with the Army in carrying out the evacuation plans are, in effect, 
offering the best possible way for all Japanese to demonstrate their loyalty to the United States. 
 
 
Many aliens (foreigners) and practically all the native-born have been protesting their allegiance 
to this Government. Although their removal to inland districts outside the military zones may 
inconvenience them somewhat, even work serious hardships upon some, they must certainly 
recognize the necessity of clearing the coastal combat areas of all possible fifth columnists and 
saboteurs (trouble makers). Real danger would exist for all Japanese if they remained in the 
combat area. The least act of sabotage (disruption) might provoke angry reprisals (responses) 
that easily could balloon into bloody race riots. 
 
 
We must avoid any chance of that sort of thing. The most sensible, the most humane way to 
insure against it is to move the Japanese out of harm’s way and to make it as easy as possible for 
them to go and to remain away until the war is over. 
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Impact of Internment 
Directions: Use this organizer to take notes on the documents given to your group.  After 
sharing your information, complete the task below the chart. 
 
 Document 1 Document 2 Document 3 Document 4 
 
 
Identify the 
Civil Liberty 
 

 
 
 
 

   

 
 
 
 
Meaning of the 
Document 
 
 
 
 

 
 
 

   

 
 
 
What sacrifices 
are citizens 
making in the 
document? 
 
 
 

    

 

 

  Task: How did World War II impact Japanese Americans?  
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Reactions to Internment – Farewell to Manzanar 
As Jeanne Wakatsuki Houston puts it in her memoir Farewell to Manzanar, each camp became, 
in time, “a totally equipped American small town, complete with schools, churches, Boy Scouts, 
beauty parlors, neighborhood gossip, fire and police departments, glee clubs, softball leagues, 
Abbott and Costello movies, tennis courts, and traveling shows.” The internment, she says, “did 
not change the kind of world we wanted.” 
 

1. According to Jeanne Wakatsuki Houston, what were the camps like? 
 
 
 

 
Below are excerpts from Houston’s book, 
And it was still with me, this fear of Asian faces, when we moved to Terminal Island.  
In those days it was a company town, a ghetto owned and controlled by the canneries. The men 
went after fish, and whenever the boats came back--day or night--the women would be called to 
process the catch while it was fresh. One in the afternoon or four in the morning, it made no 
difference. My mother had to go to work right after we moved there. I can still hear the whistle--
two toots for French’s, three for Van Camp’s--and she and Chizu would be out of bed in the 
middle of the night, heading for the cannery.  
 
The house we lived in was nothing more than a shack, a barracks with single plank walls and 
rough wooden floors, like the cheapest kind of migrant workers’ housing.  
 

Kiyo and my sister May and I enrolled in the local school, and what sticks in my memory from 
those few weeks is the teacher--not her looks, her remoteness. In Ocean Park my teacher had 
been a kind, grandmotherly woman who used to sail with us in Papa’s boat from time to time and 
who wept the day we had to leave. In Boyle Heights the teacher felt cold and distant. I was 
confused by all the moving and was having trouble with the classwork, but she would never help 
me out. She would have nothing to do with me.  
 

2.  Where were Japanese-Americans first forced to move? 
 
 
 

3. : How is Houston, even as a young girl, making sacrifices during the war? 
 
Name______________________________________ Date____________________  
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This was the first time I had felt outright hostility from a Caucasian. Looking back, it is easy 
enough to explain. Public attitudes toward the Japanese in California were shifting rapidly. In the 
first few months of the Pacific war, America was on the run. Tolerance had turned to distrust and 
irrational fear. The hundred- year-old tradition of anti-Asian sentiment on the West Coast soon 
resurfaced, more vicious than ever. Its result became clear about a month later, when we were 
told to make our third and final move.  
 
The name Manzanar meant nothing to us when we left Boyle Heights. We didn’t know where it 
was or what it was. We went because the government ordered us to. And, in the case of my older 
brothers and sisters, we went with a certain amount of relief. They had all heard stories of 
Japanese homes being attacked, of beatings in the streets of California towns. They were as 
frightened of the Caucasians as Caucasians were of us. Moving, under what appeared to be 
government protection, to an area less directly threatened by the war seemed not such a bad idea 
at all. For some it actually sounded like a fine adventure.  
 
Our two rooms were crowded, but at least it was all in the family. My oldest sister and her 
husband were shoved into one of those sixteen-by-twenty-foot compartments with six people 
they had never seen before--two other couples, one recently married like themselves, the other 
with two teenage boys. Partitioning off a room like that wasn’t easy. It was bitter cold when we 
arrived, and the wind did not abate. All they had to use for room dividers were those army 
blankets, two of which were barely enough to keep one person warm. They argued over whose 
blanket should be sacrificed and later argued about noise at night--the parents wanted their boys 
asleep by 9:00 p.m.--and they continued arguing over matters like that for six months, until my 
sister and her husband left to harvest sugar beets in Idaho.  
 
Source:	Farewell	to	Manzanar	
 

4. How is the reaction of other Americans to Japanese-Americans a form of 
discrimination/limitation of civil liberties? 

 
 
 
 
 
 
 
 

5.  Describe the conditions that the Japanese-Americans had to endure during their time 
in the internment camps. 
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Korematsu v. United States, 1944 
Source:	http://www.c3teachers.org/inquiries/internment	

 

Name______________________________________ Date____________________  
Humanities 8  

Major 
arguments 
of each 
side 

Majority Opinion of Justice Black 

 

Dissenting Opinions of Justices Roberts, 
Murphy, and Jackson 

	 	

Getting Organized 

(examples included below) 

	 Quotes from the Majority Opinion   Explanation of the quote 

Majority 
Opinion of 
Justice 
Blacl 

“Approximately five thousand American citizens of Japanese 
ancestry refused to swear unqualified allegiance to the United 
States and to renounce allegiance to the Japanese Emperor, and 
several thousand evacuees requested repatriation to Japan.” 

Justice Black supported the military position 
that some Japanese Americans’ loyalty to Japan 
posed a national security risk. 

The Constitution provides the president with 
authority as commander and chief of the Army 
and Navy of the United States 

“It should be noted, to begin with, that all legal restrictions 
which curtail the civil rights of a single racial group are 
immediately suspect. That is not to say that all such restrictions 
are unconstitutional. It is to say that courts must subject them to 
the most rigid scrutiny. Pressing public necessity may 
sometimes justify the existence of such restrictions;” 

 
 
 
 
 
 
 
 

	 Quotes from the Dissenting Opinion Explanation of the quote  

Dissenting 
Opinions 
of Justices 
Roberts, 
Murphy, 
and 
Jackson 

“Korematsu was born on our soil, of parents born in Japan. 
The Constitution makes him a citizen of the United States by 
nativity, and a citizen of California by residence.” (Justice 
Jackson) 

Justice Jackson believed that, as a citizen, 
Korematsu could not be treated differently 
from others. 
The Fourteenth Amendment says that no state 
“shall make or enforce any law which shall 
abridge the privileges or immunities of 
citizens of the United States;” 

“This exclusion of “all persons of Japanese ancestry, both alien 
(foreign) and non-alien (non-foreign),” from the Pacific Coast 
area on a plea of military necessity in the absence of martial 
law ought not to be approved. Such exclusion goes over “the 
very brink of constitutional power,” and falls into the ugly 
abyss of racism.” (Justice Murphy) 
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Apologizing for Internment 
Source A: United States Congress, legislation regarding an apology to and reparations for Japanese Americans, Civil 
Liberties Act (excerpts), August 10, 1988 

 
The Congress recognizes that, as described in the Commission on Wartime Relocation and Internment of 
Civilians, a grave injustice was done to both citizens and permanent residents of Japanese ancestry by the 
evacuation, relocation, and internment of civilians during World War II. 
 
As the Commission documents, these actions were carried out without adequate security reasons and 
without any acts of espionage (spying) or sabotage (disruption) documented by the Commission, and 
were motivated largely by racial prejudice, wartime hysteria, and a failure of political leadership. 
 
The excluded individuals of Japanese ancestry suffered enormous damages, both material and intangible, 
and there were incalculable losses in education and job training, all of which resulted in significant human 
suffering for which appropriate compensation has not been made. 
 
For these fundamental violations of the basic civil liberties and constitutional rights of these individuals 
of Japanese ancestry, the Congress apologizes on behalf of the Nation. 
 
Based on the findings of the Commission on Wartime Relocation and Internment of Civilians (CWRIC), 
the purposes of the Civil Liberties Act of 1988 with respect to persons of Japanese ancestry included the 
following: 
 

1. To acknowledge the fundamental injustice of the evacuation, relocation and internment of 
citizens and permanent resident aliens (foreigners) of Japanese ancestry during World War II; 

2. To apologize on behalf of the people of the United States for the evacuation, internment, and 
relocations of such citizens and permanent residing aliens (foreigners); 

3. To provide for a public education fund to finance efforts to inform the public about the 
internment so as to prevent the recurrence (repeat) of any similar event; 

4. To make restitution (compensation) to those individuals of Japanese ancestry who were interned;  
5. To make more credible and sincere any declaration of concern by the United States over 

violations of human rights committed by other nations. 
 
Source:	http://www.c3teachers.org/inquiries/internment/	
 
Is it important 40 years later to address Japanese-American internment? Explain. 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
 
______________________________________________________________________________ 
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World War II New York Times Editorial 

Dear Readers, 

Japanese Internment, _________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

       By,  
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Bellmore-Merrick Central High School District  
LESSON 13: WORLD WAR II  

  
  
Grade Level: Humanities 8  
  
Class: Humanities Block  
  
Type of Connection: Content   
 
Alternate Connection 1: Skill and Theme  
Students will have studied World War II in Social Studies, in particular the idea that “damage 
from total warfare and atrocities such as the Holocaust led to a call for international efforts to 
protect human rights and prevent future wars.”  In English, students will be preparing to read the 
play, The Diary of Anne Frank.  Students can draw upon their knowledge and learning from 
Social Studies to guide them through the process of creative writing. Written work can be 
assessed for historical accuracy as well as elements of good writing.  
  
Lesson Topic: Using Anne’s Frank diary and diary writing to understand the Holocaust 
  
Co-Teaching Model: One Teach, One Assist  
         
Author: Staci Pekusic     
 
Standards Applied in Lesson:   

 Cite the textual evidence that most strongly supports an analysis of what the text says 
explicitly as well as inferences drawn from the text. 

 Write narratives to develop real or imagined experiences or events using effective 
technique, relevant descriptive details, and well-structured event sequences. 

 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

 

****************************************************************************** 
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LESSON AIM: How can we use information from a primary source to show our understanding 
of life during the Holocaust? 
    
INSTRUCTIONAL OBJECTIVES:   
 

● Students will read a primary source document (diary) and understand how the 
Holocaust affected the everyday lives of citizens in Europe; and 

● apply information from this source to write a diary entry that examines the role of 
freedom in their own lives. 

  
MOTIVATION:  As a “Do Now” activity, students will complete a “KWL” organizer on the 
Holocaust (Attachment 1).  Teacher will ask students, “What information do you already know 
about the way Jewish people lived under Nazi occupation?”  Students will fill in the “K” column 
only. 
  
TRANSITION:   
 

After you have finished the Do Now activity, turn to your partner and share your responses. 
When finished, ask for student volunteers to share some of their ideas in a whole-class 
discussion.  Record student answers on the SmartBoard.   

Ask students, How could we learn more about this topic?  What would be the best way to 
find out what life was like under Nazi occupation?  Elicit responses, and if necessary, add the 
idea of finding someone who lived through the Holocaust.  Explain to students that this is an 
example of a primary source:  a first-hand account written at the time under study. 
 
LESSON DEVELOPMENT/PROCEDURE:  
 

Step 1 - Complete the “Do Now” (Motivation) and Transition activity.  
 
Step 2 - Introduce the story of Anne Frank: Anne Frank was a young girl who lived in 
Holland under Nazi occupation.  She and her family lived in hiding in the attic of a 
warehouse and office building for almost two years.  During this time, they could not go 
outside at all, but Anne kept a diary, which people later found and published. 
 
Step 3 - Students will now work with their partners to fill out the “W” column of the 
organizer with questions or statements about what they want to know about life during the 
Holocaust, including questions they may have about Anne Frank.   
 
Step 4 - Each pair should share one or two questions from the “W” column. Teacher records 
these questions on Smart Board. 
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Step 5 - Tell students they will now read the primary source:  excerpts from Anne Frank’s 
diary.  Hand out copies of (or find in textbook on pp. 970-4) excerpts from Anne Frank’s 
diary (Attachment 2).   If using photocopies, ask students to annotate the text as they read. 
Students will read aloud or silently, based on consensus of the group. If teachers read, one 
teacher will model annotation skills on the SMARTBoard, while the other reads aloud and 
monitors students as they work independently on their own annotations.   
 
Step 6 - After reading, ask students to review their annotations and briefly share what stands 
out to them.  
 
Step 7 - Next, ask students to find the central idea/purpose of each diary entry.  Possible 
responses:  

 to introduce her life to the reader 

 to have a “real friend” she can confide into speak about her feelings 

 to record the things she sees every day   
 

Step 8 - Ask students to work with their partners and record in the “L” column some things 
they learned about the Holocaust after reading Anne’s diary. 
 
Step 9 - Distribute a Post-it to each student.  Ask each to write one item from the “L” column 
on the Post-it.  Students will place their Post-its on the board at the front of the room, 
representing a collage of information about the Holocaust. These can be read aloud. 
 
Step 10 - Now ask students: If you were to create a primary source, like a diary, to help 
someone understand what life is like here and now, which details would you include? How 
does your day-to-day life reflect some of the ideals of your government?  What freedoms and 
privileges are you able to enjoy-- or not enjoy-- based on the time you live in? 
 
Step 11 - Students will write a diary entry fashioned on Anne Frank’s diary to introduce 
some details of their own lives to the reader.  They will write for the remainder of the class.  
Before the period ends, allow time for students to volunteer to read their diary entries.  

 
SUMMARY:  
 
Summarize the lesson by asking students to compare their lives to Anne Frank’s: 

● In what ways are your lives similar and different? 
● What freedoms do you enjoy that Jews in Holland during World War II did not? 
● Why is a primary source an important tool in understanding these differences? 
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DIFFERENTIATION:  
The use of the KWL chart prompts students to activate their background knowledge and collect 
information from the text that they found important as they read. As such, answers will vary. 
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Attachment 1  

The Holocaust 
 

K W L
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Attachment 2 - Excerpt from Anne Frank; The Diary of a Young Girl 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
albeit:  although  
 
 
pogroms:  organized 
killings and 
persecution of Jews. 

Saturday, 20 June, 1942 
 
 …There is a saying that “paper is more patient than man”; it came back to me on one of my slightly 
melancholy days, while I sat chin in hand, feeling too bored and limp even to make up my mind whether to go 
out or stay at home.   Yes, there is no doubt that paper is patient and as I don't intend to show this cardboard-
covered notebook, bearing the proud name of “diary,” to anyone, unless I find a real friend, boy or girl, 
probably nobody cares.  And now I come to the root of the matter, the reason for my starting a diary: it is that 
I have no such real friend. 
 Let me put it more clearly, since no one will believe that a girl of thirteen feels herself quite alone in 
the world, nor is it so, I have darling parents and a sister of sixteen.  I know about thirty people whom one 
might call friends-- I have strings of boy friends, anxious to catch a glimpse of me and who, failing that, peep 
at me through mirrors in class.  I have relations, aunts and uncles, who are darlings too, a good home, no-- I 
don’t seem to lack anything.  But it’s the same with all my friends, just fun and joking, nothing more.  I can 
never bring myself to talk of anything outside the common round.  We don’t seem to be able to get any closer, 
that is the root of the trouble.  Perhaps I lack confidence, but anyway, there it is, a stubborn fact and I don’t 
seem able to do anything about it. 
 Hence, this diary.  In order to enhance in my mind’s eye the picture of the friend for whom I have 
waited so long, I don’t want to set down a series of bald facts in a diary like most people do, but I want this 
diary to be my friend, and I shall call my friend Kitty.  No one will grasp what I’m talking about if I begin my 
letters to Kitty just out of the blue, so albeit unwillingly, I will start by sketching in brief the story of my life. 
 My father was thirty-six when he married my mother, who was then twenty-five.  My sister Margot 
was born in 1926 in Frankfort-on-Main, I followed on June 12, 1929, and, as we are Jewish, we emigrated to 
Holland in 1933… 
 The rest of our family, however, felt the full impact of Hitler’s anti-Jewish laws, so life was filled with 
anxiety.  In 1938 after the pogroms, my two uncles (my mother’s brothers) escaped to the U.S.A.  My old 
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capitulation: an act 
of surrender 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

grandmother came to us, she was then seventy-three.  After May 1940 good times rapidly fled: first the war, 
then the capitulation, followed by the arrival of Germans, which is when the sufferings of us Jews really 
began.  Anti-Jewish decrees followed each other in quick succession.  Jews must wear a yellow star, Jews 
must hand in their bicycles, Jews are banned from trains and are forbidden to drive.  Jews are only allowed to 
do their shopping between three and five o’clock and then only in shops which bear the placard, “Jewish 
shop.”  Jews must be indoors by eight o’clock and cannot even sit in their own gardens after that hour.  Jews 
are forbidden to visit theaters, cinemas, and other places of entertainment.  Jews may not take part in public 
sports.  Swimming baths, tennis courts, hockey fields, and other sports grounds are all prohibited to them.  
Jews may not visit Christians.  Jews must go to Jewish schools, and many more restrictions of a similar kind. 
 So we could not do this and were forbidden to do that.  But life went on in spite of all of it.  Jopie used 
to say to me, “You’re scared to do anything, because it may be forbidden.”  Our freedom was strictly limited.  
Yet things were still bearable.   
 Granny died in January 1942; no one will ever know how much she is present in my thoughts and how 
much I love her still. 
 In 1934 I went to school at the Montessori Kindergarten and continued there.  It was at the end of the 
school year, I was in form 6B, when I had to say good-by to Mrs. K.  We both wept, it was very sad.  In 1941 I 
went, with my sister, Margot, to the Jewish Secondary School, she into the fourth form and I into the first. 
 So far everything is all right with the four of us and here I come to the present day. 
 
 
Thursday, 19 November, 1942 
 
Dear Kitty, 
 
 Mr. Dussel is a very nice man, just as we had all imagined… 
 The first day that Dussel was here, he immediately asked me all sorts of questions: ...When can one 
use the bathroom?  When is one allowed to use the lavatory?  You may laugh, but these things are not so 
simple in a hiding place.  During the day we mustn’t make any noise that might be heard downstairs… I 
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lorries: trucks 
 
 
evading: avoiding; 
getting away from 
 

explained all this carefully to Mr. Dussel… 
 Apart from that, all goes well.  Dussel has told us a lot about the outside world, which we have missed 
for so long now.  He had very sad news.  Countless friends and acquaintances have gone to a terrible fate.  
Evening after evening the green and gray army lorries trundle past.  The Germans ring at every front door to 
inquire if there are any Jews living in the house.  If there are, then the whole family has to go at once.  If they 
don’t find any, they go on to the next house.  No one has a chance of evading them unless one goes into 
hiding.  Often they go around with lists, and only ring when they know they can get a good haul.  Sometimes 
they let them off for cash-- so much per head.  It seems like the slave hunts of olden times.  But it’s certainly 
no joke; it’s too tragic for that.  In the evenings when it’s dark, I often see rows of good, innocent people 
accompanied by crying children, walking on and on, in charge of a couple of these chaps, bullied and knocked 
about until they almost drop.  No one is spared-- old people, babies, expectant mothers, the sick-- each and all 
join in the march of death. 
 How fortunate we are here, so well cared for and undisturbed.  We wouldn’t have to worry about all 
this misery were it not that we are so anxious about all those dear to us whom we can no longer help. 
 I feel wicked sleeping in a warm bed, while my dearest friends have been knocked down or have fallen 
into a gutter somewhere out in the cold night.  I get frightened when I think of close friends who have now 
been delivered into the hands of the cruelest brutes that walk the earth.  And all because they are Jews! 
                                                                                              Yours, Anne 
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Bellmore-Merrick Central High School District  
 LESSON 14: WORLD WAR II – JAPANESE INTERNMENT 

  
  
Grade Level: Humanities 8  
  
Class: Humanities Block  
  
Type of Connection: Content and Skill  
 
Alternate Connection 1: Theme 
Students can draw upon their learning about Japanese internment during World War II through 
primary and secondary source documents, which can be used for students to make thematic 
connections to works of fiction.    
 
Lesson Topic:  Japanese Internment and Debate Strategies 
  
Co-Teaching Model: Parallel Teaching  
         
Author: Staci Pekusic     
  

Standards Applied in Lesson:   

 Delineate and evaluate the argument and specific claim in a text, assessing whether the 
reasoning is sound and the evidence is relevant and sufficient; recognize when irrelevant 
evidence is introduced. 

 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and 
teacher-led) with diverse partners on grade 8 topics, texts, and issues, building on others’ 
ideas and expressing their own clearly. 

 Present claims and findings, emphasizing salient points in a focused, coherent manner 
with relevant evidence, sound valid reasoning, and well-chosen details; use appropriate 
eye contact, adequate volume, and clear pronunciation. 

 
************************************************************************* 
 
LESSON AIM:   How can we use visual texts to help us understand a historical event? 
 
INSTRUCTIONAL OBJECTIVES:   
 

 Students will view several photographs, drawing inferences from visual texts;  

 work in groups to build arguments in support of a claim; and  

 cite textual evidence in a debate. 
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MOTIVATION:   
 
As a “Do Now” activity, students will view a series of photographs of life inside Japanese 
internment camps during World War II (Attachment 1).  Students will be asked to draw and 
inference about camp life in the form of a claim:  Was it appropriate for the United States 
government to force Japanese-Americans into internment camps while at war with Japan? 
 
TRANSITION:   
 
Teacher will give students a chance to share their answers. 
 
LESSON DEVELOPMENT/PROCEDURE:  
 
Step 1 - Complete the “Do Now” (Motivation) and Transition activity. 
 
Step 2 - Explain to students that they will be working together to debate the validity of their 
claims.  Go over debate format and directions (Attachment 2). 
 
Step 3 - Divide the class into 2 large teams.  Teachers will use parallel teaching method to assist 
each team.  Team 1 will be assigned the pro-internment position, the “proposition”; Team 2 will 
be anti-internment, the “opposition.” 
 
Step 4 - Assign student groups within their larger teams:  Each side will have five groups that 
will prepare as follows: 

 Group A:  prepare an opening statement 

 Group B: introduce the first argument  

 Group C: introduce the second argument 

 Group D: be prepared to rebut counterarguments 

 Group E: present a closing argument 
 

Step 5 - Explain that each group must elect one or two speakers to participate in the debate. 
Give student groups time to prepare their arguments.  They should be encouraged to use textual 
evidence from Social Studies and from the slide show to support their arguments. 
 
Step 6 - Allow 20-25 minutes for the actual debate.  Follow format and time limits in Attachment 
2. 

 
SUMMARY:  
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Summarize by having all students participate in a brief poll.  (This can be presented on 
polleverywhere.com to increase student engagement): 

 Do you think it was appropriate for the United States government to force Japanese-
Americans into internment camps while at war with Japan? 

 How did this debate affect your understanding of this time in history? 

 Is it important for Americans to remember the Japanese Internment of World War II?  
Why? 

 
 
DIFFERENTIATION:  
 
Teachers can work together to select students for each group based on objectives and needs. 
Groups can be constructed heterogeneously, randomly, or homogeneously so that teachers 
assisting the group can provide the correct amount of scaffolding or stretching to assist or 
challenge the students in this group.  
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(adapted from Middle School Public Debate Program, “Rules for Competition.”  
http://www.middleschooldebate.com/teachers/.) 
 
Background: 

The debate will have 2 teams:  The first team is called the proposition. The second team 
is called the opposition. Each team will consist of five groups of 3-5 students who will elect 
speakers.  One student is known as the first speaker for the team; one is the second speaker for 
the team; and the third student is the team’s rebuttal speaker.  In addition, there will be an 
opening speaker and a closing speaker. 
 
Speaking Order and Speaking Time Limits: 
Speakers make their presentations in the following order. The time that is listed is the maximum 
amount for each speech. 

● Opening Speaker, Proposition Team   1-2 minutes 
● Opening Speaker, Opposition Team   1-2 minutes 
● First Speaker, Proposition Team   2-3 minutes 
● Rebuttal Speaker, Opposition Team   1 minute 
● Second Speaker, Proposition Team   2-3 minutes 
● Rebuttal Speaker, Opposition Team   1 minute 
● First Speaker, Opposition Team   2-3 minutes 
● Rebuttal Speaker, Proposition Team   1 minute 
● Second Speaker, Opposition Team   2-3 minutes 
● Rebuttal Speaker, Proposition Team   1 minute 
● Closing Speaker, Proposition Team   1-2 minutes 
● Closing Speaker, Opposition Team   1-2 minutes 

 
 
RULES: 

● The first and second speeches (the 2-3-minute speeches) are called constructive 
speeches. In these speeches, each team will construct, or build, its arguments. New 
arguments may be introduced in any of these speeches.  

● The speeches following the constructive speeches (the 1-minute speeches) are rebuttal 
speeches.  In these speeches, the speakers try to eliminate the major points of the other 
team. 

● The opening and closing speeches of the debate (the 1-2-minute speeches) are summary 
speeches. In these speeches, the debaters try to make the best case for their side of the 
debate.   

● NO NEW ARGUMENTS ARE PERMITTED IN THE CLOSING SPEECHES. 
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Bellmore-Merrick Central High School District 
LESSON 15: 1950s MCCARTHYISM 

  
 
Grade Level:  Humanities 8 
 
Class:  Humanities Block 
 
Type of Connection: Content and Skill     
 
Alternate Connection: Theme 
As students study this unit in Social Studies class, they can explore theme of fear, distrust or 
conformity in English class.  
 
Lesson Topic: McCarthyism 
 
Co-Teaching Model: parallel teaching 
 
Authors: Matt Chicco and Deanne Junior 
        
Unit of Instruction: 1950s   
 
Standards Applied in Lesson:  

 Cite textual evidence to strongly support an analysis of what the text says 
explicitly/implicitly and make logical inferences. (RI&RL) 

 Determine one or more themes or central ideas of a text and analyze their development 
over the course of the text. 

 Evaluate the advantages and disadvantages of using different media--text, audio, video, 
state, or digital--to present a particular subject or idea and analyze the extent to which a 
production remains faithful to or departs from the written text.  

 
************************************************************************************* 

LESSON AIM: How did McCarthyism and the fear of communism spreading in the United 
States affect American society? 
  
INSTRUCTIONAL OBJECTIVES:   
Students will be able to: 

 Define the terms paranoia and exploit in general and as they relate to Senator McCarthy 
and McCarthyism. 

 Annotate a reading and documents 

 Identify the rise and fall of Senator McCarthy 
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 Compare a reading “The Monsters are Due on Maple Street” with an episode of The 
Twilight Zone and develop a picture of American culture at the time of McCarthyism. 

 
MOTIVATION:   
Tell a fictitious or personal story to elicit the definitions of the terms “paranoia” and “exploit”  
  
TRANSITION:  
In small groups, you are going to discover how Joseph McCarthy was able to rise to power and 
what eventually led to his downfall.  Directions will be explained and displayed on the board.  
As students work, the teacher will circulate the room answering questions and helping as 
needed.   
 
LESSON DEVELOPMENT/PROCEDURE:   

1. Students will work on their DO NOW. 
2. Transition 
3. Students will read, mark up and annotate the McCarthyism reading.  They will then 

create a main idea and define McCarthyism.  The directions will be displayed on the 
board along with the words paranoia and exploit.   

4. Teacher and students will go over the reading and answer the questions together. 
5. As a class, students will answer the questions from the documents.  Students or the 

teacher can record answers/ideas on the board.   
6. Now, we will look into what led to McCarthy’s downfall and how he lost power.   
7. Students will use Chromebooks to watch a short video about McCarthy and how he rose 

and fell from power.  They will answer questions related to information from the video. 
8. As a class, students and teacher will go over the questions.   

 
SUMMARY: 

As a class, the AIM will be answered on the board. 
 
Day 2: 2nd Block Period 
MOTIVATION:   
Journal Writing Assignment: 
 
Write about a time that you were accused of doing something that you did not do.  How did this 
make you feel?  How did you respond to being accused of something?  What tone of voice did 
you use when you defended yourself? Were you believed? 
 
If you can’t remember ever being accused of something you didn’t do, pretend you were.  How 
did this make you feel?  How did you respond to being accused of something?  What tone of 
voice did you use when you defended yourself?  Were you believed? 
 
Volunteers read journals aloud. 
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TRANSITION:  
In small groups, you are going to discover how Joseph McCarthy was able to rise to power and 
what eventually led to his downfall.  Directions will be explained and displayed on the board.  
As students work, the teacher will circulate the room answering questions and helping as 
needed.   
 
LESSON DEVELOPMENT/PROCEDURE:   
Students will read the drama “The Monsters are Due on Maple Street” by Rod Serling.   

 Divide the students into groups of three or four.  There are sixteen parts and the screen 
direction narration in the play.  Assign a student to each of the roles.  The drama is a two 
act play, so students can be assigned in Act 1 a role, and Act 2 can have other students 
play the role.   

 Prior to the reading of the play, the teachers should model the first page of screen 
direction and narration.  After the teachers read the first page of stage direction and 
narrator’s voice, students should be asked to identify the kinds of directions these notes 
contain and how these details aid the reader.  Have students identify the narrator’s 
description of a fifth dimension and the setting described in the stage directions.  How do 
these differ?   

 Students continue reading Act One.  Teachers facilitate readings and questioning at each 
group. 

 After Act One, students analyze motivation of characters. 
 Students continue with Act Two and analyze motivation of characters. 

 
At the completion of the reading, students’ complete questions connecting the play to the 
McCarthyism. 
 
View the Twilight Zone Episode: 

 After the viewing of the episode, students will compare and contrast reading the play to 
viewing the episode.   

 
SUMMARY: 
Wrap-It Up Paragraph Writing. 
 
*An online version of the Google Slides presentation included in this lesson can be shared 
upon request, please email Matt Chicco or DeAnne Junior for access.  
 
DIFFERENTIATION:   
Students can be assigned guided in their analysis of comparison.  Some may identify basic 
connections and some may take the comparison to a deeper level, but all students will leave with 
an understanding of the connections. 
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Document 2:  Excerpt from President Truman’s News Conference at Key West, March 
30, 1950 
 
Q. Do you think that Senator McCarthy can show any disloyalty exists in the State 
Department?  
 
The President. I think the greatest asset that the Kremlin (the USSR government) has is 
Senator McCarthy....  
 
Q. Mr. President, could we quote that one phrase, “I think the greatest asset the Kremlin 
has is Senator McCarthy”?  
 
The President. Now let me give you a little preliminary, and then I will tell you what I 
think you ought to do. Let me tell you what the situation is.  
 
We started out in 1945, when I became President, and the two wars (in Europe and the 
Pacific) were still going on, and the Russians were our allies, just the same as the British 
and the French and Brazil and the South American countries. And we won the war 
together....  
 
And it became perfectly evident that [the Russians] had no intention of carrying out the 
fundamental principles of the United Nations Charter… and it became evident that there 
was an endeavor on the part of the Kremlin to control the world.  
 
A procedure was instituted which came to be known as the cold war. The airlift to Berlin 
was only one phase of it. People became alarmed here in the United States then, that there 
might be people whose sympathies were with the Communist ideal of government—
which is not communism under any circumstances, it is totalitarianism of the worst 
brand. There isn’t any difference between the totalitarian Russian Government and the 
Hitler government and the Franco government in Spain. They are all alike. They are 
police state governments.  
 
In 1947 I instituted a loyalty program for Government employees, and that loyalty 
procedure program was set up in such a way that the rights of individuals were respected.  
 
And then, for political background, the Republicans have been trying vainly to find an 
issue on which to make a bid for the control of the Congress for next year… And this 
fiasco which has been going on in the Senate is the very best asset that the Kremlin could 
have in the operation of the cold war. They are perfectly willing to sabotage the 
bipartisan foreign policy of the United States and weaken us against the Kremlin.  And 
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“The Monsters are Due on Maple Street”  by Rod Serling 

 
ACT ONE 
 
Analyze how the characters react to the following events: 
 

Flash in the sky: 
 
 
 
 
 
 

electricity failure: 

Tommy’s ideas: 
 
 
 
 
 
 
 
 

Les’s car:   

ACT TWO 
Define paranoia:             
              
  
 
Which character do you think demonstrates signs of paranoia and is most affected by the 
events on Maple Street?  Give specific details. 
 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
 
 



207 
 

 

“The Monsters are Due on Maple Street”  by Rod Serling 

 
  
The Twilight Zone “The Monsters are Due on Maple Street” 
  
1.      How is it different seeing the play rather than just reading it? Compare and contrast. 
   

Similarities Differences 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
 

  
2.      Which one was more suspenseful? Why?  Be specific by giving details from the 
drama and the television show. 
  
 
  
  
  
  
3.      When you pictured the play as you read, did you picture it the way The Twilight 
Zone depicted it? Explain. 
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“The Monsters are Due on Maple Street”  by Rod Serling 

 
Wrap it Up 
 
Analyze the historical quotes below to make a connection between the theme in “The 
Monsters are Due on Maple Street” and the central idea of McCarthyism. 
 
Literary Terms:  Irony 
 
Define Irony:               

               

 
Explain what McCarthy meant when he said “When a great democracy is destroyed, it 
will not be from enemies from without, but rather because of enemies from 
within.”  How does this quote connect to “The Monsters are Due on Maple Street?”  Give 
specific evidence to support your answer. 
 
________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 
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Bellmore-Merrick Central High School District 
LESSON 16: THE 1960S DECADE OF CRISIS, ACTION AND CHANGE 

 
Grade Level: Humanities 8 
 
Class:  Humanities Block 
 
Type of Connection: Content   
 
Alternate Connection: Skill 
Perspective is always an important part of history, particularly for this time period as it pertains 
to the rights of citizens.  This lesson will allow students to examine a variety of materials to help 
them develop a point of view based on evidence. 
 
Lesson Topic: The Anti-war movement of the 1960s 
 
Co-Teaching Model: One teach, one assist. ELA classes will be reading The Things They 
Carried, a meaningful collection of linked short stories by American novelist Tim O'Brien, about 
a platoon of American soldiers in the Vietnam War. His third book about the war, is based upon 
his experiences as a soldier in the 23rd Infantry Division. 
 
Author:  Tara Moore 
       
Standards Applied in Lesson:  

•  Provide an accurate summary of the source distinct from prior knowledge or opinions. 
•  Determine the central ideas or information of a primary or secondary source 
•  Integrate visual information (e.g., in charts, graphs, photographs, videos, or maps) with    
   other information in print and digital texts          

 
 
 
****************************************************************************** 
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LESSON AIM: Can protest initiate real societal change? 
 
INSTRUCTIONAL OBJECTIVES:  
 

•  Explain the reasons behind the anti-war movement. 
•  Examine the documents for historical setting and determine point of view. 
•  Recognize the idea of choice and its impact on decision making. 
• Analyze primary sources and formulate an argument based upon provided source   
   material. 
 

MOTIVATION:  
 
 Ask students to write down what they know about the #metoo movement.  
 After students share their responses, put the website up on the smartboard.  

https://metoomvmt.org 
 Have a few students volunteer to read the purpose and history of the movement.   
 Ask students if they think this movement has brought about any changes in society, and if 

so, what they are. 
 
TRANSITION: There have been many examples of protests in American history. The #metoo 
movement is just one of countless examples. As we have studied, the many Americans protested 
what they thought were unfair policies of the federal government during the Vietnam War. 
Today we are going to examine the antiwar movement and decide if it brought about any 
changes in American society in the Vietnam War era. 
 
LESSON DEVELOPMENT/PROCEDURE: 
  
 Students will be broken up into small groups. 
 Each group will be given copies of the lyrics to various antiwar songs, as well pictures 

from antiwar/counterculture protests.  They will also be given a timeline of events of the 
Vietnam War.   

 Students will use the materials to complete several tasks.   
 First, they will create their own definition for the counter-culture movement.   
 Next, the students will create their own counter-culture twitter account.  They will choose 

5 events from the timeline and “tweet” their reactions to them. 
 Students will be asked to write their own lyrics to an anti-war song. 
 Finally, students will be asked to share their counter-culture definition, their best tweet, 

and the lyrics to their antiwar song. 
 
SUMMARY: Why did the antiwar movement exist? Do you think you would have participated 
in it?  Did it help initiate change in American society? 
 
DIFFERENTIATION: Visuals and the use of song lyrics have been included in the lesson to 
appeal to visual learners and a variety of ability levels.  
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Name:  _________________ 
Humanities 8 
 

"I Feel Like I'm Fixin' To Die Rag" 
 

Well, come on all of you, big strong men, 
Uncle Sam needs your help again. 
He's got himself in a terrible jam 

Way down yonder in Vietnam 
So put down your books and pick up a gun, 

We're gonna have a whole lotta fun. 
 

And it's one, two, three, 
What are we fighting for? 

Don't ask me, I don't give a damn, 
Next stop is Vietnam; 

And it's five, six, seven, 
Open up the pearly gates, 

Well there ain't no time to wonder why, 
Whoopee! we're all gonna die. 

 
Well, come on generals, let's move fast; 

Your big chance has come at last. 
Now you can go out and get those reds 

'Cause the only good commie is the one that's dead 
And you know that peace can only be won 

When we've blown 'em all to kingdom come. 
 

And it's one, two, three, 
What are we fighting for? 

Don't ask me, I don't give a damn, 
Next stop is Vietnam; 

And it's five, six, seven, 
Open up the pearly gates, 

Well there ain't no time to wonder why 
Whoopee! we're all gonna die. 

 
Come on Wall Street, don't be slow, 

Why man, this is war au-go-go 
There's plenty good money to be made 

By supplying the Army with the tools of its trade, 
But just hope and pray that if they drop the bomb, 

They drop it on the Viet Cong. 
 

And it's one, two, three, 
What are we fighting for? 
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Don't ask me, I don't give a damn, 
Next stop is Vietnam. 

And it's five, six, seven, 
Open up the pearly gates, 

Well there ain't no time to wonder why 
Whoopee! we're all gonna die. 

 
Come on mothers throughout the land, 

Pack your boys off to Vietnam. 
Come on fathers, and don't hesitate 

To send your sons off before it's too late. 
And you can be the first ones in your block 

To have your boy come home in a box. 
 

And it's one, two, three 
What are we fighting for? 

Don't ask me, I don't give a damn, 
Next stop is Vietnam. 

And it's five, six, seven, 
Open up the pearly gates, 

Well there ain't no time to wonder why, 
Whoopee! we're all gonna die. 

 
 

"What's Goin' On" 
 

Mother, mother  
There's too many of you crying  

Brother, brother, brother  
There's far too many of you dying  
You know we've got to find a way  
To bring some lovin' here today  

 
Father, father  

We don't need to escalate  
War is not the answer  

For only love, love can conquer hate  
You know we've got to find a way  
To bring some lovin' here today  

 
Picket lines and picket signs  

Don't punish me with brutality  
Talk to me, so you can see  

What's going on, hey yeah yeah yeah  
What's going on  

I wanna know what's going on  
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Hey hey yeah yeah  

Mother, mother, mother,  
Everybody says that we're wrong, mmm  

Oh, but who are they to judge us  
Simply because our hair is long  

You know we've got to find a way  
To bring some loving here today  

 
Picket lines and picket signs  

Don't punish me with brutality  
Talk to me  

So you can see  
What's going on 

 
 

"Fortunate Son" 
 

Some folks are born made to wave the flag 
Ooh, they're red, white and blue 

And when the band plays "Hail to the chief" 
Ooh, they point the cannon at you, Lord 

It ain't me, it ain't me, I ain't no senator's son, son 
It ain't me, it ain't me; I ain't no fortunate one, no 

 
Some folks are born silver spoon in hand 

Lord, don't they help themselves, oh 
But when the taxman comes to the door 

Lord, the house looks like a rummage sale, yes 
 

It ain't me, it ain't me, I ain't no millionaire's son, no 
It ain't me, it ain't me; I ain't no fortunate one, no 

 
Yeah! 

Some folks inherit star spangled eyes 
Ooh, they send you down to war, Lord 

And when you ask them, "How much should we give?" 
Ooh, they only answer More! more! more! Yo 

 
It ain't me, it ain't me, I ain't no military son, son 

It ain't me, it ain't me; I ain't no fortunate one, one 
 

It ain't me, it ain't me, I ain't no fortunate one, no no no 
It ain't me, it ain't me, I ain't no fortunate son, no no no 
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Name:  _________________ 
Humanities 8 
 
Directions:  In cooperative learning groups, and using materials provided, you will complete the 
following tasks: 
 
 First, create your own definition for the counter culture movement.   
 Next, create your own counterculture twitter account.  Choose 5 events from the timeline 

and “tweet” your reaction to them. 
 Finally, you will write your own lyrics to an anti-war song. 

 
The Counterculture Movement:    

 
(Definition) 

______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
 

Tweet #1: 
 

______________________________________________________________________________ 
 

Tweet #2: 
 

______________________________________________________________________________ 
 
 

Tweet #3: 
 

______________________________________________________________________________ 
 

Tweet #4: 
 

______________________________________________________________________________ 
 

Tweet #5: 
 

______________________________________________________________________________ 
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Our Antiwar Song! 
 

______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
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Bellmore-Merrick Central High School District 
LESSON 17: U.S. FOREIGN POLICY 1960S - PRESENT  

 
Grade Level: Humanities 8 
 
Class: Humanities Block  
 
Type of Connection: Content, Theme and Skill 
 
Lesson Topic: History through Poetry  
 
Co-Teaching Model: Team Teaching   
 
Authors: Lucrezia Colangelo and Susan Schmidt 
 
Standards Applied in the Course of the Unit: 

 Interpret words and phrases as they are used in a text, including determining 
technical, connotative, and figurative meanings, and analyze how specific word 
choices shape meaning or tone. 

 Analyze the structure of texts, including how specific sentences, paragraphs, and 
larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each 
other and the whole.  

 Assess how point of view or purpose shapes the content and style of a text, drawing 
on a wide range of global and diverse texts. 

************************************************************************************* 

LESSON AIM: How can history help create poetry?  
 
INSTRUCTIONAL OBJECTIVES:   

 Students will read example poems and answer analysis questions  

 Students will free write  

 Students will apply their knowledge of social studies and poetry and create historical 
poems  

 

MOTIVATION:  Students will be given an example of a student’s poem (attached). Students will 
reflect on the poem by answering the following questions: 

 What is the purpose?  

 What experience is the speaker of the poem describing? 
 In what historical context is the poem written? Provide evidence to support your answer. 
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TRANSITION: This is an example of a poem written by a student. Go over their responses to the 
DO NOW.  
 
PROCEDURE: As a class, we will go through common mistakes/errors that students face while 
creating poetry.  

1. Try to focus on one thing specifically instead of making your topic too broad. (Not 
the entire Civil War but a battel)  

2. Your poem does not have to rhyme  
3. Be careful of –ing words 
4. It is easier to get your first draft done, and go back and add poetic devices once you 

have your ideas down 
5. Where to begin can be difficult. 
6. Give your poem a title last 
7. Just do it…Gets your pen moving! Don’t try to make your first draft perfect- it will, 

and should, change many times by the time you are finished.   
8. Create something you are proud of  

 
LESSON DEVELOPMENT/PROCEDURE:   

9. Conduct motivation  
10. Transition  
11. Model prewriting activity with students. 

 Why is it important to list all the facts you know about the event before you start 
to write a poem?  

 How could the same process help you before you start to write a claim essay?  

 Why is it important to think about details when writing in both English and Social 
Studies?  

 How can brainstorming help you identify what perspective you might want to 
write from?  

12. Students will free-write using a poetry graphic organizer. The organizer asks students to 
think about the following key elements of writing a poem: 

 Identify the historical event and facts  

 List any details you can imagine 

 Images you may use 

 Poetic devices 

 Perspective of the poem  
13. Teachers will circulate to help answer any questions  
14. Students will meet back up as a class. Teacher will introduce the project and will go 

through the project directions 
15. Students will work on poems  
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SUMMARY:   

Peer Assessment. Students will each be given a peer rubric to use while reading a classmate’s 
poem. Students will reflect on the project with the following exit questions: 

 How did the pre-writing activity help you?  

 How is a poem from the past different than the one you wrote in class about the 
past?  

 Why are poems from the past an important resource for historians?  

 In what ways is the poem writing process similar to the steps needed to write an 
essay?  

 
DIFFERENTATION:  

Students can choose a topic, event, idea, invention or person in order to reach the different 
learning levels within the classroom. 
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Summary: Peer Assessment. You will each be given a rubric to use while reading one of the 
poem(s) assigned to you.  Then, based on your experience during the project please reflect 
on the following questions:  
 
 
 
 

  
  
  
  

 
 
 
 

  
  
  

 
 

 How did the pre-writing activity help you?  
 
 
 
 

 How is a poem from the past different than the one you wrote in class about 
the past?  

 
 
 
 

 Why are poems from the past an important resource for historians?  
 
 
 
 

 In what ways is the poem writing process similar to the steps needed to 
write an essay?  

 
 
   

Criteria  
 

 (0-10)  (11-16) (17-20) GRADE  

MIN OF 15 
LINES  

    

4 ACCURATE 
FACTS  

    

4 POETIC 
DEVICES  

    

WRITTEN 
IN POETIC 
FORM 

    

CREATIVE 
TITLE  
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Bellmore-Merrick Central High School District 
LESSON 18: CIVIL RIGHTS MOVEMENT 

 
Grade Level: Humanities 8 
  
Class: Humanities Block  
 
Type of Connection: Content and Skill 
 
Alternate Connection #1: Thematic 
Students could explore the idea of protests in both courses. 
 
Lesson Topic: Selma to Montgomery March  
 
Co-Teaching Model: one teach, one assist  
 
Authors: Lucrezia Colangelo and Susan Schmidt 
 
Standards Applied in the Course of the Unit: 

 Integrate and evaluate content presented in diverse media and formats, including 
across multiple texts. 

 Gather relevant information from multiple sources, assess the credibility and accuracy 
of each source, and integrate the information while avoiding plagiarism. Use 
technology, including the Internet, to produce and publish writing and to interact and 
collaborate with others. 

 Draw evidence from literary or informational texts to support analysis, reflection, and 
research. 

****************************************************************************** 
 
LESSON AIM: Is non-violence the most effective method to achieve equality?   
 
INSTRUCTIONAL OBJECTIVES:   

 Students will identify the inequality faced by African-Americans specifically with the 
right to vote  

 Students will read and discuss the historical background of the Selma March  

 Students will use music and lyrics to explore the use of protests by African-Americans to 
bring awareness to voting inequality 
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MOTIVATION:   Students will be given a literacy test to be taken in order to participate in the 
day’s lesson. Students will be given 5 minutes and instructed to complete as much of the test as 
they can.  
 
TRANSITION:  African-Americans are struggling for equality. Though strides were made in 
banning segregation, African-Americans were still being denied of the basic right to vote at the 
state level. Literacy tests, poll taxes and grandfather clauses are an example of this. They used 
marches in the 1960’s as a way to protest.  
 
LESSON DEVELOPMENT/PROCEDURE:   

1. Conduct motivation 

 Discuss results- point out that you are taking it as students who have been 
educated since you were five. How is this scenario different for African-
Americans?  

 Is this test fair? Is it designed to be unfair intentionally? Explain your answer. 

 What methods can citizens use to demonstrate or show this test is unfair?  
2. Transition  
3. Background information on the Selma March 

 What are the historical circumstances that drove the need for this protest?  
4. Interview with Selma Protestors: Students will read through the interview as a class. 

Students will be asked to discuss the following questions while reading:  

 Describe the protest. How did the Selma Police react?  

 Would you have participated in this protest? Explain your answer?  

 How did the media expand the call for involvement in the protest? Why is that 
important for the Civil Rights Movement?  

 In response to the protest March President Johnson made the following statement 
“There is no Negro problem. “There is no Southern problem. There is no 
Northern problem. There is only an American problem. And we are met here 
tonight as Americans—not as Democrats or Republicans—we are met here as 
Americans to solve that problem.”  Based on the quote, how does President 
Johnson feel about the inequality in Alabama?  

 Is non-violence the most effective method to achieve equality?  Explain your 
answer. 

5. Discuss responses to questions  
6. Show trailer for the movie Selma and show footage of the freedom march from Selma to 

Montgomery, Alabama, led by MLK. 

 Besides marches, what are there other forms of protests that can raise awareness 
to social issues?  
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7. Transition: Do you listen to music? How does music make you feel? Does music serve a 
different role in your life depending on your mood? Does music ever cause you to think 
differently, or want to rise up and take action? 

8. Distribute lyrics and play the song, “We Shall Overcome”. Have students annotate what 
they notice about the music as they listen. 

 Discuss any lyrics that stand out or seem important 

 What makes this song inspirational? 

 How can songs be a catalyst for societal change? Can you think of any modern 
examples?  

 How do songs today compare to “We shall overcome?”  

 Is there any music today with a positive unifying message?  

 How did the song “We Shall Overcome” influence (inspire/ have an impact on) 
others in the fight for civil rights in the 1960’s? State your claim and include 2 
text details to support your answer. 

 
 
SUMMARY:  Based on the “We shall overcome” lyrics, students will create their own lyrics to 
their viewpoint/perspective of the Civil Rights Movement. Students will volunteer to share their 
lyrics at the end of the period.  Students will then reflect on the following questions:  

 What point of view is your song expressing?  

 What is the main message of the song? How does your chorus reflect that 
message?  

 What other details were important to include in your song? Why did you 
choose them?  

 
DIFFERENTATION:  All students will be encouraged to create a chorus to their song but 
others will be challenged to create multiple versus.  
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Name:          Date:  

AIM: 

DO NOW: Complete the test to the best of your knowledge.  

Historical Context Alabama was a flashpoint for civil rights battles. Throughout the 
state, black citizens applying to vote were repeatedly blocked by local registrars-known to 
give impromptu literacy and civil tests featuring absurdly difficult questions designed to 
fail all takers. Furthermore, widespread poll taxes discouraged the poor and punished 
those who chose to vote even if they succeeded in getting registered. By 1965, there were 
counties in Alabama where not a single black person had voted in any election for the 
previous 50 years. 

In Selma, where only 130 of 15,000 black citizens were registered, citizens continued 
their long fight against institutionalized racism. The national civil rights group, Student 
Nonviolent Coordinating Committee (known as SNCC), started organizing in the area in 
1963, but faced considerable resistance, particularly from segregationist Sheriff Jim 
Clark who utilized local possess to intimidate, arrest and flat-out beat up those engaged in 
voter drives. In January of 1965, Martin Luther King, Jr. and the Southern Christian 
Leadership Conference (a group of ministers leading nonviolent boycotts, marches and sit-
ins to protest segregation across the South) arrived in Selma to assist the growing 
movement. 

1. What are the historical circumstances that drove the need for this protest?  
 
 

 

Interview with Witnesses from the March: Read the accounts below from the Selma 
Protest March. Use the text to answer the questions.  

 
1. Describe the protest. How did the Selma Police react?  

 
 
 
2. Would you have participated in this protest? Explain your answer?  
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3. How did the media expand the call for involvement in the protest? Why was this 
important for the Civil Rights Movement?  
 
 
 
 
 

4. In response to the protest March President Johnson made the following 
statement “There is no Negro problem. “There is no Southern problem. There is 
no Northern problem. There is only an American problem. And we are met here 
tonight as Americans—not as Democrats or Republicans—we are met here as 
Americans to solve that problem.”  Based on the quote, how does President 
Johnson feel about the inequality in Alabama?  
 
 
 
 
 

5. Is non-violence the most effective method to achieve equality?  Explain your 
answer.  
 

 
 
 
------------------------------------------------------------------------------------------------------------------------------------- 
Activity “We Shall Overcome.” Listen to the song and follow along with the lyrics 
you are given. While reading, annotate any lyrics that stand out or seem important.  

 
 
 

 
1. What makes this song inspirational? 

 
 
 

2. How did the song “We Shall Overcome” influence (inspire/ have an impact on) 
others in the fight for civil rights in the 1960’s? State your claim and include 2 
text details to support your answer.  
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Interview with Witnesses from the March: Below are personal account(s) from 
participants and witnesses of the Selma March.  

John Lewis: as an individual and as chairman of SNCC I took the position that we should march 
from Selma to Montgomery. We had to somehow take the message to Governor Wallace that we 
had to have a showdown in Alabama.  

Jamie Wallace: It was obvious to those of us in the media that this was to be a symbolic gesture. It 
was not a serious march to Montgomery. Ladies had on high-heel shoes, the absence of Dr. King 
and the national media and so forth. So we felt like it was strictly a symbolic gesture to cross a 
bridge, go to a point about 100 yards beyond the bridge and probably turn around and come back, 
and be able to say that we did it even though they told us not to do it. 

Amelia Boynton: So that Sunday morning I went immediately to church. I had on high-heel shoes, 
because at that time I didn't wear low-heel shoes. I started out with the rest. Marie Foster and I were 
in the front. And just before we got to the light across the [Edmund Pettus] bridge, we saw that the 
road was blocked. I didn't think anything was going to happen, but as we approached, it was 
announced, "Don't go any farther." And when Hosea Williams said, "May I say something?" Clark 
said, "No, you may not say anything. Charge on them, men!” And they started beating us. They had 
horses. And I saw them when they were beating people down, and I just stood. Then one guy hit me 
with the nightstick, I think it was a nightstick. He hit me with the nightstick just back of the head 
and down toward the shoulder. And I still stood up there. Then the second lick was at the base of 
the neck. And I fell. I think that was the ambulance that came from Anderson Funeral Home that 
took me to the church and tried to revive me but could not revive me. So they took me to the Good 
Samaritan Hospital. And when I was revived, I really didn't know where I was, but I was there 
several hours before I really came to. 

Hosea Williams: So when we got over the bridge—well I'll tell you, it was one of the most gratifying 
and most memorable moments of my whole life. I don't think I ever seen Americans more ready and 
willing to suffer and sacrifice for dignity, for human dignity, in my whole life.  

Jamie Wallace: Well, when we topped the bridge, I could see that there was a formidable line of 
troopers beyond, about a hundred yards beyond the bridge. Major John Cloud, who was head of the 
state troopers, told them they could not march beyond that point, to turn around and go back. And 
at some point, pushing and shoving  And of course the troopers moved in and started a panic, 
because when you pushed against them with those billy clubs, people started falling, they started 
grasping at the clubs, and then they started using the clubs in a different sort of way. And then they 
started firing tear gas. And of course that really set off a panic. Anything could have happened at 

Source: Teaching with Historic Places National Park Service U.S. Department of the Interior, The Selma to Montgomery 

Voting Rights March: Shaking the Conscience of the Nation.  

https://www.nps.gov/subjects/teachingwithhistoricplaces/upload/Twhp‐Lessons_Selma‐Voting‐Rights‐

March2007.pdf  
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that point. They had a collection of onlookers over there in the back of trucks and so forth watching 
what was happening, and we didn't know how many of those might get involved in it, which, 
fortunately they didn't. There were very few times during the whole movement that I ever was 
afraid, but that was one day that I was physically afraid. Plus I was also very angry. The national 
media was not here that day, but WSFA in Montgomery, I believe, ended up with the footage that 
you've seen shown thousands and thousands of times since then. It did make the national news that 
night, and of course immediately there was an outpouring of support from across the nation. 

John Lewis: All over the United States, the people saw what happened on television, they read 
about it in the newspaper, and there was demonstration after in Washington, every major city in 
America, and some of our embassies abroad. And Dr. King issued a call, issued an appeal for the 
religious leaders of America to come to Selma. 

Hosea Williams: People came all the way from Hawaii and Canada. We grew from 700 to 7,000 in 
48 hours. So we went on to a meeting place in Selma. What do we do right now? 

C. T. Vivian: We had to act, and we were action people. But at the same time, [Federal Court] 
Judge Johnson had not acted [on whether a march to Montgomery would be permitted]. So how do 
we get a way out of this and yet be in it, so we can give more time for those other kinds of decisions 
to be made? Then if they did not make them, then we would go on and move. So the issue was to be 
able to go across that bridge and do what we needed to do, and to force the hand of the federal 
government to have to act. After all, it was only right and decent to give Johnson that chance to do 
the right thing.  

F. D. Reese: So in order to try to pacify all these folk coming down to march, we would organize a 
march and we would march to the point of confrontation across the bridge, and then we'll march 
back to the church.  

John Lewis: I think the day we left Selma was on a Sunday afternoon, March 21st. It was like the 
beginning of a holy crusade. You know, President Johnson called out the military to protect the 
marchers along the way, and as we walked that next day, you saw the men of the Army, in their 
fatigues, guarding the way with their guns drawn. They stayed with us all the way from Selma [to 
Montgomery]. People started gathering that night and hundreds and thousands of people started 
coming in from all over the country. And by the next morning [March 25], when we finally got 
ready and line up, there were major civil rights leaders, religious leaders representing every 
conceivable denomination or religious group. 

F. D. Reese: The next morning we grouped and lined up and marched onto the capitol. This is 
history, you know what I mean? 

Hosea Williams: I don't think there's anything that's ever happened in the history of America that 
has more awakened America and developed as much support [as] that Selma to Montgomery 
march. 
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"WE SHALL OVERCOME" 

 

We shall overcome, we shall overcome 
We shall overcome some day 
Oh, deep in my heart, I do believe 
We shall overcome some day 

The Lord will see us through, the Lord will see us through 
The lord will see us through some day  
Oh, deep in my heart, I do believe 
The Lord will see us some day 

We’re on to victory, we’re on to victory 
We’re on to victory someday 
Oh, deep in my heart, I do believe 
We’re on to victory some day 

We’ll walk hand in hand, we’ll walk hand in hand 
We’ll walk hand in hand someday 
Oh, deep in my heart, I do believe 
We’ll walk hand in hand some day 

We are not afraid, we are not afraid 
We are not afraid today 
Oh, deep in my heart, I do believe 
We are not afraid today 

The truth shall make us free, the truth shall make us free 
The truth shall make us free someday 
Oh, deep in my heart, I do believe 
The truth shall make us free some day 
 
We shall live in peace, we shall live in peace 
We shall live in peace someday 
Oh, deep in my heart, I do believe 
We shall live in peace some day 
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Bellmore-Merrick Central High School District  
LESSON 19: VIETNAM WAR  

  
  
Grade Level: Humanities 8  
  
Class: Humanities Block  
  
Type of Connection: Content and Theme  
 
Alternate Connection 1: Skill 
Students will gain background knowledge about America's foreign policy after World War II in 
their Social Studies class, especially the containment of communism during the Vietnam War.  In 
order to help students gain a deeper understanding of sacrifice and patriotism in the face of 
military challenges, teachers can craft a mini research project that examines the same in another 
era.  
 
Lesson Topic: Applying knowledge of the Vietnam War to understand the purpose and 
importance of war memorials.   
  
Co-Teaching Model: One Teach, One Assist  
         
Author: Staci Pekusic     
  

Standards Applied in Lesson:   
 Cite the textual evidence that most strongly supports an analysis of what the text says 

explicitly as well as inferences drawn from the text. 

 Delineate and evaluate the argument and specific claims in a text, assessing whether the 
reasoning is sound and the evidence is relevant and sufficient; recognize whether 
irrelevant evidence is introduced. 

 Present claims and findings, emphasizing salient points in a focused, coherent manner 
with relevant evidence, sound valid reasoning, and well-chosen details; use appropriate 
eye contact, adequate volume, and clear pronunciation. 

 Integrate multimedia and visual displays into presentations to clarify information, 
strengthen claims and evidence, and add interest. 

  
****************************************************************************** 
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LESSON AIM: How can we use our knowledge of the Vietnam War to understand the purpose 
and importance of war memorials?  
   
INSTRUCTIONAL OBJECTIVES:   
 
Students will read an informational text and understand how war memorials are used to honor 
the sacrifice and patriotism of soldiers during the Vietnam War and apply information from 
several sources (informational text, images, website) to create a design for a war memorial that 
would honor the sacrifice and patriotism of soldiers during other American wars. 
  
MOTIVATION:   
 
As a “Do Now” activity, students will look at a photograph of the Vietnam Veterans Memorial in 
Washington, D.C. and answer questions (Attachment 1).  They may then turn to partners and 
share their answers  
  
TRANSITION:  
 
After you have finished the Do Now activity, turn to your partner and share your responses.  
When finished, ask for student volunteers to share some of their ideas.  Reinforce the ideas that 
public monuments are both private and public spaces, and monuments and memorials serve to 
honor the service and sacrifice of those who served their country.  
  

LESSON DEVELOPMENT/PROCEDURE:  
  
Day 1:    

Step 1 - Complete the “Do Now” (Motivation) and Transition activity.  
 

Step 2 - Introduce the Vietnam Veterans Memorial by showing a photograph of the site 
(Attachment 2).  Hand out excerpt from “The Vision of Maya Ying Lin” (Attachment 
3) or read in textbook (pp.504-508).  After reading, discuss with students:  

 Why should the memorial “not make a political statement about the war”?  
 Do you think this memorial unites people instead of dividing them?  

 
Step 3 - Students will work in pairs to complete an organizer (Attachment 4) that helps 
them identify the qualities of a war memorial.  
 
Step 4 - Briefly discuss the criteria for the Vietnam Veterans Memorial and whether Lin’s 
design met those criteria.  Discuss the purpose of a war memorial.  Guide pairs in 
brainstorming a class list of criteria for any war memorial.  
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Day 2:    
Step 1 - Briefly review the class list of criteria for war memorials. Students may be 
shown a side show of traditional war memorials (examples can be found at 
http://www.learnaboutwarmemorials.org ).  Discuss how Lin’s design is similar to or 
different from these memorials.  This will also serve as inspiration for the project that 
follows.  
 
Step 2 - Introduce project.  Students will work in groups to create a design for a war 
memorial.    
Each group will be assigned one of the following:  Revolutionary War, Civil War, World 
War I, World War II, Korean War, or War in Afghanistan.  
 
Step 3 - Each group must use research or prior knowledge to determine what the 
memorial will commemorate, where it will be located, and what it will look like.  Groups 
will use sketch paper, pencils, and markers to create their design.  
 
Step 4 - Each group will present its design to the class at the end of the period.  

 
 
SUMMARY:  
 
Summarize for entire class the importance of honoring the sacrifices people make in the name of 
patriotism and duty.  Ask students to write a brief reflection on the activity and how it helped 
them understand whether memorials serve this purpose. 
 
 
DIFFERENTIATION:  
 
Students can synthesize learning from various sources, text and image. The assessment offers 
students choice. The questions in the graphic organizer ask students to formulate an opinion that 
can be supported.  
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In the 1960s and 1970s, the United States was involved in a war in Vietnam.  Because so many 
people opposed the war, Vietnam veterans were not honored as veterans of other wars had been.  
Jan Scruggs, a Vietnam veteran, thought that the 58,000 U.S. servicemen and women killed or 
reported missing in Vietnam should be honored with a memorial.  With the help of lawyers 
Robert Doubek and John Wheeler, Scruggs worked to gain support for his idea.  In 1980, 
Congress authorized the building of the Vietnam Veterans Memorial in Washington, D.C., 
between the Washington Monument and the Lincoln Memorial. 
 
 The memorial has been authorized by Congress “in honor and recognition of the men and 
women of the Armed Forces of the United States who served in the Vietnam War.”  The law, 
however, said not a word about what the memorial should be or what it should look like,  That 
was left up to the Vietnam Veterans Memorial Fun, but the law did state that the memorial 
design and plans would have to be approved by the Secretary of the Interior, the Commission of 
Fine Arts and the National Capital Planning Commission. 
 
 What would the memorial be?  What should it look like?  Who would design it?  Scruggs, 
Doubek, and Wheeler didn’t know, but they were determined that the memorial should help 
bring closer together a nation still bitterly divided by the Vietnam War.  It couldn’t be something 
like the Marine Corps Memorial showing American troops planting a flag on enemy soil at Iwo 
Jima.  It couldn’t be a giant dove with an olive branch of peace in its beak.  It had to soothe 
passions, not stir them up.  But there was one thing that Jan Scruggs insisted on:  The memorial, 
whatever it turned out to be, would have to show the name of every man and woman killed or 
missing in the war. 
 The answer, they decided, was to hold a national design competition open to all 
Americans.  The winning design would receive a prize of $20,000, but the real prize would be 
the winner’s knowledge that the memorial would become a part of American history on the Mall 
in Washington, D.C.  Although fundraising was only well started at this point, the choosing of a 
memorial design could not be delayed if the memorial was to be built by Veterans Day, 1982.  H. 
Ross Perot contributed the $160,000 necessary to hold the competition, and a panel of 
distinguished architects, landscape architects, sculptors, and design specialists was chosen to 
decide the winner. 
 Announcement of the competition in October, 1980, brought an astonishing response.  
The Vietnam Veterans Memorial Fund received over five thousand inquiries.  They came from 
every state in the nation and from every field of design; as expected, architects and sculptors 
were particularly interested.   
 Everyone who inquired received a booklet explaining the criteria.  Among the most 
important:  The memorial could not make a political statement about the war; it must contain the 
names of all persons killed or missing in action in the war; it must be in harmony with its 
location on the Mall. 
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 A total of 2,573 individuals and teams registered for the competition.  There were sent 
photographs of the memorial site, maps of the area around the site and of the entire Mall, and 
other technical design information.  The competitors had three months to prepare their designs, 
which had to be received by March 31, 1981.  Of the 2,573 registrants, 1,421 submitted designs, 
a record number for such a design competition.  When the designs were spread out for jury 
selection, they filled a large airplane hangar.  The jury’s task was to select the design which, in 
their judgment, was the best in meeting these criteria: 

● a design that honored the memory of those Americans who served and died in the 
Vietnam War. 

● a design of high artistic merit. 
● a design which would be harmonious with its site, including visual harmony with the 

Lincoln Memorial and the Washington Monument. 
● a design that could take its place in the “historic continuity” of America’s national art. 
● a design that would be buildable, durable, and not too hard to maintain... 

 
The jury spent one week reviewing all the designs in the airplane hangar.  On May 1, it 

made its report to the Vietnam Veterans Memorial Fund;  the experts declared Entry Number 
1,026 the winner… [T]he report concludes: 
 
  This memorial, with its wall of names, becomes a place of quiet and  

reflection, and a tribute to those who served their nation in difficult times.  All  
who come here can find it a place of healing.  This will be a quiet memorial,  
one that achieves an excellent relationship with both the Lincoln Memorial and  
Washington Monument, and relates the visitor to them.  It is uniquely horizontal,  
entering the earth rather than piercing the sky. 

  This is very much a memorial of our own times, one that could not have  
been achieved in another time and place.  The designer has created an eloquent  
place where the simple meeting of earth, sky, and remembered names contain  
messages for all who will know this place. 

 
The eight jurors signed their names to the report, a unanimous decision.  When the name 

of the winner was revealed, the art and architecture worlds were stunned.  It was not the name of 
a nationally famous architect or sculptor, as most people had been sure it would be.  The creator 
of Entry Number 1,026 was a twenty-one-year-old student at Yale University.  Her name-- 
unknown as yet in any field of art or architecture-- was Maya Ying Lin. 
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Attachment 4 - Organizer 
 

What were the criteria for designing the memorial? 
 

1. ___________________________________________________________________________ 

2. ___________________________________________________________________________ 

3. ___________________________________________________________________________ 

4. ___________________________________________________________________________ 

5. ___________________________________________________________________________ 

6. ___________________________________________________________________________ 

7. ___________________________________________________________________________ 

 

 
 

Do you believe Lin’s design met these criteria?  (Support your answer with textual evidence.) 
 

yes / no 
 

1. __________________________________________________________________________ 

2. __________________________________________________________________________ 

3. __________________________________________________________________________ 

4. __________________________________________________________________________ 

 

 
 

Discuss and complete:  
 

In my opinion, a war memorial should _________________________________________________ 

because _______________________________________________________________.  To achieve this, 

it should have _______________________________ and ______________________________. 
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