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INTRODUCTION 
 

This curriculum guide was created in response to the restructuring of the English 4 Course 
(English 4).  Mini-units of study were created which addressed E4 curriculum goals including 
resume and college essay writing, college entrance exam preparation, career research, and 
service learning.   

This curriculum guide contains a yearly overview, divided by quarter, and suggested mini-units 
that contain lesson plans, activities, and assessments.  

  



 

6 

 

Curriculum Scope and Sequence – English 4 

 

Quarter 1 Quarter 2 Quarter 3 Quarter 4 

College, Careers and Beyond 
● College Essay Writing 

The Art of Rhetoric  

 Academic Controversy 

Genre Study: Non-Fiction 
● Nickel and Dimed 

Career Research Writing 

 Career Exploration 

Writing: 
● Narrative 

                              

Writing: 
● Persuasive 

 

Writing: 
● Rhetorical/Literary Analysis 

 

Writing: 
● Research 

 

Sub-Skills 
● Using anecdotes to 

develop narrative writing 
● Creating voice in a college 

essay 
 

Sub-Skills 
● Becoming familiar with the 

structure of Academic 
Controversy 

● Organizing findings to 
create a structured debate 

● Developing a 
rebuttal/refutation 

● Debating by using various 
formats 

 

Sub-Skills 
● Learning the purpose of 

investigative journalism 
● Understanding the issue of 

middle class solipsism 
● Analyzing literary and 

rhetorical techniques in non-
fiction 

Sub-Skills 
● Developing project 

proposal and thesis 
statement 

● Creating an annotated 
bibliography 

● Outlining 

Resources: 
 Turbulence by David Sedaris 

 College Application Essays: 
What They Mean When They 
Ask for a Story 

 This essay got a high-school 
senior into 5 Ivy League schools 
and Stanford 

 A Question and Answer Interview 
About the Costco Essay 

 College Essays – 7 Deadly “Sins”  

 College Essays - What to Avoid  

 College Application Essays Must 
Have The Student's Voice 

 

Resources: 

 The useful and the useless 

 YouTube video on debate 
 

Resources: 

 Nickel and Dimed 

 Myths and Misconceptions 
About Job-Hunting 

 35 Soul-Crushing Facts 
about American Income 
Inequity 

 

Resources: 

 How Can Anyone 
Become a Good Public 
Speaker? 
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GRADE LEVEL:   12 (Marking Period 1) 

Lesson Topic:  College Essay Writing  

 

Lesson 1                 One Class Period 

 

Aim: How do writers use anecdotes to enhance narrative writing? 

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 RL   11-12   1, 3, 5 

SL   11-12   1 

L   11-12   5, 6 

  

Motivation: Read the opening paragraph of Turbulence by David Sedaris 

 

Instructional Materials:  

 Turbulence by David Sedaris available at: 

http://www.newyorker.com/magazine/2005/06/13/turbulence 

 How has Sedaris crafted a useful anecdote for his narrative? (Attachment 1) 

 

Procedures and Pivotal Questions: 

 Students should be broken into small groups and then directed to read the opening 

paragraph of Turbulence.  

 Upon completion of the read aloud, in groups students should identify the essential 

aspects of an anecdote. Utilize Attachment 1: How has Sedaris crafted a useful anecdote 

for his narrative? 

 As a class discuss the student responses to the handout as a means through which to 

establish criteria for what an anecdote is. Ask students:  

o Now that you have read the opening paragraph, and I am telling you that it would 

be considered an anecdote, can you please define what an anecdote is? List 

responses on the board.  

 Criteria for an anecdote should include but is not limited to telling about one experience, 

which only lasted over the course of several minutes, capturing a brief moment in time, 

something that will become an example of the larger point of essay, may set the scene 

using descriptive language and details; and told us the 5Ws (who, what, when, where, and 

why), includes a little snippet of dialogue to give it a fiction-like style, utilizes first-

person (I, we, us) narration, and describes a moment that had some action, and involved a 

problem to create drama. 

 As a class, complete the reading of the Sedaris piece aloud or independently depending 

on teacher preference. Once students are finished reading, ask students:  

o How does beginning the piece with an anecdote impact the development of the 

remainder of the piece? 

http://www.newyorker.com/magazine/2005/06/13/turbulence
http://www.essayhell.com/2013/05/where-are-you-perfectly-content.html
http://www.essayhell.com/2013/05/where-are-you-perfectly-content.html
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o What is learned about the narrator throughout the piece? Is that consistent with 

what is initially established in the opening paragraph? 

 

Summary:  How are anecdotes useful to the development of narrative writing? 

 

Extension Activity: Students should write an anecdotal narrative about the last challenge that 

they had to face. Remind students that the challenge can be big or small and that they should 

focus on the aspects of anecdotal writing discussed today in class.  

These can be shared in class or may become a part of a portfolio of writings that could be useful 

in the college essay writing process.  
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Attachment 1 
 

Directions: After reading Turbulence, in your group, please discuss and record your answers to 

the questions below based on just the opening paragraph. 

 

 

1. What does Sedaris do to share an experience that was short lived? How does he capture a 

moment for the reader?  

 

 

 

2. How exactly does Sedaris set the scene for the reader?  

 

 

 

 

3. What vivid language and/or detail(s) are present in the opening paragraph? 

 

 

 

 

4. Could Sedaris have added dialogue to enhance the paragraph? Explain.  

 

 

 

 

5. What problem or situation is clearly established in the paragraph? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

How has Sedaris crafted a useful anecdote for his narrative?  
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GRADE LEVEL:   12 (Marking Period 1) 

Lesson Topic:  College Essay Writing 

 

Lesson 2                 One Class Period 

 

Aim: How can anecdotal writing enhance a college essay? 

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 W   11-12   2, 3, 4  

SL   11-12   1 

L   11-12   1, 2 

 RL   11-12   1 

 

Motivation: Write about an instance in the past 5 years when you felt incredibly awesome. Skip 

5 lines and write about an instance in the past 5 years when you felt terrible or incredibly 

negative. Your response cannot have anything to do with academic success or failures.  

 

Instructional Materials:  

 College Application Essays: What They Mean When They Ask for a Story 

(Attachment 1) 

 YouTube video: https://www.youtube.com/watch?v=-pC1jsoD0ns 

 

Procedures and Pivotal Questions: 

 Students should be given time to respond to both prompts in 5 minute intervals. This is a 

brainstorming opportunity that will spark discussion about the importance of showing 

(not telling) about a part of yourself in the development of your essay.  

 Encourage students whose initial response is “I don’t know” to write anyway. Share with 

students that pushing oneself to be honest in their writing will be extremely helpful.  

Share that at this point, students do not have to share what they have written until it is 

developed into a complete essay.  

 Ask a student to remind the class of the definition of anecdote as it was established in 

class yesterday. Record responses on the board as a means through which to create a 

visual reminder of all that they believe an anecdote to be and to establish some criteria for 

when revisionary steps are taken. 

 Ask students:  

o Have you given any thought to what it is you are willing to share about yourself in 

your college essay applications? 

o Do you feel confident in your ability to write well enough to “show” your ideas 

and not simply “tell” about them? 

https://www.youtube.com/watch?v=-pC1jsoD0ns
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 Distribute, read, and discuss College Application Essays: What They Mean When 

They Ask for a Story (Attachment 1).  This should allow for a transition between 

anecdotal writing and the value it has to the college essay.  

 Have students take a look at the responses they wrote to the prompt at the beginning of 

class. Ask students:  

o Do you think what you wrote would be considered an anecdote? Why? Why not?  

o What can you do to enhance what you have written so that it becomes anecdotal if 

necessary? 

 Have students view the following YouTube video:  

https://www.youtube.com/watch?v=-pC1jsoD0ns 

 After viewing the video, ask students: 

o What can you do to make your writing have a fiction-like feel? 

o What can a writer do to grab the reader’s attention? 

o How can one incident become a means through which to develop an essay? 

o How does anecdotal writing add credibility to your writing? 
 

Summary:  How will your understanding of anecdotes help you begin drafting a college essay 

that shares something unique about yourself? 

 

Extension Activity: Students will utilize the anecdotes written in class to complete the writing 

of two narrative essays, one beginning with each of the anecdotes drafted in class.  These drafts 

will hopefully be utilized in addressing  

 

*Note: there is an additional video that can be viewed, but it does rely on external info not 

present in this lesson, so view it and then decide if it might help. 

https://www.youtube.com/watch?v=G_lA4gQE4m8 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.youtube.com/watch?v=-pC1jsoD0ns
https://www.youtube.com/watch?v=G_lA4gQE4m8
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Attachment 1 

College Application Essays: 

What They Mean When They Ask for a Story 

 

Most students have never written narrative essays, which are so different from most essays 

taught in English classes. 

 

The classic 5-paragraph essay has a formal style, uses the third person, includes a main point or 

thesis statement in the introduction and has three supporting body paragraphs. 

 

These college application (narrative) essays are the opposite. 

 

The style is more casual, the structure looser and no one is counting the number of paragraphs. 

They are told in the first-person and the main point is usually not stated directly, but implied by 

the essay itself. 

What Is An Anecdote? 

They are called “narrative” essays because they often use a story-like style—you are the narrator. 

(Many college counselors will advise you to “tell a story” in your essay. I do, too!) 

 

However, there seems to be confusion between whether these narrative essays are the same as 

stories, or if they just contain mini-stories from real life. In general, they only contain small 

pieces of stories, called anecdotes. 

 

These are used in the introductions because they grab the reader’s attention with a compelling 

description of an interesting moment or experience. However, the entire essay is not one 

complete story that starts at the beginning and runs through the entire piece until the end. 

 

Writers start with an anecdote to engage the reader by describing a moment, which tries to 

illustrate a larger point in their essay. 

 

The rest of the essay is used to explain the broader meaning of the anecdote. 

 

I know it can be confusing. 

But I think people who resist the idea of narrative-style writing in these essays don’t understand 

the difference, and think narrative means the essay relates one long story. It doesn’t. 

 

The narrative, or story-like style that reads like fiction, is mainly used only in the beginning of 

these essays.  (In news or magazine stories, they are called anecdotal leads.) The rest then shifts 

into a more explanatory mode. 

 

So you do not want to tell one long story in your essay. But you do want to look for mini-stories, 

or moments, or “times,” that you can relate as examples of something you want to illuminate in 

your essay.  Adapted from http://www.essayhell.com/2013/06/the-difference-between-a-story-and-an-anecdote/ 

http://www.essayhell.com/2012/06/essay-rocket-fuel-how-to-write-an-anecdote.html
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GRADE LEVEL:   12 (Marking Period 1) 

Lesson Topic:  College Essay Writing 

 

Lesson 3                 One Class Period 

 

Aim: How can we gain insight into what is expected from college essays? 

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 RI   11-12   1 

 W   11-12   3, 4 

L   11-12   1, 2 

  

Motivation: Distribute a copy of the article This essay got a high-school senior into 5 Ivy 

League schools and Stanford 

 

Instructional Materials:  

 This essay got a high-school senior into 5 Ivy League schools and Stanford 

http://www.businessinsider.com/high-school-senior-who-got-into-5-ivy-league-

schools-shares-her-admissions-essay-2016-4 

 A Question and Answer Interview About the Costco Essay (Attachment 1) 

 College Essay Writing (Attachment 2) 

 College Essay Writing – Tips (Attachment 3) 
 

Procedures and Pivotal Questions: 

 Students should each receive a copy of the article and be given a chance to read it.  

Remove the title of the article so that students can just read the essay first and then share 

the title and discuss with students the merits of the essay. Once students are finished, ask 

students: 

o Why do you think this essay got the writer into 5 Ivy League colleges?  

o What was impressive about the story idea itself? 

o Do you believe that her opening anecdote was helpful in the development of the 

essay? Explain.  

o What are the qualities of this essay that you believe make it unique?  

 Share with students that the author of the essay actually was interviewed about what it 

took to inspire and draft her essay. Distribute A Question and Answer Interview About 

the Costco Essay (Attachment 1).  Have students pair up with a classmate and read the 

Q&A together.  

 When students are finished, ask students:  

o Were you surprised by any of the writer’s responses?  

o Do you believe after reading the interview that you are equally as capable of 

writing a strong college essay? 

o What are your worries/concerns?  

http://www.businessinsider.com/high-school-senior-who-got-into-5-ivy-league-schools-shares-her-admissions-essay-2016-4
http://www.businessinsider.com/high-school-senior-who-got-into-5-ivy-league-schools-shares-her-admissions-essay-2016-4
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 Distribute College Essay Writing handout (Attachment 2).  Read and discuss the types 

of questions that students are likely to encounter when faced with the challenge of writing 

their college essays.  

 Have students select any one of the potential questions from College Essay Writing 

(Attachment 2) and begin to brainstorm and draft anecdotes that they would use to 

respond to their chosen question (will be completed for homework). 

 If time allows, distribute College Essay Writing – Tips (Attachment 3). Read and 

discuss as a class.  

 

 

Summary:  What are the defining features of a strong college essay? How can you rely on your 

personal experiences to draft a college essay?  

 

Extension Activity: Students are to complete the writing of the prompt that they began 

brainstorming with in class.  
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Attachment 1 

 

 

A Question and Answer Interview About the Costco Essay 

 

 
When and how did you start working on your essays? 

I started in mid-August before my senior year. I opened up a blank Google doc and just typed 

whatever was on my mind. This ranged from random sentences to essay topics and character 

traits. It helped me get the bad ideas out of my head, put some good ideas on paper and start to 

think about an organizational model. 

 

Do you remember how you felt about these essays when you first started your application 

process? 

I felt pretty intimidated, for the schools I was trying to get into, I knew that I had to knock it out 

of the park with my essay if I had any hope of securing admission. I was terrified of clichés and 

avoided them like the plague (the irony!). 

 

What was the hardest part of writing your essay? 

It was probably reining in my topic and saving my focus for just a few things. There’s a lot I 

wanted to convey about myself and I tried my best to do it in 650 words. 

 

Can you tell us your writing process? Did you start brainstorming? Do you use an outline? 

How many drafts, etc. 

After I got my random thoughts down, I made outlines for two different essay topics. This one 

and one about my experiences in dance class. I worked on both at about the same pace, got 

halfway through the dance essay, decided it wasn’t going anywhere, and decided to scrap it. I 

figured that this topic was more creative and probably would’ve made for a more memorable 

essay. It just felt natural to continue with the Costco topic. 

 

Did you consider yourself a strong writer? 

Yes, I’ve taken a liking to writing and have always taken the most advanced writing courses 

available to me. I’ve had many demanding yet supportive teachers along the way. 

 

How did you come up with the idea of Costco as a topic? 

There’s an ongoing joke between me and my friends that I practically live at Costco. I’m there 

with my parents nearly every weekend because it’s just as close to our house as a regular 

supermarket. I once read a quote that said something along these lines, “If your friend finds your 

essay on the ground and it has no name on it, they should be able to tell that it’s yours just by 

reading it.” I used this to guide my topic selection and writing style. 

 

Had you ever written this style of essay before, where you write about yourself? 

No, I’m not used to writing about myself, this was actually a big concern for me when I started 

thinking about writing college essays. I was afraid of coming off as too self-involved. 

 

 

http://www.essayhell.com/2010/09/so-stressed-you-cant-even-start-let-me-talk-you-down/
http://www.essayhell.com/2012/10/how-to-drill-down-for-essay-gold/
http://www.essayhell.com/2013/07/how-will-they-dub-you/
http://www.essayhell.com/2013/07/how-will-they-dub-you/
http://www.essayhell.com/2015/06/how-to-write-a-college-application-essay-even-if-you-cant-write/
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Did you have anyone help you with your essay?  

No, I never really went to anyone for advice until it was pretty much finished. I consulted my 

mom on my topic in the beginning stages of my essay but she didn’t really know what direction I 

was trying to go in, so I figured it would be best to get input after I tied up loose ends and 

brought all of my ideas together. My English teacher saw the final product and gave it her stamp 

of approval, which was a huge relief because I wanted to be reassured that I wasn’t crazy for 

writing about such a unique topic. 

 

Do you have any idea how important your essay was in getting admitted to any or all of the 

school you get accepted to? (Did you get any feedback?) 

I’m not sure, but I do know that since so many applicants are qualified and have similar GPAs, 

SAT scores and extra-curricular activities, the essay is an important opportunity to differentiate 

oneself. 

 

What advice do you have for students working on their essays, or the whole admissions 

process itself? 

It’s so easy to get discouraged by admissions statistics. I recommend starting applications early 

to take pressure off and allow time for deep reflection. Some short supplements took me days to 

write because I was so careful about word choice and intent. 

 

How are you going to decide which of these outstanding schools you are going to attend? 

I’m so late on this. Sorry! So I’ve already decided at this point and have chosen Stanford. All of 

the schools are academic powerhouses, so there’s no difference there. I wanted Stanford because 

of its innovative spirit whereas a lot of the other schools I got into are rooted in tradition. 

Stanford is more known for STEM, but many of its humanities departments are some of the best 

in the world. They have appealing interdisciplinary programs and majors. This was so attractive 

to me because I want to pursue neuroscience, but at the same time, I appreciate the humanities 

and couldn’t imagine an education without them. 

 

If you could give any advice to college-bound freshmen about their essays, what would it be? 

Think about a few of your defining qualities and figure out what makes you tick. Don’t try to be 

someone else, because it will show. If you convey your true self, the people reading it will 

connect with your authenticity. 

 

 
Taken from: http://www.essayhell.com/2016/05/brittany-stinson-wrote-costco-essay/#more-10339 

 

 

 

 

 

 

 

 

 

 

http://www.essayhell.com/2015/04/how-to-find-the-best-essay-help/
http://www.essayhell.com/2014/04/lettermans-top-10-ways-to-make-your-college-app-essay-stand-out-and-mine/
http://www.essayhell.com/2014/04/lettermans-top-10-ways-to-make-your-college-app-essay-stand-out-and-mine/
http://www.essayhell.com/2012/06/start-now-to-find-a-topic-for-your-college-application-essay/
http://www.essayhell.com/2013/01/what-are-your-defining-qualities/
http://www.essayhell.com/2016/05/brittany-stinson-wrote-costco-essay/#more-10339
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Attachment 2 

      

Directions: Please utilize the information below to begin to familiarize yourself with the 

challenging types of questions you will be faced with when applying to college. Note that the * 

indicates question-types that appear on the Common Application. 

 

What types of questions are you, the student, likely to encounter?  

1. The Quote 

a. It has been said (Andy Warhol) that “in the future everyone will be famous for 

fifteen minutes.”  Describe your fifteen minutes. – NYU 

 

2. Influential Person 

a. If you could hold a conversation with someone (living or deceased) you consider 

significant, to whom would you talk and about what would you talk? Describe the 

conversation. – University of Oregon 

b. *Indicate a person who has had a significant influence on you, and describe that 

influence.  

 

3. Significant Event 

a. What do you think has been the most important social or political movement of 

the twentieth century? Do you share a personal identification with this cause? – 

Trinity College 

b. Tell us about one of the best conversations you’ve had. – Stanford ‘93 

c. *Evaluate a significant experience, achievement, risk you have taken, or ethical 

dilemma that you have faced and its impact on you. 

 

4. Your Future 

a. What will your experiences at our college allow you to do in the future?  

b. What will you be doing 10 years from now as a result of your life experiences? 

 

5. Who are you? 

a. How would you describe yourself as a human being? What quality do you like 

best about yourself and what do you like least? What quality would you like to 

see flourish and which would you like to see wither?  

b. What single adjective do you think would be most frequently used to describe you 

by those who know you best? – Stanford 

c. You have just written a 300-page autobiography. Send us page 217. – University 

of Pennsylvania 

d. *Discuss some issue of personal, local, national, or international concern and its 

importance to you. 

 

College Essay Writing 
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6. Benefit to the University 

a. If we could only admit one more student to the University, why should it be you? 

– University of Pittsburg 

b. One of Ramapo’s goals is to increase your capacity for learning and to teach you 

to think “outside of the box.” Describe an experience that has had a significant 

impact on your intellectual development. –Ramapo College 

c. *A range of academic interests, personal perspectives, and life experiences adds 

much to the educational mix. Given your personal background, describe an 

experience that illustrates what you would bring to the diversity in a college 

community, or an encounter that demonstrated the importance of diversity to you. 

 

7. The “creative” question 

a. Do you believe there is a generation gap? Describe the differences between your 

generation and others. – Dennison University 

b. Optimistic futurists envision a work without boundaries; an interdependent global 

society. Write about your impression of this idea. – College of Notre Dame, 

Maryland 

c. *Describe a character in fiction, a historical figure, or a creative work (as in 

music, art, science, etc.) that has had an impact on you, and explain that influence.  

d. *Select a topic of your choice 

 

 

 

 
The information is this hand-out is a compilation of material gathered from the following sources: www.collegeboard.com, 

collegeapps.about.com, and www.hpregional.org 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.collegeboard.com/
http://www.hpregional.org/
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Attachment 3 

Directions: Below you will find information that will help you in the process of developing and 

writing a college essay that is unique and original.  

 

Things to keep in mind when writing… 

 

The Dos 

1. Present your “core” values 

2. Present your priorities 

3. Focus on one key idea to establish who you are 

4. Be daring!  

5. ANSWER THE QUESTION THAT IS ASKED! 

6. Proofread repeatedly and have others proofread for you 

7. Always remember that the essay is about YOU and how YOU will better the university! 

8. Develop a voice and style that is specific to you 

9. Maintain a narrow focus 

10. Use personal anecdotes 

11. Use quotes only if asked and only if significant 

12. Avoid cliché, generic, and predictable ideas/statements 

13. Be clear and concise in your response. If asked for no more than 500 words, DO NOT 

write more than 500 words 

14. Add a touch of humor, but just a “touch” 

15. Tone is important 

16. Mechanics matter 

17. Be honest! 

18. Spend a significant amount of time on your introduction and conclusion paragraphs 

19. Utilize transitions 

20. Utilize vivid imagery when appropriate 

 

The Don’ts 

1. Listing accomplishments 

2. Using insignificant material that lacks connections to your topic sentences/thesis 

3. Focusing on things/others more than how they/it impacted you 

4. Bringing in “new” information into the conclusion 

5. Boring the admissions officer(s) 

6. Forgetting to edit and revise 

7. Expecting sympathy/pity if the event or story is sad, make sure it depicts the significance 

it had to developing your character 

8. Forgetting who your audience is 

9. Mentioning or discussing weaknesses unless you absolutely have to 

10. “Thesaurize” your essay 

College Essay Writing - Tips 
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GRADE LEVEL:   12 (Marking Period 1)   

Lesson Topic:  College Essay Writing 

 

Lesson 4                 One Class Period 

 

Aim: How should one approach revising his/her college essay? 

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 L   11-12   1, 2, 5 

W   11-12   2, 5 

RI   11-12   1   

  

Motivation: Students should take out either the anecdotes that were drafted (from lesson2) or 

their responses to the writing prompts (from lesson 3) and with a partner, simply read what is 

written on the page word for word. After reading, each student should record what he/she is 

proud of in regards to his/her writing and what he/she believes he/she needs to work on.  

 

Instructional Materials:  

 College Essays – 7 Deadly “Sins” (Attachment 1) 

 College Essays - What to Avoid (Attachment 2) 

 

Procedures and Pivotal Questions: 

 Student responses to the Motivation will foster a conversation about the importance of 

reading and revising essays. Ask students:  

o What are some of the concerns you have upon reading just the draft of what you 

wrote? 

o Do you know how to address those concerns? 

o When you listened to your partner’s drafts, what were you impressed by? 

o What did your partner do in his/her draft that you might consider emulating? 

 Distribute to students College Essays – 7 Deadly “Sins” (Attachment 1). Break students 

into small groups and assign each group one of 7 “sins” to be avoided. In small groups 

have students read their section and generate 1 question that they have about how to 

actually accomplish avoiding the given concern. Groups will then present their topic and 

question to the rest of the class. The rest of the class will be asked for their input to 

answer the question that the group poses in regards to their “sin.” 

 After class conversation, address student concerns with concrete examples by distributing 

College Essays - What to Avoid (Attachment 2).  In their groups, students read thru the 

specific explanations provided as to how to address the “sin.” 
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Summary: How important is it to take a second look at your writing? How can you improve 

your writing by avoiding certain writing “sins”?  

 

Extension Activity: Students should be directed to access the Common App questions if they 

have not done so yet, and they should select one question and draft a response to bring to class 

tomorrow keeping in mind the importance of anecdotes and avoiding the 7 Deadly Sins.  
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Attachment 1 

 

Directions: Below you will find a list of seven “sins” that you should avoid when writing your 

college essays. Please read through each and make sure that when you write and when you peer-

edit, you are avoid making such “sins.”   

1. The First Deadly Sin: Passive Voice 

In most instances, put the verb in the active voice rather than in the passive voice. Passive voice 

often produces unclear, wordy sentences, whereas active voice produces generally clearer, more 

concise sentences.   

2. The Second Deadly Sin: Incorrect Punctuation of Two Independent Clauses 

Writers often combine independent clauses in a single compound sentence to emphasize the 

relationship between ideas. The punctuation of compound sentences varies depending upon how 

you connect the clauses.  

3. The Third Deadly Sin: Wordiness 

Concise writing is the key to clear communication. Wordiness obscures your ideas and frustrates 

your reader. Make your points as succinctly as possible, and move on. Once you start searching 

for unnecessary words, you will find you can cut many without any loss of meaning. In fact, your 

writing will be crisper and more appealing.  

4. The Fourth Deadly Sin: Misuse of the Apostrophe 

Use the apostrophe to indicate possession and to mark omitted letters in contractions. Writers 

often misuse apostrophes when forming plurals and possessives. The basic rule is quite simple: 

use the apostrophe to indicate possession, not a plural.  

5. The Fifth Deadly Sin: Misplaced and Dangling Modifiers 

Misplaced and dangling modifiers create illogical, even comical, sentences. We confuse our 

readers if we fail to connect modifiers (words that describe or limit other words) to the words 

they modify; be sure to place modifiers next to the words they modify.  

 

 

College Essays: 7 Deadly “Sins” 
Info gathered from - http://www.hamilton.edu/writing/seven-sins-of-writing/seven-deadly-sins-of-writing 
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6. The Sixth Deadly Sin: Pronoun Problems 

Pronouns are useful as substitutes for nouns, but a poorly chosen pronoun can obscure the 

meaning of a sentence. Common pronoun errors include unclear pronoun reference, vague 

subject pronoun and agreement error.  

7. The Seventh Deadly Sin: Committing Pet Peeves 

Learning to write clearly and effectively is a central part of your education. Colleges expect their 

students to think, write and speak with clarity, understanding and precision."  
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Attachment 1 

Directions: Below you will find brief explanations of what to avoid when finalizing a college 

essay. Please read the information carefully and make the necessary changes to your own essays. 

Info gathered from - http://collegeapps.about.com/od/essays/ss/College-Essay-Style-Tips.htm & 

http://www.hamilton.edu/writing/seven-sins-of-writing 

 

Wordiness and Repetition: 

I have to admit that theater did not come naturally to me, and I remember that I felt remarkably 

self-conscious and nervous the first few times I set foot on the stage. The first time I was on the 

stage. The first time I was on the stage was in eighth grade when my best friend talked to me into 

auditioning for our school’s performance of the play Romeo and Juliet by William Shakespeare. 

 

Consider how much tighter and more engaging the passage is without all the unnecessary 

language: Theater did not come naturally to me, and I felt remarkably self-conscious and 

nervous the first few times I set foot on stage in the eighth grade. My best friend had talked me 

into auditioning for Shakespeare's Romeo and Juliet. 

 

In college admissions essays, wordiness is by far the most common stylistic error. In most cases, 

students could cut one-third of an essay, lose no meaningful content, and make the piece much 

more engaging and effective.  Wordiness comes in many forms with many different names -- 

deadwood, repetition, redundancy, BS, filler, fluff -- but whatever the type, those extraneous 

words have no place in a winning college admissions essay. 

****************************************************************************** 

Vague and Imprecise Language: 

I like lots of things about basketball. For one, the activity allows me to develop abilities that will 

help me in my future endeavors. 

 

Consider the greater clarity of this revised version of the passage:  

Not only do I find basketball fun, but also the sport has helped me develop my leadership and 

communication skills, as well as my ability to work with a team. As a result, my love of 

basketball will make me a better business major. 

 

Watch out for vague and imprecise language in your college application essay. If you find that 

your essay is filled with words like "stuff" and "things" and "aspects" and "society," you may 

also find that your application ends up in the rejection pile.  In the sample above, the writer has 

created a passage that says very little. What endeavors? What abilities? What things? Also, the 

writer could be much more precise than "activity." The writer is trying to explain how basketball 

has made her mature and develop, but the reader is left with a painfully fuzzy sense of how she 

has grown. 

College Essays – What to Avoid 

http://collegeapps.about.com/od/essays/ss/College-Essay-Style-Tips.htm
http://www.hamilton.edu/writing/seven-sins-of-writing
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****************************************************************************** 

Clichés: 

My brother is one in a million. If given a responsibility, he never falls asleep at the wheel. When 

others fail, he is not one to make a mountain out of a molehill. To make a long story short, 

throughout high school I have tried to emulate my older brother, and I credit him with many of 

my own successes. 

 

Consider how much more effective this revision of the passage is:  

Throughout high school, I have tried to emulate my brother. He takes his responsibilities 

seriously, yet he is generous when dealing with the shortcomings of others. This combination of 

reliability and graciousness makes others turn to him for leadership. My own successes in high 

school are due largely to my brother's example. 

 

Clichés have no place in a college admissions essay. The use of clichés makes prose unoriginal 

and uninspiring. They diminish the essay's message and reveal the author's lack of creativity.  In 

the example, the author is writing about her brother, and she expresses her praise of her brother, 

however, almost entirely in clichés. Instead of her brother sounding like "one in a million," the 

applicant has presented phrases that the reader has heard a million times.  

 

Overuse of “I” in First –Person Narratives: 

I have always loved soccer. I’m not exaggerating – my parents tell me that I was pushing a 

soccer ball before I could walk. I began playing in the community league when I was four, and 

when I was ten I began playing in regional tournaments. 

 

The example above can be rewritten so that instead of seven uses of "I" we have one:  

Soccer has been a part of my life for longer than I can remember. Literally. My parents have 

photos of me crawling around as a baby pushing a ball with my head. My later childhood was all 

about soccer -- the community league at age four, and participation in regional tournaments by 

ten. 

 

Most college admissions essays are first-person narratives, so they are obviously written in the 

first person. For this reason, the very nature of application essays raises a particular challenge: 

you are being asked to write about yourself, but an essay can start sounding both repetitive and 

narcissistic if you use the word "I" twice in every sentence. 

In the example above, the writer uses the word "I" seven times in three sentences. Of course 

nothing is wrong with the word "I" -- you will and should use it in your essay -- but you want to 

avoid overusing it. 
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****************************************************************************** 

Excessive Digression: 

Although it wasn’t academically challenging, I learned a lot from my job at Burger King. In fact, 

the job had rewards similar to several other jobs I have had during high school. The Burger King 

job, however, was unique in that I had some difficult personalities to negotiate. 

 

If we delete the second, we have a much stronger passage:  

Although it wasn't academically challenging, I learned a lot from my job at Burger King because 

I was forced to negotiate some difficult personalities. 

 

Digression isn't always wrong in a college admissions essay. Sometimes a colorful aside or 

anecdote can help engage the reader and enhance the reading experience.  However, in many 

cases digression adds little to an essay other than extraneous words. Whenever you deviate from 

your main point, make sure the deviation serves a legitimate purpose in your essay. In the 

example above, the writer's mention of "other jobs" does not enhance his point. 

 

****************************************************************************** 

Overuse of Flowery Language: 

The game was spectacularly wonderful. I didn’t score the defining goal, but I did manage to 

dexterously pass the ball to my amazingly talented teammate who adroitly kicked it between the 

goalie’s desperately reaching fingers and the rigid frame of the right-hand corner of the goal. 

 

The majority of adjectives and adverbs (especially adverbs) can be cut if the verbs (the 

action words) of the passage are chosen well: 

The game was close. I won't receive credit for our win, but I did pass the ball to my teammate 

who scored the winning goal. He received the praise for kicking the ball into the narrow space 

between the goalie's hands and the upper corner of the goal post, but the victory was really 

about a team, not an individual. 

 

When writing your admissions essay, be careful to avoid overusing flowery language. Too many 

adjectives and adverbs can ruin the reading experience.  Instead, use strong verbs, not adjectives 

and adverbs and your admissions essay will come to life. When an essay has two or three 

adjectives or adverbs in every sentence, the admissions folks will quickly feel like they are in the 

presence of an immature writer who is trying too hard to impress them.  The revision focuses 

more on making a point, not melodrama. 

 

Weak Verbs: 

My brother is my hero. He is the person I owe the most to for my success in high school. He isn’t 

aware of his influence on me, but he is nonetheless responsible for much of what I have 

accomplished. 
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Here's the same idea expressed with stronger verbs:  

More than anyone else, my brother deserves credit for my achievements in high school. I can 

trace my successes in academics and music back to my brother's subtle influence. 

 

The revision replaces the bland verb "is" with the more engaging verbs "deserve" and "trace." 

The revision also gets rid of the rather cliché idea of a "hero" and the vague phrase "much of 

what I have accomplished."  Think about what you are trying to accomplish with your college 

admissions essay: you want to grab your readers' attention and keep them engaged. Lots of 

adjectives and adverbs often make prose seem wordy, fluffy and over-written. Strong verbs 

animate prose.  The most common verb in the English language is "to be" (is, was, were, am, 

etc.). Without doubt you will use the verb "to be" multiple times in your admissions essay. 

However, if the majority of your sentences rely on "to be," you're sapping your essay of energy. 

 

****************************************************************************** 

Too Much Passive Voice: 

As the goal was approached by the opposing team, the ball suddenly was kicked towards the 

upper right corner. If it wasn’t blocked by me, the regional championship would be lost. 

 

Consider how much more effective the essay would be if revised to use active verbs:  

As the opposing team approached the goal, a striker kicked the ball towards the upper right 

corner. If I didn't block it, my team would lose the regional championship. 

 

In the example in the image above, the writer is narrating a dramatic moment in an important 

soccer game. The writer's use of passive voice, however, entirely robs the passage of its dramatic 

effect. The passage is wordy and flat. 

 

Passive voice is not a grammatical error, but overuse can lead to essays that are wordy, confusing 

and unengaging. To identify passive voice, you need to map out a sentence and identify the 

subject, verb, and object. A sentence is passive when the object takes the position of the subject. 

The result is a sentence in which the thing performing the action of the sentence is either missing 

or tacked onto the end of the sentence. Here are a few simple examples: 

• Passive: The window was left open. (we are left wondering who left the window open) 

• Active: Joe left the window open. (now we know that Joe is the one performing the action)  
• Passive: The ball was kicked into the goal by Wendy. (Wendy is the one doing the kicking, but 

she isn't in the subject position in the sentence) 

• Active: Wendy kicked the ball into the goal. (note that the active form of the sentence is 

shorter and more engaging) 

 

Again, the passive voice is not a grammatical error, and there are even times when you will want 

to use it. If you are trying to emphasize the object of a sentence, you may want to put it in the 
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subject position in a sentence. For example, let's say a beautiful 300-year-old tree in your front 

yard was destroyed by lightning. If you write about the event, you probably want to emphasize 

the tree, not the lightning: "The old tree was destroyed by lightning last week." The sentence is 

passive, but appropriately so. The lightning may be performing the action (striking), but the tree 

is the sentence's focus. 

 

****************************************************************************** 

Incorrect Punctuation of Two Independent Clauses: 

The Rules 

1. Separate independent clauses with a comma when using a coordinating  conjunction (and, 

but, or, for, nor, so, yet). 

Examples of Correct Punctuation, Rule 1: 

• We all looked worse than usual, for we had stayed up studying for the exam. 

• This room is unbelievably hot, and I think that I am going to pass out. 

 

Incorrect Punctuation of Two Independent Clauses Continued: 

2. Separate independent clauses with a semi-colon when no coordinating conjunction is used. 

Examples of Correct Punctuation, Rule2: 

 We all looked worse than usual; we had stayed up all night studying for the exam. 

 This room is unbelievably hot; I think I am going to pass out. 

 

3.  Separate independent clauses with a semi-colon when using a conjunctive adverb (e.g., 

however, therefore, thus, consequently, finally, nevertheless). 

Examples of Correct Punctuation, Rule 3: 

 We all looked worse than usual; however, we were relieved we had studied. 

 The discussion is really interesting; nevertheless, I think I am going to pass out. 

****************************************************************************** 

Unclear Pronoun Reference: 

 

A pronoun must refer to a specific noun (the antecedent). Ambiguous pronoun references create 

confusing sentences. 

Example: A key difference between banking crises of today and of yesterday is that they have 

greater global impact. (Which crises have more impact?)   

Revised: (If even a hint of ambiguity exists, use a noun) A key difference between banking 

crises of today and yesterday is that today's crises have greater global impact.  
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Vague Subject Pronoun 

Pronouns such as it, there, and this often make weak subjects. 

Example: Pope Gregory VII forced Emperor Henry IV to wait three days in the snow at Canossa 

before granting him an audience.  It was a symbolic act. 

To what does it refer?  Forcing the Emperor to wait?  The waiting?  The granting of the 

audience?  The audience?  The entire sentence?  Use a pronoun as the subject only when its 

antecedent is crystal clear. 

Agreement Error 

A pronoun must agree in gender and number with its antecedent.  A common error is the use of 

the plural pronoun they to refer to a singular noun.   

Example: In the original state constitution, they allowed polygamy. They (plural) refers to 

constitution (singular). 

Revised: 

The original state constitution allowed polygamy. 

It is often better to use a plural noun and pronoun than to use a singular noun and pronoun.  Note 

that indefinite pronouns such as each and everyone are singular. 

 

Other Examples:  

Each student must meet his or her advisor. (correct but awkward) 

Each student must meet with their advisor. (incorrect: singular noun, plural pronoun) 

Students must meet with their advisors. (correct: plural noun and pronoun) 
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GRADE LEVEL:   12 (Marking Period 1) 

Lesson Topic:  College Essay Writing 

 

 

Lesson 5                 One Class Period 

 

Aim: How important is “my” voice in the development of a college essay?  

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 W   11-12   2, 3, 4, 5 

 RI   11-12   1, 2 

  

Motivation: Ask 5 students to come up to the front of the room and read the following sentence 

aloud so their classmates can hear them.  

I love to come to school every day because not only do I get to see my friends, but I also learn a 

thing or two.  

 

Instructional Materials:  

 College Application Essays Must Have The Student's Voice 

http://www.forbes.com/sites/christeare/2015/10/14/college-application-essays-must-have-

the-students-voice/2/#1fa88a397b50 

 

Procedures and Pivotal Questions: 

 Student volunteers should participate in the motivation. Ask the remaining students:  

o What is different about the sentence each time it is presented?  

Use the motivation to begin to get students to talk about how each of their classmates has 

a varying pitch or tone; ultimately their voices are different. Ask students:  

o How can you make sure that as a writer, even if you and a classmate both want to 

write about how influential being a football player has been, it doesn’t sound as if you 

are telling the same story?  

o What is voice in writing?  

Voice is the tone, choice of words, choice of content, and even punctuation that make up 

your authorial voice. The author's voice is usually fairly consistent, and as a result, it is 

usually possible to identify the author simply by reading a selection of his or her work.  

 Tell students that their college essay is their opportunity to establish their authorial voice. 

In order to encourage the importance of doing so, distribute and read College Application 

Essays Must Have The Student's Voice.  Ask students:  

o What does the article suggest as a means thru which to be sure your essay doesn’t 

read like anyone else’s? 

o How might revisions help you establish your voice? 

http://www.forbes.com/sites/christeare/2015/10/14/college-application-essays-must-have-the-students-voice/2/#1fa88a397b50
http://www.forbes.com/sites/christeare/2015/10/14/college-application-essays-must-have-the-students-voice/2/#1fa88a397b50
http://grammar.about.com/od/rs/g/toneterm.htm
http://grammar.about.com/od/d/g/disctionterm.htm?_ga=1.243252484.709435171.1472012033
http://grammar.about.com/od/pq/g/punctuationterm.htm
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 Using the draft of the Common App essay you wrote for class today, select your best 5-7 

sentences and record them on the index card that I give you. Do not write your name on 

it, but instead record a number you will remember. (The teacher may want to keep track 

of each student’s number.) Collect a card from each student. Then redistribute the cards 

to different students. On the back of each card, ask students to write down who they 

believe the writer of the sentences is as well as one comment about the sentences 

themselves.  

 

Summary: What is unique about your voice as a writer? Can your writing be identified as 

different from your peers’ writing?  

  

Extension Activity: Students should take the drafts of their college essays home and with 

different color ink, revise the essay so that it portrays their unique authorial voice.  
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GRADE LEVEL:   12 (Marking Period 2) 

Lesson Topic:  Academic Controversy  

 

 

Lesson 1                 One Class Period 

 

Aim: What is structured academic controversy?  

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 SL   11-12   1, 3, 4  

 W   11-12   1 

  

Motivation:  Take out a piece of paper and draw a line down the middle. Label the left side, 

reasons for and the right side, reasons against. List as many reasons as possible for each side as 

they would support an argument for and against my not assigning any more than 20 minutes of 

homework each night for the remainder of the school year. 

 

Instructional Materials:  

 Homework: The useful and the useless 

https://www.washingtonpost.com/blogs/answer-sheet/post/homework-the-useful-and-the- 

useless/2011/06/17/AGRVvnYH_blog.html 

 

Procedures and Pivotal Questions: 

 Students will participate in responding to the motivation as a means through which to 

begin a conversation about the notion that many of the questions we face in life often 

have multiple outcomes and a variety of reasons for the formulation of our opinions. 

Spend time creating a master list on the board of the reasons that students came up with 

in response to the motivation. This list will be used later.  

 Ask students: 

o When you think about your opinions on a controversial issue, can you honestly say 

that you are equally knowledgeable about both sides and that you came to your 

opinion via logic and reflective thought and reasoning?  

o Why is it important to actually be informed on about both sides of an issue/topic 

before determining your opinion or engaging in a debate? 

 Break the class into small groups and distribute Homework: The useful and the useless. 

In small groups, have students read thru the article and isolate reasoning for the 

usefulness and uselessness of homework.  

 Ask for a representative from each group to now lead a discussion about the reasons that 

were isolated on both sides and to as a group, come to a consensus about the worth of 

homework. 

https://www.washingtonpost.com/blogs/answer-sheet/post/homework-the-useful-and-the-


 

33 

 

 Student groups should be given time to share with the class their ultimate decision along 

with an explanation as to what reasoning or logic was most convincing. The teacher may 

want to record student reasoning on the board so as to facilitate conversation about both 

sides’ arguments.  

 Now that all the reasons have been noted, select two students who seem confident in their 

opinion and ask them to now argue the opposing side and vice versa. This will highlight 

for students whether or not they actually understand the entire argument before having 

determined their opinion.  

 Tell students that successful debaters do so because they know their opposition’s 

argument so well that even if it is not their opinion, they can argue for it as well.  

 

Summary: If you had to explain what took place in class today, how would you describe it?  

What value might there be in orderly and organized conversation about a topic or issue? 

How might structuring a discussion better allow for people to come to conclusions about their 

opinions on a given topic?  

 

Extension Activity: Based on class conversation, each student can now in writing draft a brief 

argumentative essay about the value of homework in relation to his/her own academic success.  
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GRADE LEVEL:   12 (Marking Period 2) 

Lesson Topic:  Academic Controversy  

 

Lesson 2                 One Class Period 

 

Aim: How will structured academic controversy allow us to become more knowledgeable about 

the issues and topics that are most important to us? 

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 SL   11-12   1 

 W   11-12   6, 8 

  

Motivation: Create a list of 5 topics or issues for which you confidently believe your opinion 

cannot be changed.   

 

Instructional Materials:  

 Possible Topics (Attachment 1) 

 Access to laptops/computer room/ library time 

 

Procedures and Pivotal Questions: 

 Students should respond to the motivation and then pair-share with a classmate seated 

close by to get a sense for what topics are also important to their peers. Ask students:  

o Did any partnerships come across a similar topic that each of you felt strongly 

about? List those topics on the board.  

 Utilize that list as well as a teacher generated list to begin to break students into groups of 

4 based on interest in similar topics. Tell students that they will be given 2 days to gather 

research and information about their topic. They will initially work as a group collecting 

as much data about their topic as possible. Eventually student groups can be broken into 

pairs so that each student will be responsible for debating one specific side of an issue 

against the other or the teacher may choose to allow the groups to remain groups of 4 and 

assign another group of 4 the opposing side so that students can participate in larger 

classroom debates.  

o Use Possible Topics (Attachment 1) for support in structuring topic selection if 

preferred.  

 Give student groups access to the computer room or lap top cart so that students can 

begin to gather their data. Tell students that they will be responsible for submitting a 

Works Cited/Consulted page prior to drafting an actual argument and eventually 

participating in a debate.  
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Summary: What value will there be in researching topics/issues that are already relevant to us? 

Why might we want to research a topic that impacts us locally? 

How will research of the entire topic/issue be important to the development of your opinion? 

Why might organized discourse be better than just simply engaging in an argument? 

 

Extension Activity: Students may be assigned the opportunity to draft a persuasive speech on 

their given subject and may engage in one-one arguments if class time allows.  

Students should be responsible for logging into/creating a NoodleTools account to keep track of 

their resources as well as to facilitate the creation of a Works Cited page.  
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Attachment 1 

Possible Topics 

 
 America should be a melting pot. We should preserve individual cultures.  

 Genetic engineering is destructive. Genetic engineering is creative. 

 I won’t ever use Calculus. Calculus  

 Exploration leads to exploitation. Exploration is necessary for progress.  

 The collective is more important than the individual. The individual is more important 

than the collective.  

 Goldilocks is a hero. Goldilocks is a villain  

 The truth of a situation depends upon one’s perspective. There are absolute truths.  

 It is important to fit in. It is important to be your own person.  

 The results of acid rain are more dangerous than limiting industry’s greedy production. 

Industry’s production provides for the needs and wants of a society, which is more 

important than the negative effects of acid rain.  

 

 Note:  

o At the teacher’s discretion, he/she may want to drive all topics/issues to be 

relevant to Long Island. If so, the following website is a useful place to start- 

http://www.longislandindex.org/indicators/ 

 

o Additionally, http://www.debate.org, http://www.procon.org, 

http://millercenter.org/debates/healthcare, http://debatepedia.idebate.org, and 

http://www.dda.deliberating.org/index.php?option=com_content&view=section&

layout=blog&id=5&Itemid=37&lang=en 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.longislandindex.org/indicators/
http://www.debate.org/
http://www.procon.org/
http://millercenter.org/debates/healthcare
http://debatepedia.idebate.org/
http://www.dda.deliberating.org/index.php?option=com_content&view=section&layout=blog&id=5&Itemid=37&lang=en
http://www.dda.deliberating.org/index.php?option=com_content&view=section&layout=blog&id=5&Itemid=37&lang=en
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GRADE LEVEL:   12 (Marking Period 2) 

Lesson Topic:  Academic Controversy  

 

Lesson 3                 One Class Period 

 

Aim: How should I organize my findings so that I can participate in a structured debate 

regarding my topic? 

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 SL   11-12   1, 2, 4 

 W   11-12   6, 7, 8 

  

Motivation:  View the following video to establish the key aspects of arguing in a debate:  

  https://www.youtube.com/watch?v=1zZ4YEuThRw 

 

Instructional Materials:  

 YouTube video on debate 

 Ready to Debate (Attachment 1) 

 

Procedures and Pivotal Questions: 

 Students will view the video to gain a sense for what organized debating is. Ask students: 

o What are the 3 key components of organizing your points? 

o What makes organized debating different from an everyday argument?  

o How essential is it to prepare and organize your argument prior to debating? 

 Explain to students that prior to being able to participate in a debate on their given topic 

they will need to organize their notes so that they are prepared to present key points as 

well as address their opponent, make notes while their opponent is speaking, and then be 

able to provide a rebuttal or refutation.  

 Provide students with class time to work in their groups to complete Ready to Debate 

handout (Attachment 1)    

 

Summary: How did your group determine what information from your research is best to use in 

the development of your argument? 

Why will pre-planning and organizing your information be essential in your preparation for 

participation in a debate?  

 

 

 

 

 

 

https://www.youtube.com/watch?v=1zZ4YEuThRw


 

38 

 

Attachment 1 

In preparation for your debate, you must be able to provide evidence and key arguments to 

support your ideas as well as make notes in preparation for a rebuttal, please use the space below 

to do so. You will be expected to submit these notes as evidence of preparation, so write neatly 

and legibly.  

 

Key Arguments: 
*Note – you should be sure to indicate the sources of your information. Remember that credibility is established 

when you can prove that you are actually knowledgeable on a topic and not simply sharing opinions. 

 

1. Assertion: 

________________________________________________________________________

________________________________________________________________________ 

Reason: 

______________________________________________________________________

______________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 

Evidence:  

________________________________________________________________________

________________________________________________________________________ 

Impact:  

________________________________________________________________________

________________________________________________________________________ 

 

Source info: ___________________________________________________________________ 

 

 

2. Assertion: 

________________________________________________________________________

________________________________________________________________________ 

 

 

Ready to Debate 
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Reason: 

______________________________________________________________________

______________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 

Evidence:  

________________________________________________________________________

________________________________________________________________________ 

Impact:  

________________________________________________________________________

________________________________________________________________________ 

 

Source info: ___________________________________________________________________ 

 

 

3. Assertion: 

________________________________________________________________________

________________________________________________________________________ 

Reason: 

______________________________________________________________________

______________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 

Evidence:  

________________________________________________________________________

________________________________________________________________________ 

Impact:  

________________________________________________________________________

________________________________________________________________________ 

 

Source info: ___________________________________________________________________ 
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GRADE LEVEL:   12 (Marking Period 2) 

Lesson Topic:  Academic Controversy  

 

Lesson 4                 One Class Period 

 

Aim: Why is an understanding of the oppositional argument essential in the development of a 

rebuttal/refutation?  

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 SL   11-12   1, 4 

 W   11-12   1, 6 

  

Motivation:  View the following video to establish the key aspects of refuting an argument: 

https://www.youtube.com/watch?v=l6_6i-OJ_e4 (May choose to stop at 5:05 if you do not wish 

to run a formal debate and begin again at 7:48.) 

   

Instructional Materials:  

 YouTube video on debate 

 Ready to Debate – Rebuttal  (Attachment 1) 

 

Procedures and Pivotal Questions: 

 Students will view the YouTube video and respond to the following questions: 

o What is a counter-argument?  

o What are the key steps for developing a refutation?  

 Students will be given time to work in their small groups in order to prepare and make 

notes regarding potential oppositional arguments. Distribute Ready to Debate – Rebuttal 

(Attachment 1). Students should complete the handout by the end of class in preparation 

for actual debating. 

 Discuss with students how they determined what to place in their rebuttal notes. Ask 

students:  

o What value did your research have in helping you isolate possible oppositional 

information? 

o How did you determine which opposing arguments were worth preparing to 

address? 

o How did the input from your group members contribute to your ability to develop 

a rebuttal? 

 

Summary: Why is an understanding of an entire argument important to debating? 

How is academic controversy more successfully addressed when one researches or is exposed to 

all sides of an argument? 

How important is it to be prepared with notes to address the opposition? 

https://www.youtube.com/watch?v=l6_6i-OJ_e4
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Attachment 1 

In preparation for your debate, you must have an understanding of the oppositional argument for 

a rebuttal, please use the space below to do so. You will be expected to submit these notes as 

evidence of preparation, so write neatly and legibly.  

 
Rebuttal/Refutation notes/ideas 

 

1. Likely point to be made by the opposition and counter-argument info 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

Source info: ___________________________________________________________________ 

 

 

 

2. Likely point to be made by the opposition and counter-argument info 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

Source info: ___________________________________________________________________ 

 

 

3. Likely point to be made by the opposition and counter-argument info 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

Source info:  ___________________________________________________________________ 

 

 

 

 

 

 

Ready to Debate - Rebuttal 
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GRADE LEVEL:   12 (Marking Period 2) 

Lesson Topic:  Academic Controversy  

 

Lesson 5                 One Class Period 

 

Aim: What are the formal rules for participating in a debate? 

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 SL   11-12   1, 2, 3, 4, 6 

  

Motivation:  Have students watch: https://www.youtube.com/watch?v=uOrFX6GuDYA 

   

Instructional Materials:  

YouTube sites 

Attachments 1 and 2 

 

Procedures and Pivotal Questions: 

 Students will view the YouTube video. Use the light-hearted clip to ask the class:  

o What rules for debating were established in the clip? 

o What did the participants seem to be successful/unsuccessful in? 

o What value is there in debating with the support of a partner? 

o Do you believe this will actually be a successful debate? Explain. 

o What flaws are clearly present in the way this debate is being conducted? 

 View the following video to establish what a structured debate looks like:  

https://www.youtube.com/watch?v=EDTk-_Lt6sQ 

 Ask students:  

o What are the steps for debating as shared in the video? List these on the board.  

o Now that you can see how a formal debate is conducted, what concerns do you 

have? 

o What value do you believe there is in being given time to listen to your opponent 

and then to have time to refute their argument? 

 Please consider reviewing and editing Attachments 1-2 as a means thru which to share 

with your students the formality of debate. Each site will foster classroom set-up, topic 

ideas, and formal organizational debate structure.  

 Give students time to meet in their groups to now determine who will speak first and who 

will be responsible for handling the rebuttal.  

 Students should be given class time to practice basic public speaking skills prior to 

participating in their debates. Have students work in their small groups using the notes 

that they have created in preparation for the debate. 

 

Summary: What value do the rules of formal debate have in furthering the development of fair 

and honest opinions as a result of successful academic controversy? 

https://www.youtube.com/watch?v=EDTk-_Lt6sQ
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Extension Activity: Students will practice their portion of the debate by exhibiting strong public 

speaking skills and submitting a video clip of their practice to earn credit. Videos can be shared 

with the classroom teacher or in student groups the next day in order to gain feedback in 

preparation for the actual debate. 
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Attachment 1 

 

Taken from: jupiter.plymouth.edu/~davidl/bu342/debates.doc 

 

 

Classroom Debates 

 

 

Introduction 

 

The classroom debates are exercises designed to allow you to strengthen your skills in the areas 

of leadership, interpersonal influence, teambuilding, group problem solving, and oral 

presentation.  Debate topics and position statements are outlined below.  Groups may sign up on 

a first come, first served basis, by specifying both the debate topic and the position desired (i.e., 

Pro or Con).  Note that all groups must have signed up for the debate by the date denoted in the 

class schedule.  All group members are expected to participate in the research, development, and 

presentation of your debate position.  Preparation will require substantial library research.  Each 

participating member will receive the same group grade. 

 

 

Debate Format 

 

6 minute Position Presentation - Pro 

6 minute Position Presentation - Con 

 

5 minute Work Period 

 

4 minute Rebuttal - Pro 

4 minute Rebuttal - Con 

 

3 minute Work Period 

 

2 minute Response - Pro 

2 minute Response - Con 

 

1 minute Work Period 

 

2 minute Position Summary - Pro or Con 

2 minute Position Summary - Pro or Con 

 

5 minute Tallying of Ballots/Announcement of Winner 
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Debate Procedure 

 

The debate will take the form of timed individual and/or group presentations and responses 

separated by timed group work periods.  The rules applied may deviate from the formal rules of 

debating.  When questions arise, the judgment of the instructor will provide the definitive ruling. 

 

Prior to the beginning of the class period, both teams are to position their desks facing each other 

at the front of the room.  Each team is to write its team name, debate position, and debate 

position statement on the blackboard behind their desks.  Note that absolutely no changes may be 

made to the position statements presented below.  You must argue them exactly as written!   

 

Team members may speak either from their desks or from the podium, as they desire.  

Audiovisuals may be used at any time, including, but not limited to, handouts, flipcharts, 

transparencies, slides, audio and videotapes, etc.  While a team is not required to use all of the 

time allocated to each debate component, speakers must stop immediately when the allocated 

time runs out.  Team members are prohibited from speaking to the audience or opposing team 

except at the times specifically allocated to them.  Thus, there can be no immediate, reciprocal 

interchange of comments between the teams.  The sequence of the position summaries will be 

determined by a random procedure at the conclusion of the final work period.  Note that no new 

information may be introduced during the summary.  Doing so may result in disqualification of 

the offending group.  If either team feels that their opponents are introducing new information 

during the summary, they may challenge them immediately and request a ruling from the 

instructor. 

 

 

Selection of Winner(s) and Allocation of Points 

 

The instructor reserves the right to allocate fewer than the default or class voted points to a 

group, if, in his opinion, the quality of preparation and/or presentation was inadequate.  Debate 

"losers" who prepare and present adequately will receive 30 points for their efforts. 

 

Debate "Winners" will be selected in two ways, as follows: 

 

Audience Vote:  Class members in the audience will vote by secret ballot for a debate winner.  

Votes are to be based upon presentation quality only, and not upon personal agreement or 

disagreement with the position espoused.  At the conclusion of each component of the debate, 

class members will be asked to assign a point rating along with explanatory comments to each 

team for their performance during that component.  When the debate is over, the point ratings 

will be summed.  Whichever team has the higher sum will be the winner on that ballot.  After all 

ballots are collected, the number of votes for each team will be announced.  Whichever team has 
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more votes will be the winner, and the team will receive 10 bonus points in addition to the 30 for 

basic preparation.  In the event of a tie, the instructor’s vote will decide the winner. 

 

Instructors' Vote:  The instructor will also evaluate both teams according to the above procedures 

and criteria, and select his choice for the winner.  The team of his choice will receive 10 bonus 

points.  Thus, depending upon the nature of the vote split, the "Winner(s)" may receive 10 or 20 

bonus points, for a total of either 40 or 50 points for the debate. 

 

 

Review of Ballots 

 

Each debating team will have the opportunity to take home all of the ballots overnight for review 

and feedback on their performance.  If necessary, the team to take them first will be determined 

by the flip of a coin.  Once both teams have reviewed them, they are to be returned to the 

instructor. 

 

 

Debate Topics 

 

Whose Responsibility is Stress? 

 

PRO:  Employees who cannot take the stress inherent in a job should be relieved of their current 

duties (i.e., transferred, demoted, or fired, as appropriate).  Stress management should ultimately 

be the employees' responsibility. 

 

CON:  Employees with stress problems should be guaranteed not to lose their current positions 

while the company provides or arranges for special treatment to alleviate their stress related 

problems.  The corporation has an obligation to provide significant assistance to employees in 

the area of stress management. 

 

Employee Privacy 

 

PRO:  Employees of any organization should be accorded significant privacy rights relating to 

both their time and behavior on the job, and the use of their personal information.  Employee 

privacy on the job should be respected as much as it is in their homes. 

 

CON:  By virtue of accepting employment in an organization, employees must relinquish many 

of the privacy rights that they might enjoy in personal settings, such as their own home.  The 

ability of an organization to function effectively and meet its goals requires this limitation to 

personal privacy rights. 
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Romance in the Workplace 

 

PRO:  Workplace romances are private matters between the individuals involved.  Organizations 

should not try to regulate them in any significant way. 

 

CON:  Workplace romances can impact negatively on morale and productivity, and may result 

in charges of sexual harassment.  Organizations have the right to regulate them as they see fit. 
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DEBATE BALLOT 

 

 

 

Debate ______________________________________________  Class _____________ 

 

Name of Evaluator ____________________________________  Date _____________ 

 

 

  1  2  3  4  5 

                 Poor              Fair           Average         Good           Excellent 

 

 

          PRO                                               CON 

 

6 Minute Position Presentation 

 

Rating = ____               Comments: 

 

 

 

 

 

 

Rating = ____               Comments: 

 

 

 

 

 

 

***** 5 Minute Work Period ***** 

 

 

4 Minute Rebuttal 
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Rating = ____               Comments: 

 

 

 

 

 

 

Rating = ____               Comments: 

 

 

 

 

 

 

 

***** 3 Minute Work Period ***** 

 

 

2 Minute Response 

 

Rating = ____               Comments: 

 

 

 

 

 

 

Rating = ____               Comments: 

 

 

 

 

 

 

 

 

***** 1 Minute Work Period ***** 

 

 

2 Minute Position Summary 

 

Rating = ____               Comments: 

 

 

 

 

 

 

Rating = ____               Comments: 

 

 

 

 

 

 

            [     ]  Total Points                          [     ]  Total Points 

 

Circle Winner Below: 

 

PRO                                       CON 
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Team Presentation Evaluation 

  

 Team Name  ____________________________________________    Grade _______ 

 

 Case _________________________________  Date___________  Duration  _______ 

 

 

Content 

 

1   2   3   4   5     Overview (Review/posting of agenda; Summary of case) 

 

1   2   3   4   5     Diagnosis/Analysis (Review of chapter content; Issues/Problems in case) 

 

 

1   2   3   4   5     Quality of Recommendations/Explanations (Reccs for what should be/ 

                                    have been done differently, OR, Expls for why current situation 

successful) 

 

 

1   2   3   4   5     Summary/Conclusion (Review of major points; Statement of relevance to 

                                    practice of management) 

 

Process 

 

1   2   3   4   5     Quality of Professional Attire/Grooming 

 

1   2   3   4   5     Verbal Behavior (clarity/choice of words/voice level) 

 

1   2   3   4   5     Nonverbal Behavior (posture; gestures/movement; eye contact; presence; 

                                    use of notes/reading) 

 

1   2   3   4   5     Variety in Style (lecture; discussion; game; activity; skit; role play; quiz) 

 

1   2   3   4   5     Audiovisual Support (Transparencies; PowerPoint; blackboard; video) 

 

1   2   3   4   5     Level of Audience Involvement (Stimulation/structuring of activity/disc) 
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1   2   3   4   5     Timing (Within limit; coordination; use of time) 

 

1   2   3   4   5     General Coherence (Ability to follow points; quality of transitions) 

 

1   2   3   4   5     Creativity/Psychological Impact 

 

                                      Content                                       Process                     

 

 

 

 

 

Strengths 

 

 

 

 

 

 

 

 

Weaknesses 

 

 

 

 

 

 

 

 

Improvements 

 

 

 

 

 

 

General Comments 
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Attachment 2 

 

Taken from: isites.harvard.edu/fs/docs/icb.../Debate_Packet_--_Complete.doc 

 

Rationale: 

Research conclusively demonstrates that in-class debates are one of the most effective techniques 

for fostering the skills and attitudes that promote active citizenship.  This draft is designed to 

give teachers some guidance in how effectively to incorporate regular classroom debates into 

their lesson plans. 

 

Recommended sources of debate topics and materials: 

(arranged roughly from most to least self-evidently relevant to students) 

 Issues of immediate importance to students (e.g., if there was a fight during first period, and 

students are riled up about it, turn it into a debate about the best way for students and the 

school to manage and resolve conflicts between students) 

 School- and student-related topics (school disciplinary policy, ways to improve lunches, 

teen-age curfew, car insurance, etc.) 

 Current events (e.g. war in Iraq, presidential election, city council election, increased 

murders in Dorchester, high-stakes graduation requirements like MCAS, etc.) 

 Curricular knowledge (e.g. should we keep the Electoral College? should it be easier to 

amend the constitution? should judicial nominees be expected to answer questions about their 

personal beliefs? etc.) 

 Video clips (from news, movies, advertisements, etc.) 

 Quotations (from historical figures, documents such as the Constitution or Letter from 

Birmingham Jail, works of literature, current celebrities or politicians, etc.) 

 Historical debates (e.g., Virginia Plan vs. New Jersey Plan: these may turn into simulations, 

rather than debates per se) 

 

Structuring debates 

 There are formal debating structures and protocols, most notably Lincoln-Douglas 

debates and parliamentary debates.  If teachers are interested, they may read more about these 

two approaches by following these links: http://www.ncfca.org/Pages/Debate/LDDebate.html 

(Lincoln-Douglas debate); http://www.apdaweb.org/old/guide/rules.html (parliamentary debate).  

I will say nothing more about these types of debates here, however, since a great deal of 

information is available about formal debate on the web, and because these are not really the 

types of debate that we expect teachers to incorporate into their teaching on a regular basis. 

 Even informal debates need some structure, however, so that students are encouraged to 

participate, progress beyond initial impressions about the pros and cons of an issue, and learn 

from the experience.  This packet contains three suggested protocols for informal debates, 

http://www.ncfca.org/Pages/Debate/LDDebate.html
http://www.apdaweb.org/old/guide/rules.html


 

53 

 

arranged roughly from least to most-structured.  Please note that they are merely suggestions: 

none of these are required, and teachers may of course modify these protocols to serve their 

students’ needs better.   
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I. “Ball-Toss” Debate 

Time required:    15-30 minutes 

Suggested uses: This debate structure is excellent for spontaneous debates and debates 

about issues on which students have not explicitly prepared.  It is best suited, therefore, to topics 

that students already know and care about, including as a way to address and resolve conflicts or 

other problems within the classroom (i.e., students’ not showing respect to each other, or low 

homework completion rates).  It can be used effectively as a regularly scheduled activity (i.e., 

every other Friday), especially since it requires no additional prep time.  If the debate is regularly 

scheduled about current events, it may be a way to encourage students to pay attention to the 

news (and to assess their understanding).  Students participate as individuals; hence, this debate 

structure does not necessarily promote scaffolded knowledge, peer groupings, etc. 

Materials needed:  soft, medium-sized ball 

   plastic or Styrofoam cups (optional) 

   debate topic/question 

 copies of the “sentence stems” and “questions to ask yourself” lists –

posted visibly in the room or in each student’s interactive notebook 

(see end of this document for samples) 

Room set-up:  desks arranged in a large circle 

Special roles: Facilitator (at beginning of year, will be teacher; as year progresses, 

students should take over) 

Description of special roles: 

The facilitator introduces the topic for debate and reminds students about the rules/protocol.  

Although the facilitator starts with the ball in his hand, he is the one person permitted to speak 

during the debate without the ball.  Once the debate has begun, the roles of the facilitator are to:  

 make sure the debate stays on topic 

 remind students when necessary about the rules/protocol 

 keep rough track of who has been waiting to speak 

 instruct students to toss the ball to a student who has been waiting a long time, hasn’t yet 

spoken, or is being ignored, say, because she holds an unpopular view 

 to give a five-minute warning before the debate ends 

 pose 1-2 summing-up questions (see list at end of this document) that all students must 

answer either orally going around the circle or in writing in their interactive notebooks 

Protocol: 

1. The facilitator introduces the topic for debate, lets students know how much time is available 

for the debate, reviews the rules/protocol, and reminds students to use the “sentence stems” 

and “questions to ask yourself” lists.   

2. If using cups, cups are distributed and students place a cup upright on their desk. 

3. The facilitator tosses the ball to the first person who wants to speak on the topic, and the 

debate begins. 

4. Only one person may speak at a time: namely, the person who is holding the ball 
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5. Students may speak for a maximum of 90 seconds while they have the ball 

6. Students who wish to speak should raise their hands (or turn over a cup on their desk): when 

the first speaker has finished making her point, she tosses the ball to one of the students who 

has their hands raised (or cup turned over) 

7. Students who have a point of immediate relevance/importance may indicate that by raising 

their hand and raising their index finger in their air, or by placing their cups sideways on their 

desk (or by tapping them once on the desk when they turn them over) 

8. In general, students who have not yet spoken have precedence for receiving the ball over 

those who have already spoken 

9. If two students really disagree with each other, however, they may toss the ball back and 

forth between each other to argue the point: they must pass the ball on to someone else, 

however, after a maximum of three back-and-forths, and they may not reenter the debate for 

another 5 minutes.  (The facilitator may modify or forbid this, as appropriate/needed.)  

10. At the end of the debate, the facilitator poses 1-2 summing-up questions (see sample list 

below).  Depending on the instructions given by the teacher or facilitator, students may pass 

the ball around the circle and answer the question(s) orally, answer in writing in their 

interactive civics notebooks, or answer first in writing and then volunteer to share their 

written answers orally.  At least 5 minutes should be reserved by the teacher for this portion 

of the activity. 

Assessment:  The “ball-toss debate” may be assessed more or less formally.  Assessment in any 

case should be considered formative rather than summative.  Possible criteria for assessment 

include: adherence to protocols, originality or creativity, staying on point, convincing someone 

else to change his/her mind, showing respect for differing points of view, and giving thoughtful 

answers to summing-up questions. 

 A set of possible rubrics are included in this packet.  Version 1 assesses students’ 

participation in the debate and their quality of reflection.  Version 2 assesses these things plus 

students’ attention to and comprehension of current events or other content knowledge. Versions 

3 and 4 are similar to Versions 1 and 2, respectively, but remove the “Reflection” criteria in case 

students write their reflections in their journal or interactive notebooks, which are scored 

separately. 
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II. “Take a Stand” Debate 

Time required: 10-15 minutes 

Suggested Uses:  Can be used as a warm-up or introductory activity to a topic, lesson, or unit.  

Should not require any specialized knowledge, and is most effective with topics that students 

personally care about. 

Materials needed: Timer 

Four position sheets (sheets of paper), titled “Strongly Agree,” “Agree,” 

“Disagree,” and “Strongly Disagree” 

Room set-up: Position sheets should be taped to wall in four different locations of the room in 

which there’s room for students to stand without bumping into furniture or each other 

 If you take the “Square Off” approach, then desks can be moved into squares of four, or 

left as normal if students stand for the “Square Off” debate. 

 If you take the “Fishbowl” approach, then desks should be arranged in an inner circle of 

4-6 desks, and an outer circle of the rest of the desks 

Special roles: None. 

Protocol: 

1. Teacher reads out a statement that takes a controversial position on an issue. 

2. Students stand by the position paper that most accurately describes their response: Strongly 

Agree, Agree, Disagree, or Strongly Disagree.  (Don’t give a “Not sure” or “I don’t know” 

option, or else that will allow students to opt out and/or not force themselves to “take a 

stand.”) 

3. Two different approaches may be taken at this point: 

“Square Off” Debate 

a) Students move to stand or sit in squares of 4, with one student from each position 

(Strongly Agree, Agree, Disagree, Strongly Disagree).  (If students are unequally 

distributed among the positions, then some modifications to this structure will 

obviously need to be made.)   

b) The “Agree” students (which includes both “agree” and “strongly agree”) have 

1½ minutes to change the minds of the students who disagree (or strongly 

disagree). 

c) The “Disagree” students then have 2½ minutes to respond to the “Agree” 

students’ arguments as well as to convince them of the “disagree” position. 

d) Finally, the “Agree” students have 1 minute to respond to the “Disagree” 

students’ arguments.  (The teacher will need to use a timer to keep students on 

track.) 

 “Fishbowl” Debate 

a) 2-3 students from the “Strongly Agree” camp and 2-3 students from the “Strongly 

Disagree” camp go into the middle of the fishbowl.  The other students sit in the 

outer circle around them. 
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b) Students in the fishbowl then debate the proposition, following the protocol for 

the “Square Off” debate. 

4. The teacher then rereads the original statement, and students stand up and go to the spot that 

most accurately describe their response now. 

5. Teacher asks a summing-up question that students may discuss from their standing positions 

or once they’re back in their seats, or that they write about in their interactive notebooks. 

Assessment:  Assessment may be more or less formal for this activity.  Possible criteria for 

assessment include: adherence to protocols, originality or creativity, staying on point, convincing 

someone else to change his/her mind, showing respect for differing points of view, and giving 

thoughtful answers to summing-up questions. 
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III. “Topic on Trial” Debate 

Time needed: Anywhere from 45 minutes (20 min prep time, 20 min debate, 5 min reflection) to 

3-5 days (if used as a means to structure a whole mini-unit on a topic).  The first time the “Topic 

on Trial” debate format is used, it will probably require a full period of prep time plus a full 

period of debate and reflection time so that students learn the various roles and structure.  As 

students get more familiar with it, however, it can certainly be accomplished within a single class 

period. 

Suggested uses:  This debate structure is excellent for helping students learn about a topic 

quickly, and for demonstrating to them the components and structure of a persuasive argument.  

It is best used, therefore, to help students master some content knowledge, including current 

events, and/or to master the skills of persuasive argumentation.  Depending on the needs of the 

class and desire/ambition of the teacher, prep time can take as little as 20 minutes or as much as 

two (or more) days.  It can be used effectively as a regularly scheduled activity (i.e., every other 

Friday); in this case, prep time would need to be kept to 20 minutes and the debate would take 

the rest of the period.  Students work with a small group but have roles for which they are 

individually responsible, thus combining the benefits of cooperative grouping with individual 

accountability and assessment.  

Materials needed:  

timer 

debate topic, posed as a statement (e.g. “Boston should impose a 9 p.m. curfew on all youth ages 

16 or under Sunday through Thursday evenings.” or “The best way to address the needs 

of homeless families in Boston is to encourage individuals and churches to donate money 

to homeless shelters” or “The city of Boston unequally and unfairly funds some 

neighborhoods more than others.”) [Note: I have provided these three examples to show 

how this debate protocol may be used for a quick, one-period debate that relies on little 

research and content knowledge, or for a multi-day project that requires students to do a 

fair amount of research.] 

information resources (newspapers, text book, reference books, primary sources, computer, CD-

Roms, internet connection, etc.) 

job designations written on pieces of paper 

copies of job descriptions and prep and debate protocols for all students 

2-4 poster boards and sets of markers/paints/scissors for graphic artists 

Room set-up:  Prep:  desks in groups of 2-4 

    job designation sheets (e.g. “affirmative lawyers”) taped to desks 

    research station ideally at computer(s) 

   Debate: Desks for panel of judges in front of classroom 

    Affirmative team desks at center right 

    Negative team desks at center left 

    Journalists’ desks to the side 
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Special roles: Panel of judges 

 Affirmative team: constructive lawyers, response lawyers, closing 

lawyers, researchers, graphic artists 

 Negative team: constructive lawyers, response lawyers, closing lawyers, 

researchers, graphic artists 

 Journalists 

 

Description of special roles: 

The number of students who take each role will, of course, vary depending on the size of the 

class. 

Judge: The role of the judge is to listen to the debate and decide, in conference with the other 

judges, which side wins.  Each judge will be expected to be able to justify his/her decision orally 

and in writing.  There should ideally be 3-5 judges. 

Note: It is best either to assign the judges also to serve as researchers, or to draw judges from 

another class or even another grade.  This removes the burden of creating an activity for the 

judges during prep time.  If judges come from another class, it also (positively) increases the 

burden on the students to make clear and compelling arguments, since judges from another class 

or grade may know nothing about the topic ahead of time. 

Constructive lawyer: The constructive lawyers are expected to provide arguments in favor of 

their position (either affirmative [affirming the statement] or negative [supporting the opposite of 

the statement]).  Each lawyer is expected to speak: if there are three constructive lawyers for the 

affirmative side, therefore, then they should come up with at least three good arguments in favor 

of their position so that each lawyer can present one argument. 

Response lawyer: The response lawyers will provide arguments against the other side’s position.  

They will select the best arguments the other side gives and show why they’re wrong. 

Closing lawyers: These lawyers summarize both the constructive and the response arguments 

given by their side. 

Researchers: Researchers should have access to a dictionary; newspapers, textbook, reference 

books, or other print materials relevant to the topic of the debate; and ideally to a computer with 

an Internet hook-up.  They are responsible for answering questions from lawyers, graphic artists, 

and journalists, as well as for finding information proactively themselves. 

Note: If researchers are doubling as judges, then they should be non-partisan, and assist all 

classmates equally.  If they are not doubling as judges, they may be assigned to a side 

(affirmative or negative).  In this case, they will proactively find and feed information to the 

lawyers on their side, as well as find answers to questions that the lawyers and artists ask them. 
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Graphic artists: The graphic artists should create an attractive, compelling graphic that uses 

symbols or one of the principles of advertising (bandwagon, smear tactics, experts, etc.) to 

support their side’s position.  Depending on the amount of time available and number of graphic 

artists, they may be asked to create two graphics: one that represents a constructive argument, 

and one that responds to the other side. 

Journalists: Journalists research the issue, listen to preparations on both sides, watch the trial, 

and then report on the results to the class (or in the school newspaper, over the morning 

announcements, at a cluster meeting, etc.). 
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Prep Protocol: 

1. Teacher presents the debate statement orally and in writing (e.g. on the board). 

2. Using the board or chart paper, the teacher takes 5-15 minutes to lead students as a class in 

brainstorming answers to complete the following chart: 

Arguments in 

favor of position 

[affirmative 

constructive] 

 

Arguments in 

favor of opposite 

position [negative 

constructive] 

Arguments 

against position 

[negative 

response] 

Arguments 

against opposite 

position 

[affirmative 

response] 

What do we 

still need to 

know? 

This may also be accomplished by doing “think-pair-share.” 

3. Teacher assigns roles as desired.  Once the teams are established, their position (affirmative 

or negative) should be randomly assigned, based on drawing a number out of a hat, rolling a 

die (odd = affirmative, even = negative), or some other obviously unbiased procedure. 

4. Students go to the assigned groups (marked by job designation sheets taped on desks) to 

prepare their role.  Journalists start at the research station to get some basic background info, 

and then start circulating to listen to and interview the affirmative and negative sides.  

Researchers go to the research station. 

Note: Judges are the only ones who do not have a task to complete during the prep period once 

students form small groups.  (This is why it is best if judges can either double up as researchers, 

or if they come from another class.)  If the judges are not doubling up as researchers, then the 

teacher should have an activity prepared for them ahead of time. 

 

Debate Protocol: 

1. Students rearrange desks into debate layout and take their assigned positions. 

2. The teacher (as bailiff) or one of the judges calls the debate to order 

3. Affirmative constructive lawyers have 3 minutes to present their arguments (note: these times 

can all be adjusted by the teacher as needed/desired) 

4. Negative constructive lawyers have 3 minutes to present their arguments 

5. Negative response lawyers have 2 minutes to present their arguments 

6. Affirmative response lawyers have 2 minutes to present their arguments 

7. Affirmative graphic artists present and explain their graphic in 1½ minutes 

8. Negative graphic artists present and explain their graphic in 1½ minutes 

9. Affirmative closing lawyer gives closing argument summarizing their position in 2 minutes 

10. Negative closing lawyer gives closing argument summarizing their position in 2 minutes 

11. Judges deliberate (the teacher may choose to place a time limit or not on the deliberation 

proceedings).  During this time, the journalists prepare their news reports, including 

interviewing the lawyers to see how they felt they did. 

12. Judges deliver their verdict and explain the reasons for their decision in 3 minutes 

13. Journalists present their summary of the debate in 2 minutes 
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14. Teacher leads debriefing session 

 

Assessment:  Depending on the purpose and amount of time devoted to the debate, assessment 

may be formative and summative, and may be informal or formal.  Rubrics that assess 

cooperative group work (during the prep period), strength of public presentation, and individual 

contribution to the debate would all be useful.  Students could also use guide sheets to help them 

work through their roles during the prep period; the teacher may require students to turn these in 

or spot-check them along the way.  Other possible assessments include: teacher- or student-

generated quiz on the topic; 2-3 page persuasive paper written by each student about the topic; 

letter to the editor or to a public or governmental official about the issue; or a “foldable” 

addressing the arguments for and against and taking a stand. 

Recommended links are as follows: 

 

Cooperative Group Work Rubrics: 

http://www.phschool.com/professional_development/assessment/rub_coop_process.html 

http://www.lausd.k12.ca.us/Blend_School/itcould/StudCoopEval.htm 

http://www.stedwards.edu/cte/resources/grub.htm 

 

Debate Rubrics: 

http://www.pbs.org/now/classroom/debate_rubric.pdf 

http://mh034.k12.sd.us/classroom_debate_rubric.htm 

http://712educators.about.com/dlrubricdebate.htm 

http://www2.lhric.org/ertc/Wendy/Wzrubric.htm 

http://www.compusmart.ab.ca/adebate/resources/debate%20rubric.pdf 

http://www.greece.k12.ny.us/instruction/ela/6-12/Rubrics/Debate%20Rubri 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.phschool.com/professional_development/assessment/rub_coop_process.html
http://www.lausd.k12.ca.us/Blend_School/itcould/StudCoopEval.htm
http://www.stedwards.edu/cte/resources/grub.htm
http://www.pbs.org/now/classroom/debate_rubric.pdf
http://mh034.k12.sd.us/classroom_debate_rubric.htm
http://712educators.about.com/dlrubricdebate.htm
http://www2.lhric.org/ertc/Wendy/Wzrubric.htm
http://www.compusmart.ab.ca/adebate/resources/debate%20rubric.pdf
http://www.greece.k12.ny.us/instruction/ela/6-12/Rubrics/Debate%20Rubri


 

63 

 

GRADE LEVEL:   12 (Marking Period 3) 

Lesson Topic:  Genre Study: Non-fiction Nickel and Dimed Chapter 1 

 

Lesson 1                 One Class Period 

 

Aim: What value does investigative journalism have to exposing the truths of society?  

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 RL   11-12   3, 5 

 RI   11-12   3, 5 

 SL   11-12   1 

  

Motivation:  Have students view the following clip: 

https://www.youtube.com/watch?v=nb2nrSrU5Z0 

   

Instructional Materials:  

 YouTube clip 

 Nickel and Dimed – What is Investigative Journalism? (Attachment 1) 

 Nickel and Dimed – Introduction (Attachment 2) 

 Nickel and Dimed – Pre Reading for pages 11-21 (Attachment 3) 

 

Procedures and Pivotal Questions: 

 After students have viewed the clip, ask: 

 Do you know what the current minimum wage is in New York? Record the correct 

answer on the board. Consult http://www.labor.ny.gov/workerprotection/laborstandards/workprot/minwage.shtm if 

you are unsure. Once you have done so, create a basic set of addition equations on the 

board by asking students:  

o What bills are you currently responsible for paying? List all the responsibilities as 

well as what the cost of the monthly bill is. You will most likely list – phone, car, 

food, clothes, etc. 

o What bills are your parents responsible for paying? Your list will most likely 

include – all utilities, groceries for a home, clothing for a family, a mortgage, 

several cars, etc. 

 Once you have tallied some basic monthly expenses, determine how many hours an 

individual would need to work in order to pay those bills.  

 Next determine how many hours someone working a minimum wage job in NY would 

have to work to pay all his/her bills. Ask students:  

o Do you think before watching this video, you spent any real time thinking about 

how much it will cost you to take care of yourself? 

o Have you thought about what you will need to earn yearly, hourly in order to 

build the life you want for yourself? 

https://www.youtube.com/watch?v=nb2nrSrU5Z0
http://www.labor.ny.gov/workerprotection/laborstandards/workprot/minwage.shtm
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o Before watching this video, did you consider the number of people in this country 

that live on minimum wage? 

 Distribute to students Nickel and Dimed – What is Investigative Journalism? 

(Attachment 1) Popcorn read it as a class.  

 Ask students:  

o Why might there be value in a reporter wanting to experience what it is like to 

live on minimum wage and then write a book about her experiences? 

 Build and develop a more concrete answer to that question by reading the Introduction 

section of the novel together as a class.  

 When finished, distribute Nickel and Dimed – Introduction (Attachment 2) handout and 

have students work with a partner to respond to the questions aloud. Then have each pair 

find another pair of students and allow the group of 4 to discuss their answers.  

 Return to whole class discussion and ask students: 

o Based on what you have learned so far, would you be willing to do what the 

author is doing, explain? 

o Do you believe that she will be successful? 

o Is she “really” experiencing what it’s like to live on minimum wage?   

 

Summary: What value is there in discovering and experiencing the challenges and hardships 

faced by those who live in the same neighborhood, town, state, country, etc. as you do? 

Why is writing and reporting the perfect avenue for sharing and exposing the flaws in society? 

 

 

Extension Activity: Students should determine an issue that they believe exists in their local 

community, school, town, etc. and draft a proposal plan that delineates what they know about the 

issue and why it might be worth investigating further.   

Note: These proposals can be shared with the class and can be voted on so that small groups can 

eventually research and conduct some investigations of their own.  

 

 

Homework: Assign students Nickel and Dimed Pre Reading for 11-21 (Attachment 3) and the 

students should read pages 11-21 of the chapter “Serving in Florida.” 
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 Attachment 1          

 

Directions: As we prepare to read the non-fiction novel, Nickel and Dimed, it is important that 

you understand a little bit of what the author, Barbara Ehrenreich did to gather the information 

she needed to write her book. Info taken from: 
http://www.thenewsmanual.net/Manuals%20Volume%202/volume2_39.htm 

 

What is investigative journalism? 

Investigative journalism is finding, reporting and presenting news which other people try to hide. 

It is very similar to standard news reporting, except that the people at the center of the story will 

usually not help you and may even try to stop you from doing your job. 

The job of journalists is to let people know what is going on in the community, the society and 

the world around them. Journalists do this by finding facts and telling them to their readers or 

listeners. 

In much of their work, the facts are easy to find in such places as the courts and parliaments, 

disasters, public meetings, churches, and sporting events. People are usually happy to provide 

journalists with news. Indeed, in many countries, thousands of people work full time in public 

relations, giving statements, comments, press releases and other forms of information to 

journalists. 

Throughout the world, though, there are still a lot of things happening which people want to keep 

secret. In most cases these are private things which have no impact on other people - such as 

relations within a family or a bad report from school. These personal things can remain secret. 

In many other cases, governments, companies, organizations and individuals try to hide 

decisions or events which affect other people. When a journalist tries to report on matters which 

somebody wants to keep secret, this is investigative journalism. 

The great British newspaper publisher Lord Northcliffe once said: “News is what somebody, 

somewhere wants to suppress; all the rest is advertising.” 

There are several reasons why societies need investigative journalism. They include: 

• People have a right to know about the society in which they live. They have a right to know 

about decisions which may affect them, even if people in power want to keep them 

secret. 

• People in power - whether in government, the world of commerce, or any other group in 

society - can abuse that power. They can be corrupt, steal money, break laws and do all 

sorts of things which harm other people. They might just be incompetent and unable to do 

their job properly. They will usually try to keep this knowledge secret. Journalists try to 

Nickel and Dimed – What is Investigative Journalism? 

http://www.thenewsmanual.net/Manuals%20Volume%202/volume2_39.htm
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expose such abuse. 

• Journalists also have a duty to watch how well people in power perform their jobs, especially 

those who have been elected to public office. Journalists should constantly ask whether 

such people are keeping their election promises. Politicians and others who are not 

keeping their promises may try to hide the fact; journalists should try to expose it. 

 

Of course, journalists are not the only people in society who should expose incompetence, 

corruption, lies, and broken promises. We also have parliaments, councils, courts, commissions, 

the police and other authorities. The police often take people to court for breaking laws. But 

sometimes they do not have the time, staff or skills to catch and correct every case of abuse. 

Also, they cannot do anything against people who behave badly without actually breaking any 

laws. 

So journalists have a role as well. The difference is that when journalists expose wrongdoing, 

they cannot punish people. Journalists can only bring wrongdoing into the light of public 

attention and hope that society will do the rest, to punish wrongdoers or to change a system 

which is at fault. 
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Attachment 2 

 

When one is charged a little bit at a time until the expense grows beyond expectations, that is 

called being "nickel and dimed." 

 

Directions: Please respond to the questions below in order to display your understanding of the 

Introduction of the novel.  

 

1. At the outset of undertaking her project, Ehrenreich sets about creating “certain rules and 

parameters.” What are her rules? List all three rules.  

 

 

 

 

2. What resources does she allow herself that the working poor might not have? 

 

 

 

 

3. What advantages does Ehrenriech start out with that the working poor might lack? 

 

 

 

 

4. According to this book, what are some of the things that could “give away” the fact that 

Ehrenriech is not really a member of the working poor? How does she try to “disguise” her 

middle-class lifestyle? 

 

 

 

 

5. On page 2, Ehrenreich says, “In my own family, the low-wage way of life had never been 

many degrees of separation away” and goes on to list the low-wage, working-class jobs that 

characterized her immediate and extended family. Near the outset, Ehrenreich (speaking of her 

own sister) employs the term “wage 

slave.” What does she mean by this? 

 

 

Nickel and Dimed - Introduction 
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6. Early on, the author tells us that she has a Ph.D. in biology. How, if at all, does this figure into 

the narrative? What does Ehrenreich’s scientific training bring to the “old-fashioned journalism” 

of this book? 

 

 

 

 

7. Why does Ehrenreich assert in her Introduction that “a story about waiting for buses would 

not be very interesting to read”? What are the context and rationale for this remark? And given 

as much, do you agree? Will this be an interesting book to read? 
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Attachment 3 

 

After reading the Introduction, the reader learns that Ehrenreich will be applying for a variety of 

jobs in hopes of determining whether or not minimum wage jobs can provide economic stability 

to an individual who is looking to pay at least one’s living/housing expenses for a month.  In 

order to do so, she must begin to search for jobs and go on interviews.   

Before reading pages 11-21, respond to the following questions:  

 

What kinds of questions do you believe minimum wage workers are asked during an interview?  

 

 

 

 

Now imagine that you are in a job interview and are asked the following questions, how would 

you respond to each of them? 

 

 

1. Do you have anything that might interfere with you getting to work on time? 

 

 

2. Do you think safety on the job is the responsibility of the management? 

 

 

3. How many dollars’ worth of stolen goods have you purchased this year? 

 

 

4. Would you turn in a fellow employee if you saw him/her stealing? 

 

 

 

 

 

 

 

 

 

Nickel and Dimed – Pre-reading for 11-21 
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GRADE LEVEL:   12 (Marking Period 3) 

Lesson Topic:  Genre Study: Non-fiction Nickel and Dimed Chapter 1 

 

Lesson 2                 One Class Period 

 

Aim: What makes Ehrenreich’s initial experiences (as a waitress) an indication that all jobs 

regardless of salary earned/paid are hard work in their own right?   

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 RL   11-12   1, 3, 5 

 RI   11-12   1, 5, 6 

 SL   11-12   1 

 

Motivation: In groups students will read and respond to the waiter/waitress story they are given.  

Distribute Attachment 1 in order to do so. Note: there are several different stories so break 

groups accordingly. 

   

Instructional Materials:  

 Wait Staff Stories (Attachment 1) 

 Nickel and Dimed – Discussion Preparation (11-21) (Attachment 2) 

 

Procedures and Pivotal Questions: 

 Students should be broken into groups so that they can read and respond to the story their 

group was given.  

 Ask students:  

o Is this account believable/upsetting/realistic? Explain. 

o If you were the employee would you be “okay” being treated in such a manner? 

Explain.  

 Have a student representative from each group share the story they read about and their 

initial reactions. 

 As a class, briefly discuss best/worst waiter/waitress experiences. Ask students: 

o Would you ever consider working as a waitperson?  

o What are some of the pros/cons of such a position? 

o Do you believe that certain personality types are better suited for this type of 

employment? Explain. 

o Would you be willing to listen to and make connections with strangers? Use this 

question to bridge the conversation into the specifics of the text.  

 Distribute Nickel and Dimed – Discussion Preparation (11-21) (Attachment 2) and 

allow students to remain in their groups to respond to the questions.  

 Return to whole group conversation and review answers to the questions.  
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 Students should turn to pages 18-20 and skim if they need to, but then respond to the 

following questions:  

o What are the author’s impressions/reactions to this type of work? 

o Do you believe that the author’s experiences this far are true and honest? 

Summary:  How are the author’s initial experiences working a minimum wage job a true 

testament to what one is likely to experience?  

Why do you believe the author felt it necessary to share the realities of her experiences in Florida 

so far?  

What is revealed in the opening chapter in regards to what minimum wage jobs offer those who 

work them? 

 

Extension Activity: As a more light-hearted activity, students should be asked to plan, prepare, 

and serve their family a meal once this week and then write a brief narrative explaining what the 

experience was like for them.  

 

 

Homework: Assign students to read pages 22-29 of the chapter “Serving in Florida” 
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Attachment 1 

 

STORY #1 

It’s a slow day at work.  I get sat and immediately approach the table.  It is a nice, polite elderly 

couple, or so I think.  After promptly returning with the drink order I just received (2 waters) I 

take their food order.  I go straight to the computer and input the order for their food.  Roughly 5 

minutes pass and the man hollers at me as I am passing by, “Is our food coming up some time 

today?”  I politely respond with, “sir, I sent your order, they are cooking it, it should be coming 

up shortly.” and I walk away.  3 minutes after that a coworker of mine comes up to me and tells 

me that he was stopped by the same table complaining that his food has taken 30 minutes.  For 

those of you not keeping track at home…it has been 8. 8 whole minutes.  I go back to the table 

and this old dick asks why the food is taking 30 minutes.  ”sir, your food has not taken 30 

minutes.  They do have to cook the food. I’ll go check on it right…”  ”IT’S TAKEN WAY TOO 

LONG!! DO THEY NEED SOME HELP?” I walk away.  Upon entry to the back zone I see that 

his food is up.  I check the time the order was sent, and the time that it is now.  Their food took 

12 minutes, the average time it takes for food to come up in my restaurant.  I make a mental note 

of this detail.  I drop the food off at the table and I am greeted this time with “Why did this take 

30 minutes to cook?”  ”Sir, your food took 12 minutes to cook.  I checked the time on the 

ticket.  It has only been 12 minutes.”  12 MINUTES? I’VE BEEN SITTING HERE FOR 20!!”  I 

take a deep breath and ask “sir, if you have only been sitting here for 20 minutes, how could it 

possibly have taken 30 minutes to cook?”  His wife at this time tries to suppress her laughter 

(poorly) and the man stares at me for about 10 seconds and says…”STOP GIVING ME 

PROBLEMS AND GO GET ME KETCHUP!” I walk away victorious. 

Taken from: http://www.stuckserving.com/waiter-story-favorites 

 

 

Discussion Questions: 

 What does your group think about the story? Is it realistic? 

 Who in your group would be willing to work as a waiter/waitress given what you 

may experience? 

 Does the group believe that the salary that a waiter/waitress makes is fair given 

what he/she may have to endure? 

 Do you believe that an individual’s personality may make him/her better suited for 

employment as a waiter/waitress?   

 As a group, discuss the best/worst experiences you have had in a restaurant.  Was 

the way you tipped the server influenced by the experience? Explain.  

 

Connections to Nickel and Dimed 

 What connections can be made between the author’s experiences and those depicted 

in the story?  

 How does the reader know that Barbara is taking the responsibilities of her job 

seriously? What does she say?  

 How does she depict that way in which she cares for her customer? 
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Story #2 

 

I have been a hostess at a corporate establishment for a few years and a couple weeks ago I 

encountered my worst customer ever! It was a busy Friday night and the wait was about 1 1/2 

hours long. A man came in with his family and asked for a table for 6, I handed him his buzzer 

and quoted him his wait time 1 hour. A little over 30 min later he came up to me at the desk and 

demanded to know why a party of 2 who came in after him got seated first. I explained that the 

wait is generally longer for the higher amount of people he had, we have several more 2-top or 4-

top tables that can accommodate 2 people and less booths or tables that accommodate 6. He 

started getting more and more angry and yelling at me right in front of the whole lobby, I told 

him I would have the other hostess grab a manager to come and talk to him and asked him to 

wait. I started back to my job of filling the sections in the computer and calling names, as soon as 

another party of 2 came up to be seated he started screaming again about how it was unfair we 

were seating people that came in after him, before he was seated. My manager talked to him and 

he finally waited patiently until he was called, as I reached out my hand to grab his buzzer, 

instead of placing it in my hand, he spit in my hand. A grown man spit in my hand over not 

being seated quickly enough, it was completely ridiculous. Not only did my managers not kick 

him out, the bought him dessert for his “troubles.” Welcome to a corporate restaurant. 

 

Taken from: http://www.stuckserving.com/waiter-story-favorites 

 

 

Discussion Questions: 

 What does your group think about the story? Is it realistic? 

 Who in your group would be willing to work as a waiter/waitress given what you 

may experience? 

 Does the group believe that the salary that a waiter/waitress makes is fair given 

what he/she may have to endure? 

 Do you believe that an individual’s personality may make him/her better suited for 

employment as a waiter/waitress?   

 As a group, discuss the best/worst experiences you have had in a restaurant.  Was 

the way you tipped the server influenced by the experience? Explain.  

 

Connections to Nickel and Dimed 

 What connections can be made between the author’s experiences and those depicted 

in the story?  

 How does the reader know that Barbara is taking the responsibilities of her job 

seriously? What does she say?  

 How does she depict that way in which she cares for her customers?  
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Story #3 

 

So I work at an Italian restaurant that is generally considered to be a family restaurant. It’s a 

great job and I love the people I work with but the customers can sometimes make work a little 

difficult. One specific night was when a woman came in with her family and was seated in my 

section on a Saturday night right in the middle of the rush. As soon as I took their drink orders I 

could tell they were going to be difficult, each of them ordering varying amounts of ice, lemons, 

and combinations of drinks. 

So I bring those all out and begin to take their order. The mother orders a small, thin crust pizza 

with light sauce, pepperoni and black olives. I tell her that by getting thin crust and light sauce 

the pizza will be dryer and there is a chance there can be some bubbles in the crust because of it, 

she orders it anyways saying that it never happens. 

After this she started to complain about multiple things including the temperature, (which even if 

we did change the thermostat there is no way she would feel a difference by the time she was 

finished eating) what came on their salads, (which are listed on the menu and I also asked to 

make sure that’s what they wanted, which she said yes) along with the noise level and the wait 

time on their meal, which on a busy Saturday night at a family restaurant what do you expect?  

So I bring out all of the food and of course, there’s a bubble on the pizza. It was a bite-sized 

bubble that I figured since she had ordered this pizza and I had warned her, she would be OK 

with it. WRONG! She refuses to eat it and demands to have another made (which I would have 

offered if she had given me even a second to respond). 

So I have the cooks remake it, have the manager go out and talk to her, give her a discount on the 

pizza and $5 off her next visit and we box the pizza up to give to her when she leaves.  The 

remake comes out 7 minutes later and there’s still a small bubble. At this point I’m freaking out. 

My manager says to have it made again but to take this one out and let her know but ask if this 

one is all right. She gets furious so I have my manager take it off of the bill completely and then 

discount the rest of the meal. 

The 3rd pizza comes out with no bubbles so I bring that out in a box along with the other 2 

pizzas and their check. At this point their table has been pre-bussed aside from 2 cups so I let her 

know that I’m just going to drop these off in the kitchen and I’ll be right back to grab the check. 

15 seconds later the whole family is up at the front counter paying the bill that went from being 

upwards of $50, down to about $30 because of all of the discounts. She ends up leaving me a $2 

tip and left all 3 of the pizzas on the table just to show us that even though they were free and 

only 1 bite on 2 of the pizzas had a bubble, she would not eat them. 

Taken from: http://www.servernightmares.com/ 

 

Discussion Questions: 

 What does your group think about the story? Is it realistic? 

 Who in your group would be willing to work as a waiter/waitress given what you 

may experience? 
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 Does the group believe that the salary that a waiter/waitress makes is fair given 

what he/she may have to endure? 

 Do you believe that an individual’s personality may make him/her better suited for 

employment as a waiter/waitress?   

 As a group, discuss the best/worst experiences you have had in a restaurant.  Was 

the way you tipped the server influenced by the experience? Explain.  

 

Connections to Nickel and Dimed 

 What connections can be made between the author’s experiences and those depicted 

in the story?  

 How does the reader know that Barbara is taking the responsibilities of her job 

seriously? What does she say?  

 How does she depict that way in which she cares for her customers?  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

76 

 

Story #4 

I’m a hostess who serves on occasion. It was a slow Saturday afternoon and so far I had only had 

about 3 tables total. Great, like I get to do this very often. Next thing you know a few regular 

customers come in; an elderly couple and their son. Now mind you, they are a big pain in the ass 

kind of table, but I was next to get sat and at this point I was finding myself a little desperate. 

How bad could it be? 

Anyways, I got them settled with drinks and some bread. Even though I had never actually 

served them before, they come in so often that I already knew what they were going to order. I 

found myself surprised when the mom decided she wanted Lasagna, instead of the white wine 

clams. Even her husband and son said, “Are you sure that’s what you want?” she replied with, 

“Yes I want to get something different for a change!” 

I put in there order, chatted with them for a little bit (even though it probably wouldn’t do any 

good considering they tip like shit), and check on my one other table of campers (who also 

tipped poorly). 

Finally their food was done, I ran it out to them and the mom looked at me like I was a complete 

idiot. 

“That’s not what I ordered” she said. I said, “Yes it is, you ordered the lasagna, remember?” “No 

I ordered the clams!” she snapped. Okay, now I remember on an earlier occasion that her 

husband had said something about her being in the early stages of Alzheimer’s. I thought does 

she really not remember ordering this like twenty minutes ago or is she just fucking with me? 

Both her husband and son looked at her and then looked at me. They both tried to explain to her 

that she, in fact, ordered the lasagna this time. 

“Well I don’t want that, I want clams.” She said. “ooookay, do you want me to box this up for 

you and I can ring in the clams right now?” I said, trying to fix it. “Yes, yes. Fine.” She said. 

Well, by then her husband was pissed. He started yelling at her saying, “NO YOU EAT WHAT 

YOU ORDERED! I’M NOT PAYING FOR TWO MEALS” and she yelled back with something 

like, “I’LL ORDER WHAT I WANT, YOU DON’T SPEAK FOR ME!!!” Then to me: “GO 

PUT IN THE CLAMS!” 

I put in the clams; I brought them out, everything seemed all right. 

So a few minutes passed and I got a few more tables. I was no longer worrying about my table of 

pain in the ass regulars. Next thing youknow, she calls my name from across the restaurant. 

I walked over there, the first thing I noticed is that her clams are all gone, and then I see she is 

holding up a short, grey strand of hair. 

You have got to be kidding me. 

“I found this in my clams” she said. I am not in the mood anymore so I simply replied with, 

“That is your hair.” “No it’s not, it is your hair!!” she said back to me. I have long brown hair; I 

couldn’t believe she was even trying to argue this! 

“I want the clams taken off the bill” she said. “I’ll go get the manager for you.” I said. 

The clams were taken off the bill. You can keep your $2.80 tip next time. 

Taken from: http://www.stuckserving.com/waiter-story-favorites 

http://www.stuckserving.com/waiter-story-favorites
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Discussion Questions: 

 What does your group think about the story? Is it realistic? 

 Who in your group would be willing to work as a waiter/waitress given what you 

may experience? 

 Does the group believe that the salary that a waiter/waitress makes is fair given 

what he/she may have to endure? 

 Do you believe that an individual’s personality may make him/her better suited for 

employment as a waiter/waitress?   

 As a group, discuss the best/worst experiences you have had in a restaurant.  Was 

the way you tipped the server influenced by the experience? Explain.  

 

Connections to Nickel and Dimed 

 What connections can be made between the author’s experiences and those depicted 

in the story?  

 How does the reader know that Barbara is taking the responsibilities of her job 

seriously? What does she say?  

 How does she depict that way in which she cares for her customers?  
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Story #5 

 

I used to work at a well-known restaurant when I was a teenager. This man and his wife 

(both with mullets) came in during lunch hour, the second busiest hour of the day for us, and 

demanded that we seat them by the window closest to their car so they could keep an eye on it 

(reasons to which I couldn’t fathom). 

They had to wait about ten minutes for a seat to open up, and I just knew they were going to be a 

pain by the vicious look in their eyes. The first thing I said: 

“How are you guys today?” 

Answer: “Ice tea and a sprite, put two lemons in the tea and don’t forget some straws because 

you always do.” 

I have never served these people before…. 

But I do anyways, and the man ordered a steak well-done with three extra sides than the two that 

came with the meal. The woman had a pasta with a salad. 

I explained that the extra sides were 50 cents apiece. He grunted and I assumed he understood. 

I bring their food out on a rolling tray because I’m very a small person and couldn’t carry the 

heavy plates alone. 

That’s where I went wrong. 

He preceded to insult me for being small, saying that I had the body of a ten year old boy, and he 

thought I was a boy at first because I had a “dyke” haircut and that real women are strong 

women, who could have brought their food out with no trouble. 

I was embarrassed, but hey, I’m being paid right? 

I hand off their check when finished, and he goes off the deep end because he didn’t grasp how a 

2 for $20 meal was $28 dollars. I tried to explain that it cost a bit more with the extras, and the 

drinks and taxes on top of that, but he wouldn’t hear of it. He accused me of cheating them of 

their money, of not explaining extra charges to him properly, refusing to pay for ”hidden fees”. 

I defended myself; I told them I explained very well that the extra sides were a bit more money, 

and his wife retorted, “You didn’t say s**t to my husband about paying more for his meal!” 

I’m on the verge of a panic attack because I know they would tell my manager I was 

incompetent, but also furious. I had been nothing but nice to these people. I told them I would 

call my manager to talk to them directly. 

He then told me he refused to pay for the entire meal. 

I said that he would have to at least pay for the base meal…. 

And then… this man spit directly into my face, right across the bridge of my nose and right eye, 

and shouted that I was the stupidest thing ever. 

I ran off and sobbed in the bathroom. Everyone saw what happened, and though they took my 

side in the situation, I was so mortified and hurt. My manager told me to take the rest of the day 

off, but it haunted me for the longest time. I have never been treated so less than human in all my 

life. 

Taken from: http://www.servernightmares.com/ 

http://www.servernightmares.com/
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Discussion Questions: 

 What does your group think about the story? Is it realistic? 

 Who in your group would be willing to work as a waiter/waitress given what you 

may experience? 

 Does the group believe that the salary that a waiter/waitress makes is fair given 

what he/she may have to endure? 

 Do you believe that an individual’s personality may make him/her better suited for 

employment as a waiter/waitress?   

 As a group, discuss the best/worst experiences you have had in a restaurant.  Was 

the way you tipped the server influenced by the experience? Explain.  

 

Connections to Nickel and Dimed 

 What connections can be made between the author’s experiences and those depicted 

in the story?  

 How does the reader know that Barbara is taking the responsibilities of her job 

seriously? What does she say?  

 How does she depict that way in which she cares for her customers?  
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Story #6 

 

I work for a popular chain of casual dining restaurants and unfortunately due to our location, we 

often tend to get less than desirable clientele…the type that shouldn’t be going out to eat if they 

can barely afford their meals, let alone afford to tip….or even worse sometimes (the ones who 

cannot afford their meals at all). 

I’ve worked for several different restaurants and never before have I seen so many episodes of 

dining and dashing. This particular incident stood out, however, because it truly shows how 

stupid some of these idiots are. 

We pretty much knew this couple was going to be trouble from the moment they sat down. From 

the dark sunglasses the guy chose to wear his entire meal, to the fact that they were a particularly 

quiet brand of whisperers (you know the kind of guests who won’t look you in the eye or even 

answer your questions in an audible tone without much coercion). 

But as always, we gave them our best and speediest service as they racked up a tab of almost $70 

in drinks and multiple appetizers. Finally as the meal was winding down and they were finishing 

their individual massively sized desserts I went and dropped the check. 

I walked to the back to quickly check on the food for another table and when I reentered the 

dining room, I noticed they and all their belongings were gone. They obviously were not in the 

restroom. We let the table sit for a little while to be sure but when it was apparent they were not 

coming back, I set to finishing clearing of the table. Thankfully my manager had been back there 

when I walked back and recognized that I had only been back there for a few mins to check on 

that other table’s food and so he wasn’t going to make me pay for their ticket out of pocket, but I 

was still pissed. 

Well, I as I was clearing off the rest of the table I noticed something my runaway guests had left 

behind the menu holder. A very expensive cell phone. Now their bill is taped to the cellphone in 

my manager’s office and they aren’t getting the phone back until they pay their bill! Karma’s a 

bitch. 

 

Taken from: http://www.servernightmares.com/ 

 

 

Discussion Questions: 

 What does your group think about the story? Is it realistic? 

 Who in your group would be willing to work as a waiter/waitress given what you 

may experience? 

 Does the group believe that the salary that a waiter/waitress makes is fair given 

what he/she may have to endure? 

 Do you believe that an individual’s personality may make him/her better suited for 

employment as a waiter/waitress?   

 As a group, discuss the best/worst experiences you have had in a restaurant.  Was 

the way you tipped the server influenced by the experience? Explain.  

 

http://www.servernightmares.com/
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Connections to Nickel and Dimed 

 What connections can be made between the author’s experiences and those depicted 

in the story?  

 How does the reader know that Barbara is taking the responsibilities of her job 

seriously? What does she say?  

 How does she depict that way in which she cares for her customers?  
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Attachment 2 

 

 

Directions: After reading pages 11-21, respond to the following questions. 

 

1. What kind of community is Key West?  

 

 

 

2. “In this parallel universe where...I never got through college, I am “baby,” honey,” “blondie,” 

and, most commonly, “girl.” What point is the author making about education and the types of 

names that designate her as a female member of the working poor? 

 

 

 

3. Why does the author have to rent an efficiency apartment that is forty-five minutes from her 

place of employment? How does that reflect the realities of resort communities? 

 

 

 

4. What are the types of jobs Ehrenreich categorizes as possibilities for her research in Florida? 

 

 

 

5. On pp. 13-14, Ehrenreich refers to Winn-Dixie’s “onerous application process.”Describe this 

experience. How does it reflect the “corporate point of view”? Do you agree with the author’s 

point, or are businesses justified in asking such questions in order to screen potential employees? 

 

 

 

6. What does Ehrenreich mean when she says that want ads are “the employers’ insurance 

policy”? What does this suggest about the jobs they advertise? 

On page 15 of Nickel and Dimed, Ehrenreich says, “the want ads are not a reliable measure of 

the actual jobs available at the time.” Read the excerpt from the article below to learn of a few 

more myths about job hunting. 

 

 

 

Nickel and Dimed – Discussion Preparation (11-21) 
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Myths and Misconceptions About Job-Hunting 

by Randall S. Hansen, Ph.D 

 

Myth 1: Registering at Several Internet Job Boards Will Result in Multiple Job Offers 

One of the most prevalent misconceptions in job-hunting is that job-hunting on the Web is some 

magic elixir that will result in employers lining up to interview you. While job-hunting on the 

Web should be one component of a job search for most job-seekers, it should not be viewed as 

having any higher success rates than applying to help-wanted ads in the newspaper or trade 

magazines. Only about 5 percent of job-seekers obtain jobs through ads.  

  

Myth 2: Want Ads and Other Job Postings Represent the Majority of Jobs Available 

At the very most -- and some say this number is too high -- only about 15-20 percent of all 

available jobs are ever publicly advertised in any medium. The vast majority of job openings are 

part of the "hidden" or "closed" job market. And the higher the position and salary, the less likely 

the position will be advertised at all. How can job-seekers discover these jobs? Through 

networking. Networking is by far the most effective job search tool you can use. Networking is 

all about building relationships with people who can help you in your job search; it doesn't mean 

that you need to ask everyone you know if they have a job for you.  

  

Myth 3: Job-Seekers Who Change Jobs Often are Frowned Upon by Employers 

The notion of "job-hoppers," those job-seekers who had multiple jobs with short stays listed on 

their resumes, has been disappearing for years. Ever since the great "downsizing" and 

"rightsizing" of companies during the 1980s and 1990s, employers have recognized that there 

rarely is any logical progression -- or corporate ladder -- within any one company anymore. To 

get ahead and gain new skill sets, job-seekers often need to make multiple moves. Avoid really 

short stints -- under a year -- but otherwise don't be too concerned with moving around. And if 

you are concerned, focus on your transferable skills with a functional rather than chronological 

resume.  

  

To read the rest of the article, go to: www.quintcareers.com/job-hunting_myths.html 

 

7. On p. 17, the author talks about the touch-screen computer ordering system that she has to 

master. What other kinds of technology characterize the jobs of the working poor? How might 

these technologies be barriers to employment? 

 

 

 

8. On p. 19, the author imagines that she is a princess in a fairy tale. Later, when she takes up 

motel housekeeping, she and her fellow maids listen to soap operas while they work. What other 

forms of escapism are available to the working poor? 

 

http://www.quintcareers.com/job-hunting_myths.html
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GRADE LEVEL:   12 (Marking Period 3) 

Lesson Topic:  Genre Study: Non-fiction Nickel and Dimed Chapter 1 

 

Lesson 3                 One Class Period 

 

Aim: How does Ehrenreich address the issue of middle class solipsism and in doing so, what 

does she “open” the reader’s eyes to? 

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 RL   11-12   1, 3, 5 

 RI   11-12   1, 5, 6 

 W   11-12   1, 2, 4 

  

Motivation: Distribute Nickel and Dimed –Serving in Florida (pages 22-29) (Attachment 1) and 

have students work in small groups to respond to the questions. 

   

Instructional Materials:  

 Copies of 35 Soul-Crushing Facts about American Income Inequity available at:  
http://www.salon.com/2015/07/15/35_soul_crushing_facts_about_american_income_inequality_partner/ 

 Nickel and Dimed –Serving in Florida (pages 22-29) (Attachment 1) 

 

Procedures and Pivotal Questions: 

 Students should be broken into groups and be given a copy of Nickel and Dimed –

Serving in Florida (pages 22-29) (Attachment 1) as a means thru which to quickly review 

what they read for class today.  

 Allow for students to work thru the questions as best as they can. Do not define terms for 

them.  

 Ask students:  

o What is solipsism? Record student answers on the board and then share a formal 

definition.  Solipsism is an extreme preoccupation with and indulgence of one's 

feelings, desires, etc.; egoistic self-absorption.  

 Ask students: 

o Do you believe that the majority of Americans fit into the author’s labeling of the 

middle-class as solipsistic? Explain. 

o Is this country a place where the individual and his/her personal gain are more 

important than the whole? Explain. 

o If this country is solipsistic in nature, are we destined to keep the poor, poor?  

 Distribute to students a copy of 35 Soul-Crushing Facts about American Income Inequity 

and have students read the article and to then circle the fact that leaves them feeling most 

unsettled about the economic future of our country.  

 Discuss the facts that students find most bothersome. Ask students:  

o How many of these facts were you already aware of? 

http://www.salon.com/2015/07/15/35_soul_crushing_facts_about_american_income_inequality_partner/
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o Did any of these surprise you? Explain. 

o Do you believe that the middle class in this country is truly aware of what all 

Americans are experiencing? Should they be? 

o If you could address the lack of knowledge that many Americans have regarding 

these issues, what would you do? 

 

 

Summary:  What makes the author’s experience relevant even though they are a bit dated?  

What issues are still most prevalent in our nation today? 

How does the author address issues then that still exist today?  

 

Extension Activity: Students should select any one of the 35 facts from the article, 35 Soul-

Crushing Facts about American Income Inequity and research the impact that the fact has had on 

this country during the past 10-20 years as well as what impact it will have in the next 10-20 

years.  

 

Homework: Assign students the rest of the chapter “Serving in Florida,” pages 22-49 
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Attachment 1 

 

 

Directions: Before reading pages 22-29 of the chapter, Serving in Florida, please review the 

words and their definitions in hopes of understanding Ehrenreich’s diction and syntax. All 

definitions are taken from: www.merriam-webster.com/ 

 

WHAT SHOULD YOU KNOW? 

Respond to the questions below based on your reading of pages 22-29. 

1. Describe why Ehrenreich can not “drift along, in some dreamy proletarian idyll? 

 

 

 

2. What is ironic about the way in which the narrator describes the role of managers? (page 22) 

 

 

 

3. What is discussed at Ehrenreich’s first “mandatory meeting” at Hearthside? What is her 

reaction to this experience? 

 

 

 

4. How does Ehrenreich’s middle-class solipsism impact what she discovers as the second 

problem with working as a waitress?  

 

 

 

5. Enhrenreich states that, “there are no secret economies that nourish the poor; on the contrary,  

there are special costs,” what are the costs she is speaking of?  

 

 

 

 

 

 

 

 

 

 

Nickel and Dimed – Serving in Florida (pages 22-29) 
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GRADE LEVEL:   12 (Marking Period 3) 

Lesson Topic:  Genre Study: Non-fiction Nickel and Dimed Chapter 1 

 

Lesson 4        One-Two Class Periods 

 

Aim: How has Ehrenreich’s development of literary techniques enhanced the opening chapter?  

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 RL   11-12   5 

 RI   11-12   4, 5, 6 

 W   11-12   2, 4 

  

Motivation: Students will respond to the question: What makes the author’s style effective in 

conveying a realistic experience?  

   

Instructional Materials:  

 Nickel and Dimed – Serving in Florida (29-49) Pop Quiz (Attachment 1) 

 Nickel and Dimed – Literary Techniques (Attachment 2) 

 

Procedures and Pivotal Questions: 

 Students will complete a Pop Quiz on last night’s reading. While this is occurring, 

distribute Nickel and Dimed – Literary Techniques (Attachment 2) to students. It is best 

to pre-highlight which element each student will be working with so that once students 

have completed their quiz, they can begin to form groups based on the literary element 

they have been assigned.  

 Allow students time to respond to the motivation as a bridge to the assignment on literary 

techniques present in the opening chapter.  

 Once student groups have formed, allow students time to work to review the definition of 

the technique they were assigned. Once student groups are comfortable with their term, 

they are to respond to the questions assigned and prepare the notes and quotes that they 

plan to share with the class. At least one member of each group should be hand writing 

their responses while another drafts a post to be added to either a class Edmodo page or 

Google doc so that all students will have access to all notes created.  

 Students will be expected to present their responses to the class either today or tomorrow 

depending on the timing.  

 

Summary:  Ultimately, how successful is the author in her development of literary techniques as 

a means thru which to effectively achieve her goal of “look[ing] for jobs, work[ing] those jobs, 

try[ing] to make ends meet”?  
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Extension Activity: Students can be asked to respond to the Summary question in an essay that 

requires them to develop their argument with a reliance upon a discussion of at least one of the 

literary techniques reviewed and discussed as a class.  
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Attachment 1 

Directions: Before we discuss the impact of Ehrenreich’s experiences, please respond to the 

questions below to display your understanding of the reading.  

 

WHAT SHOULD YOU KNOW? 

1.  Compare and contrast Ehrenreich’s experiences working at Hearthside to those she has 

working at Jerry’s. 

 

 

 

2.  According to the narrator’s descriptions, which is a better place to work? Why? 

 

 

 

3. On page 35, there was a footnote that addresses the role of management. Do you believe 

management should expect the most of its employees? Explain based on the reading. 

 

 

 

4. What does Ehrenreich share about how people tip at Jerry’s? 

 

 

 

5. Who is George, and what is he really a symbol of? 

 

 

 

6. Why doesn’t the narrator help George? 

 

 

 

7. Characterize Ehrenreich’s housekeeping experiences. 

 

 

 

8. What ultimately is responsible for why Ehrenreich quits her jobs? 
 

 

Nickel and Dimed – Serving in Florida (pages 29-49)  

POP QUIZ 
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Attachment 2 

 

Directions: Now that we have read both The Introduction and Serving in Florida, it is time to 

take a closer look at Ehrenreich’s style and structure. Please use your copy of the novel and any 

notes that you have taken in order to respond to the questions below. Please make sure that you 

will be able to share with the class exact quotes when necessary. Recording page numbers is 

helpful. Record your responses on a separate sheet of paper. 

 

PERSPECTIVE 

1. Even though this is a non-fiction text, at times, it read as if it were fiction. Why is the 

perspective from which Ehrenreich is writing important for the reader to make note of? 

2. Do you notice any shifts in her perspective as the chapters develop? Explain.  

3. In your opinion, is the text interesting to read? Why? 

TONE 

1. How would you describe Ehrenreich’s attitude during her experiences in Serving in 

Florida? Provide textual support for your conclusions.  

2. How is the author’s one of anger at times? Provide textual support for your conclusions.  

3. How is it one of humility at times? Provide textual support for your conclusions.  

4. What do you believe Ehrenreich is intending to evoke within her readers during the first 

49 pages of the novel? Explain. 

 

STRUCTURE 

1. How would you characterize the progression of the novel so far? Fast-paced, slow, etc? 

2. Review the chapter, Serving in Florida and take note of the fact that the chapter is broken 

up/divided in certain places. What do you believe the purpose of these divisions to be? 

Explain.  

 

Persuasive appeals 

ETHOS, LOGOS, and PATHOS 

1. How does the author utilize each of these persuasive appeals in the chapters to gain the 

support of her readers? Locate specific instances in the text. Cite page numbers and 

record quotes.  

2. What is Ehrenriech hoping to accomplish by using such appeals?  

 

REDUCTIO AD ABSURDUM – usually accomplished via humor and gross exaggeration 

1. Determine what you believe to be 2-3 of Ehrenreich’s most poignant arguments and 

conclusions thus far. How does she utilize Reduction Ad Absurdum to highlight her 

concerns about minimum wage workers, management, the customers, the restaurants 

themselves, etc. Consider the stories she shares about Stu, about her WWJD customers, 

and about George.  

Nickel and Dimed - Literary Techniques 
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Literary Techniques Reviewed 

PERSPECTIVE 

The concept of perspective is especially pertinent to narrative writing. Narratives have at least 

one narrator and usually more than one character and thus offer the possibility for a range of, and 

a change of, perspectives. In non-fiction writing, it is most often the perspective of the author 

that must be considered.  

Source: http://wikis.sub.uni-hamburg.de/lhn/index.php/Perspective_-_Point_of_View  

 

TONE 

Tone is the author’s attitude toward the writing (his characters, the situation) and the readers. A 

work of writing can have more than one tone. An example of tone could be both serious and 

humorous. Tone is set by the setting, choice of vocabulary and other details. 

Examples of tone words:  

Amused  Playful  Ironic   Resigned 

Humorous  Cheerful Pompous  Suspicious 

Pessimistic  Horror  Matter-of-fact  Gloomy 

Angry   Light  Serious   Optimistic 

Informal  Sad  Formal   Witty 
Source:http://www.inetteacher.com/upload1/102670/docs/Tone-Mood%20Worksheet.pdf 

 

 

STRUCTURE 

Structure - The way that the writer arranges the plot of a story; organization of a text. 

Look for: Repeated elements in action, gesture, dialogue, description, as well as shifts in 

direction, focus, time, place, etc. 

Source:http://www.roanestate.edu/owl/elementslit.html 

 

 

Persuasive appeals 

ETHOS, LOGOS, and PATHOS 

Ethos: the source's credibility, the speaker's/author's authority  

Logos: the logic used to support a claim (induction and deduction); can also be the facts and 

statistics used to help support the argument.  

Pathos: the emotional or motivational appeals; vivid language, emotional language and 

numerous sensory details. 

Source:http://courses.durhamtech.edu/perkins/aris.html  

 

 

http://wikis.sub.uni-hamburg.de/lhn/index.php/Perspective_-_Point_of_View
http://www.inetteacher.com/upload1/102670/docs/Tone-Mood%20Worksheet.pdf
http://courses.durhamtech.edu/perkins/aris.html
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REDUCTIO AD ABSURDUM 

The Latin term reductio ad absurdum literally translates to, “reduction to the absurd.” In formal 

logic, the reductio ad absurdum is actually a legitimate argument, but it is often applied 

fallaciously. The fallacy follows the idea that if the premises of someone’s argument are taken as 

true, then it necessarily will lead to absurd conclusions. This is a fairly good fallacy to remember 

when watching courtroom drama series, as lawyers may try to use this fallacy to show that a 

witness is lying.  

 

For example, a witness could make a claim on the stand, such as, “I know she was driving a blue 

cars.” 

Lawyer: “How do you know this?” 

Witness: “Because I’m an interior decorator and I always notice the colors of cars on the road.” 

Lawyer: “Oh really? Can you tell us then, when you came to court today, what was the color the 

car that parked in front of you? To your left? Your right? What was the color of the car that was 

behind you on the freeway? [etc.]“ 

 

The lawyer has just used a reductio ad absurdum in this rather contrived example to show that 

the witness’s testimony that they “always notice the colors of cars” is very likely to be a false 

premise because when it is followed to its logical extent (that they would be able to answer the 

lawyer’s question about every car they saw that day) it is an absurd claim. 
 

Source:http://pseudoastro.wordpress.com/2009/12/11/logical-fallacies-reductio-ad-absurdum/ 
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GRADE LEVEL:   12 (Marking Period 3) 

Lesson Topic:  Genre Study: Non-fiction Nickel and Dimed Chapter 1 

 

Lesson 5                      One Class Period 

 

Aim: How has the issue of minimum wage inspired others to address the concern and how can 

we come to an understanding ourselves of the challenges facing many Americans today? 

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 SL   11-12   4, 5 

 W   11-12   4, 6 

  

Motivation: Students should log onto playspent.org and complete the activity  

   

Instructional Materials:  

 Nickel and Dimed – Experience the Experiment Yourself (Attachment 1) 

 Access to computers or laptops 

 

Procedures and Pivotal Questions: 

 Students will respond to and complete the motivation by responding to Nickel and Dimed 

– Experience the Experiment Yourself (Attachment 1). Provide students with time to 

respond to the questions and to be reflective.  

 Students should submit their individual question responses by typing them in Googledocs 

and sharing them with the teacher. 

 Return to whole class discussion and ask students: 

o What did you learn from this experience? 

o Do you believe that you can learn about the significant issue(s) facing this country 

by reading a book and playing a game about it/them? 

o Why is it important that as citizens of this country, even though we may not be 

facing the challenges that some are, that we are educated about their impact? 

 Have students find a classmate that they are comfortable with and brainstorm a list of 

issues that they believe are important to them and their world that others should be more 

informed about. Students should share their lists aloud with the class.  

 Each pair of students should select an issue/concern and develop a brief argument that 

they can present to the class about the importance of educating others about the chosen 

topic.  

 Student pairs will present their arguments and the class can vote on which pair is the most 

convincing.  
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Summary:  Why is it imperative that we are educated about all issues facing this country and 

not only those that immediately impact us?  

What can be done to further educate others about the issue of minimum wage? 

 

 

Extension Activity: Have students view Morgan Spurlock’s Living on Minimum Wage, part of 

his 30 Days series, and/or show the class The Pursuit of Happiness and assign reactionary 

responses to each film. 
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Attachment 1 

Directions: Now that you have read the opening chapter of Nickel and Dimed, please log onto 

the link below and participate in a similar experience. You will be responsible for responding to 

the questions below.  

 

http://playspent.org/ 
This site will allow you to experience the challenges of living on minimum wage for one month. 

You will be responsible for making decisions that will either allow you to pay your next month’s 

rent or end up unable to have a roof over your head.  

 

QUESTIONS: 

1. What job were you able to get? Did you face any challenges in obtaining that position? 

As the game continued, were you able to attend work every day or did an obstacle 

prevent you from doing so, if so, what happened? 

 

2. Did you elect to have health care? Did it cost you more than you thought it might? 

 

3. Were you able to pay all of your bills on time? Why/why not? 

 

4. What decisions were the most difficult to make? Explain. 

 

5. At any point in the game, did you make a choice that you would not have made except 

for the fact that you knew you would not be able to afford your bills otherwise? Explain. 

 

6. Were you able to make it to the end of the month with enough money to pay next 

month’s rent? State the amount of money you had left and justify the decisions you made 

to place yourself there financially? 

 

7. Do you believe this game shed some light on the difficulties of living on minimum wage? 

If so, how? If not, why not? 

 

8. Most minimum wage workers are supporting not only themselves but a family as well, 

when it came to responding to questions regarding “your children,” were you able to 

respond the way you hope to in the future? Explain. 

 

9. In between each question, a series of facts are shared with you as you play the game, 

which fact/statistic do you find most surprising or most upsetting? Why? 

 

10. Do you believe that the creators of this game are successfully raising awareness? Would 

you donate to their cause? Explain. 

 

Nickel and Dimed – Experience the Experiment Yourself 

http://playspent.org/
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GRADE LEVEL:   12 (Marking Period 4) 

Lesson Topic:  Career Research 

 

Lesson 1                      One Class Period 

 

Aim: Why is thinking about and planning for a future career an essential aspect of growing up 

and preparing for your future?  

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 L   11-12   1 

 W   11-12   2 

  

Motivation: Students will view and offer a reaction to the following: 

https://www.youtube.com/watch?v=FbkowWiQXV8 

   

Instructional Materials:  

 RESEARCH PAPER ASSIGNMENT (Attachment 1) 

 RESEARCH PROJECT – BRAINSTORMING (Attachment 2) 

 RESEARCH PROJECT: CALENDAR OF DUE DATES (Attachment 3) 

 Access to Internet so students can view 

https://www.youtube.com/watch?v=FbkowWiQXV8 

 Access to Internet so students can play a career game available at  

http://www.playbuzz.com/studymyway10/what-career-is-right-for-me 

 

Procedures and Pivotal Questions: 

 Students will participate in the viewing of the motivation and will then respond to the 

following questions: 

o How many of you have an idea of what you plan to do with your lives career 

wise? 

o How often do you discuss with your parents your plans for the future? 

o Do you know exactly what it will take for you to find and succeed in your chosen 

field of study? 

o Do you think that the advice offered in the video is good advice? Explain. 

 Distribute RESEARCH PAPER ASSIGNMENT (Attachment 1) and spend time reading 

thru and explaining all of the requirements of this assignment. You may want to ask 

students to keep a folder of all the materials and data collected. Grading this assignment 

as a portfolio would be a helpful way to manage the 4
th

 marking period averages.  

https://www.youtube.com/watch?v=FbkowWiQXV8
https://www.youtube.com/watch?v=FbkowWiQXV8
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 Respond to any concerns students may have regarding the assignment. Distribute 

RESEARCH PROJECT: CALENDAR OF DUE DATES (Attachment 3) and review the 

importance of timeliness in submission of work 

 Distribute RESEARCH PROJECT – BRAINSTORMING (Attachment 2) and allow 

students time to respond to all of the questions. 

 Return to whole group discussion and ask students:  

o What value is there to thinking about the answers to these questions now, prior to 

graduation, college, or your decision to go straight into the work force? 

o How do you believe your career will influence what you would like your daily life 

to be like 10 years from now? 

 

Summary: Why will conducting this research be an essential part of preparing for the future?  

 

Extension Activity: Students can be directed to play the game available at: 

http://www.playbuzz.com/studymyway10/what-career-is-right-for-me as a way to gain some 

insight into what they may consider doing in the future.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.playbuzz.com/studymyway10/what-career-is-right-for-me
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Attachment 1 

 

Rationale:  Upon exiting high school, you will face a series of decisions that will ultimately 

shape the outcome of the rest of your life. If these decisions are made without planning or 

foresight, you may lose valuable time, money, and happiness as a result. The goal of this paper is 

to conduct research and plan a potential life path. 

 

You are required to complete a 5-7 page documented paper in which you will develop and 

explore a thesis that depicts a knowledge and understanding of a potential life path for yourself. 

You will be responsible for research from the beginning of the process to the end. The final 

paper, a draft, an outline or note-cards as well as an annotated bibliography according to MLA 

format, and an oral component will count as quiz grades during the 4
th

 marking period, and the 

cumulative grade will count significantly in your marking period average. Essentially the 

Research Project components must be completed diligently, effectively, and timely.  Each 

written component of this paper must be typed, double-spaced and adhere to all guidelines as 

explained in this packet. Plagiarism of any part of this project will result in your earning a 0% 

for the entire project. 

 

 

Elements to be addressed in the paper:  

1) How much education will you need? How much will this education cost? 

2) What other types of knowledge (non-formal education, training, etc. might you need? 

How much will this cost, and how long will it take? 

3) What is the typical career path for some who has this occupation? What is the starting 

salary? What is the salary progression? What are your prospects for advancement? 

4) What is the general outlook for the industry in which you hope to work? Is the demand 

expanding, remaining the same, or contracting? How has the industry progressed over the 

past 10 years? How is it expected to progress in the next 10 years? 

5) What alternative career paths are an option if the one you select does not work out? How 

are your skills and education transferrable between the two? 

6) How will the occupation of your choice support the lifestyle you hope to have? 

7) What lifestyle do you anticipate having? Do you expect to rent, own a home, live with 

family? How will you afford all that you are hoping for in the future? 

RESEARCH PAPER 
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Additional elements may be added as you conduct your research, but all of the above must be 

addressed in your paper in a detailed and logical manner. Simplistic explanations and poorly 

supported thesis statements are not acceptable. You will not simply state  - “In order to achieve 

success as an actor, I must attend college for 4 years.” A better alterantive is to address where 

you will need to attend college and during your time at said school, what will your course load 

be like and what value will thoses classes have to your potentially gaining employement 

opportunities in the career field of your choice. 

 

Requirements: 

You will submit a thesis proposal, note-cards or an outline, an annotated bibliography, a draft, a 

final paper – see STEPS below in order to ensure that you are completing each aspect of the 

assignment correctly.  

Each time you submit work it must : 

 contain your first and last name, my name, English 12, and the date you are submitting 

the work 

 be typed, double-spaced in size 12 font with margins of 1’’ on the top and bottom and no 

more than 1.5” on the left and right sides.  

 be appropritaely numbered when submitting multiple pages and contain a appropriate 

headings  (Ex. Thesis, Annotated Bibliography, Outline, etc.).  

  

STEPS for successful compeletion of requirements: Each of these steps will be explained 

further during class.  

STEP 1 – Generate a preliminary thesis statement that will allow you to conduct initial research 

(Library time will be provided, but you should expect to conduct some research at home on your 

own time). 

 

STEP 2 – Submit a revised, working thesis statement after initial library research has been 

conducted.  

After you have conducted research, make any necessary revisions/changes to your thesis 

statement proposal and hand in a copy of the thesis that will now appear in your paper.  

 

STEP 3 – Generate and submit note-cards or a Harvard Style Outline. You determine whether it 

is best for you to submit a minimum of 50 note-cards which can be completed using Noodle-

Tools or to create a detailed Harvard Style Outline which contains the material you plan to 

parenthetically cite within your paper.  

 

STEP 4 – Submit a working Annotated Bibliography. This will contain a minimum of 5-7 

sources. You are required to consult/cite in MLA format books, newspapers, magazines, Internet 

articles, interviews with a person in your chosen occupational field, etc. 
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STEP 5 –Submit a draft. This will be in essay format – intro, body paragraphs, and a conclusion, 

containing all parenthetically cited material. You must have at least 8 citations within your paper 

from a variety of sources.  

 

STEP 6 – Conference. This is your opportunity to meet with a peer and/or to sign-up to meet 

with me to review the actual writing and content of your paper. You are required to do at least 

one of these, but both are recommended.  

 

STEP 7 – Submit a Final Research Paper that contains a Pacifica-style explanation, a clearly 

established and focused thesis statement, supportive body paragraphs that utilize MLA-style 

citations (minimum of 5 parethetical citations within the paper), a conclusion that clearly informs 

the reader of the value and worthiness of your potential life path career choice, and a final 

annotated bibliography for all sources (you are required to consult/cite in MLA format a 

minimum of 5-7 sources, which may be books, newspapers, magazines, Internet articles, 

interviews with a person in your chosen occupational field, etc.). 

 

The completion of each of these steps in a timely manner as stated in the Calendar of Due 

Dates is the only way to guarantee your academic success during the marking period. 

 

Do NOT miss a deadline. If you are absent for any reason, you MUST e-mail, Googledoc 

share your work or have a friend or family member submit it for you.  
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Attachment 2 

 

  

Brainstorm Possible Life Paths 

You don’t need to be absolutely certain about a career choice, but responding to the questions 

below should help you determine an area of interest that can then be narrowed down to a 

researchable focus.  

 

 

1. What is your dream job?  

 

 

 

2. What attracts you to this job?  

 

 

 

3. How did you first get interested in this type of work? Did someone in this career inspire you? 

How?  

 

 

 

4. What do you hope to accomplish in this career?  

 

 

 

5. Have you prepared yourself for this career in any way? (e.g., talked to someone in the field, 

read a book about what it’s like to have such a career, or tried out a workshop or class?)  

 

 

 

6. What will you do in college to help prepare you for this career? (You might list a major, 

classes or activities you’ll pursue.) 

 

 

 

7. Have you had any experiences that have helped you learn about this career? (e.g., summer job, 

internship, job shadowing, etc.)  

RESEARCH PROJECT -BRAINSTORMING 
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Attachment 3         

This calendar of due dates should be used to make sure that you are successful in the research 

process.  Failure to come prepared with the listed materials on the assigned due date will cost 

you all of the possible points to be earned for that component of the paper. 

 

 

DUE DATES 

 

ITEMS TO BE CHECKED 

POSSIBLE 

POINTS  

 

 

 

Preliminary thesis proposal 

 

 

5 

 

  

 

Revised, working thesis statement proposal after initial 

library research has been conducted 

 

 

 

5 

 

 

 

Note-cards or a Harvard Style Outline. Both contain the 

information you plan to parenthetically cite within your 

paper.  

 

 

 

15 

 

 

 

Annotated Bibliography – minimum of 5-7 sources.  

 

 

15 

 

  

 

Draft. This will be in essay format – intro, body 

paragraphs, and a conclusion, containing all 

parenthetically cited material. You must have at least 5 

citations within your paper from a variety of sources.  

 

 

 

 

20 

 

  

 

Conferencing  

 

 

     10 

 

 

 

 

Final Research Paper containing: A cover page, a 

Pacifica-style explanation, a clearly established and 

focused thesis statement, supportive body paragraphs that 

utilize MLA-style citations (minimum of 8 parethetical 

citations within the paper), a conclusion that clearly 

informs the reader of the value and worthiness of your 

30 

RESEARCH PROJECT: CALENDAR OF DUE DATES 
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potential life path career choice, and a final annotated 

bibliography for all sources (you are required to 

consult/cite in MLA format a minimum of 10 sources, 

which may be books, newspapers, magazines, Internet 

articles, interviews with a person in your chosen 

occupational field, etc.). 

 

 

Remember: I am always available during Extra Help or via e-mail at:  

  

Please note that if you e-mail me I request that you place your name, period and the words 

“Research Project” in the subject line. 
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GRADE LEVEL:   12 (Marking Period 4) 

Lesson Topic:  Career Research 

 

Lesson 2                      One Class Period 

 

Aim: How can I draft a project proposal and generate a potential thesis statement for my paper?   

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 W   11-12   1, 4, 6, 7 

 SL   11-12   1 

  

Motivation: Students should complete one of the following personality and potential career 

online quizzes 

http://www.high-school.devry.edu/personality-profile/questions.htm 

https://www.whatcareerisrightforme.com 

   

Instructional Materials:  

 Access to the Internet so that students can continue to determine what types of careers or 

fields of study they are best suited for 

 RESEARCH PROJECT – Thesis Statements (Attachment 1) 

 Access to computers or laptops so that students can type and submit their Thesis 

Proposals via Googledocs 

 

Procedures and Pivotal Questions: 

 Students should participate in completing the motivation as a means to continue to isolate 

and determine a potential career path. Ask students to share what their results were. It 

may also be beneficial to group students with similar career interests together when it 

comes time to conduct research. 

 Distribute RESEARCH PROJECT – Thesis Statements (Attachment 1) to students. Read 

thru and discuss the facets of thesis development for this assignment. Ask students:  

o What are the necessary parts of a thesis statement? 

o How can you draft a thesis statement that is appropriate and fitting for this 

assignment?  

 Allow students to log onto the computers and open a Googledoc to draft and submit a 

preliminary thesis proposal.  

 Ask students:  

o What challenges did you face in developing a preliminary thesis? 

o How will your thesis direct and influence your research?  
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o What insights are you hoping to gain about your potential career and does your 

thesis reflect that in some way? 

 

Summary: Why is the establishment of a thesis prior to conducting significant research helpful?  

 

Extension Activity:  
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Attachment 1 

Directions: In order to prepare yourself for the submission of your Thesis Proposals, please 

review the information below. Remember all work must be submitted typed, double-spaces, size 

12 font, with an appropriate heading, and appropriate margins.  

 

Thesis Statements: Statement of the subject (one or two sentences at times), purpose, and focus 

of an essay, which must be supported by your research 

 

Preliminary Thesis Statement: The first step in developing your thesis is determining an 

occupational focus and narrowing it down to it’s value to your success in the future while taking 

into account what you already know about the topic and yourself.  

 

The thesis statement will serve as the core of your paper, enabling both you and your reader to 

follow a train of thought through the paper.  It will also help you from wandering off track.  Your 

thesis statement may change slightly after you have conducted thorough research. A 

revised/working thesis cannot be stated until research is completed.  

 

Points to Remember when Writing your Thesis Statement: 

 

1. Write the thesis statement in a declarative sentence, never a question. 

 

2. Write a statement that requires further explanation.  Your reader will then want to read on to 

see how you support your assertion, position with facts, data, and well-formed ideas and 

opinions.   

 

3. Make sure that your thesis statement covers only what you plan to discuss in your paper. 

 

4. Do not state the obvious. 

Ex: “Long term drug use has lasting negative effects.” 

This should already be obvious to the reader and is too general of a statement. 

Better Example: 

“Long term drug use has lasting negative effects on family dynamics.” 

 

5. Avoid using statements like… 

    “ I’m going to write about…” 

    “This paper is about…”  

RESEARCH PROJECT – Thesis Statements 

 

DUE DATE REMINDER 

Preliminary Thesis –  

Revised/Working Thesis –  
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How to Tell a Strong Thesis Statement from a Weak One 

 A strong thesis statement takes some sort of stand, suggests a specific idea, and/or makes 

a provable and worthy assertion.  

 

 Your thesis will reveal your ideas/motivation for your chosen life path.  

 

 A strong thesis statement justifies discussion.  Your thesis should indicate the point of the 

discussion.  

 

 A strong thesis shows that two ideas/concepts are related.  

 

 An engaging thesis statement contains words like because, since, so, although, unless, 

and however. 

 

 A strong thesis statement is specific. 

 

Thesis Proposal Preliminary Example 

Occupation of Interest: Graphic Designer 

Reasoning: I love to draw and am interested in creating moving images.  

Thesis: Spending my time doing what I love, drawing, seems like the best way to ensure my 

future happiness.  

 

Thesis Proposal Revised/Working Example – written after research has been conducted 

Occupation of Interest: Graphic Designer 

Reasoning: Motion graphic design has been considered a specialty skill, usually handled by 

artists that concentrate on designing for television broadcast or films. 

 

Thesis: Within the next 10 years, not only will the majority of graphic designers work with 

time-based media, but the general population will associate graphic design more with moving 

imagery on television screens or computer monitors, and with the knowledge and experience 

I gain from college, I can be on the forefront of this change ensuring my economic and 

personal happiness in the future.  

 

This essay would most likely address the following sub-topics in addition to answering the 

questions listed under the Elements to be Addressed section of the packet - Definition of 

Motion Graphics, Art Form with Brief History and Fast Development, Required Skills for 

Motion Graphic Artists, Logic Supporting Prediction of Growth, Best Course of Action Based on 

Prediction of Growth 
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Other Thesis Statement Examples:  

Nursing is an excellent career choice because it will provide me with personal satisfaction, the 

opportunity to save lives and help people, and the stability and financial rewards obtainable for 

the future, especially in a recession burdened economy. 

  

Law enforcement and criminal justice is my career choice because it provides me with a vehicle 

to help people and society, earn a decent living, and a good pension and benefit plan, and finally 

make a difference in the safety of the community that I live in. 

 

Thesis Proposals must contain all of the bold- faced elements of the example listed above, be 

typed, double-spaced, in size 12 font with an appropriate heading and margins. 
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GRADE LEVEL:   12 (Marking Period 4) 

Lesson Topic:  Career Research 

 

Lesson 3                      One Class Period 

 

Aim: How can I best depict the research that I have done and the value my sources will have?   

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 W   11-12   4, 8, 9 

 SL   11-12   1, 2 

  

Motivation: Students  

  https://www.youtube.com/watch?v=wCO9GWvq_Kc 

Instructional Materials:  

 Research Project: Annotated Bibliography (Attachment 1) 

 Research Project: How to Create Notecards (Attachment 2) 

 Access to YouTube 

 

Procedures and Pivotal Questions: 

 Students will be shown a YouTube video on how to organize note cards as a means thru 

which to stay focused and to keep track of all of the information they find on their given 

career path.  

 Students will then be given Research Project: How to Create Notecards (Attachment 2) as 

a tangible means thru which to further explain anything that might be confusing.  

 Students should be given class time to work on creating note cards from the research that 

they have gathered. Note cards can be created in the traditional sense using actual index 

cards or in NoodleTools, Googledocs, or as Power Point slides and submitted on the due 

date.  

 Ask students:  

o If you display the information that you have gathered, how can you share and 

evaluate the sources from which you have taken the information?  

 Distribute Research Project: Annotated Bibliography (Attachment 1) and review with 

students how to organize the Annotated Bibliography and the difference between that and 

a Works Cited page. 

 Ask students:  

o What value might there be in assessing what type of information is available in 

the source? 
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Summary: How will the development of an Annotated Bibliography and note cards display the 

research you have conducted? 
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Attachment 1         

 

Directions: Please review the information below in order to properly structure your Annotated 

Bibliography. All information gathered from: http://olinuris.library.cornell.edu/ref/research/skill28.htm 

 

WHAT IS AN ANNOTATED BIBLIOGRAPHY? 

An annotated bibliography is a list of citations to books, articles, and documents. Each citation is 

followed by a descriptive and evaluative paragraph, the annotation. The purpose of the 

annotation is to inform the reader of the relevance, accuracy, and quality of the sources cited. 

 

THE PROCESS 

Creating an annotated bibliography calls for the application of a variety of intellectual skills: 

concise exposition, succinct analysis, and informed library research. 

First, locate and record citations to books, periodicals, and documents that may contain useful 

information and ideas on your topic. Briefly examine and review the actual items. Then choose 

those works that provide a variety of perspectives on your topic. 

Cite the book, article, or document using appropriate MLA style. 

Write a concise annotation that summarizes the central theme and scope of the book, article, 

website, and/or source. Include one or more sentences that: 

(a) evaluate the authority or background of the author,  

(b) comment on the intended audience,  

(c) compare or contrast this work with another you have cited, and  

(d) explain how this work illuminates your bibliography topic. 

 

TURN OVER FOR A SAMPLE ENTRY 

Research Project: Annotated Bibliography  

http://olinuris.library.cornell.edu/ref/research/skill28.htm
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SAMPLE 

This example uses the MLA format for the journal citation. NOTE: Standard MLA practice 

requires double spacing within citations.  

 

Waite, Linda J., Frances Kobrin Goldscheider, and Christina Witsberger. "Nonfamily Living and  

 the Erosion of Traditional Family Orientations Among Young Adults." American  

 Sociological Review 51.4 (1986): 541-554. Print. 

The authors, researchers at the Rand Corporation and Brown University, use data from 

the National Longitudinal Surveys of Young Women and Young Men to test their 

hypothesis that nonfamily living by young adults alters their attitudes, values, plans, and 

expectations, moving them away from their belief in traditional sex roles. They find their 

hypothesis strongly supported in young females, while the effects were fewer in studies 

of young males. Increasing the time away from parents before marrying increased 

individualism, self-sufficiency, and changes in attitudes about families. In contrast, an 

earlier study by Williams cited below shows no significant gender differences in sex role 

attitudes as a result of nonfamily living. 

You may choose to use NoodleTools in order to draft and organize your Annotated 

Bibliography. 

Make sure:  

 That you submit your Annotated Bibliography with the proper heading.  

 That your Annotated Bibliography is detailed and contains 5 sources all of which are 

deemed reliable.  

 That you submit it typed, double-spaced, size 12 font. 

 That you submit your Annotated Bibliography for all 5 sources on 

__________________- in class or via e-mail if you are absent. 
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Attachment 2  

Directions: Use the information provided below to help guide you in the development of note 

cards for your paper. Information taken and adapted from:  
http://www.gallaudet.edu/tip/english-center/writing/pre-writing-writing-and-revising/note-card-system.html  
 

When you are faced with starting a research paper, the most important part of researching 

and beginning to write is ORGANIZING the information and your thoughts. If you are not 

organized, it will take considerably more time to write the paper. To make it easy on yourself, 

you can use an index card system as you gather information. With this method, you categorize 

the information you find by topic. For each topic, you could have any number of cards from 

several different sources. Later, as you write your paper, each card topic becomes a body 

paragraph (supporting idea) in your paper. 

 

Researching 

As you find interesting facts about your topic during your research, you should write them down. 

Each sentence or idea that you find should be paraphrased (summarized in your own words), or 

can be directly quoted and written on a card. In order to keep your ideas in order, and to 

remember where you found the ideas, there are four items that you should include on the index 

card, as you will see below. 

Here is a sample card: 

 

Research Project: How to Create Note Cards   

http://www.gallaudet.edu/tip/english-center/writing/pre-writing-writing-and-revising/note-card-system.html
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The card topic is the title for the kind of information on the card.  

 

The card topic is a name that you make up yourself. Think of it as the title, or main 

idea of the card. After writing down the information, figure out how you could briefly 

categorize, or title it. For example, if you are writing a paper on the life and works of the poet, 

Langston Hughes, you may have cards with topics such as:  

 

 Hughes' upbringing 

 Hughes and the Harlem Renaissance 

 Hughes' influences Hughes' poetry 

 Hughes' political beliefs 

 Hughes' influence on America 

  

Although it may seem tedious to give each note card a topic name, it serves two purposes:  

  

It keeps you focused in your research. You will be less likely to write down unnecessary 

information (facts that are not related to your topic) if you are careful to write down the topic for 

every card. 

 

It is necessary to have these topics once you begin organizing your research. 
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The source title is the name of the book, magazine, web cite, etc., in which you found the 

information. In the previous example, the source was given a number, instead of writing out the 

entire title. You could write out the title on each card, or simply list your sources on a separate 

sheet of paper, like the example here. Number your sources on this list, and then use the numbers 

on the note cards to specify which source provided which fact. 

 

Sample Source List  

 
 

Remember! This is not a complete works cited, bibliography, or reference page. You will need 

to add the publication information and use the correct citation format (APA, MLA, 

Chicago/Turabian, etc.) for the formal works cited page. 

 

 

Item number three is the paraphrased or directly quoted  information that you found. It is 

helpful to paraphrase, or summarize, your research on the index cards while you are taking 

notes. If you are consistent in paraphrasing at this stage, then you will be certain not to 

accidentally plagiarize someone else's work. You will also have less work to do when you are 
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actually writing the paper.  

It is important to be accurate with the page numbers on your note cards, as you will need them 

for citations throughout your research paper. Be sure you know which form of citation your 

teacher requires. (For information on citing your sources, look at English Works! handouts on 

MLA, APA, and Chicago/Turabian Style citations). 

 

 
 

Organizing 

 

Once you have written the information down on the note cards, you only need to go back and 

organize your cards by topic. Group together all the cards that have the same topic (i.e. all the 

cards titled: "Hughes' Poetry" should be together). When you finish, you should have your cards 

in piles, one topic per pile. You can have any number of piles and any number of cards in each 

pile. The length and detail of your paper will determine how many piles and cards you have. 

Your piles may look like: 
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Outline and Start Writing 

 

Once you have separated your cards into piles, each topic pile should become a body paragraph 

in your paper. That is the key to this system. If every topic directly supports your thesis 

statement, then each topic pile should become a supporting idea, body paragraph, or part of a 

paragraph in your paper. 

 

But before you actually begin writing, you should make an outline of the order you want to 

present these topics in your paper.  
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GRADE LEVEL:   12 (Marking Period 4) 

Lesson Topic:  Career Research  

 

Lesson 4                     Several Class Periods 

 

Aim: How should I organize an outline and draft of my paper?  

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 W   11-12   4, 5, 6 

 L   11-12   1 

 SL   11-12   1, 4 

  

Motivation: The teacher should walk over to a student and ask to borrow his/her notebook or 

binder. Ask the student: Would you be okay with me just emptying this out by throwing all of 

the paper it in around the room? Explain.  

   

Instructional Materials:  

 Research Project – Writing the Paper (Attachment 1) 

 RESEARCH PROJECT: Parenthetical Citations (Attachment 2) 

 RESEARCH PROJECT: OUTLINE FORMAT (Attachment 3) 

 Access to computers/laptops 

 

Procedures and Pivotal Questions: 

 Teacher should conduct motivation so that he/she can ask students:  

o Why would it be extremely problematic if I took each one of your notebooks and 

just dumped them upside down? This line of questioning will facilitate a brief 

discussion regarding the importance and value of organization.  

 Teacher should ask students:  

o If it is essential to have an organizational system for your notebook and to 

succeed in your classes, wouldn’t the same be true for the writing of a 

paper/essay?  

o What is the best way to organize and prepare all of the research you have done so 

that you can present it all properly?  

 Distribute RESEARCH PROJECT: OUTLINE FORMAT (Attachment 3) to students to 

facilitate a conversation about the organizational method they should use to draft an 

outline using their notecards. 

 Give students time in class to develop their outlines and submit them via Googledocs, 

email, or as a hard copy. 
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 Distribute Research Project – Writing the Paper (Attachment 1) and RESEARCH 

PROJECT: Parenthetical Citations (Attachment 2) to students to facilitate a discussion of 

how to best give credit to the resources and information to be cited in your paper as well 

as how to organize the entire paper itself.  

 Students should again be given class time to work on the drafting of their papers.  

 

Summary: What value will the creation of an outline and a draft have in preparing for the 

submission of your final paper?  

Why is it essential to plan and organize all of the data that you have gathered?  
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Attachment 1 

 

Directions: Please read through and utilize the information below to help you in the development 

and construction of your research paper.   

 

Reminder – A complete draft is due: ________________. 

 

You will need each of the following elements when you submit a First Draft:  

 The paper itself – with 8 parenthetical citations from at least 5 different sources 

 A revised Works Cited page – should only contain sources used within the paper 

 

Reminder – A final paper is due: ______________. 

You will need each of the following elements when you submit a FINAL DRAFT: 

 A cover page 

 A Pacifica-style letter 

 The paper itself – with 5-7 parenthetical citations from at least 5 different sources 

 A final Annotated Bibliography – should only contain sources used within the paper 

 

 

What is my Cover Page supposed to look like?  

  

 

 

 

 

 

 

 

 

 

 

 

 

 

What is a Pacifica-style letter?  

You will be responsible for writing a letter directly to me that expresses your reactions, 

comments, concerns, obstacles, challenges, thoughts, reflections about this assignment and the 

way your paper itself turned out. It is written as a letter, so it should have a salutation and be 

written in first-person.  

Research Project – Writing the Paper 

 

 

 

 

Title of your Paper 
(Don’t punctuate) 

(centered about 10-12 lines down from top of page) 

 

 

   Your Name 

   Teacher’s Name 

   English 12 

   Due Date 

 

All of the information in your paper, including your 

Cover Page should be written in Times New Roman 

Font, size 12. The entire paper will be double spaced.  
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What should my actual paper look like?  

 

 

 

  

 

 

 

  

 

 

 

 

 

 

 

 

 

 

  

       

    Last Name 1 

Your Name    

Mrs. Boland 

English 10 

Due Date 

Title 

  

 Opening paragraph which should 

include introductory information, and a revised 

thesis statement if necessary.   

 First body paragraph which should be 

shaped in a manner similar to the way you 

write any well-developed paragraph. These 

body paragraphs should contain parenthetical 

citations. Consider offering history/background 

on your topic. 

 

 

 

Make sure you are typing in Times New Roman Font, 

size 12. The entire paper will be double spaced. Each 

page of the paper should be labeled and numbered with 

your last name at the top of the page.  

    Last Name 2 

 When developing your second body 

paragraph, be sure you are utilizing examples 

and information from the research you have 

found as well as your analysis and opinion of 

that information. If you select information 

that you would like to parenthetically cite 

that is longer than 5 lines you must follow a 

slightly different format. For example:  

 Writing a research paper can be a  

 very difficult task. But if one, takes  

 his/her time and does a good job  

 researching, it is no more difficult  

 than writing an essay. If you  

 carefully read your sources, you 

  are guaranteed to do well (Boland  

 2). 

 

Remember that parenthetical citations are placed after a 

direct quote or any paraphrased information.  

For example – “I love English” (Boland 1).  

Note the location of the punctuation.   

A block quote is used when you would like to cite 

information that is 4 or more lines when typed within 

your paper. The entire quote is tabbed in 4 spaces for 

each line. The citation appears at the end and does 

not receive quotation marks. It looks like the sample 

provided to the left. 
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     Last Name 3 

As you continue to write your paper, you will need 

to remember a few other basics. Every paragraph that you 

write should be focused on a specific aspect that allows you 

to prove your thesis. Each aspect should be a piece of your 

plan for potential success in the future. All researched 

information should be documented through proper MLA 

parenthetical citations See the next paragraph for examples 

of parenthetical citation form. 

 

 As of December 2000, twenty countries were 

restricting use of cell phones in moving vehicles (Sundeen 

8). In the United States, it is highly unlikely that legislation 

could be passed on the national level, since traffic safety is 

considered a state and local issue. To date, only a few 

counties and towns have passed traffic laws restricting cell 

phone use. For example, in Suffolk County, New York, it is 

illegal for drivers to use a handheld phone for anything but 

an emergency call while on the road (Haughney A8). 

The first town to restrict use of handheld phones was 

Brooklyn, Ohio (Layton C9). Brooklyn, the first 

community in the country to pass a seat belt law, has once 

again shown its concern for traffic safety. 

Laws passed by counties and towns have had some effect, 

but it makes more sense to legislate at the state level. Local 

laws are not likely to have the impact of state laws, and 

keeping track of a wide variety of local ordinances is 

confusing for drivers. Even a spokesperson for Verizon 

Wireless has said that statewide bans are preferable to a 

“crazy patchwork quilt of ordinances” (qtd. In Haughney 

A8).  

As you are writing and developing your paragraphs, 

please remember proper paragraph form:   

A topic sentence 

 3 examples/details 

 Explanations of those examples/details 

 Transition sentences 

*Note – Transitions sentences will allow for your paper to 

flow smoothly. Make sure you develop strong transitions. 

To the left you will notice the use of 4 parenthetical 

citations – the first three are from the result of 

summarized or paraphrased info. from your research 

materials. You should note that the fourth citation 

receives quotation marks indicating that it is a direct 

quote. Each one of the authors cited should appear on 

your Annotated Bibliography.  You will continue 

writing body paragraphs based on the Roman 

Numerals present in your outline. If you feel you are 

making several points and the paragraph is getting a 

little too long, start a new one. 

     Last Name 4 

As you continue writing your paper, remember the 

requirements! You must write a 5-7 page paper. On your 

final page, you will ultimately develop your closing 

remarks, i.e. your conclusion. Note that your conclusion 

should not only reiterate your thesis statement, but that 

statement should be supported by summarized information 

from each body paragraph. Be sure that the final sentence 

of your paper, or your clincher, is a statement that leaves an 

impression on the reader. Make me believe that you have 

successfully planned a future for yourself.  

 

 

Note: You should be utilizing transition 

sentences to move from one body paragraph to 

the next.   

Transitional Expressions: 
 

accordingly eventually in fact  otherwise 

actually  finally  in other words 

regardless after all  first instead 

similarly  again  for example last 

sometimes  all in all  for instance likewise 

still  also  for this reason 

moreover surely  as a resultfurthermore 

nevertheless that is  basically  

however  next  then 

besides  in addition on the contrary 

therefore  certainly  in conclusion  

on the other hand thus  consequently  

indeed  on the whole 
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After reviewing all of this material, you should have no trouble writing/drafting your paper. Please 

take your time and utilize information from all of your sources. You don’t want to write an 

unbalanced paper. Make sure that each body paragraph offers support for your thesis statement.  

 

 

 

Additionally, review the following writing tips: 

 

 Your opinions and ideas are an essential aspect of the paper. Your explanations should reveal 

your analysis of the data you have gathered as well as how you best plan to utilize that info in 

the future. 

 Be sure that you always write with proper grammar and sentence structure.  

 Try to utilize commas and semi-colons when they will enhance the power of what you are 

writing. Don’t just sprinkle them in. 

 Do the best that you can to utilize your outline’s form and structure to develop your paper.  

 Make sure that you have a minimum of 5-7 citations within your paper – from at least 5 

different types of sources.  

 Make sure to update your Annotated Bibliography to include all of the sources you used within 

your paper (Noodle Tools). 

 If you need help at any time, please e-mail @ ______________________________________  
 

 

 

 

 

 

 

 

 

Last Name 5 

 The final pages of your paper itself will be your 

updated and final Annotated Bibliography. You must 

make sure that it contains the bibliographic information 

for every source that you have parenthetically cited 

within your paper. That means if you decided not to use 

some of the sources from your original Annotated 

Bibliography, they must be removed from the list. If you 

added any sources, don’t forget to include them with 

annotations in a final Annotated Bibliography. 

Remember that these entries should be alphabetized and 

organized according to proper MLA format. 
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Attachment 2 

 

 

In order to give credit to the information you have gathered through your research, you will need 

to include parenthetical citations within the outline of your paper, the draft or your paper, and the 

final copy of your paper. Please use the information below to correctly organize your 

parenthetical citations. For more help, see: http://owl.english.purdue.edu/owl/resource/747/2/ 

 

What is a parenthetical citation?  

 

 It reveals the source from which you have gathered information. This information may 

have been directly quoted (which requires the use of quotation marks) or it may be summarized 

or paraphrased information (which does not require quotation marks). It is a necessary step to 

avoid plagiarism.  

When is a parenthetical citation not necessary?  

Common sense and ethics should determine your need for documenting sources. You do 

not need to give sources for familiar proverbs, well-known quotations or common knowledge. 

Remember, this is a rhetorical choice, based on audience. If you're writing for an expert audience 

of a scholarly journal, for example, they'll have different expectations of what constitutes 

common knowledge. 

What will a parenthetical citation look like?  

It will include in parenthesis, the first item that appears in the Work Cited entry that 

corresponds to the citation (e.g. author name, article name, website name, film name).  

Actual entry from Works Cited page:  

Wordsworth, William. Lyrical Ballads. London: Oxford U.P., 1967. Print. 

Sample of what the citation looks like in a paper:  

Romantic poetry is characterized by the "spontaneous overflow of powerful feelings" 

(Wordsworth 263). 

Wordsworth extensively explored the role of emotion in the creative process (263). 

RESEARCH PROJECT: Parenthetical Citations 

http://owl.english.purdue.edu/owl/resource/747/2/
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Both citations in the examples above, (263) and (Wordsworth 263), tell readers that the 

information in the sentence can be located on page 263 of a work by an author named 

Wordsworth. If readers want more information about this source, they can turn to the Works 

Cited page, where, under the name of Wordsworth, they would then locate the original source.  

 

Actual entry from Works Cited page:  

Garcia, Elizabeth. "Herzog: a Life." Online Film Critics Corner. The Film School of 

New Hampshire, 2 May 2002. Web. 8 Jan. 2009. 

Sample of what the citation looks like in a paper:  

One online film critic stated that Fitzcarraldo is "...a beautiful and terrifying critique of 

obsession and colonialism" (Garcia). 

 

In-Text Citations: Author-Page Style 

MLA format follows the author-page method of in-text citation. This means that the author's last 

name and the page number(s) from which the quotation or paraphrase is taken must appear in the 

text, and a complete reference should appear on your Works Cited page. The author's name may 

appear either in the sentence itself or in parentheses following the quotation or paraphrase, but 

the page number(s) should always appear in the parentheses, not in the text of your sentence. For 

example: 

Wordsworth stated that Romantic poetry was marked by a "spontaneous overflow of powerful 

feelings" (263).  

Romantic poetry is characterized by the "spontaneous overflow of powerful feelings" 

(Wordsworth 263). 

Wordsworth extensively explored the role of emotion in the creative process (263). 

Both citations in the examples above, (263) and (Wordsworth 263), tell readers that the 

information in the sentence can be located on page 263 of a work by an author named 

Wordsworth. If readers want more information about this source, they can turn to the Works 

Cited page, where, under the name of Wordsworth, they would find the following information: 

Wordsworth, William. Lyrical Ballads. London: Oxford U.P., 1967. Print. 

In-text Citations for Print Sources with No Known Author 

When a source has no known author, use a shortened title of the work instead of an author name. 

Place the title in quotation marks if it's a short work (e.g. articles) or italicize it if it's a longer 

work (e.g. plays, books, television shows, entire websites) and provide a page number. 
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We see so many global warming hotspots in North America likely because this region has “more 

readily accessible climatic data and more comprehensive programs to monitor and study 

environmental change . . . ” (“Impact of Global Warming” 6). 

In this example, since the reader does not know the author of the article, an abbreviated title of 

the article appears in the parenthetical citation which corresponds to the full name of the article 

which appears first at the left-hand margin of its respective entry in the Works Cited. Thus, the 

writer includes the title in quotation marks as the signal phrase in the parenthetical citation in 

order to lead the reader directly to the source on the Works Cited page. The Works Cited entry 

appears as follows: 

“The Impact of Global Warming in North America.” GLOBAL WARMING: Early Signs. 1999. 

Web. 23 Mar. 2009. 

We'll learn how to make a Works Cited page in a bit, but right now it's important to know that 

parenthetical citations and Works Cited pages allow readers to know which sources you 

consulted in writing your essay, so that they can either verify your interpretation of the sources 

or use them in their own scholarly work. 

Author-Page Citation for Classic and Literary Works with Multiple Editions 

Page numbers are always required, but additional citation information can help literary scholars, 

who may have a different edition of a classic work like Marx and Engels's The Communist 

Manifesto. In such cases, give the page number of your edition (making sure the edition is listed 

in your Works Cited page, of course) followed by a semicolon, and then the appropriate 

abbreviations for volume (vol.), book (bk.), part (pt.), chapter (ch.), section (sec.), or paragraph 

(par.). For example: 

Marx and Engels described human history as marked by class struggles (79; ch. 1). 

Citing Authors with Same Last Names 

Sometimes more information is necessary to identify the source from which a quotation is taken. 

For instance, if two or more authors have the same last name, provide both authors' first initials 

(or even the authors' full name if different authors share initials) in your citation. For example: 

Although some medical ethicists claim that cloning will lead to designer children (R. Miller 12), 

others note that the advantages for medical research outweigh this consideration (A. Miller 46). 

Citing Multiple Works by the Same Author 

If you cite more than one work by a particular author, include a shortened title for the particular 

work from which you are quoting to distinguish it from the others. 
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Lightenor has argued that computers are not useful tools for small children ("Too Soon" 38), 

though he has acknowledged elsewhere that early exposure to computer games does lead to 

better small motor skill development in a child's second and third year ("Hand-Eye 

Development" 17). 

Additionally, if the author's name is not mentioned in the sentence, you would format your 

citation with the author's name followed by a comma, followed by a shortened title of the work, 

followed, when appropriate, by page numbers: 

Visual studies, because it is such a new discipline, may be "too easy" (Elkins, "Visual Studies" 

63). 

Citing Multivolume Works 

If you cite from different volumes of a multivolume work, always include the volume number 

followed by a colon. Put a space after the colon, then provide the page number(s). (If you only 

cite from one volume, provide only the page number in parentheses.) 

. . . as Quintilian wrote in Institutio Oratoria (1: 14-17). 

Citing Indirect Sources 

Sometimes you may have to use an indirect source. An indirect source is a source cited in 

another source. For such indirect quotations, use "qtd. in" to indicate the source you actually 

consulted. For example: 

Ravitch argues that high schools are pressured to act as "social service centers, and they don't do 

that well" (qtd. in Weisman 259). 

Note that, in most cases, a responsible researcher will attempt to find the original source, rather 

than citing an indirect source. 

Citing Non-Print or Sources from the Internet 

With more and more scholarly work being posted on the Internet, you may have to cite research 

you have completed in virtual environments. While many sources on the Internet should not be 

used for scholarly work (reference the OWL's Evaluating Sources of Information resource), 

some Web sources are perfectly acceptable for research. When creating in-text citations for 

electronic, film, or Internet sources, remember that your citation must reference the source in 

your Works Cited. 

Sometimes writers are confused with how to craft parenthetical citations for electronic sources 

because of the absence of page numbers, but often, these sorts of entries do not require any sort 

http://owl.english.purdue.edu/owl/resource/553/01/
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of parenthetical citation at all. For electronic and Internet sources, follow the following 

guidelines: 

 Include in the text the first item that appears in the Work Cited entry that corresponds to 

the citation (e.g. author name, article name, website name, film name).  

 You do not need to give paragraph numbers or page numbers based on your Web 

browser’s print preview function.  

 Unless you must list the website name in the signal phrase in order to get the reader to the 

appropriate entry, do not include URLs in-text. Only provide partial URLs such as when 

the name of the site includes, for example, a domain name, like CNN.com or Forbes.com 

as opposed to writing out http://www.cnn.com or http://www.forbes.com.  

Electronic Sources 

One online film critic stated that Fitzcarraldo is "...a beautiful and terrifying critique of 

obsession and colonialism" (Garcia, “Herzog: a Life”). 

The Purdue OWL is accessed by millions of users every year. Its “MLA Formatting and Style 

Guide” is one of the most popular resources (Stolley et al.). 

In the first example, the writer has chosen not to include the author name in-text; however, two 

entries from the same author appear in the Works Cited. Thus, the writer includes both the 

author’s last name and the article title in the parenthetical citation in order to lead the reader to 

the appropriate entry on the Works Cited page (see below). In the second example, “Stolley et 

al.” in the parenthetical citation gives the reader an author name followed by the abbreviation “et 

al.,” meaning, “and others,” for the article “MLA Formatting and Style Guide.” Both 

corresponding Works Cited entries are as follows: 

Garcia, Elizabeth. "Herzog: a Life." Online Film Critics Corner. The Film School of New 

Hampshire, 2 May 2002. Web. 8 Jan. 2009. 

Stolley, Karl. "MLA Formatting and Style Guide." The OWL at Purdue. 10 May 2006. Purdue 

University Writing Lab. 12 May 2006 . 

Multiple Citations 

To cite multiple sources in the same parenthetical reference, separate the citations by a semi-

colon: 

. . . as has been discussed elsewhere (Burke 3; Dewey 21). 
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Attachment 3 

In order to begin to shape your research paper, you need to develop an outline.  An outline 

allows you to organize your ideas in a coherent and logical manner in order to determine if you 

have gathered enough information to prove your thesis statement. The format below should be 

used to create your own outline. Your outline should be typed, double-spaced and in size 12 font. 

Since you will print multiple pages, please appropriately number each page.  

 

Introduction 

 Thesis Statement – Simply re-write your approved thesis statement 

Body of Essay 

I.       First topic/issue/idea you plan to discuss.  

A. Use capital letters to continue to break down and explain your ideas. (You 

should write your ideas in complete sentences.)  

B.  A second important fact … (If any of the information that you are using is 

taken from research, it is best to include the parenthetical citation for the source.) 

C. If you need to further develop ideas you must use numbers. 

1. You use numbers to offer extra detail about your idea. (You do not have 

to write it in a complete sentence.) 

a. If you need to break an idea down further, use lower case letters. 

(You do not have to write it in a complete sentence.) 

i. If you still need to offer more detail, use lower case, 

roman numerals. (You do not have to write it in a 

complete sentence.) 

II. To indicate the next major topic, continue to use Roman Numerals as well as the 

format explained above until you have covered all of what you believe you need 

to address in your paper.  

A. Explain the information that you think is important in supporting your thesis. 

Continue repeating these steps for each topic/aspect you plan to discuss as it proves your thesis 

statement. 

Conclusion 

Write a one-sentence clincher.    

RESEARCH PROJECT: OUTLINE FORMAT 
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Make sure:  

 That your outline clearly reveals that research has been done. The more detailed your 

outline, the easier it will be to write the draft of your paper. If you create a strong outline, 

you should not need to return to your documents while writing the draft.  

 That in order to indicate this research, utilize parenthetical citations. You need a 

minimum of 5-7 citations from a variety of your sources. 

 That you submit your outline, typed, double-spaced, size 12 font. 

 That you submit your outline on _______________________________ in class or via e-

mail if you are absent.  
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GRADE LEVEL:   12 (Marking Period 4) 

Lesson Topic:  Career Research 

 

Lesson 5                      One Class Period 

 

Aim: How can one best display his/her research and career path? 

 

Common Core Learning Standards: 

 Standard  Grade   Standard Number 

 W   11-12   2, 4, 9 

 SL   11-12   1, 2, 4 

 L   11-12   1, 2, 6 

  

Motivation: Students should be given the first few minutes of class to read “How Can Anyone 

Become a Good Public Speaker?” 

Available at: http://time.com/3758692/become-good-public-speaker/ 

   

Instructional Materials:  

 Copies of the article “How Can Anyone Become a Good Public Speaker?” 

 Access to Youtube 

 RESEARCH PROJECT: Creating Index Cards for Oral Presentation (Attachment 1) 

 Access to computers/laptops 

 Sample Oral Presentation rubric (Attachment 2) 

 

Procedures and Pivotal Questions: 

 Students should complete the motivation so that the teacher can ask: 

o What value is there in being able to share your research with the class? 

o How will your public speaking skills enhance your ability to keep your audience 

engaged? 

o Are there any speaking skills that you believe the article does not address? 

 Show students the following YouTube clip: https://www.youtube.com/watch?v=tShavGuo0_E 

 Ask students:  

o What is a fear of public speaking called? 

o Why might it be helpful for any career if you possess strong speaking skills? 

o How can you prepare to speak publicly? 

 Distribute RESEARCH PROJECT: Creating Index Cards for Oral Presentation 

(Attachment 1) 

 Give students class time to develop and organize their presentation index cards. 

 If time allows, students should be paired-up so that they can rehearse and practice their 

speeches.  

https://www.youtube.com/watch?v=tShavGuo0_E
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 Share presentation rubric with students so they are aware of how they will be graded. Or 

if time allows, ask for student feedback on categories that should be assessed during their 

presentations and as a class generate a rubric to be used for grading.  

 

Summary: What value is there in being able to orally share the discoveries and insights that you 

gathered during your research? 
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Attachment 1 

Directions: In order to prepare for the presenting of your thesis in an oral presentation, you must 

utilize your outline and draft to create note-cards that can be used as support while you orally 

present your information. You should have no more than 10 index cards when you present. They 

can be accompanied by visually depicted information if you so choose. 

 

 

 

Index Card  

       1 

 

 

 

 

 

 

 

 

 

 

 

Index Cards 

     2-9 

 

 

 

 

 

 

 

 

 

 

 

 

Index Card 

      10 

 

 

RESEARCH PROJECT: Creating Index Cards for Oral Presentation 

Your Last Name      # of card 

 

Record your concluding paragraph. You must make sure to leave your 

audience with a reinforced notion of what your thesis statement actually is. 

Do not simply say “Okay, I am done.” You must clearly re-state your point 

and leave the audience convinced that they should agree with your 

argument.  

 

Your Last Name      # of card 

 

Using your outline, locate Roman Numeral I and record the topic and 3 

pieces of supportive information you plan to share with the class. 

This is the place to record the statistics and information you want to present 

based on your research, but are likely to forget.  You will repeat this for 

each Roman Numeral listed on your outline. Each Roman Numeral will be 

place on its own index card. So Roman Numeral II should be on a different 

index card and so on 

Your Last Name      # of card 

 

Write out a grabber – consider utilizing a question to capture your audience. 

 

Record your thesis statement word for word. 
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Research Project Rubric: Oral Presentation  

 1 2 3 4 Total 

Organization 

Audience cannot 

understand 

presentation because 

there is no sequence 

of information. 

Audience has 

difficulty following 

presentation because 

student jumps around. 

Student presents 

information in 

logical sequence 

which audience can 

follow. 

Student presents 

information in logical, 

interesting sequence 

which audience can 

follow. 

 

Subject 

Knowledge 

Student does not 

have grasp of 

information; student 

cannot answer 

questions about 

subject. 

Student is 

uncomfortable with 

information and is able 

to answer only 

rudimentary questions. 

Student is at ease 

with expected 

answers to all 

questions, but fails to 

elaborate. 

Student demonstrates 

full knowledge (more 

than required) by 

answering all class 

questions with 

explanations and 

elaboration. 

 

Graphics 

(May/may not 

be applicable) 

Student uses 

superfluous graphics 

or no graphics 

Student occasionally 

uses graphics that 

rarely support text and 

presentation. 

Student's graphics 

relate to text and 

presentation. 

Student's graphics 

explain and reinforce 

screen text and 

presentation. 

 

Requirements 

Student's 

presentation does 

not utilize note cards 

and does not meet 

the time 

requirement. 

Presentation utilizes 

note cards but does not 

meet the time 

requirement or vice 

versa. 

Presentation utilizes 

both note cards and 

meets the time 

requirement 

successfully. 

Presentation utilizes 

both note cards and 

meets the time 

requirement leaving a 

lasting impression on 

the audience.  

 

Eye Contact 

Student reads all of 

report with no eye 

contact. 

Student occasionally 

uses eye contact, but 

still reads most of 

report. 

Student maintains 

eye contact most of 

the time but 

frequently returns to 

notes. 

Student maintains eye 

contact with audience, 

seldom returning to 

notes. 

 

Elocution 

Student mumbles, 

incorrectly 

pronounces terms, 

and speaks too 

quietly for students 

in the back of class 

to hear. 

Student's voice is low. 

Student incorrectly 

pronounces terms. 

Audience members 

have difficulty hearing 

presentation. 

Student's voice is 

clear. Student 

pronounces most 

words correctly. 

Most audience 

members can hear 

presentation. 

Student uses a clear 

voice and correct, 

precise pronunciation 

of terms so that all 

audience members can 

hear presentation. 

 

    Total Points:  

 

COMMENTS: 
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