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9th Grade Global History & Geography 

 

Rationale: 

As New York State adopted the K-12 Social Studies Framework, the Global History & 
Geography course, a two year course, was altered in terms of content and skills.  As of 
June 2018, the Global History & Geography Regents will no longer include specific 9th 
grade content.  However, the content and skills included in the 9th grade portion of the 
course are essential to success in the 10th grade course and on the exam. 

According to the New York State K-12 Social Studies Framework, “Grade 9 begins with 
the Paleolithic Era and the development of the first civilizations, continues with an 
examination of classical societies, and traces the expansion of trade networks and their 
global impact. The course emphasizes the key themes of interactions over time, shifts in 
political power, and the role of belief systems. The first three Key Ideas review content 
from Grade 6 and will not require as much instructional time as other Key Ideas. Other 
Key Ideas may require additional instructional time such as 9.5 Political Powers and 
Achievements, 9.9 Transformation of Western Europe and Russia and 9.10 Interactions 
and Disruptions. While the course emphasizes the importance of historical and spatial 
thinking, all of the social studies practices and standards are included in the study of 
global history and geography.” 

In order to facilitate the transition to the new 9th grade Global History & Geography 
course, we asked the curriculum writers to complete several tasks.  The first task was to 
create two lessons for each of the nine units of the course—Prehistory, Early 
civilizations, Belief systems and their Empires, Classical Era, Post-Classical 
Civilizations, Africa, Post-classical Asia, Age of Transition and Interaction, and 
Absolutism. Each lesson focused on at least one of the six Social Studies Practices.  The 
second task was to create 5 stimulus-based questions for each of the nine units.  The 
stimulus-based questions are all multiple choice questions, and use the question stems 
provided by the Long Island Council for the Social Studies as the new Global History & 
Geography Regents will feature stimulus based questions in the multiple choice section. 

Teachers can use the lesson plans and handouts just as they are printed in this 
document or can modify them to meet the needs of their particular lesson and students.  
Teachers will have electronic access to the document as well. 
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Christina Clarke 
Calhoun High School 
Social Studies 
Prehistory 
Standards Applied in the Course of the Unit:  
A3- Analyze evidence in terms of content, authorship, point of view, bias, purpose, format and 
audience. 
 
A4- Describe, analyze and evaluate arguments of others. 
 
A5- Make inferences and draw conclusions from evidence. 
 
A7- Create meaningful and persuasive understandings of the past by fusing disparate and 
relevant evidence from primary and secondary sources and drawing connections to the present.  
 
C2- Identify, compare and evaluate multiple perspectives on a given historical experience. 
 
 
Lesson AIM: Was the Neolithic Revolution harmful or beneficial for humanity?  
 
Instructional Objectives:  
Identify/Define: Neolithic Revolution 
Determine the effects of agriculture on the human body  
Discuss the changes, which occurred during the Neolithic Revolution in terms of diet, society, 
achievements and family life 
Compare essays pertaining to the Neolithic Revolution to conclude whether or not the Neolithic 
Revolution should be deemed harmful or beneficial to society 
Analyze author’s theses as well as distinguish sub-arguments made by the authors  
Formulate a response to the AIM by using evidence  
 
Motivation:  
Teacher will place the following quote on the Smartboard:  
“The current information revolution is a cultural revolution, a social revolution, a thoroughgoing 
technological revolution that involves not just information, but labor, leisure, entertainment, 
communication, education, culture and thus is part of a major cultural and social shift.”- Bill 
Gates 
Teacher will have a student read the quote aloud to the class 
Teacher will pose questions pertaining to the meaning of this quote: 

1) Do you believe that you are living in an information revolution?  
2) What types of applications do you use on your phone? Why do you use them? 
3) How have these applications changed the way the world communicates with one another?  
4) Do you think that all of these changes made by technology are positive?  

Once these questions have been answered, teacher will place a T-Chart on the board 
(Positives/Negatives of the Information Revolution)  
Teacher will ask students to come up with three positive and three negative ways that the 
Information Revolution affects our lives 

1



Teacher will call for student volunteers to write their answers on the Smartboard 
  
Transition: 
As you can see, while technology can make our lives easier, it definitely gives us our fair share 
of problems.  Since the beginning of history, innovative technology has changed the way 
civilizations progress, and in this case how civilizations begin. There is an argument that the 
Neolithic Revolution was actually the worst mistake of the human race! Today we are going to 
discover different viewpoints of this revolution.  
 
Misunderstandings:  
Students often think there is only one way to interpret history.  They often believe that the 
Neolithic Revolution could only have benefited society. 
 
Lesson Procedure:  

1) Teacher will pass out the packet for the day which will contain the following materials 
a. Excerpts from “Back of History (Man in the beginning) by William Howells  
b. Excerpts from “The Worst Mistake in the History of the Human Race” by Jared 

Diamond 
c. Two blank Thesis/Sub arguments organizer  

2) Teacher will split up the room by rows 
a. “Back of History” 
b. “The Worst Mistake in the History of the Human Race” 

3) Once the students are split and find their assigned reading, teacher will explain the 
graphic organizer which accompanies the document 

a. Author of the Essay 
b. The author’s thesis (their central argument)  
c. Three sub arguments the author makes to support their thesis  

i. Teacher will explain that it is important to include evidence with the thesis 
as well as sub arguments 

4) Students will individually work on their assigned document and graphic organizer 
a. Teacher will circulate the room & monitor time  

5) Once time is completed, teacher will have the students turn their desk to face the person 
next to them 

6) Students will then exchange information they discovered while reading their document 
a. Teacher will have students begin with “Back of History” 
b. Teacher will monitor time  

7) When that section is complete, teacher will pose questions: 
a. What is the authors’ thesis?  
b. Can you provide one piece of evidence that supports this thesis?  

8) Teacher will then have students move onto “The Worst Mistake in the History of the 
Human Race” 

a. Teacher will monitor student success as well as time 
9) When time is complete, teacher will pose questions 

a. How is this author’s thesis different than William Howell’s?  
b. Can you justify Jared Diamond’s thesis with one piece of evidence?  
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c. To what extent did this document change your opinion on the Neolithic 
Revolution? If it did, provide a piece of evidence that was mentioned in the 
document.   

Modifications:  
Teachers can modify the length of the documents. 
Teachers can change the amount of sub arguments they want found. 
Teachers can place students in predetermined pairs. 
Teacher can use poll everywhere to only conduct a poll and not an open-ended question. 
 
Summary:  
Teacher will have students log on to Polleverywhere.com  
(Poll everywhere is a website which lets you set up an account, and provides you with the ability 
to give polls to students, or to have them answer open ended questions. The answers 
automatically show up on the Smartboard for the class to see)  
Teacher will have the students answer the following question:  
Was the Neolithic Revolution harmful or beneficial for humanity? 
Teacher will tell students that they must choose harmful or beneficial, and cite at least one piece 
of evidence  
Together, the class will view the answers of their classmates.  
 
Homework:  
Students will complete a short answer homework assignment.  
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Excerpted from “Back of History (Man in the Beginning)” by William Howells  
 
This brings us . . . to the meaning of the so-called Neolithic revolution. If you generalize, and take the typical effects on culture of 
hunting life on the one hand and of farming life on the other, you can see that something stupendous took place . . . it was a breaking 
of one of nature’s bonds, the freeing of man from the limits of the natural supply of food. 
 
…simple hunter-gatherers.. . . have a few crude ideas about conservation and some…exerted themselves in pious rites1 to make the 
game more plentiful. But that is wishful thinking; nature is in control, not they. Nature goads them about from spot to spot like 
howling monkeys, and there is nothing they can do about it. They cannot stockpile their food: when they have eaten, it is high time to 
start thinking about the next meal. Around any camp there are only so many wild animals and so many edible plants, because of the 
balance of nature. When these have been hunted or picked beyond a given point, the supply becomes too short and cannot recover, 
perhaps, for that season. What do the people in the camp do? They pick up and move on, to a place where the game is untouched. So 
this band must have enough territory to keep rebuilding the supply, it must preserve the supply against poachers, and it must move, 
move, move. 
 
What about the numbers of people? Since they are actually part of the balance of nature themselves, they will be limited to a number 
which their territory can support in its worst (not its best) years. So the whole human population must be relatively sparse and spread 
out. 
 
And the size of the band? Actually the simplest family can carry on this kind of a life, the man to hunt and the woman to collect 
vegetables, insects, water and firewood and to tend to odd jobs. But this leaves them with no help if they have need of it, while larger 
groups may not only protect themselves better but hunt more effectively, whether by co-operating in a rabbit drive or by multiplying 
the chances of finding and killing a large animal on which all can feed. However, the size of the band soon reaches a point at which it 
presses too hard on the food supply. There will simply not be enough food within their radius of action around the camp, or the band 
itself will not be able to move fast enough and far enough to tap the resources it needs. Only once in a while can bands come together 
in tribal meetings, and then perhaps when a natural crop—a cactus pear or a kind of grub — comes into season, and for a while creates 
plenty for everybody. The rest of the time the bands must keep their distance, and the number of each will be something like fifty 
souls, more or less. 
 
 These laws of nature have teeth in them: many such peoples accept the necessity of killing some of their infants at birth 
because the mother already has all the young children she can cope with on the march; and most of them ruthlessly abandon the sick 
or the helplessly old to freeze or starve. If, rarely, they put forth efforts on the aged one’s behalf, these efforts are visibly strenuous. 
                                                 
1 I.e. religious rituals designed to increase the amount of animals to hunt. 

4



 
 

Such action is not subhuman callousness. Even though they may appear to take it calmly, the people have no choice at all in what they 
do, or even the face they put upon it. 
 
We see, in fact, human beings like ourselves trapped, without knowing it, in a life which prevents them from having higher material 
inventions and social combinations. Small nomadic bands can hardly become civilized if they cannot even set up substantial 
households. They must find some escape from nomadism first, and from isolation and the limits of small numbers. They must find 
some escape from the tread-mill of food-getting, which has them almost always either hunting or getting ready to hunt, and so keeps 
them from having any specialization of their energies, and makes the only division of labor that between the animal-hunting man and 
the plant-hunting woman. This escape was found with domestication, when the ordinary balance of nature was broken and food was 
made to grow not by nature but by man. Camps changed to villages, and dozens of people to hundreds. 
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Excerpted from “The Worst Mistake in the History of the Human Race” by Jared Diamond 
 
… recent discoveries suggest that the adoption of agriculture, supposedly our most decisive step toward a better life, was in many 
ways a catastrophe from which we have never recovered. With agriculture came the gross social and sexual inequality, the disease and 
despotism that curse our existence. 
 
…While the case for the progressivist2 view seems overwhelming, it’s hard to prove. How do you show that the lives of people 10,000 
years ago got better when they abandoned hunting and gathering for farming? Until recently, archaeologists had to resort to indirect 
tests, whose results (surprisingly) failed to support the progressivist view. Here’s one example of an indirect test: Are twentieth-
century hunter- gatherers really worse off than farmers? 
 
Scattered throughout the world, several dozen groups of so called primitive people, like the Kalahari Bushmen, continue to support 
themselves that way. It turns out that these people have plenty of leisure time, sleep a good deal, and work less hard than their farming 
neighbors. For instance, the average time devoted each week to obtaining food is only 12 to 19 hours for one group of Bushmen, 14 
hours or less for the Hadza nomads of Tanzania. One Bushman, when asked why he hadn’t emulated neighboring tribes by adopting 
agriculture, replied, “Why should we, when there are so many mongongo nuts in the world?” 
 
While farmers concentrate on high-carbohydrate crops like rice and potatoes, the mix of wild plants and animals in the diets of 
surviving hunter-gatherers provides more protein and a better balance of other nutrients. In one study, the Bushmen’s average daily 
food intake (during a month when food was plentiful) was 2,140 calories and 93 grams of protein, considerably greater than the 
recommended daily allowance for people of their size. It’s almost inconceivable that Bushmen, who eat 75 or so wild plants, could die 
of starvation the way hundreds of thousands of Irish farmers and their families did during the potato famine of the 1840s. 
 
At Dickson Mounds, located near the confluence of the Spoon and Illinois Rivers, archaeologists have excavated some 800 skeletons 
that paint a picture of the health changes that occurred when a hunter-gatherer culture gave way to intensive maize (corn) farming 
around A.D. 1150…Compared to the hunter-gatherers who preceded them, the farmers had a nearly 50 percent increase in 
malnutrition, a fourfold increase in iron- deficiency anemia, a threefold rise…in infectious disease in general, and an increase in 
degenerative conditions of the spine, probably reflecting a lot of hard physical labor. 
 
There are at least three sets of reasons to explain the findings that agriculture was bad for health. First, hunter-gatherers enjoyed a 
varied diet, while early farmers obtained most of their food from one or a few starchy crops. The farmers gained cheap calories at the 

                                                 
2 Progressivist:  Someone who believes that human history is a history of constant progress and improvement of the human condition, usually due to 
technological advances. 
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cost of poor nutrition… Second, because of dependence on a limited number of crops, farmers ran the risk of starvation if one crop 
failed. Finally, the mere fact that agriculture encouraged people to clump together in crowded societies, many of which then carried on 
trade with other crowded societies, led to the spread of parasites and infectious disease…Epidemics couldn’t take hold when 
populations were scattered in small bands that constantly shifted camp (as in the gatherer-hunter lifestyle).  
 
Besides malnutrition, starvation, and epidemic diseases, farming helped bring another curse upon humanity: deep class divisions.  
Hunter-gatherers have little or no stored food, and no concentrated food sources, like an orchard or a herd of cows: they live off the 
wild plants and animals they obtain each day. Therefore, there can be no kings, no class of social parasites who grow fat on food 
seized from others. Only in farming populations could a healthy, non- producing elite set itself above the disease-ridden masses. 
Skeletons from Greek tombs at Mycenae c.3 1500 BCE. suggest that royals enjoyed a better diet than commoners, since the royal 
skeletons were two or three inches taller and had better teeth (on the average, one instead of six cavities or missing teeth). Among 
Chilean mummies from c. CE. 1000, the elite were distinguished not only by ornaments and gold hair clips but also by a fourfold 
lower rate of bone lesions caused by disease. 
 
Farming may have encouraged inequality between the sexes, as well. Freed from the need to transport their babies during a nomadic 
existence, and under pressure to produce more hands to till the fields, farming women tended to have more frequent pregnancies than 
their hunter-gatherer counterparts— with consequent drains on their health… 
 
…As for the claim that agriculture encouraged the flowering of art by providing us with leisure time, modern hunter-gatherers have at 
least as much free time as do farmers. The whole emphasis on leisure time as a critical factor seems to me misguided. Gorillas have 
had ample free time to build their own Parthenon, had they wanted to. While post- agricultural technological advances did make new 
art forms possible and preservation of art easier, great paintings and sculptures were already being produced by hunter-gatherers 
15,000 years ago… 
 
Thus with the advent of agriculture an elite became better off, but most people became worse off. Instead of swallowing the 
progressivist party line that we chose agriculture because it was good for us, we must ask how we got trapped by it despite its pitfalls. 

                                                 
3 c. means “circa” or “approximately”.  Used to indicate when a precise date is unavailable. 
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AIM: Was the Neolithic Revolution harmful or beneficial for humanity?  
 
Author of your essay: ___________________________________________________ 
 
The author’s thesis or central argument: 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
________________________________________________________________________________________________ 
 
 
Major Sub-Arguments the author uses to support his thesis:  
 
Sub-Argument #1: 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
________________________________________________________________________________________________ 
 
Sub Argument #2: 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
________________________________________________________________________________________________ 
 
Sub-Argument #3:  
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
________________________________________________________________________________________________ 
 
 
 
 
 
Do you agree or disagree with this essay? (Be sure to explain your answer by providing factual evidence) 
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AIM: Was the Neolithic Revolution harmful or beneficial for humanity?  
 
Author of your essay: ___________________________________________________ 
 
The author’s thesis or central argument: 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
________________________________________________________________________________________________ 
 
 
Major Sub-Arguments the author uses to support his thesis:  
 
Sub-Argument #1: 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
________________________________________________________________________________________________ 
 
Sub Argument #2: 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
________________________________________________________________________________________________ 
 
Sub-Argument #3:  
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
________________________________________________________________________________________________ 
 
 
 
 
 
Do you agree or disagree with this essay? (Be sure to explain your answer by providing factual evidence) 
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Homework:  
 
Photograph: Neolithic Revolution  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

1) Using this document, explain how the Neolithic Revolution could be considered a turning point in history. 
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________ 
 
2) Explain how the Neolithic Revolution could be considered harmful for humanity.  
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________
____________________________________________________________________________________________________________ 
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Christina Clarke 
Calhoun High School 
Social Studies Department 
Prehistory  
Standards Applied in the Course of the Unit:  
 
A5- Make inferences and draw conclusions from evidence. 
 
A7- Create meaningful and persuasive understandings of the past by using disparate and 
relevant evidence from primary and secondary sources and drawing connections to the 
present. 
 
D3- Identify, analyze, and evaluate the relationship between the environment and human 
activities, how the physical environment is modified by human actives, and how human 
activities are also influenced by Earth’s physical features and processes.   
 
 
Lesson AIM: To what extent can artifacts teach us about the Paleolithic Age?  
 
Instructional Objectives:  
Discuss the importance of a universal symbol. 
Examine a Stone Age Tool kit (which includes an End Scraper, Awl and Antler Harpoon) 
and draw connections to the lifestyle as well as diet and clothing found in the Paleolithic 
time period. 
Analyze Stone Age Lifestyle Artifacts (which includes a Bone Flute, Bead and Needle) 
and understand the significance of each as well as the importance of trade during this 
time. 
Discover the Lascaux Cave paintings (which include the Mysterious Unicorn, Bison Vs. 
Man and The Great Sorcerer) and determine the symbolic nature of each painting as well 
as the importance of the Lascaux Cave. 
Create a drawing based upon the lifestyle of the Paleolithic era. 
 
 
Motivation:  
When students enter the room, teacher will have the following symbols placed up on the 
Smart Board: No smoking, handicapped, man, woman  
Teacher will ask the students to identify the symbols placed on the board.  
Once the students have identified the symbols, teacher will pose the following questions: 

1) What do all of these symbols have in common?  
2) Why is it important for us to have universal symbols?  

Teacher will then show a cave painting from the Paleolithic Era. 
Teacher will pose questions regarding the painting: 

1) What do you see?  
2) Why would the Paleolithic people draw this animal?  
3) In what way does art take the place of the written word?  
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Transition:  
As you can see from our knowledge of these symbols, the written word is not needed to 
send forth a message or to tell a story. During the Paleolithic Era, writing was not yet 
invented. These people used art to tell their stories, and in turn it gives us a glimpse to 
their lives. Today we will be uncovering the lives of those who lived in the Paleolithic 
Era by examining images from caves and artifacts such as tools and jewelry. This 
evidence will allow us to see inside the culture of the hunters and gatherers from this time 
period without the written word.  
 
Misunderstandings:  
The Paleolithic Era occurred in one location.  
  
 
Lesson Procedure:  

1) Teacher will place the students into groups of three (students will move their seats 
to sit with one another). Each student in a group with receive a different part 

a. Part A- Stone Age Tool Kit  
b. Part B- Stone Age Lifestyle Artifacts  
c. Part C- Lascaux Cave Paintings  

2) Once placed in these groups teacher will pass out documents as well as artifact 
analysis worksheets. 

3) Teacher will explain to students that each person in their group received three 
different artifacts pertaining to the Paleolithic Age. For each artifact they will fill 
out an artifact analysis worksheet, which will help them uncover each artifact. 
(Teachers please note there is a different artifact analysis sheet for the Lascaux 
Cave Paintings)   

4) Individually students will work on their assigned artifacts.  
a. Teacher will keep time on the Smart board. 
b. If students complete their artifacts before their time is up, students can 

answer the additional question at the bottom of their artifact worksheet.  
5) Once time is completed, teacher will pass out a graphic organizer.  
6) Together, the group will work on completing the graphic organizer. 

a. The groups will discuss their artifacts and how they uncovered the history 
of the Paleolithic people. 

i. Students will use their artifact worksheets to help them fill out 
their graphic organizer. 

1. Teacher will keep monitor time and keep time up on the 
Smart Board.  

7) When time is complete, teacher will have the students return back to their seats. 
8) Teacher will pose the following questions: 

a. In what way did the tools help us discover the technological advances the 
Paleolithic people had made?  

b. Did the creation of these tools help us understand where they were 
located, their diet, as well as the way they dressed?  

c. How did the Stone Age lifestyle artifacts give us a glimpse into what some 
groups of people might have done on their free time? 
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d. In what way did these artifacts give you an insight to the importance of 
trade?  

e. How can you assess the importance of the drawings in the Lascaux Cave? 
f. Did the paintings offer you a connection between the animal and spiritual 

world? If so, how?  
 
Modifications:  
Teacher can modify the number of artifacts examined. 
Teacher can modify the graphic organizer and its accompanying questions.  
Teacher can place the students in predetermined groups.  
 
Summary: 
Students will then be asked to create an Instagram photo, which highlights the lifestyle of 
the Paleolithic Era. 
Students will be instructed to draw a photograph, have a geo-tag location, and create a 
caption! 
Together, the class will look at the photographs underneath the elmo. 
 
Homework:  
Students will read the story of Ogg and Ulana and answer the following questions:  
1. What time period does Ogg represent? Explain your reasoning. 
2. How has Ulana’s life improved?  
3. Do you agree with Ulana, that Ogg should give up the hunt? Explain why or why not.   
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Artifact Analysis Worksheet (A & B) 
Type of Artifact (describe the material from which it was made) 
 
 
 
 
Special Qualities of the Artifact (describe how it looks and would feel: shape, color, texture, 
etc.) 
 
 
 
 
Uses of the Artifact: 

a. What might it have been used for? 
__________________________________________________________________ 

b. Who might have used it? 
__________________________________________________________________ 

c. Where might it have been used 
__________________________________________________________________ 

d. When might it have been used?  
__________________________________________________________________ 
 

What does the Artifact tell us?  
a. What does it tell us about technology of the time in which it was made and used?  

__________________________________________________________________ 
 

b. What does it tell us about the life and times of the people who made it and used it? 
__________________________________________________________________ 
__________________________________________________________________ 
 

 
 
 
 
Which of your assigned three artifacts was the most impressive to you? Explain. 
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Artifact Analysis Worksheet (C) 

Name of Cave Painting: 
 
 
 
 
Special Qualities of the Artifact (describe how it looks) 
 
 
 
 
Location of your Artifact:  

a. Which room is this Artifact located in?  
____________________________________________________________________ 

b. Are there other paintings with significance located here?  
____________________________________________________________________ 
____________________________________________________________________ 
  

c. What was the significance of its location? 
____________________________________________________________________
____________________________________________________________________ 
 

What does the Artifact tell us?  
c. What does it tell us about the Paleolithic people? 

__________________________________________________________________ 
__________________________________________________________________ 
__________________________________________________________________ 
 
 

 
 
 
Can you assess the importance of this cave to those who painted and engraved in it?  
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Homework:  
 
My name is Ogg and I am a hunter. I usually walk a great distance each day to find my food. 
I continue to hunt for a living, even though many of my friends have given up. They have 
learned to plant crops and keep animals. They live in houses made of brick, stone, and grass. 
One day, while returning from the hunt, I happened to pass the field of my friend, Ulana. 
 
“Look how well I live,” Ulana stated.  “I have a steady supply of meat, milk, vegetables, and 
wool. In fact, I have everything I need.” 
“I am not afraid, nor am I hungry. We all work together and help one another. Some till the soil. 
Others care for animals. Others make weapons and tools. We trade goods with people in other 
villages. You should give up the hunt and join us, Ogg. You will have a better life.” 
 
I left Ulana and continued to hunt for my food. But last week I returned from the hunt empty 
handed every day. I was cold, tired, and hungry. 
--------------------------------------------------------------------------------------------- 
1. What time period does Ogg represent? Explain your reasoning. 
 
 
 
 
2. How has Ulana’s life improved?  
 
 
 
 
 
3. Do you agree with Ulana, that Ogg should give up the hunt? Explain why or why not.   
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Christina Clarke 
Calhoun High School 
Social Studies Department 
Early Civilizations 
Standards Applied in the Course of this Unit:  
 
A2- Identify/Describe and evaluate evidence about events from diverse sources (including 
written documents, works of art, photographs, charts and graphs, artifacts, oral traditions, and 
other primary and secondary sources).  
 
A5- Make inferences and draw conclusions from evidence. 
 
A7- Create meaningful and persuasive understandings of the part by fusing disparate and 
relevant evidence from primary and secondary sources and drawing connections to the present. 
 
B3- Identify, analyze, and evaluate the relationship between multiple causes and effects.  
 
C5- Recognize the relationship between geography, economics, and history as a context for 
events and movements and as a matrix of time and place.  
 
D1- Ask geographic questions about where places are located, why their locations are important 
and how their locations are related to the locations of other places or people.  
 
D3- Identify, analyze and evaluate the relationship between the environment and human 
activities, how the physical environment is modified by human activities, and how many 
activities are also influenced by Earth’s physical features and processes.  
 
D5- Recognize and analyze how place and region influence the social, cultural and economic 
characteristics of civilizations  
 
Lesson AIM:  Which elements must a civilization possess in order to be considered advanced? 
 
Instructional Objectives: 
Identify/define the key elements seen in complex civilizations by using the acronym, 
G.R.A.P.E.S (Geography, Religion, Achievements, Politics, Economics, Social Structure). 
Determine the difference between Ancient China and Ancient Egypt regarding social structure as 
well as determine why social hierarchy was created. 
Discuss the importance of achievements within ancient civilizations such as infrastructure.  
Conclude why writing was one of the most important advancements of ancient civilization. 
Examine the importance of geography on ancient civilizations and connect this importance to 
religions and traditions practiced at this time.  
Analyze primary and secondary source documents as evidence regarding whether or not a 
civilization would be deemed complex. 
Compose a civilization of their own which would possess all of the elements in G.R.A.P.E.S. 
Elaborate on one of the elements of G.R.A.P.E.S to prove the “class civilization” would be 
complex. 
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Motivation:  
Teacher will place a photograph of one of the Bellmore-Merrick High Schools on the board 
(Teacher chooses this). 
Underneath the photograph, teachers will place the letters: G. R. A. P. E. S. 
Teacher will explain what each letter stands for:  
G-eography (location of cities and natural resources)  
R-eligion (beliefs, values & traditions) 
A-chievements (arts, architecture, and writing) 
P-olitics (government structures, leadership and public works) 
E-conomics (trade, job specialization) 
S-ocial structure (social classes) 
 
Teacher will instruct students to work with a partner sitting next to them, to fill out G.R.A.P.E.S. 
for _________________ High School. 
Teacher will monitor student success and keep time. 
When time is up teacher will as a pair to come up to the board and fill out G.R.A.P.E.S.  
Teacher will pose questions: 

1) When looking at this acronym, can you assess which must come before all others? Why 
do you think this is so?  

2) How can geography impact our high school? Do you believe if we lived in a different 
area things would be different? How so?  
 

Transition: 
Geography is essential to the formation of early civilizations. This acronym, G.R.A.P.E.S, shows 
us the six basic features of civilizations found in most early civilizations. Civilizations differed 
greatly from small farming societies, and today we will research these features in depth to 
understand what makes a civilization complex.  
 
Misunderstandings:  
Students may believe that a civilization must have all sub-elements of G.R.A.P.E.S in order to be 
complex . 
Students may believe that each river valley civilization will have the same beliefs/customs. 
 
Lesson Procedure:  

1) Teacher will have placed students in six predetermined heterogeneous groups, as well as 
set up stations throughout the room. 

2) Teacher will ask students to place themselves into these groups. 
3) Teacher will explain to students that each station is centered on one letter from the 

acronym G.R.A.P.E.S.  
4) Teacher will pass out questions which go along with each station.  
5) Students will then begin to work with their groups on the stations placed around the 

room.  
a. Teacher will monitor student success.  
b. Teacher will use the SmartBoard to time students throughout the stations lesson. 

i. Students should have four minutes to work on each station.  
ii. Teacher will circulate the room. 
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6) Once time is completed, teacher will have the students sit with their assigned groups.  
7) Teacher will then pose the following questions to the class:  

a. How does geography allow for civilizations to prosper?  
b. What examples of achievements did you see today that show prosperity within a 

civilization?  
c. In what way did these achievements change social organization within a 

civilization?  
d. How was Ancient Egypt’s social order different than Chinas?  

i. Which social structure do you agree with? Why? 
 
Modifications:  
Teacher can modify the length of the documents. 
Teacher can choose to use one accompanying document with each station instead of two 
(questions would have to be altered as well).  
Teacher can allow students to work on the homework as a group.  
 
Summary:  
Teacher will assign the groups a different letter of G.R.A.P.E.S  
Teacher will instruct the groups to come up with evidence that would show that their society was 
an advanced civilization based upon their letter. 
Teacher will then ask for a volunteer from each group to come to the Smart Board and fill out 
their group’s portion of G.R.A.P.E.S. 
Together the class will discuss their evidence and teacher will pose questions: 

1) How can you prove that the society you have created is complex?  
2) Are there any traditions or achievements we should add to ensure this society’s 

success?  
 
Homework:  
Civilizations Project due the following week. 
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Geography 
1) In what ways did river valleys shape the development of early civilizations? (Cite at least 

two examples from the reading) 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
 

2) How can you assess the importance of the Nile River to Ancient Egypt by analyzing 
Document #1?  
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
 

3)  In examining Document #2, how do you believe the waterways play a crucial role in                     
     Tenochtitlan?  

________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
 
 
 
 

Religion  
1) Why did most ancient civilizations practice polytheism?  

________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
 

2) What does the excerpt from Document #1, Epic of Gilgamesh, tell us about the way the 
Mesopotamians viewed life and death? Can you assess why they viewed life as a 
celebration?  
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
 

3) Justify why the Aztecs used human sacrifices as seen in Document #2.  
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
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Achievements  
1) What do achievements show us about ancient civilizations?  
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 

 
2) Why do you believe that writing was a critical skill developed during this time 

period?  
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 

 
3) Examine Documents #1 & #2. Can you uncover three pieces of the past from 

analyzing these pictograms?  
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 

 
 

Politics  
1) Why did new governments emerge during this time period?  
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 

 
2) What is the evidence from Document #1 that would lead you to believe that the city 

of Mohenjo-Daro had a strong centralized government?  
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 

 
3) Assess the importance of religion in Incan politics according to Document #2.  
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
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Economics 
1) Identify three different jobs that were now needed during this time period? Why do 
you believe there was a demand for such workers?  
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
 
2) According to Document #2, what was the significance of the art they were creating? 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
 
3) Identify three different types of jobs that were held in Mesopotamia according to 
Document #2? 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
 
 
 
Social Structure 
1) Why did social organization become more complex during this time?  
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 

 
2) How were people now being ranked within society? Explain who was ranked highest, 

and who was generally ranked lowest and why. 
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 

 
3) What is the difference in social structure in Documents #1 & #2? Justify the 

reasoning behind this difference.  
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________ 
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Name(s): ____________________________________ 
 

CREATE YOUR OWN CIVILIZATION OUTLINE 
 

1. Geography 
       a. Where would you build your civilization? Circle One: Mountains, Island, River Bank, 
Desert, Plains, Shore or other:________________________________ 
 
What would you name your civilization? _____________________________ 
 

2. PUBLIC WORKS: List three public works that you would need in your civilization.  
___________________________, ___________________________ & 
___________________________ 
 
3. JOB SPECIALIZATION: List 6 jobs needed in your civilization.  
____________________, ___________________, _____________________ 
____________________,____________________, ____________________ 
 
4.  SOCIAL STRUCTURE: List these occupations in order of importance.  Top: Who will 

be the ruler?  Bottom: What job will the lower classes do?  Who is needed in the middle? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

5. ORGANIZED GOVERNMENT:  
a. Title of ruler:___________________________ 

 
b. List 5 laws and consequences of your civilization: 
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________ 
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6. COMPLEX RELIGION:  
a. Name of god(s)__________________________________ 
b. List three religious holidays and reasons why they are celebrated. 
 
___________________________________________________________________________
___________________________________________________________________________ 
 
7. WRITING SYSTEM:  

 a. List three types of records that would need to be kept:  
       ___________________, ______________________ & ______________________ 

b. Create a form of writing and write a message. 
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________ 

 
8. ARTS & ARCHITECTURE:  
a. List three types of buildings that you would have:  
________________________, _______________________ & ___________________ 
 
 
 
 
 

Create Your Own Civilization Project 
 

After you have created the outline for your civilization, your mission is to create a travel 
brochure that will entice others to come and live in your civilization!   
Your brochure should include: 
1. The information from your outline.  
2. Pictures that represent the values and beliefs of your civilization.  (Hand drawings will be 
accepted). (At least four) 
3. A catchy slogan to get the attention of the reader. 
4. At least a three sided brochure. 
5. BE CREATIVE :) 
Remember, you want people to visit your civilization, but you also want it to survive. 
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Christina Clarke 

Calhoun High School 

Social Studies 

Early Civilizations  

Standards Applied in the Course of the Unit:  

A2- Identify/Describe and evaluate evidence about events from diverse sources (including 
written documents, works of art, photographs, charts and graphs, artifacts, oral traditions, and 
other primary and secondary sources).  

A3- Analyze evidence in terms of content authorship, point of view, bias, purpose, format and 
audience.  

A5- Make inferences and draw conclusions from evidence. 

C4- Describe, compare, and evaluate multiple historical developments (within societies; across 
and between societies; in various chronological and geographical contexts).  

D1-Ask geographic questions about where places are located, why their locations are important, 
and how their locations are related to the locations of other places and people. 

 

AIM: What do the buried secrets of Tenochtitlan tell us about the Aztecs? 

Instructional Objectives: 

Identify and examine key features from a map and describe how the map answers the question 
“Is Tenochtitlan a complex society?” 

Analyze artifacts found in Tenochtitlan and make inferences as well as draw conclusions about 
the items found at Templo Mayor  

Examine a letter from Hernan Cortes to King Charles V regarding the infrastructure and job 
specialization of the city as well as analyzing point of view and purpose in the document 

Justify whether or not Tenochtitlan was a complex civilization by using diverse sources 

Create and present a section of a museum exhibit based on factual evidence  

Compare the Aztecs to other early civilizations studied  
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Materials:  

Boarding Passes  

“Archeology Project” Folder which includes: 

Map of the Aztec Empire in 1512 

The Coylxauhqui Stone  (temple entry stone) 

Tzompantli (skull rack)  

Tonamatl (Aztec Calendar Stone)  

Hernan Cortes second letter to Charles V  

Graphic Organizer 

Museum Exhibit Form 

 

Motivation: 

When students enter the room, they will receive a boarding pass 

Students will then be directed to sit with those who have the same seat number as them  

Students will arrange their desks so they are facing one another in the group 

Students will be asked to direct their attention to the board:  

The teacher will read the prompt aloud:  
Congratulations, you and your team have been chosen to create a time capsule for the town of 
Merrick or Bellmore 2016. This time capsule for 2016 will be buried underneath the (insert 
school name) football field. Choose two items you will place in the time capsule. 

Students will discuss the two items they would put inside the time capsule 

Class will discuss their answers 

Transition: 

If someone opened up this time capsule, they would be able to uncover what life was like in 
Bellmore or Merrick in the year 2016. They would see technology, transportation, 
communication, politicians and even cuisine! It would be interesting to see what items from our 
present would be foreign to those in the future. Today, you are going to become archeologists to 
understand the past. You will see artifacts that are foreign to you, and decipher their meaning and 
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use. You will also read primary sources that allow you to uncover their past. Your boarding 
ticket shows you where you will be going!  

 

Misunderstandings: 

-Only the Aztecs are located in the Aztec Empire  

-Skull Racks were used to remember their ancestors 

-Hernan Cortes believed the Aztecs were uncivilized 

 

Lesson Procedure: 

1) Motivation 

2) Transition 

3) AIM: What do the buried secrets of Tenochtitlan tell us about the Aztecs? 

4) Students will be introduced to their assignment:  

• You will go on an archaeological expedition.  

• You are going Mexico City to uncover the city of Tenochtitlan.  

• Your project manager has your task. Please choose one member to come and receive your 
task.  

5) One member will come up to receive the group’s tasks 

6) Together the class will look at Task 1 

 a) “Task one: First, you must understand the geography and the civilians of Tenochtitlan. 
Let us look at this map together. This map will provide us with key features of Tenochtitlan and 
uniquely answer the question: Is Tenochtitlan a complex society?  

i) Teacher will place the map on the Smart Board 

7) Once the map are placed on the Smart Board, teacher will pose questions about the Map 

 a) According to this map, where is Tenochtitlan?  

 b) What does the key to this map tell you about the Aztecs?  

 c) How would this make the Aztecs an advanced civilization? 
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8) Students will then be instructed to uncover Task 2 

 a) Task 2: With your group you have begun to dig for clues at the templo mayor. Here 
you have found three important artifacts. It is the coyolxauhqui, tzompantli and tonamatl. It is 
your job to describe the object, and to presume how the Aztecs used the object.  

i) Students will examine the artifacts and describe the object as well as predict 
how the Aztecs would have used the objects. Students will use the graphic organizer 
provided. 

 b) Teacher will monitor student success by circulating the room as well as time the 
students on Task 2 

9) When time has been completed, teacher will pose questions regarding Task 2: 

 a) Do you believe the Aztecs were a complex civilization according to these artifacts?  

 b) How do you determine this?  

 c) Can you compare the Aztecs to other early civilizations that we have studied?  

10) Students will then be instructed to move on to Task 3: 

 a) Task 3: Your group must analyze how Tenochtitlan was able to support itself. For this 
task you must read a letter from Hernan Cortes to Charles V, which will describe the Aztecs.  

  i) Students will answer questions provided  

 b) Teacher will circulate the room as well as time students  

12) Once Task #3 is complete, teacher will pose questions based upon the task to the class 

 a) Why is the point of view of this document important when uncovering information on 
Tenochtitlan? 

 b) Based upon this document, how can you justify the Aztecs being a complex 
civilization?  

Summary: 

Teacher will instruct students to go to the last Task. Students will be instructed to choose one 
aspect of Aztec life and draw up a plan for a section of a museum exhibit on the Aztecs 

Students will work on their museum exhibit 

Students will share their exhibits with the class  
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Teacher will pose questions: 

1) Which evidence from today’s task is featured in your exhibit?  
2) Why did you deem this information most important? 

 

Homework:  

Students will be asked to compare the Aztecs to another early civilization we have studied. 
Students will use the chart provided, as well as write a thesis statement comparing the two.  
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Christina Clarke 
Calhoun High School 
Social Studies 
Belief Systems  
Standards Applied:  
A4- Describe, analyze, and evaluate arguments of others. 
A5- Make inferences and draw conclusions from evidence.  
C2- Identify, compare, and evaluate multiple perspectives on a given historical 
experience. 
C4- Describe, compare, and evaluate multiple historical developments (within socities; 
across and between societies; in various chronological and geographical contexts). 
C6- Connect historical developments to specific circumstances of time and place and to 
broader regional, national, or global processes and draw connections to the present 
(where appropriate) 
 
Lesson AIM: To what extent does the virtue of man result in governmental philosophies?  
 
Instructional Objectives:  
Identify/Define: Legalism, Confucianism, The Warring State Period, Confucius, Han 
Feizi 
Determine the difference in the way proponents of legalism as well as Confucianism 
believed in the virtue of men and how this shaped their philosophies on government 
Discuss the reasons why these government philosophies were created  
Examine documents by using point of view to determine the way rulers achieved their 
power as well as how society should behave in relation to their laws and regulations 
Analyze how the philosophies both put restrictions on their subjects 
Assess the moral virtue of each governmental philosophies ruler as well as their subjects 
and how it shapes China at the time it is practiced 
Formulate a thesis statement based on a comparative essay prompt  
 
 
Motivation: 
Teacher will pose the following question on the SMART Board: 
“Do you believe man is inherently good, or evil? Explain your answer.” 
Teacher will circulate the room to monitor student success  
Teacher will time students 
When students have completed answering the question, teacher will ask for student 
volunteers to share their answers.  
Teacher will pose additional questions: 

1) If you believe man is inherently good, how would you rule them?  
2) If you believe man is inherently evil, would you decide to impose different rules 

and regulations on society?  
 

Transition: 
Depending on the virtue of man, it will change how a government will treat its people. In 
China, during the Warring States period, the people were not trusted and believed to be 

41



evil, which led to harsh punishments and laws. Yet, there was another philosophy of 
political administration, Confucianism, that believed people were basically good, and that 
evil came from the failures of the systems in which they lived. Together, we will compare 
these two systems and the impact they had on China.  
 
Misunderstandings:  
Students may believe Legalism is a religion 
 
 
Lesson Procedure:  

1) Students will complete the Motivation 
2) Together the class will discuss the motivation  
3) Transition  
4) Students will be broken up by rows 

a. Each row will be separated by topic: Legalism or Confucianism  
5) Students will individually work on the documents assigned to them (Note to 

teacher: documents may need to be edited for certain classes/students) 
a. Background information and questions 
b. Documents 1 & 2 with the corresponding graphic organizer  

i. Teacher will monitor student success by circulating the room 
ii. Teacher will time students  

6) When students finish their individual documents, teacher will ask students to turn 
their desks to work with a partner, who has different documents  

7) Teacher will pass out an additional graphic organizer 
8) Together, the students will think-pair-share by including their knowledge of their 

individual documents within the comparative graphic organizer  
a. Students will work on the top portion of the graphic organizer first by 

providing background information, and the basis of governmental power 
and philosophy 

b. Students will then move on to the similarities and differences of their 
systems  

c. If students finish early, there is another excerpt (Selections from the Han 
Feizi: Chapter 49, “The Five Vermin”) for the students to answer which 
compares Legalism and Confucianism  

i. Teacher will monitor student success by circulating the room  
ii. Teacher will time students  

9) When time has been completed, students will go back to their original seats 
10) Teacher will pose questions regarding the graphic organizer: 

a. In what ways are Legalism and Confucianism similar?  
b. What is the largest difference between the two philosophies?  
c. What is your opinion of Legalism?  
d. Do you agree with the practice of Confucianism?  
e. Can you assess the value or importance of the way government believes in 

their people? 
 

Accommodations/Modifications:  
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Modify the length of the documents 
Choose the pairs for think-pair-share to allow for a heterogeneous makeup 
 
Summary:  
Teacher will pass out an index card, which will be collected as an exit ticket  
Students will be asked to write a thesis statement based upon the following prompt:  
“Analyze similarities and differences in TWO governmental philosophies found in 
China.” 
Students will complete the exit ticket, if time allows they will be shared with the class.  
 
Homework:  
Students will read the following article and answer the following questions 
http://www.wsj.com/articles/why-china-is-turning-back-to-confucius-1442754000 
Students will answer the following questions: 

1) How can you justify China reverting back to Confucianism?  
2) Do you believe this will be a positive change for China?  Why or why not? 
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Legalism:  
 
The era in which administrators openly avowed Legalism was about 300 BCE to 200 BCE, the 
time of the conquest of the six kingdoms of the Warring States Period by the Kingdom of Qin 
(Ch'in); i.e., the time of the creation of the Chinese Empire. Legalist ministers were instrumental 
in the strengthening of Qin to enable it to conquer the other kingdoms. But Legalism went 
beyond the proposition of the need for a comprehensive set of laws. The three elements of proper 
government according to Legalist theory were: 
 
1. Fa ("law or principle"): The law code must be clearly written and made public. All people 
under the ruler were equal before the law. Laws should reward those who obey them and punish 
accordingly those who dare to break them. Thus it is guaranteed that actions taken are 
systematically predictable. In addition, the system of law ran the state, not the ruler, a statement 
of rule of law. If the law is successfully enforced, even a weak ruler will be strong. 
2. Shu ("method, tactic or art"): Special tactics and "secrets" are to be employed by the ruler to 
make sure others don't take over control of the state. Especially important is that no one can 
fathom the ruler's motivations, and thus no one can know which behavior might help them 
getting ahead; except for following the laws. 
3. Shi ("legitimacy, power or charisma"): It is the position of the ruler, not the ruler himself or 
herself, that holds the power. Therefore, analysis of the trends, the context, and the facts are 
essential for a real ruler. 
http://www.newworldencyclopedia.org/entry/Legalism 
 

1) When was Legalism created, and why was it used?  
 
 
 

2) What are three elements of proper government according to Legalist theory?  
   1. 
 
 
   2. 
 
 
   3. 

         
 
 

3) To what extent do the three elements give the ruler ultimate power?  
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Document #1 Legalism: Selection from the Book of Lord Shang, “Making Orders Strict:  
The six parasites are: rites and music, odes and history, cultivation and goodness, filial devotion 
and brotherly love, sincerity and trustworthiness, uprightness and integrity, humanness and 
rightness, criticism of the army and being ashamed of fighting… 
 
In applying punishments, light offenses should be punished heavily, if light offenses do not 
appear, heavy offenses will not come. This is said to be abolishing penalties by means of 
penalties, and if penalties are abolished, affairs will succeed. If crimes are serious and penalties 
light, penalties will appear and trouble will arise.  
 
The sage ruler understands what is essential in affairs and so, in the governing of the people, 
there is that which is most essential. Therefore in administering rewards and punishments he 
relies on uniformity. Humanness is extending the heart. The sage ruler , by governing men, is 
certain to win their hearts; consequently he is able to exert strength. Strength produces force; 
force produces prestige; prestige produces virtue. Virtue has its origin in strength. The sage ruler 
alone possesses it and therefore he is able to transmit humanness and rightness to all-under-
Heaven… 
 
 
Document #2 Legalism: Selections from the Han Feizi: Chapter 49, “The Five Vermin”  
“Hardly ten men of true integrity and good faith can be found today, and yet the offices of the 
state number in the hundreds. If they must be filled with men of integrity and good faith, then 
there will never be enough men to go around; and if the offices are left unfilled, then those 
whose business it is to govern will dwindle in numbers while disorderly men increase. Therefore 
the way of the enlightened ruler is to unify laws instead of seeking for wise men, to lay down 
firm policies instead of longing for men of good faith. Hence his laws never fail him, and there is 
no felony or deceit among his officials...” 
 
 
Document #1: Document #2: 
Author:  
 
Main idea of the document: 
 
 
 
POV (what is the authors perspective)  
 
 
 
 
Evidence from the document that supports 
the POV 

Author: 
 
Main idea of the document:  
 
 
 
POV (what is the authors perspective): 
 
 
 
 
Evidence from the document that supports 
the POV 
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Confucianism: 
Confucius lived in China during the Chou Dynasty, when there was mass disorder and confusion 
and degrading moral standards. Confucius was appalled by what appeared to be the fracturing of 
Chinese society. He believed that the only cure was to stress a sense of social order and mutual 
respect, a philosophy that later became known as Confucianism. 
 
Confucianism teaches that there is a natural social order to society, which can best be explained 
through the Five Relationships: 
1 Ruler to ruled. 
2 Father to son. 
3 Older brother to younger brother. 
4 Husband to wife. 
5 Friend to friend. 

 
In these relationships, the second role is considered subordinate to the first. It was taught that if 
everyone knew his or her place in society, then order would prevail. There are several concepts, 
which needed to be practiced in order to achieve an ordered society: 
 
Jen-Human kindness should be shown towards one another. 
Li-Proper etiquette should always be used, and one should strive to achieve perfect virtue. 
Filial Piety-One should respect their elders. 
 
 
 
 

1) When was Confucianism developed, and why was it created?  
 
 
 
 
 

2) What are the five relationships? Why are these important to Confucianism?  
 
 
 
 
 
 

3) Can you describe Filial Piety? Provide examples of how you demonstrate this in your 
own life. 
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Document #1 Confucianism: Selections from the Confucian Analects on Government:  
1:5- The Master said, “In ruling a state of a thousand chariots, one is revenant in the handling of 
affairs and shows himself to be trustworthy. One is economical expenditures, loves the people, 
and uses them only at proper season.” 
2:1- The master said, “One who governs through virtue, may be compared with the polestar, 
which occupies its place while the other stars pay homage to it.” 
2:3- The Master said, “Lead them by the means of regulations and keep order among them 
through punishments, and people will evade them and will lack any sense of shame. Lead them 
through moral force, and keep order among them for rights and they will have a sense of shame 
and will also correct themselves. 
12:11- Duke Jing of Qi asked Confucius about government. Confucius replied, “Let the ruler be 
a ruler; the minister, a minister; a father, a father; a son, a son.” “Excellent,” said the Duke. 
“Truly if the ruler is not a ruler, a subject not a subject, a father is not a father and a son is not a 
son, though I have grain, will I get to eat it?”  
 
Document #2 Confucianism: Selections from the Confucian Analects: 
1:2- Master You said, “Among those who are filial toward their parents, and fraternal toward 
their brothers, those who are inclined to offend against their superiors, there have never been any 
who are yet inclined to create disorder. The noble person concerns himself with the root; when 
the root is established, the Way is born. Being filial and fraternal- is this not the way root of 
humanness?  
1:11- The Master said, “When a persons father is alive, observe his intentions. After his father is 
no more, observe his actions. If for three years he does not change his fathers ways, he is worthy 
to be called filial.”  
 
 
Document #1: Document #2: 
Book published in: 
 
Main idea of the document: 
 
 
 
POV (what is the authors perspective)  
 
 
 
 
Evidence from the document that supports 
the POV 

Book published in: 
 
Main idea of the document:  
 
 
 
POV (what is the authors perspective): 
 
 
 
 
Evidence from the document that supports 
the POV 
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Legalism Confucianism 

Similarities Differences 

 
 
Selections from the Han Feizi: Chapter 49, “The Five Vermin” 
“Now if a ruler and subject must become like father and son before there can be order then we 
must suppose that there is no such thing as an unruly father or son. Among human affections 
none takes priority over the love of parents for their children…And if such love cannot prevent 
children from becoming unruly, then how can it bring people to order?” 
 

1) To what extent does Han Feizi challenge the idea of the Five Relationships? 
 
 
 
 

2) Why would he challenge this idea?  
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Homework:  
 
Why China Is Turning Back to Confucius 
President Xi Jinping, set to arrive in U.S. Tuesday, is promoting traditions his party once reviled 
 
BEIJING—One Thursday morning in June, 200 senior officials crammed into an auditorium in 
the Communist Party’s top training academy to study a revolutionary idea at the heart of 
President Xi Jinping ’s vision for China…They came to hear Wang Jie, a professor of ancient 
Chinese philosophy and a figure in the country’s next ideological wave: a renaissance of the 
traditional culture the Communist Party once sought to destroy. 
 
For two hours, Prof. Wang says, he reeled off quotes from Confucius and other Chinese sages—
whom the party long denounced as feudal relics—and urged his audience to incorporate 
traditional concepts of filial piety and moral rectitude into their personal and professional lives. 
“I’m getting hoarse,” Prof. Wang says over a cup of green tea after class. The previous day, he 
had lectured at the culture ministry and, the day before, at the commerce ministry. Monday 
would be the insurance regulator. “Xi Jinping’s words,” he says, “have lit a fuse.” 
  
Two years after outlining a “China Dream” to re-establish his nation as a great world power, Mr. 
Xi is backfilling his vision and seeking a fresh source of legitimacy by reinventing the party as 
inheritor and savior of a 5,000-year-old civilization. 

 
By tradition, a thinker, political adviser and educator of the sixth and fifth centuries B.C. whose 
teachings are preserved in a text called the Analects. Emphasizing social rituals, personal 
morality and respect for elders—including among leaders—they have provided the basis for 
Chinese thinking on behavior and government for most of the past two millennia.  
 
In the last year, the party has publicly ordered its officials nationwide to attend lectures on 
Confucius and other classical Chinese thinkers, while tightening restrictions on Western 
influence in art, academia and religion. The education ministry has decreed that traditional 
culture, including classical literature wiped from the curriculum a century ago, be taught in 
schools and feature prominently in university entrance exams.Schoolbooks, tightly controlled by 
the party, are being revised to include ancient texts promoting respect for elders and traditional 
moral values, say people involved in the process. Teachers are being retrained, as most never 
studied the texts. 
 
The goal isn’t just to encourage “national self-confidence” but to aid “personality development,” 
encourage altruism and instill “Chinese national moral thinking,” the ministry says in an emailed 
response to questions. 
The government is also plowing money into projects including a free online classical library, 
television series on China’s ancient history and a $250 million national center for traditional 
culture next to Beijing’s Olympic Stadium. 
 
They also have suggested they see it as a new way to justify China’s authoritarian government—
as an extension of an ancient political tradition—and to tackle corruption. 
“To solve China’s problems, we can only search in the land of China for the ways and means 
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that suit it,” Mr. Xi in October told the party’s Politburo, its top 25 leaders, official media 
reported. “We need to fully make use of the great wisdom accumulated by the Chinese nation 
over the last 5,000 years.” 
 
It could also encourage Chinese citizens to explore other ideas the party has tried to wipe from 
history, such as those in organized religion, which the leadership still considers subversive. Some 
scholars argue Confucianism is compatible with democracy; others want it to become a national 
religion or ideology. 
 
Mr. Xi continues to stress the importance of Marx and Mao, and of Deng Xiaoping, who 
launched China’s market reforms in 1979. He has placed greater emphasis on Mao than his two 
predecessors and stepped up political education on Marxism in universities. 
But party insiders and political analysts say his longer-term agenda is to merge those ideas with 
elements of China’s ancient political culture to forge a new nationalist ideology. 
 

1) How can you justify China reverting back to Confucianism?  
 
 
 
 
 
 
 
 
 
 
 
 

2) Do you believe this will be a positive change for China?  Why or why not? 
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Christina Clarke 
Calhoun High School 
Social Studies Department 
Belief Systems 
Standards Applied in the Course of the Unit:  
A2- Identify, describe, and evaluate evidence about events from diverse sources 
(including written documents, works of art, photographs, charts and graphs, artifacts, oral 
traditions, and other primary and secondary sources. 
A5- Make inferences and draw conclusions from evidence. 
A7- Create meaningful and persuasive understandings of the past by fusing disparate and 
relevant evidence from primary and secondary sources and drawing connections to the 
present.  
B5- Recognize, analyze, and evaluate dynamics of historical continuity and change of 
over periods of time and investigate factors that caused those changes over time. 
F6-  Identify situations in which social actions are required and determine an appropriate 
course of action.   
 
 
Lesson AIM: To what extent can religion be used as a form of social control?  
 
Instructional Objectives:  
Identify/Define: Hinduism, The Caste System(including: Brahman, Kshatriyas, Vaisyas, 
Sudras, Untouchables), Vedas, Reincarnation, Dharma/Karma 
Determine whether or not Hindus have free will  
Draw connections between Brahma’s body parts and the caste it represents  
Analyze the role Karma plays in reincarnation as well as social control within India 
Examine the extent reincarnation plays in the prevention of Hindu’s revolting against the 
Caste System 
Evaluate the extent to which religion can be used as a form of social control in India 
Recognize, analyze and evaluate the continuity and changes of the caste system over 
periods of the time and uncover the factors that caused those changes over time, as well 
as the factors that have kept the Caste system in place  
Construct an “I AM” poem from the point of view of a member of the Caste System 
 
 
 
Motivation:  
Students will be instructed to answer the following question, which would be posed on 
the SMART Board: Draw a social hierarchy pyramid that mirrors American society.  
Once students have completed this activity, teacher will ask for a volunteer to share their 
pyramid on the SMART Board 
Together the class will discuss the pyramid  
Teacher will pose guiding questions: 

1) What allows this class to be shown on the top?  
2) Why do you believe the lowest class is usually the largest?  
3) Which factors attribute to the success of the American people?  
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4) As Americans, do we have the ability to go from one class to another? If so, how 
do we achieve this?  

 
Transition:  
As Americans, we have the ability to change our social class due to the type of economic 
system we practice. Yet, in other parts of the world your social class is determined by 
other factors, such as religion. In the Hindu religion practiced in India, your social class is 
determined by their belief in reincarnation, as well as Karma and Dharma. 
 
Misunderstandings:  
Students may believe that Hindus can have social mobility in their lifetime  
Students may believe that the caste system no longer exists in India  
 
Lesson Procedure:  

1) When students enter into the classroom they will be given blank social hierarchy 
pyramid  

2) Teacher will reference the motivation placed on the board 
3) Motivation  
4) Transition  
5) Teacher will pass out the packet being used for this lesson  
6) Together the class will examine a photograph of Braham, along with the social 

classes born from his extremities  
a. Picture will be placed on the SMART Board 
b. Teacher will pose questions regarding the photograph: 

i. Can you explain why the Brahmins would have grown out 
Brahma’s mouth?  

ii. How could you determine the place of untouchables by examining 
this photograph?  

iii. What is the significance between body parts and position in 
society?  

7) Students will enter into groups of three, within these groups students will enter 
into a jigsaw activity  

a. Students will divide the documents amongst themselves  
i. Document 2: The Law of Manu  

ii. Document 3: The Future of Peace and Justice in the Global 
Village, Thomas R. McFaul  

iii. Document 4: History of the Caste System and it’s Impact on India 
Today, Manali S. Deshpande  

b. Individually, students will read their assigned document and work on the 
graphic organizer which accompanies their document 

c. Teacher will time students and monitor student success  
8) Once students have completed their assignment document and graphic organizer, 

students will come together to work on the discussion questions provided 
a. Teacher will time students and monitor student success  
b. When time has been allotted teacher will instruct students to go back to 

their assigned seats 
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9) Teacher will place a photograph from National Geographic titled “Entrenched 
Irony” 

a. Teacher will pose questions: 
i. Which class of people in India would be doing this work?  

ii. What evidence from the documents allows for you to know the 
answer?  

iii. Why do you believe people shun this class? 
iv. Based on what you know, how would you explain the 

Untouchables not fighting back against the Caste System?  
10) Together the class will go over the discussion questions provided 

a. Teacher will pose additional questions  
i. How can you defend the actions of the Caste system?  

ii. In what way can you justify the treatment of the untouchables?  
iii. What evidence is used to prove whether or not religion is used as a 

form of social control? 
iv. Do you believe the Caste System still exists in India? Why or why 

not? 
 

Accommodations/Modifications:  
-Teacher should modify the documents length  
-Teacher should assign groups and documents to students to allow it to be heterogeneous 
-Word Wall for the Unit placed in the room defining key words from the Unit such as 
Karma & Reincarnation   
 
 
Summary: 
Students will then be told to reach underneath their desks, in which they will find one of 
the social classes in the Caste System 
 
Students will be told to create an I AM poem based upon which social class they received 
I AM ________________ 
I am a (occupation)____________________ 
I hear ___________ 
I worry_________ 
I believe_____________________ 
I will try _____________________ 
 
Teacher will then ask for student volunteers to share their poems with the class  
Teacher will then pose questions based upon caste: 

1) How did karma allow you to be in this position?  
2) In what way is your religion controlling you socially?  

 
Homework:  
Students will assigned to read: 
https://berkleycenter.georgetown.edu/posts/caste-still-relevant-today 
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Students will also be asked to fill out the chart on Continuities and Changes regarding the 
article on the Caste System in India, as well as answer the accompanying questions 

1) To what extent does religion still control Indian society?  
2) What could be combined to improve the conditions of the untouchables in India?  
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Document #2: From The Law of Manu 

But in the beginning he assigned their several names, actions, and conditions (created beings), 
even according to the words of the Veda… 

Austerity, speech, pleasure, desire, and anger, this whole creation he likewise produced, as he 
desired to call these beings into existence… .  

As at the change of the seasons each season of its own accord assumes its distinctive marks, even 
so corporeal beings (resume in new births) their (appointed) course of action.  

But for the sake of the prosperity of the worlds, he created the Brahman, the Kshatriya, the 
Vaishya, and the Shudra to proceed from his mouth, his arms, his thighs, and his feet… .  

To Brahmans he assigned teaching and studying (the Veda), sacrificing for their own benefit and 
for others, giving and accepting (of alms).  

The Kshatriya he commanded to protect the people, to bestow gifts, to offer sacrifices, to study 
(the Veda), and to abstain from attaching himself to sensual pleasures… .  

The Vaishya to tend cattle, to bestow gifts, to offer sacrifices, to study (the Veda), to trade, to 
lend money, and to cultivate land.  

One occupation only the lord prescribed to the Shudra, to serve meekly even these (other) three 
castes.  

Source: Manu, The Law of Manu, in The Sacred Books of the East, vol. XXV, ed. F. Max Müller 
(Oxford, UK: Clarendon Press, 1886), pp. 12-14, 24.  

Question: Your answer: Evidence from the source: 
Why did Brahma create the 
Brahman?  

  

What judgment can be made 
about being “prescribed to the 
Shudra”? 

  

To what extent is religion used 
as a form of social control? 
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Document 3: The Future of Peace and Justice in the Global Village; Thomas R. McFaul  
 
Duty has both a positive and negative side. The proper performance of caste duty leads to the 
accumulation of good karma and guarantees a higher caste in their next life. In order to progress 
up the ladder of Enlightenment, Hinduism assumes that each person is free to make decisions 
that will lead to the accumulation of good or bad karma. Once decisions are freely made, then the 
law of karma operates in a mechanical fashion by adding up and balancing the good and bad 
choices and outcomes, which will then determine the nature of each persons rebirth. Over the 
centuries as Hinduism took root and expanded in India, this fourfold caste system further 
subdivided into multiple caste levels. As a result, modern India has become a tiered society 
governed by a system of complex caste regulations that foster social stability as well as a 
promise upward spiritual mobility through reincarnation as a result of performing caste duties. 
The freedom that each person possesses relates to decisions about whether or not to follow his or 
her caste duties.  
 
Question: Your answer: Evidence from the source: 
What is the relationship 
between Karma & 
Reincarnation? 

  

According to this document, 
do Hindus have free will? 

  

To what extent is religion used 
as a form of social control?  
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Document 4: History of the Caste System and Its Impact on India Today: Manali S. 
Deshpande 
 
Since one of the main beliefs in Hinduism is that consequences of your past decisions have 
determined your present state, reincarnation plays a huge role in the prevention of people 
revolting against the caste system. Reincarnation was created by the Aryans in order to justify 
the oppressive behavior they were imposing on the natives and to keep the people from rising up 
against the system. Reincarnation bolsters caste oppression in two ways. It justifies injustice and 
deflects hopes for progress from this life to a “next life”. For the people at the top of the caste 
system, reincarnation justifies why they get the privilege of high-class birth. Those privileges 
were earned through virtuous behaviors in their past lives, and a privileged birth proves that one 
deserves privilege.  For the people on the bottom, the Shudras and the untouchables, 
reincarnation justifies why they suffer for their low birth. They must have earned their suffering 
through sinful acts in past lives. In order to avoid a low-caste birth in their next life, Hindus who 
are born as Shudras or untouchables learned to support rather than oppose their own oppression. 
Hinduism teaches low caste people that they way to improve their position in their next life is by 
leading a virtuous life this time around with not acts of deviances towards the caste system.  
 
 
Question: Your answer: Evidence from the source: 
What is one of the main 
beliefs of Hinduism, and in 
what way does this belief 
control Hindu society?  

  

How does reincarnation play a 
role in the prevention of 
revolting against the Caste 
System? 

  

To what extent is religion used 
as a form of social control?  
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Discussion Questions:  
1) What was the importance of the Caste System in Indian society? Explain using evidence 

from the documents why someone could argue that the Caste System was positive and 
necessary for India.  

 
 
 
 

2) Based on the documents, why would people in India not challenge or question their 
position in the caste system?  

 
 
 
 
 
 

3) Why was the Caste System a negative practice in India? Explain using evidence from the 
documents as to why this was a negative practice. 

 
 
 
 
 
 
 
 
 

4) To what extent was the Caste System a form of social control?  
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Homework:  
JYAN Blog 
Caste: Still Relevant Today? 
Amy Esposito  October 10, 2012    
 
After spending a month and a half studying in India, I have begun to grasp the cultural intricacies 
that make up this wonderful country. India is becoming more and more progressive in many 
ways. College students love to hang out in cafés, Western style clothing is becoming more 
accepted, and nearly everyone has an Internet capable cellphone. Despite this progression in the 
social sphere, tradition still clings to many aspects of Indian daily life.  
 
The caste system, a seemingly archaic idea used to systematically categorize people by their 
profession and place in society, continues to be woven throughout Indian tradition. In 1950, 
casteism, especially any practice of untouchability, was outlawed with the Indian Constitution 
and independence from the British Raj.  
 
Although I knew very little about the caste system before arriving in India, I observe it in 
practice each day. My host mother, a Brahmin (highest caste) chose to marry into a lower caste. 
This created a source of great tension within her family, even so far that her parents refused to 
speak with her until my host sister was born. She continues to emphasize that family and religion 
are the most important aspects of one’s life here, and that her choice to marry “beneath her” was 
so controversial, that it almost severed her relationship with her family.  
 
Although her family has since reconciled, I can tell that this subject is incredibly difficult for her. 
She says that she is happy with her decision to marry into a different caste but would not 
recommend making a decision like that to anyone.  
 
Hearing a more modern perspective from an Indian student who attends the University of Pune, I 
learned that he and many other students are just as aware of caste distinction today, although it 
manifests itself in a different way. Joking about any girls he could see himself dating from 
school, he promptly answered that none of the girls in his classes were of his same caste, and 
therefore he had no interest in getting to know them.  
 
When I asked how he could tell they were of a different caste, he replied that it’s easy to tell by 
the brand of jeans they wear or the style of their hair. His judgment comes from socioeconomic 
distinction rather than the traditional indicators of caste. For the millennial generation in India 
caste and class have become synonymous.  
 
Traditionally, caste is identified by a person’s last name. Recently, it has become quite common 
for educated people of every caste to change their last name to something neutral—representing 
no caste. Although you can change your name in India, it is not a permanent switch. The original 
caste-distinct name remains on transcripts and is required for many legal transactions, so you can 
never truly escape the imprint of casteism.  
 
There are many initiatives by the government to abolish the caste system. The Indian 
government holds reservations for people from backward or scheduled castes (mainly the Dalits 
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and “untouchables”) in the government and certain universities. Similar to affirmative action in 
the United States, these reservations hold a certain amount of seats for the representation of 
scheduled caste members.  
 
But are these reservations really assisting in the eradication of the caste system? In many 
respects they just continue to isolate the lower castes, distinctly labelling them as a minority. 
Although the reservation system makes it easier for people of lower castes to get a job in 
government, often times, the people who are offered the seats do not have the education to make 
informed decisions and are resented by the educated elite. As opportunities for education and 
social mobility become more accessible for those of every class, the next challenge for India is 
the acceptance of this social mobility. 
 
 
 

Changes Continuities 
  

 
 

1) To what extent does religion still control Indian society?  
 
 
 
 

2) What could be combined to improve the conditions of the untouchables in India?  
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Belief Systems Multiple Choice Questions 
 
Stimulus 1:  
“"Right views will be the torch to light his way. Right aspirations will be his guide. Right speech 
will be his dwelling-place on the road. His gait will be straight, for it is right behavior. His 
refreshments will be the right way of earning his livelihood. Right efforts will be his steps, right 
thoughts his breath; and right contemplation will give him the peace that follows in his 
footprints.” 
Question #1: 
Which religion does this excerpt best represent?  
1) Buddhism 
2) Hinduism 
3) Judaism 
4) Islam  
 
Correct Answer: 1 

 

Question #2: 

Which religious practice does this excerpt best support?  

1) Filial Piety  
2) The Four Noble Truths 
3) The Five Relationships 
4) The Eight Fold Path 

Correct Answer: 4 
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Question #5 
 
Which governmental procedure was created in order to enforce the behavior of Confucian 
leadership explained in the source? 
 

1) The Five Relationships 
2) Filial Piety  
3) Civil Service Examination 
4) Ancestor Veneration  

 
Correct Answer: 3 
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Question #5 
Based upon this excerpt, a historian could claim which of the following about Ancient 
Babylonia?  

1) All men were equal under the law 
2) Fines were preferable to corporal punishment 
3) Violence was always punished with violence 
4) Divisions existed between social classes  

 
Answer: #4 
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Bellmore-Merrick Central High School District 
 

Melissa Keele 
John F Kennedy High School 
Social Studies 
Unit of Instruction: Classical Age 
 
Standards Applied in the Course of the Lesson: 
B. Chronological Reasoning and Causation: 

1. Articulate how events are related chronologically to one another in time and explain 
the ways in which earlier ideas and events may influence subsequent ideas and events  
2. Identify causes and effects using examples from different time periods and courses of 
study across several grade levels  
8. Describe, analyze, evaluate, and construct models of historical periodization that 
historians use to categorize events  

C. Comparison and Contextualization: 
1. Describe, analyze, evaluate, and construct models of historical periodization that 
historians use to categorize events  

D. Geographic Reasoning: 
1. Ask geographic questions about where places are located, why their location is 
important, and how their locations are related to the location of other places and people  
2. Identify, describe, and evaluate the relationships between people, places, regions, and 
environments by using geographic tools to place them in a spatial context  

 6. Characterize and analyze changing interconnections among places and regions  
 
Aim: What was the Classical Age? 
 
Instructional Objectives: 

1. Identify and Define: Mayan, Maurya, Gupta, Qin, Han, Greece, Rome, periodization, 
Classical Age/Period, chronological, cultural diffusion, and empire. 

2. Understand the purpose of a timeline and periodization. 
3. Explain how geographic factors both encouraged and hindered a state/empire’s expansion 

and interactions. 
 
Motivation: 
Timeline of My Life Activity (given the previous night for homework) 
 
Ask students: 

 What were the major events in your life? Why did you consider them to be a major 
event? 

 How did you breakup your timeline into three periods?  What criteria did you use to do 
this? 

 
Transition: 
Today we are going to be looking at a new time period called the Classical Age, or Classical Era.  
During this time period, great empires/states emerged by consolidating and exerting a 
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tremendous amount of power.  They also created some of the most amazing achievements, some 
of which still impact us today.  We need to first look at why historians called this period the 
Classical Age, as well as why historians breakup history into different time periods.  We will be 
able to see that these great empires/states existed at the same time, while some never had 
interactions with others.  Lastly, we will examine where these empires were located in relation to 
one another, and how their geography may have influenced them. 
 
Misunderstandings: 
Possible misunderstandings include confusion about periodization, which will hopefully be 
cleared up with the activity.  Also, students struggle with reading world maps, so teachers may 
want to complete the map activity together based on student comprehension of geography. 
 
Procedure: 

1. After going over the timeline homework, the teacher will transition to the periodization 
handout.  Students will take a few minutes independently to describe why they believe 
these time periods were given these names (“Best Years of my Life, “Dark Ages”, and 
Classical Age”) 

2. Ask students:  
 Why do you think historians gave these time periods these names?  What does it 

imply about these time periods?  
 What do the words “classic” and “classical” make you think of? Why? 
 What do you predict the events in this time period will have in common? 

3. Teacher will then transition to the definition of the Classical Era.  Students will then be 
instructed to complete the, “Analyze the Timeline Activity” with a partner. They will 
have about 10 minutes to complete this.   

4. Teacher will then go over the timeline activity.   
5. Note to Teacher: Please display timeline on SMART Board. 
6. Ask students: 

 What is the purpose of a timeline?  
 What does this timeline show us about the Classical Age? 
 Which civilizations existed at the same time? 
 Which belief systems were created during this time? 

7. Teacher will then distribute the geography activity.  This activity should be completed as 
a class.  The teacher will guide the students to use the map to answer the questions.  This 
activity will allow students to understand where these civilizations were located and how 
their geography both encouraged and hindered expansion and interactions. 

 
Accommodations/Modifications: 
To accommodate special needs students, teacher can modify the questions for the timeline 
activity.  Also, the teacher may wish to pair students based on academic level.   
 
Summary: 
What was the Classical Age? Why is it called this? 
How did geography impact these civilizations? 
Can you predict some of the achievements of these civilizations?  
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*Lesson was adapted using materials from the website: http://globalhistory.newvisions.org/home 
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Analyzing the Classical Period Timeline 
 

1. When does this timeline start? When does it 
end? 

2. What increments of time are used to break up the timeline (hint: look at the x-axis)?

3. What do the labels on the y-axis represent?  4. Why do you think Alexander the Great’s Empire and the Roman Empire appear to in multiple 
rows of the timeline?

5. All of the sections of the timeline that are in orange, identify belief systems (most of them are religions) that were influential during that time in those 
regions they cover. List all of the belief systems on the timeline that you have heard of. 

 

6. The Han Dynasty ruled China for a very long time. List the other dynasties and empires that existed at the same time and what region of the world 
they were in.  
 

Dynasty or Empire that Existed During the Han Dynasty Region of the World it Existed In

 

7. What is the purpose of this timeline? 
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Bellmore-Merrick Central High School District 
 

Melissa Keele 
John F Kennedy High School 
Social Studies 
Unit of Instruction: Classical Age 
 
Standards Applied in the Course of the Lesson: 

A. Gathering, Interpreting, and Using Evidence 
1. Define and frame questions about events and the world in which we live, form 

hypotheses as potential answers to these questions, use evidence to answer these 
questions, and consider and analyze counter-hypotheses  

2. Identify, describe, and evaluate evidence about events from diverse sources 
(including written documents, works of art, photographs, charts and graphs, artifacts, 
oral traditions, and other primary and secondary sources)  

3. Analyze evidence in terms of content, authorship, point of view, bias, purpose, 
format, and audience  

4. Describe, analyze, and evaluate arguments of others  
5. Make inferences and draw conclusions from evidence  
6. Deconstruct and construct plausible and persuasive arguments using evidence 

C. Comparison and Contextualization 
2. Identify, compare, and evaluate multiple perspectives on a given historical experience  
4. Describe, compare, and evaluate multiple historical developments (within societies; 
across and between societies; in various chronological and geographical contexts)  
6. Connect historical developments to specific circumstances of time and place and to 
broader regional, national, or global processes and draw connections to the present 
(where appropriate) 

      D. Geographic Reasoning 
1. Ask geographic questions about where places are located, why their location is 
important, and how their locations are related to the location of other places and people  
2. Identify, describe, and evaluate the relationships between people, places, regions, and 
environments by using geographic tools to place them in a spatial context  
3. Identify, analyze, and evaluate the relationship between the environment and human 
activities, how the physical environment is modified by human activities, and how human 
activities are also influenced by Earth’s physical features and processes  

 
Aim: Was Shi Huangdi a hero or villain for China? 
 
Instructional Objectives: 

1. Identify/Define: Shi Huangdi, terra cotta army, Great Wall of China, Legalism, 
standardization. 

2. Explain how Shi Huangdi unified China under the Qin dynasty. 
3. Analyze primary and secondary source documents to outline the reforms/policies of 

Emperor Shi Huangdi. 
4. Identify bias and perspective in historical documents. 
5. Debate whether or not Shi Huangdi was a hero or villain for China. 
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Motivation: 
Students will take out their homework from the previous night (“How is power gained, 
consolidated, maintained, and lost?” 
 
Ask students: 

 Can someone please share their scenario of an example, either historical or 
fictional, of someone who gained, maintained, and then lost power? 

 How do you think leaders gain power? 
 How do you think they consolidate and maintain this power? 
 Why do you think leaders lose power? 

 
Transition: 
Throughout the course of this unit, we will be examining how leaders gained power and created 
huge states or empires.  We need to examine the parallels between these leaders.  How did they 
gain power? How did they maintain power? Finally, how did they lose power?  The first ruler we 
are going to examine is Emperor Shi Huangdi of the Qin dynasty in China.  Looking at your 
classical era timeline, what other empires existed during this time? Let’s take a look at how he 
ruled China. 
 
Misunderstandings: 
Possible misunderstandings include confusion over the dynastic cycle and chronology of Chinese 
dynasties.  Teachers may want to show a timeline of the Chinese dynasties so students can better 
understand this.   
 
Procedure: 

1. After transitioning from the motivation and aim, the teacher will distribute the document 
packet on Shi Huangdi.  Students should complete this packet and the guiding questions 
with a partner.  

2. Once students complete this task, bring the class back together and distribute the graphic 
organizer.  This will serve as their notes for the lesson. 

3. Ask students: 
 Using specific examples from your document packet, what were some ways that 

Shi Huangdi consolidated power? 
 How did he maintain his power? 
 Which philosophy did he use to rule?  Do you agree with this philosophy? 
 Is it similar or different to any other philosophies we have discussed in the 

past? 
 Can you give examples of how he used this philosophy in his reign as emperor? 
 Do you think his treatment of opposition was fair? Why/why not? 
 Was Shi Huangdi a hero or villain for China? 

 
Accommodations/Modifications: 
Certain vocabulary terms have been defined in the document packet for students with special 
needs.  Also, the teacher made sure to use some visuals in the document packet to assist visual 
learners.  Teacher should keep in mind academic abilities when creating groups. 
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Summary: 
Was Shi Huangdi a hero or villain for China? 
How do leaders gain power in our country?  Is this similar to or different from ancient China? 
Prediction: How do you think other rulers during the Classical Era will gain power? 
 
Homework: 
Exit Note-Teacher may use this at the end of class as an assessment or for homework. 
 
*Lesson was adapted using materials from the website: http://globalhistory.newvisions.org/home 
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`Name________________________________________ 
 

EMPEROR SHI HUANGDI: HERO OR VILLAIN? 
 
Guiding Questions: 
 
Source #1: Qin Empire 

1. Describe the political situation in China in 260 BCE before Shi Huangdi came to power. 
 
 
 
 

2. Comparing the map to the left with the map on the right, what impact did Shi Huangdi have on China’s political 
situation in 260 BCE? 

 
 
 

3. How is this an example of how he consolidated his power? 
 
 
 
Source #2: Legalism 
 

4. Describe Legalism. 
 
 
 

5. Why would Shi Hunagdi support this philosophy?  How would it help him consolidate power? 
 
 
 
 
Source #3: Treatment of Nobility 
 

6. Based on this document, outline two ways in which Shi Huangdi consolidated his power over Qin 
China. 

 
 
 
 
 
Sources #4 & #5: Book Burning/Treatment of Opposition 
 

7. Who is Li Si?  Is this a reliable document? Why/why not? 
 
 
 

8. Do you think his perspective is biased? Why/why not? 
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9. What is Li Si proposing? 
 
 
 

10. How will this help Shi Huangdi consolidate his power? 
 
 
 

11. Based on the painting and the excerpt from Li Si, what happened to those who opposed Shi Huangdi? 
 
 
 
 
Source #6: Great Wall of China 
 

12. What was the Great Wall of China? 
 
 
 

13. What does the building of the Great Wall of China tell us about the rule of Shi Huangdi? 
 
 
 
 
Source #7: Other Reforms 
 

14. Outline three additional reforms created during the reign (rule) of Shi Huangdi. 
 
 
 
 

15. How do these reforms demonstrate how Shi Huangdi consolidated power? 
 
 
 
 
Source #8: Terra Cotta Army 
 

16. Describe Shi Huangdi’s mausoleum (tomb) and the terra cotta army. 
 
 
 
 

17. What does this tell us about his character?   
 
 
 

18. Why do you think he killed everyone who worked on his tomb? 
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Bellmore-Merrick Central High School District 
 

Melissa Keele 
John F Kennedy High School 
Social Studies 
Unit of Instruction: Post-Classical Age 
 
Standards Applied in the Course of the Lesson: 

A. Gathering, Interpreting, and Using Evidence 
1. Identify, describe, and evaluate evidence about events from diverse sources 

(including written documents, works of art, photographs, charts and graphs, artifacts, 
oral traditions, and other primary and secondary sources)  

2. Make inferences and draw conclusions from evidence  
3. Deconstruct and construct plausible and persuasive arguments using evidence 

B. Chronological Reasoning and Causation: 
2. Identify causes and effects using examples from different time periods and courses of 

study across several grade levels  
3. Identify, analyze, and evaluate the relationship between multiple causes and effects  
4. Distinguish between long-term and immediate causes and multiple effects (time, 

continuity, and change)  
5. Recognize, analyze, and evaluate dynamics of historical continuity and change over 

periods of time and investigate factors that caused those changes over time  
C. Comparison and Contextualization: 

4. Describe, compare, and evaluate multiple historical developments (within societies; 
across and between societies; in various chronological and geographical contexts)  
6. Connect historical developments to specific circumstances of time and place and to 
broader regional, national, or global processes and draw connections to the present 
(where appropriate) 

      D. Geographic Reasoning: 
1. Ask geographic questions about where places are located, why their location is 
important, and how their locations are related to the location of other places and people  
2. Identify, describe, and evaluate the relationships between people, places, regions, and 
environments by using geographic tools to place them in a spatial context  
3. Identify, analyze, and evaluate the relationship between the environment and human  
activities, how the physical environment is modified by human activities, and how human 
activities are also influenced by Earth’s physical features and processes  
6. Characterize and analyze changing interconnections among places and regions  

 
Aim: Did Indian Ocean trade benefit mankind? 
 
Instructional Objectives: 

1. Identify the location of trade routes in the Indian Ocean trade complex. 
2. Understand the geographic location of the Indian Ocean trade complex in relation to 

other Trans-regional trade networks at this time (ie. Silk Routes, Mediterranean Sea 
trade, Trans-Saharan trade). 

3. Explain how geography, specifically monsoons, impacted trade in the Indian Ocean. 
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4. Explain the impact of the compass, astrolabe, and the lateen sail on trade within the 
Indian Ocean trade network. 

5. Identify the products traded within the Indian Ocean trade network, as well as the role of 
spices and slavery. 

6. Explain the spread of religious ideas within the Indian Ocean trade network. 
7. Examine the role Zheng He had on the Indian Ocean trade complex. 
8. Debate whether or not the spread of ideas benefits mankind. 

 
Motivation: 
http://khanlearning.weebly.com/uploads/1/3/8/8/13884014/trade_routes.jpg 
Map of Trans-regional trade networks circa 15th century (Indian Ocean trade, Mediterranean Sea 
trade, Trans-Saharan trade, Silk Routes, Inca Empire trade, Aztec Empire trade circa 15th 
century) 
 
Ask students: 

 What do you see? 
 What is the purpose of this map? 
 What are the major trade networks that existed around the world in the 15th 

century? 
 Which trade networks do you think overlapped? Why? 
 What role did geography play in these trade networks? 
 What are some similarities and differences between these trade networks? 
 How do the trade networks in the Americas differ from the trade networks in 

Afro-Eurasia? 
 How do you think these trade networks impact mankind? 

 
Transition: 
During the classical and postclassical eras, trans-regional trade networks emerged and/or 
expanded. These networks of exchange influenced the economic and political development of 
states and empires. Diverse products and ideas were spread along these networks, along with the 
development of slavery.  Geographic features and obstacles affected these networks, while new 
technologies allowed merchants to navigate large bodies of water to trade with faraway places.  
Today, we are going to examine the Indian Ocean trade complex.   
 
Misunderstandings: 
Students may be confused as to what the word trans-regional means. The teacher should define 
this term at the beginning of the lesson if this is the case.  Also, students may need a brief 
geography lesson to identify different countries that were located in this trade network. 
 
Procedure: 

1. After the transition, the teacher will display a map of the Indian Ocean trade complex to 
the students.  https://mrbarton-fhs-
apwh.wikispaces.com/file/view/Indian_Ocean_trade_route.gif/302657498/604x355/India
n_Ocean_trade_route.gif 

2.  Ask students: 
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 Which countries/regions are included in the Indian Ocean trade complex? 
 What role do you think geography will play in this trade network? 
 Using previous knowledge, what types of products do you think will be traded 

along this network? 
 What do you think led to the rise of Indian Ocean trade? 

3. Expert Activity: Teacher will distribute one handout on a topic to each students.  Each 
student will complete the handout and become an “expert” on that given topic about the 
Indian Ocean trade network.  Students will also be distributed a graphic organizer to fill 
in about their topic.   

4. After students complete this task, the teacher will jigsaw the students into groups, where 
there will be one “expert” on each topic.  The students must teach one another about their 
topic and fill in the graphic organizer completely. 

5. The teacher will then lead the class in a discussion with the following questions: 
 Did monsoons help or hinder trade in the Indian Ocean? 
 What new technology was created to combat this obstacle? 
 What other technologies were created that allowed for maritime trade? Where 

did these inventions come from? What does that tell us about the world at this 
time? 

 What types of products were traded?  Which product was the most valuable? 
Why? 

 How did European interest in spices change the world?   
 What role did slavery play in the Indian Ocean complex? 
 What ideas/beliefs were spread along the Indian Ocean trade network? 
 Who was Zheng He? Where was he from? 
 What role did he play in this trade network? 

 
Modifications/Accommodations: 
The teacher may wish to distribute certain topics to students based on their individual learning 
style.  For example, there are topics that include more pictures or videos, which may be best for 
visual learners. 
 
Summary: 
Did the Indian Ocean trade network benefit mankind? Why/why not? 
Does this trade network still impact the world today? What types of products do you think are 
traded along this network today? 
 
Homework: 
Students should write two diary entries, one from the perspective of a Portuguese spice merchant 
and one from the perspective of an African slave.  They must use evidence from the lesson, as 
well as additional knowledge, to demonstrate their understanding of the material. 
 
(Topics to include: Where are they going? How do they feel about trade? What do they want? 
What was their history prior to their current situation?) 
 
*Lesson was adapted using materials from the website: http://globalhistory.newvisions.org/home 
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Name__________________________________ 

Aim:________________________________________________________________________ 

TOPIC   
 
 
 
 

MONSOONS 
 
 
 
 
 
 
 
 
 

Definition: 
 
 
 
 
Role in Indian Ocean Trade: 

Did monsoons help or hinder trade in the Indian 
Ocean? Explain. 

 
 
 
 

MARITIME 
TECHNOLOGY 

 
 
 
 
 
 
 
 
 

New Technologies: 
 
 
 
 
 
 
Role in Indian Ocean Trade: 

How did cultural diffusion allow for the spread 
of new technologies? 
 
 
 
 

 
 

WHAT WAS 
TRADED IN THE 
INDIAN OCEAN 

COMPLEX? 
 
 
 
 
 
 
 

Products traded: (list at least 5 and note 
where they came from) 
 
 
 
 
 

What role did slavery play in the Indian Ocean 
trade complex?  
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SPICE TRADE 
 
 
 
 
 
 
 
 

Who controlled the spice trade before the 
15th century? 
 
 
 
 
How did this situation change over time? 

How did European conquest of the spice trade 
drastically change the world? What time period 
did this lead to? 

 
 
 
 
 

SPREAD OF 
IDEAS 

 
 
 
 
 
 

Which two belief systems were primarily 
spread along the Indian Ocean trade 
complex? What is this an example of? 

Making Connections: Compare this spread of 
ideas to another trade route that we have 
discussed this year. 

 
 
 
 
 

 
VOYAGES OF 

ZHENG HE 
 
 
 
 

Who was Zheng He? Where was he 
from? 
 
 
 
 
 
 
List three facts about his voyages. 
 
 
 
 
 
 
 
 

What impact did Zheng He have on the Indian 
Ocean trade complex?  
 
 
 
 
 
How might history have been different if the 
Chinese did not stop exploring? 
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Bellmore-Merrick Central High School District 
 

Melissa Keele 
John F Kennedy High School 
Social Studies 
Unit of Instruction: Post-Classical Europe 
 
Standards Applied in the Course of the Lesson: 
A. Gathering, Interpreting, and Using Evidence 

2. Identify, describe, and evaluate evidence about events from diverse sources (including 
written documents, works of art, photographs, charts and graphs, artifacts, oral traditions, 
and other primary and secondary sources)  

B. Chronological Reasoning and Causation: 
1. Articulate how events are related chronologically to one another in time and explain 
the ways in which earlier ideas and events may influence subsequent ideas and events  
2. Identify causes and effects using examples from different time periods and courses of 
study across several grade levels  
8. Describe, analyze, evaluate, and construct models of historical periodization that 
historians use to categorize events  

C. Comparison and Contextualization: 
1. Describe, analyze, evaluate, and construct models of historical periodization that 
historians use to categorize events  

D. Geographic Reasoning: 
1. Ask geographic questions about where places are located, why their location is 
important, and how their locations are related to the location of other places and people  
2. Identify, describe, and evaluate the relationships between people, places, regions, and 
environments by using geographic tools to place them in a spatial context region 

 
Aim: How was Europe transformed after the fall of the Roman Empire? 
 
Instructional Objectives: 

1. Identify and Define: Medieval, Middle Ages, Byzantine empire, Justinian, 
Constantinople, Feudalism, Manor, Lord, Serf, Vassal, Knight, Roman Catholic Church, 
Fief, Manorialism 

2. Understand the emergence of divergent societies after the fall of the Roman Empire 
3. Discuss what role geography played in the success of the Byzantine Empire 
4. Describe how the invasions of western Europe led to the development of feudalism and 

manor life 
5. Understand why historians refer to this time period as the “Middle Ages” 
6. Discuss the role of the Roman Catholic Church in the lives of the people in western 

Europe 
7. Outline and discuss the feudal structure in Medieval Europe 
8. Compare the feudal structure to previous social hierarchies (ie. Caste System) 
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Motivation: 
You Tube Clip: 
https://www.youtube.com/watch?v=RRteokw7m80 
(Mean Girls: School Cliques) 
 
Ask students: 

 What is going on in this clip from the movie Mean Girls? 
 What is a clique? 
 How can we compare this to social classes? 
 Are cliques a permanent label in high school? 
 Can you ever join a new clique? 
 How do you think we can compare this to social classes in history? 

 
Transition: 
Today we are going to be looking at a new time period called the Middle Ages, or the Medieval 
Era.  We will begin by examining how the fall of Rome led to divergent societies in Europe.  
Western Europe developed a system called feudalism, with a rigid social class structure, 
comparable to the social hierarchy in schools today.  Then we will examine where people lived 
in Western Europe, and how this was drastically different from previous societies.  Lastly, we 
will compare the social structure of the Middle Ages to other time periods, including our society 
today.  Before we examine this time periods, let’s review our homework and examine why 
historians refer to this time period as the “Middle Ages.” 
 
Misunderstandings: 
Possible misunderstandings include confusion about why this time period is referred to as the 
“Middle Ages.” The timeline activity should clear up any confusion. Also, students may have 
some confusion about the feudal contract.  Students will be filling in diagrams to understand the 
relationships between members of different feudal classes. 
 
Procedure: 

1. Students will be instructed to take out their homework from the previous night. 
2. Ask students:  

 What did Emperor Diocletian decide to do to the Roman Empire?  Which part 
of the empire prospered? Why? 

 How was geography an advantage for the Byzantine Empire? 
 What happened to the Western Roman Empire? Why? 
 Looking at the maps on the back, how do the Byzantine Empire and Western 

Europe differ?  
3. Teacher will then transition to the handout for the day.  We will first look at a timeline to 

understand why historians call this time period the Middle Ages.  Students will be 
distributed the handout.  We will complete the timeline activity together as a class. 

4. Ask students: 
 Why do you think this time period is called the “Middle Ages”? 
 Which events marks the beginning of this time period? 
 Which events comes after the end of the Middle Ages? What does the word 

Renaissance mean?  What do you think this suggests about the Middle Ages? 
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 Looking at the events listed under the Middle Ages, what do you think this time 
period was like? 

5. The students will the complete the reading up until the Medieval Structure section.  They 
will work on this independently. 

6. Ask students: 
 What impact did the fall of the Western Roman Empire have on Europe? 
 What system developed as a result of this? Why? 
 What was feudalism?  
 How would you describe life on a manor?  

7. Teacher will go over the diagram as a visual depiction for all students as to how the 
feudal contract worked.   

8. Students will then be instructed to complete the remainder of the handout with a partner.  
They must complete the reading to fill out the social hierarchy and answer the questions 
that follow. 

9. We will come back together as a class to go over the social hierarchy and the discussion 
questions. 

10. Ask students:  
 Which class had the most power in feudal Europe? Which had the least? 
 What powers did the Roman Catholic Church have during this time?  How does 

this compare to the power of the Church today? 
 Was feudalism fair? How might different social classes answer this question 

differently? 
 Do you think there was social mobility? Why/why not? 
 How can we compare the feudal structure to the caste system of Hinduism? 

 
Accommodations/Modifications: 
To accommodate special needs students, teacher has bolded specific vocabulary terms so that 
students may define them in margins.  Also, the teacher has provided diagrams so that students 
have visuals, along with the reading to explain life during the Middle Ages. 
 
Summary: 
How was Europe transformed after the fall of the Roman Empire? 
Do you think this time period should be called the “Middle Ages”? 
What led to the development of feudalism? Was this a fair system? Why/Why not? 
What do you think life was like in the Byzantine Empire? 
 
*Lesson was adapted using materials from the website: http://globalhistory.newvisions.org/home 
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THE FALL OF ROME AND THE EMERGENCE OF DIVERGENT (DIFFERING) SOCIETIES 
 

They Say I Say (with sentence stems/questions) 

 There were several reasons for the 
decline including: invasions, increased 
taxes, political instability 

 

1. Identify two causes for the decline of the Roman Empire. 
 

 The Roman Empire did not just fall 
one day. Instead, it slowly declined 
over several hundred years. 

 
 

2. Given your knowledge of the Roman Empire, why did it take several 
hundred years for the Roman Empire to fall? 
 
 

 

 

 During these years of decline, 
emperors attempted to make reforms 
or changes to make things better to 
prevent the Roman Empire from 
completely falling apart. 
 Emperor Diocletian: In 284 CE, he 

decided that the empire was too 
large and should be split into an 
Eastern and Western province. 
Each province would have its own 
emperor. Diocletian kept the 
wealthy Eastern province for 
himself and gave the weaker and 
poorer province to another 
emperor. 

3. Describe Diocletian's reform.
 
 

4. Would this reform have a positive or negative effect on the Western 
province of the Roman Empire? 
 
 

 During these years of decline, 
emperors attempted to make reforms 
or changes to prevent the Roman 
Empire from completely falling apart. 
 Emperor Constantine: In 330 CE, 

he established the new Roman 
Empire capital called 
Constantinople in the Eastern 
province. The Eastern province of 
the empire became the center of 
power.  

5. Describe Constantine's reform.
 
 

6. Would this reform have a positive or negative effect on the Western 
province of the Roman Empire? 
 
 

 Despite all these reforms, by 476 CE, 
the Western province of the Roman 
Empire fell. 

7. The Eastern province of the Roman Empire did not decline as 
drastically. Based on what you’ve read, why do you think the Western 
province fell?  
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Bellmore-Merrick Central High School District 
 

Melissa Keele 
John F Kennedy High School 
Social Studies 
Unit of Instruction: Africa 
 
Standards Applied in the Course of the Lesson: 
A. Gathering, Interpreting, and Using Evidence 

2. Identify, describe, and evaluate evidence about events from diverse sources (including 
written documents, works of art, photographs, charts and graphs, artifacts, oral traditions, 
and other primary and secondary sources)  
5. Make inferences and draw conclusions from evidence 

B. Chronological Reasoning and Causation: 
2. Identify causes and effects using examples from different time periods and courses of 
study across several grade levels  

C. Comparison and Contextualization: 
1. Describe, analyze, evaluate, and construct models of historical periodization that 
historians use to categorize events 
3. Identify and compare similarities and differences among historical developments over 
time and in different geographical and cultural contexts  
4. Describe, compare, and evaluate multiple historical developments (within societies; across and 
between societies; in various chronological and geographical contexts)  
5. Recognize the relationship between geography, economics, and history as a context for events 
and movements and as a matrix of time and place  
6. Connect historical developments to specific circumstances of time and place and to broader 
regional, national, or global processes and draw connections to the present (where appropriate)  

D. Geographic Reasoning: 
1. Ask geographic questions about where places are located, why their location is 
important, and how their locations are related to the location of other places and people  
2. Identify, describe, and evaluate the relationships between people, places, regions, and 
environments by using geographic tools to place them in a spatial context region 
3. Identify, analyze, and evaluate the relationship between the environment and human 
activities, how the physical environment is modified by human activities, and how human 
activities are also influenced by Earth’s physical features and processes  
5. Recognize and analyze how place and region influence the social, cultural, and 
economic characteristics of civilizations  
6. Characterize and analyze changing interconnections among places and regions  

F. Civic Participation: 
1. Demonstrate respect for the rights of others in discussions and classroom debates; 
respectfully disagree with other viewpoints and provide evidence for a counter-argument. 

 
Aim: Is salt more valuable than gold? 
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Instructional Objectives: 
1. Identify and Define: Trans-Saharan trade, gold-salt trade, Sahara, Sahel, Savanna, Mali, 

Ghana, camel caravans  
2. Locate and discuss the development of the Trans-Saharan trade route 
3. Identify the commodities (gold & salt) that were traded along this route and explain why 

they were considered valuable 
4. Describe how merchants adapted to the harsh terrain of the Sahara with the use of camel 

caravans 
5. Explain how the location of this trade route led to the rise of the powerful west African 

trading kingdoms of Ghana and Mali 
6. Compare the Trans-Saharan trade route to other trade routes discussed in the past (Silk 

Road & Indian Ocean trade complex) 
7. Debate whether or not salt is more valuable than gold 

 
Motivation: 
Ask students: 
Would you trade a pile of salt for a pile of gold? Why/why not? 
Field student answers 
 
History Channel (Story of Mankind) clip: 
http://www.history.com/shows/mankind-the-story-of-all-of-us/videos/salt 
 
Ask students: 

 Why is salt essential to humans? 
 How can we trace the need for salt back to Paleolithic times? 
 How did the Neolithic Revolution greatly increase the value and need for salt? 
 Why did humans begin to trade gold for salt? 
 What role did access to salt play in creating powerful empires/states? 

 
Transition: 
Today we are going to be looking at a trade route that emerges in northern and western Africa, 
which will eventually connect these areas to Europe and the Middle East. This new trade route 
was called the Trans-Saharan trade route.  We will examine where it was located, what 
commodities were exchanged, what obstacles merchants faced, and what animal was essential to 
this network of trade.  First, let’s take a look at where it was located and why it was called the 
Trans-Saharan trade route. 
 
Misunderstandings: 
Possible misunderstandings include confusion about where the Sahara is, what the word “trans” 
means, and some of the vocabulary in the reading.  Students will participate in a map activity to 
locate the Sahara, we will define the word “trans”, and difficult vocabulary will be defined for 
students.   
 
Procedure: 

1. Students will be distributed the handout on for the lesson.  The first pages includes a map 
that will be completed as a class.  Teacher will display map on SMART Board. 
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2. Ask students:  
 What does the word “trans” mean? What is the Sahara? Where is it located?  

We will label the Sahara together as a class. 
 Which three regions were connected by this trade route? 
 Why do you think this trade route developed there? What do you think will be 

traded?   
3. Teacher will then transition to the next page of the handout.  The next map will be 

displayed on the SMART Board.   
4. Ask students: 

 What is a commodity? What is a synonym for commodity? 
 What were the two main commodities traded along this route? 
 Which region had gold but needed salt? 
 Which region had salt but needed gold? 
 Would you ever trade gold for salt? Why was it necessary? 
 What could be some possible geographical obstacles through this trade route?  

Can these be compared to any other trade route we have discussed in the past? 
5. The students will then be asked to read the short source on geographical obstacles on the 

next page. After a few minutes, the teacher will play the video on the SMART Board.  
The students will outline the different obstacles in the chart.  

6. Ask students: 
 What obstacles did merchants (traders) face in North Africa? What technology 

or solution would you suggest to help them overcome these obstacles? 
(Remember the time period) 

7. Students will then be instructed to complete the remainder of the handout with a partner.  
They must complete the reading and examine the map to answer the questions. 

8. We will come back together as a class to go over this and garner a class discussion. 
9. Ask students:  

 How did merchants adapt to the geography? What animal did they use? 
 Why is a camel the perfect solution to the harsh conditions of the Sahara? 
 What conditions were necessary for the Trans-Saharan trade route to emerge? 
 Which two African empires emerged along this trade route? 
 Why do you think this happened? 
 Debate: Would you trade gold for salt? Why/why not? 

10. Explain to class that tomorrow’s discussion will place emphasis on the West African 
empires of Ghana and Mali, the development of the Trans-Saharan slave trade, as well as 
cultural diffusion along this trade route. 

Accommodations/Modifications: 
To accommodate special needs students, teacher has bolded specific vocabulary terms so that 
students may define them in margins.  Also, the teacher has provided diagrams and maps for 
visual learners. 
 
Summary: 
How can we compare the Trans-Saharan trade route to other trade routes in history? 
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Do resources lead to empires? 
How can we use the economic concepts of scarcity and surplus to understand today’s lesson? 
What do you think will be some effects of this trade route on Africa?  On other regions? 
 
*Lesson was adapted using materials from the website: http://globalhistory.newvisions.org/home 
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Bellmore-Merrick Central High School District 
 

Melissa Keele 
John F Kennedy High School 
Social Studies 
Unit of Instruction: Africa 
 
Standards Applied in the Course of the Lesson: 
A. Gathering, Interpreting, and Using Evidence 

2. Identify, describe, and evaluate evidence about events from diverse sources (including 
written documents, works of art, photographs, charts and graphs, artifacts, oral traditions, 
and other primary and secondary sources)  
3. Analyze evidence in terms of content, authorship, point of view, bias, purpose, format, 
and audience 
5. Make inferences and draw conclusions from evidence 

B. Chronological Reasoning and Causation: 
2. Identify causes and effects using examples from different time periods and courses of 
study across several grade levels  

C. Comparison and Contextualization: 
3. Identify and compare similarities and differences among historical developments over 
time and in different geographical and cultural contexts  
4. Describe, compare, and evaluate multiple historical developments (within societies; 
across and between societies; in various chronological and geographical contexts)  
5. Recognize the relationship between geography, economics, and history as a context for 
events and movements and as a matrix of time and place  
6. Connect historical developments to specific circumstances of time and place and to 
broader regional, national, or global processes and draw connections to the present 
(where appropriate)  

D. Geographic Reasoning: 
1. Ask geographic questions about where places are located, why their location is 
important, and how their locations are related to the location of other places and people  
2. Identify, describe, and evaluate the relationships between people, places, regions, and 
environments by using geographic tools to place them in a spatial context region 
3. Identify, analyze, and evaluate the relationship between the environment and human 
activities, how the physical environment is modified by human activities, and how human 
activities are also influenced by Earth’s physical features and processes  
5. Recognize and analyze how place and region influence the social, cultural, and 
economic characteristics of civilizations  
6. Characterize and analyze changing interconnections among places and regions  

F. Civic Participation: 
1. Demonstrate respect for the rights of others in discussions and classroom debates; 
respectfully disagree with other viewpoints and provide evidence for a counter-argument. 
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Aim: Did Mansa Musa put Mali on the map? 
 
Instructional Objectives: 

1. Identify and Define: Trans-Saharan trade, gold-salt trade, Mali, Ghana, camel caravans, 
Mansa Musa, Ibn Battuta, hajj, Timbuktu  

2. Locate and discuss the development of the Trans-Saharan trade route 
3. Identify the commodities (gold & salt) that were traded along this route and explain why 

they were considered valuable 
4. Describe how the powerful empires of Ghana and Mali emerged because of this trade 

route 
5. Describe the reign of Mansa Musa and the significance of his hajj 
6. Discuss the city of Timbuktu and its significance to the region 
7. Describe the impact of the spread of Islam on Africa, specifically West Africa 
8. Explain how the Trans-Saharan trade route led to the development of a slave trade 
9. Identify and discuss the travels of Ibn Battuta 
10. Debate whether or not Battuta’s book is a reliable source on West African culture during 

this time period 
11. Debate whether or not the Trans-Saharan trade route benefited mankind 

 
Motivation: 
Ask students: 

 Who was Mansa Musa? 
 Where was he the ruler of? 
 What did you learn about him from last night’s homework? 

 
Transition: 
Today we are going to be looking at the empires of Ghana and Mali, which emerged as a result 
of the Trans-Saharan trade network.  We will examine Mansa Musa, the famous leader of the 
Mali Empire, and what actions he took to lead Mali into a golden age of culture and trade.  We 
will also examine the famous Moroccan scholar, Ibn Battuta, whose travels through the Muslim 
world became famous, although still disputed.  Lastly, we will discuss the emergence of the little 
known Trans-Saharan slave trade and its impact on both West Africa and the world.   
 
Misunderstandings: 
Possible misunderstandings include confusion about the Trans-Saharan slave trade and the 
Trans-Atlantic slave trade.  The teacher will garner a discussion on the similarities/differences 
between these two to clear up any confusion.   
 
Procedure: 

1. Students will be distributed the packet on for the lesson.  The first pages includes a map 
that will be completed as a class.  Teacher will display map on SMART Board. 

2. Ask students:  
 What do you see on this map? 
 What other commodities were traded along this route? 
 How did this route connect Ghana, Mali, and later Songhai to other regions? 
 Based on your homework, who was the most famous ruler of the Mali Empire? 
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3. Teacher will then transition to the next page of the packet.  The students will be 
instructed to complete the next page individually, answering the questions using the 
given sources. 

4. Ask students: 
 According to source 1, how did West African gold impact both their own 

kingdoms and the world? 
 Who was Mansa Musa? What trip did he take? 
 How did his hajj impact Mali and Egypt? 
 How did Mansa Musa put Mali on the map? 
 How was he depicted on the Catalan map? Why is this significant? 
 What religion has spread to Africa at this point? How do you think this 

happened? 
5. The students will then be asked to work with a partner on the next page of the packet.  

The teacher will display a map of Timbuktu on the Smart Board. 
6. Ask students:  

 Where is Timbuktu?  
 Why do you think it was a crossroads of trade? 
 Why did scholars flock to this city? What did they bring with them? 
 What topics were studied? 
 Did Timbuktu rival the major cities of Europe and Asia? Why/why not? 
 What do these picture sources tell us about Timbuktu? 

7. We will then turn to the page in the packet on Ibn Battuta.  We will read the introduction 
as to who Battuta was and where he traveled. 

8. One student will read the excerpt from Battuta’s book and we will answer the questions 
as a class. 

9. Another students will read the excerpt from Ross Dunn.  We will answer the questions as 
a class. 

10. Ask students: 
 Who was Ibn Battuta? 
 Where did he travel? 
 What did he reveal to us about the Mali Empire? 
 Are his travel writings reliable? Why/why not? 
 Does this change what we believe about Mali? 

11. Students will then turn to the next page of the packet.  They will have a few minutes to 
complete this with a partner.  

12. Ask students: 
 What was a negative impact of the Trans-Saharan trade network? 
 Did you know about this? 
 What is Source 2 comparing this to? Were you surprise by this comparison? 
 Why do you think we know so little about it?  
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Accommodations/Modifications: 
To accommodate special needs students, teacher has bolded specific vocabulary terms so that 
students may define them in margins.  Also, the teacher has provided diagrams and maps for 
visual learners. 
 
Summary: 
How can we compare the Trans-Saharan trade route to other routes in history? 
Was this trade route beneficial to mankind? 
Did Mansa Musa put Mali on the map? 
 
*Lesson was adapted using materials from the website: http://globalhistory.newvisions.org/home 
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HOMEWORK 

 

Claim and Evidence Graphic Organizer 

Claim Evidence 

New technology made merchant 
travel easier, faster and safer 
along the Trans-Saharan trade 
route. 

 
 
 
 

The Trans-Saharan trade 
network helped religions and 
cultures to spread throughout the 
world.  

 
 
 
 

The Trans-Saharan trade 
network helped commodities 
spread throughout the world.  

 
 
 
 

The Trans-Saharan trade 
network promoted the emergence 
of slavery. 

 
 
 
 

The Trans-Saharan trade 
network led to the rise of 
powerful empires.   
 

 
 
 
 

The Trans-Saharan trade 
network had both positive and 
negative effects on the world. 
 

 

Timbuktu grew into a powerful 
and thriving city. 
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8. Which group of people was the intended audience of this document? 
1. Roman mercenaries 
2. Athenian naval forces 
3. Medieval Knights 
4. Phoenician merchants 

 
 
 
 
 
 

 
9. Which of the following most closely resembles the information in the passage? 

1. the Eightfold Path of Buddhism 
2. the Code of Bushido in Japan 
3. the Magna Carta in England 
4. the Code of Justinian 

 
 
 
 
 
 

10. The Crusades have been called “history’s most successful failures.” A historian consistent with this 
quote would most likely agree with the following  
1. The Crusades did not achieve their original goals, but they brought about many desirable 

changes in Europe.  
2. Although the Crusaders captured the Holy Land, they were unable to bring about democratic 

reforms.  
3. The Crusades helped bring about the fall of the Roman Empire  
4. The Crusaders prevented the Turks from capturing Constantinople for many centuries 

 
 

Source 1:  
 
The Ten Commandments of the Code of Chivalry: from Chivalry by Leon Gautier 
I. Thou shalt believe all that the Church teaches, and shalt observe all its directions. 
II. Thou shalt defend the Church.  
III. Thou shalt respect all weaknesses, and shalt constitute thyself the defender of  
 them.  
IV. Thou shalt love the country in which thou wast born.  
V. Thou shalt not recoil before thine enemy. 
VI. Thou shalt make war against the Infidel without cessation, and without mercy. 
VII. Thou shalt perform scrupulously thy feudal duties, if they be not contrary to the  
 laws of God. 
VIII. Thou shalt never lie, and shall remain faithful to thy pledged word. 
IX.    Thou shalt be generous, and give largess to everyone.  
X.     Thou shalt be everywhere and always the champion of the Right and the Good  
 against Injustice and Evil. 

A. Gathering, Interpreting, and Using Evidence 
3. Analyze evidence in terms of content, authorship, point of view, bias, purpose, format, 
and audience. 
5. Make inferences and draw conclusions from evidence. 

C. Comparison 
3. Identify and compare similarities and differences between historical developments 
over time and in different geographical and cultural contexts.  
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A. Gathering, Interpreting, and Using Evidence 
3. Analyze evidence in terms of content, authorship, point of view, bias, purpose, format, 
and audience. 
5. Make inferences and draw conclusions from evidence. 
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Bellmore-Merrick Central High School District 

Kristy Faulkner 
John F. Kennedy High School 
Social Studies 
Unit: Post-classical Asia  
Standards Applied in the Course of the Unit:  

A. Gathering, Interpreting, and Using Evidence 
5. Make inferences and draw conclusions from evidence.  

B. Chronological Reasoning and Causation  
6. Recognize the choice of specific periodizations favors or advantages one narrative 
region, or group over another narrative, region, or group. 

C. Comparison and Contextualization 
2. Identify, compare, and evaluate multiple perspectives on a given historical   
experience 

D. Geographic Reasoning 
                6. Characterize and analyze changing connections between places and regions. 
 
LESSON AIM Were the Mongols an asset to Eurasia?  
 
INSTRUCTIONAL OBJECTIVES: 

 Identify/define: Pax Mongolia, Kublai Khan, Genghis Khan. 

 Examine the location and relative size of the Mongol Empire and note the relative position, 
power within the regions and the areas they influenced (specifically China, Russia & Japan) 
– NYS Social Studies Framework 9.5b 

 Evaluate the change Mongol conquest brought upon Eurasia.  
 

MOTIVATION: 
Students will watch a brief video from Ted Ed providing background on Genghis Khan and his 
relationship with the people they conquered. 
http://ed.ted.com/lessons/history-vs-genghis-khan-alex-gendler  
What information surprised you regarding the Mongols? 
Was Genghis Khan a vicious barbarian or a unifier who paved the way for the modern world?  
 
TRANSITION: 
Although Genghis Khan had conquered most of northern China, it was his grandson Kublai 
Khan who toppled the Song dynasty in 1279. Through Kublai’s rule, he made distinct changes in 
government as well as welcoming foreign visitors. It is with this policy that western visitors, 
such as Marco Polo were able to come over and exchange ideas with the Mongol leader. Today 
we will be examining those changes that came along with the Mongolian conquest.  

MISUNDERSTANDINGS: 
Violence of the Mongols, often overshadow their many accomplishments. Students need to look 
at the entire historical portrait and how the Mongols left their mark on history. 
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LESSON DEVELOPMENT/PROCEDURE: 
1. Student will watch brief Ted Ed video and discuss the background of Genghis Khan and 

the Mongols. 
2. Teacher will provide students with historical context and their “Mongol Impact” 

worksheet.  
3. As a class, students will read and discuss the impact Mongols had on Russia. 
4. With their quarter partners, students will examine the impact of the Mongols on China & 

Japan.  
5. As a class we will complete our board outline.  

ACCOMMODATIONS/MODIFICATIONS: 
 Multiple types of sources are included to help all learning styles (visual, auditory, etc.) 
 Teacher can pair students to have a strong student in each pair to assist those who need 

more help and clarification. 
 
SUMMARY: 

 How did the Mongols gain, consolidate and maintain power? 
 Do you think China, Russia, and Japan benefited from the interactions with the Mongols? 

Why or why not? 
 Were the Mongols an asset to Eurasia? 

 
HOMEWORK:  
Students will read the “Impressions of the Mongols.” After they analyze various sources on the 
Mongols they will answer the discussion questions that follow on their worksheet.  
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The Mongols Impact on the World 
 

Source #1: China under Mongol Rule 
 
 
 
 
 
 
 

1. Based on this source, did Mongol rule have a positive or negative effect on China?  
Support your answer. 

 
 
 
 
 
Source #2: Map of Mongol Empire 
 
2. What areas were under Mongol control? 
 
 
 
3. How do you think Mongol rule will impact  
Russia based on this map? 
 
 
 
Source #3: Mongol Impact on Russia 
 
 
 
 
 
 
 
 
 
 
4. How were the Mongols perceived according to the diary entry? Give evidence from the source to support 
your answer.  
 
 
 
 

“Foremost among Yuan dynasty (the Mongol dynasty founded by Kublai Khan in 1271) achievements was its 
transportation system. The Mongols, maintain the world’s largest empire, depended upon efficient transportation 
to hold its empire together.  Roads were built throughout the empire, and all of them were linked with the nerve 
center, Tatu (today’s Beijing). Travelers and traders used them in peace-time, and in time of war, troops could be 
dispatched quickly to trouble spots. An efficient postal system was maintained to transmit messages between Tatu 
and the provinces; and the Yuan regime also built the Grand Canal to link the Yangtze and Yellow Rivers.” 

-Dun J. Li, The Ageless Chinese: A History 

“Although Russians by and large obeyed their Mongol rulers, pockets of resistance existed, shown by this 1259 
diary entry of a resident of Novgorod: 
 
“The same winter the accursed raw-eating Tartars [Mongols], Berkai and Kasachik, came with their wives, and 
many others, and there was great tumult in Novgorod, and they did much evil in the province, taking contribution 
for the accursed Tartars. And the accursed ones began to fear death; they said to [Prince] Alexander: ‘Give us 
guards, lest they kill us.’ And the Knayz ordered the son of Posadnik and all the sons of the Boyars to protect them 
by night. The Tartars said: ‘Give us your numbers for tribute or we will run away and return in greater strength.’ 
And the common people would not give their numbers for tribute but said: ‘Let us die honourably for St. Sophia 
and for the angelic houses.’” 
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Source #4: Mongol Impact on Japan 
 
 
 
 
5. How did Mongol rule impact Japan? 
 
 
6. Who unites Japan and establishes centralized feudalism? 
 
 
Source #5: Mongol Impact on Travelers, Marco Polo 1290 
 
 
 
 
 
 
 
 
7. Based on this document, was there evidence that the Mongols were tolerant  
rulers? Explain. 
 
 
Source #6: Mongol Impact on Trade, Marco Polo 1300 
 
 
 
 
 
 
 
 
 
 
 
 
 

                                                                                                                                                                                   

8. How did Mongol rule influence the development of trade in Eurasia? 

“One effect of the attempted invasion was a weakening of the shogun (ruler of Japan).  Japan again fell unto a 
period of chaos and civil war.  For the next century, the daimyos controlled their own lands like absolute rulers, 
with little interference from the central government.  Daimyos raised their own armies, while the shogun had little 
power beyond the capital city.” -James Bowen, Convener, Pacific War Historical Society, 2002 

“The Grand Khan returned…to the Capital city of Xanbalu 
(China)…he commanded all the Christians to attend him (and bring 
with them their Bibles). In a ceremonious manner, he devoutly kissed 
it, and directed that the same should be done by all his nobles who 
were present. This was his usual practice upon each of the principal 
Christian festivals…and he observed the same at the festivals of the 
Saracens, Jews and idolater (Russians).” 

“More precious and costly wares are 
imported into Khanbalik (Beijing) than into 
any other city in the world… All the 
treasures that come from India-precious 
stones, peals and other rarities-are 
brought here. So too are the choicest and 
costliest products of Cathay (China) itself 
and every other province… Every day more 
than 1,000 cart loads of silk enter the city; 
for much cloth of gold and silk are woven 
here.”  
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“Impressions of the Mongols” 

Source: http://worldhistoryforusall.sdsu.edu/  
 

According to Chinggis Khan’s shaman, reported in a Mongol-written history in 1228: 
Before you were born [1167] . . . everyone was feuding. Rather than sleep they robbed each 
other of their possessions. . . The whole nation was in rebellion. Rather than rest they fought 
each other. In such a world one did not live as one wished, but rather in constant conflict. There 
was no respite [letup], only battle. There was no affection, only mutual slaughter (Secret History 
of the Mongols, sec. 254, qtd. in Ratchnevsky 12).  

According to the Italian friar John of Plano Carpini, who spent several months in the 
Great Khan's court in the late 1240’s: In the whole world there are to be found no more 
obedient subjects than the Tatar . . . they pay their lords more respect than any other people, and 
would hardly dare to lie to them . . . Their women are chaste . . . Wars, quarrels, the infliction 
[causing] of bodily harm, and manslaughter do not occur among them, and there are no large-
scale thieves or robbers among them . . . They treat one another with due respect; they regard 
each other almost as members of one family, and, although they do not have a lot of food, they 
like to share it with one another. Moreover, they are accustomed to deprivation [doing without]; 
if, therefore, they have fasted for a day or two, and have not eaten anything at all, they do not 
easily lose their tempers . . . While riding they can endure extreme cold and at times also fierce 
heat  

They are extremely arrogant toward other people, [and] tend to anger . . . easily . . . They are the 
greatest liars in the world in dealing with other people . . . They are crafty and sly . . . [and] have 
an admirable ability to keep their intentions secret . . . They are messy in their eating and 
drinking and in their whole way of life, [and] cling fiercely to what they have. They have no 
conscience about killing other people . . . If anyone is found in the act of plundering or stealing 
in the territory under their power, he is put to death without any mercy.  

The chiefs or princes of the army . . . take up their stand some distance away from the enemy, 
and they have beside them their children on horseback and their womenfolk and horses . . . to 
give the impression that a great crowd of fighting- men is assembled there. (Qtd. in Spuler 78-
79.)  

According to the French friar William of Rubruck who spent several months in the Great 
Khan's court in the early 1250’s: It is the duty of the women to drive the carts, get the dwelling 
on and off them, milk the cows, make butter and to dress and sew skins . . . They also sew the 
boots, the socks, and the clothing, make the felt and cover the houses. World History for Us All 
Big Era 5 Landscape 4 http://worldhistoryforusall.sdsu.edu/ Page 8 The men make the bows and 
arrows, manufacture stirrups and bits, do the carpentering on their dwellings and carts; they take 
care of the horses, milk the mares, churn the mares’ milk, make the skins in which it is put; they 
also look after the camels and load them. Both sexes look after the sheep and goats.  

At the entrance [of the palace] Master William of Paris has made for him [the Great Khan] a 
large silver tree, at the foot of which are four silver lions each having a pipe and all belching 
forth white mares’ milk . . . The whole dwelling was completely covered inside with cloth of 
gold, and in the middle in a little hearth was a fire of twigs and roots of wormwood . . . and also 
the dung of oxen (Qtd. in Spuler 96-97).  
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“Impressions of the Mongols” 

Source: http://worldhistoryforusall.sdsu.edu/  
 

According to a letter by a Hungarian bishop who had custody of two Tartar captives taken 
in Russia, written to the bishop of Paris in 1257: I asked them about their belief; and in few 
words, they believe nothing. They began to tell me, that they were come from their own country 
to conquer the world. They make use of the Jewish [actually, Uighur; the Uighurs were a semi-
sedentary, literate steppe people, and early allies of the Mongols] letters, because formerly they 
had none of their own . . . They eat frogs, dogs, serpents and all things . . . Their horses are good 
but stupid (Qtd. in Paris 449).  

According to a description by Matthew Paris, English chronicler, in the 1270’s : They are 
inhuman and beastly, rather monsters than men, thirsting for and drinking blood, tearing and 
devouring the flesh of dogs and men, dressed in ox-hides, armed with plates of iron . . . thickset, 
strong, invincible, indefatigable . . . They are without human laws, know no comforts, are more 
ferocious than lions or bears . . . They know no other language than their own, which no one else 
knows; for until now there has been no access to them….so that there could be no knowledge of 
their customs or persons . . . They wander about with their flocks and their wives, who are taught 
to fight like men (Qtd. in Rockhill). 

 

Questions for Consideration   

1. What can you infer about the economy, ideology, and technology of the Mongols 
from the descriptions given?  

 

 

2. Which of the Mongols’ characteristics that are described would make them likely to 
set out on a career of conquest?  

 

 

3. Which of their characteristics would be helpful to them during their career of 
conquest? 
 
 
 

4.  Which of the descriptions would you be most willing to accept as accurate? Which 
would you be least willing to accept as accurate? Why? 
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Bellmore-Merrick Central High School District 

Kristy Faulkner 
John F. Kennedy High School 
Social Studies 
Unit: Post-classical Asia  
Standards Applied in the Course of the Unit:  

A. Gathering, Interpreting, and Using Evidence 
1. Define and frame questions about events and the world in which we live, form 

hypotheses as potential answers to these questions, use evidence to answer these 
questions, and consider and analyze counter-hypotheses.  

B. Chronological Reasoning and Causation 
8.  Describe, analyze, evaluate, and construct models of historical periodization          
that historians use to categorize events.  

C. Comparison and Contextualization  
3. Identify and compare similarities and differences between historical 
developments over time and in different geographical and cultural context.  

 
LESSON AIM: What criteria comprise a civilization’s legacy?  
 
INSTRUCTIONAL OBJECTIVES: 

 Identify/define: Tang, Song, Abbasid Caliphate, acupuncture, centralized government, 
civil service examinations, paper currency, porcelain, magnetic compass, gentry, 
gunpowder, meritocracy, moveable type, Li Bai, mosques, Baghdad, Harun al-Rashid  

 Locate and discuss the geographic extent of both Tang/Son dynasties and the Abbasid 
Caliphate.  

 Compare the achievements and innovations of the Tang and Song dynasties with the 
Abbasid Caliphate. (9.5c from NYS Gr. 9 Social Studies Framework) 

 Evaluate the extent that both the Tang/Song & Abbasid Caliphate had on future 
generations. 

 
MOTIVATION: 
As a class we will examine and interpret the following quotes:  
 
“Today I shall behave, as if this is the day I will be remembered.” -Dr. Seuss  
 
“We will be known forever by the tracks we leave.” -Native American Proverb 
 

1. What does each quote mean to you? 
2. What common threads are found between these two quotes? 
3. How would you define the term legacy? 
4. What criteria would you include for a civilization to be considered a historical legacy?  

 
TRANSITION: 
 Periods of stability and prosperity enabled cultural, technological, and scientific 
achievements and innovations that built on or blended with available knowledge and often led to 
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cultural diffusion. Today we will be examining Tang & Song dynasties in conjunction with the 
Abbasid caliphate and determine their place in history.  
 
MISUNDERSTANDINGS: 

 Students often try to compare achievements directly between civilizations instead of 
looking at the entire picture. (Ex. Can you really compare Arabic numerals to vaccines?) 
With that we will use political, economic, religion, social, intellectual and artistic as our 
basis for comparison.  
 

LESSON DEVELOPMENT/PROCEDURE: 
1. Students will be given two quotes to examine and discuss (see motivation). 
2. Teacher will distribute document worksheet. Collectively we will examine the historical 

context of both the Tang and Song and the Abbasid.  
3. Teacher will distribute “PERSIA” graphic organizer and model the political component 

for both Tang and Song as well as the Abbasid Caliphate.  
4. Students will be divided in small groups, each assigned a letter of “PERSIA.” For each 

component (economic, religious, social, intellectual, and artistic) students will read 
primary and secondary documents for one or both areas in conjunction with their prior 
knowledge.  
Guiding Questions for PERSIA- 
P-Identify, describe and compare the role of the individual in opportunities for political 
participation. 
E- Analyze government economic policies and their effects on the national economy.  
R- Compare the religions for both Tang, Song & Abbasid. How does their religion impact 
the development of the civilization? 
S-What opportunities for social growth and participation are evident in each area?  
I-Assess which civilization you believe had the best intellectual contributions to our 
world today? 
A-Explain the author’s point of view to provide a frame a reference.  
*Note: Each category on the worksheet may not have documents for both civilizations. 
This is intended to be used in conjunction with prior knowledge, including textbook 
reading. 

5. In a whole group discussion or in a jigsaw with small groups, teacher will direct students 
to report their findings so that students can complete their graphic organizers.  

 
ACCOMMODATIONS/MODIFICATIONS: 

 The teacher can determine to either group the students by ability and assign more difficult 
documents to higher achieving students or assign roles within the groups based on their 
talents and skills.  

 
SUMMARY: 

 What impact do regional and global trade networks have on world cultures? 
 Do the Tang & Song dynasties deserve the title “Golden Age?” Abbasid Caliphate? 

Why? 
 In your opinion, which civilization had a more notable historical legacy? Why?  
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HOMEWORK:  
Using the criteria we discussed in class and looking to the Golden Ages of Tang, Song & Islam 
for inspiration, create your own unique civilization. Be sure to include PERSIA in your 
discussion of your civilization. You may opt to write a brief essay on your civilization (minimum 
1 page typed) or create a visual representation describing its political, economic, religious, 
social, intellectual and artistic aspects. You are only limited by your imagination!  
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Tang & Song Dynasties/Abbasid Caliphate 
“PERSIA” Comparison   

 
  POLITICAL ECONOMIC RELIGION SOCIAL INTELLECTUAL ARTISTIC 

 
 
 
 
 
 
 

Tang/Song 
Dynasties 

618-907AD/960-
1279AD 

 
 
 
 
 
 
 

           

 
 
 
 
 
 
 

Abbasid 
Caliphate 

750-1258AD 
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Tang/Song & Abbasid Caliphate: Historical Legacies? 

 

 
 

POLITICAL Historical Context: 

TANG (618-907 AD): After a period of civil war and decline in China, the Tang reestablished a 
unified government. Tang emperors expanded their influence into Central and Southeast Asia, 
demanding tribute from such places as Korea and Vietnam. They redistributed land to the 
peasants and reintroduced the use of Confucian scholars in running the government.  

SONG (960-1279 AD): After the decline of the Tang Dynasty, China experienced a short period 
of general chaos, with no strong, central government. In 960 AD, the first Song Emperor 
reunited most of China. The Chinese Empire under the Song was smaller than the Empire of the 
Tang, but Chinese culture was still dominate in most of eastern Asia.  

ABBASID CALIPHATE (750-1258 AD): The Abbasid Caliphate, who ruled the Islamic world, 
oversaw the golden age of Islamic culture. It was one of the longest, most influential Islamic 
dynasties. For most of its early history, it was the largest empire in the world, and this meant it 
had contact with distant neighbors such as Chinese and Indians in the East, and the Byzantines in 
the West, allowing it to adopt and synthesize ideas from these cultures.  (Jeffrey Watkins, 
Regents Prep, 1999)   

ECONOMIC (Song): 

 

 

 

 

 

 

 

 

 

 

  

Marco Polo was astounded at the boat traffic on the Yangzi River. He 
claimed to have seen no fewer than 15,000 vessels at one city on the river, and 
said other towns had even more:  

“You must know that when you leave the city of Yanju, after going 15 miles 
south-east, you come to a city called SINJU, of no great size, but possessing a 
very great amount of shipping and trade. ... And you must know that this city 
stands on the greatest river in the world, the name of which is KIAN [Yangzi]. 
... This it is that brings so much trade to the city we are speaking of; for on the 
waters of that river merchandize is perpetually coming and going, from and to 
the various parts of the world, enriching the city, and bringing a great revenue 
to the Great Kaan.” (Marco Polo and the Rustichello of Pisa, project 
Gutenberg) 
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Bellmore-Merrick Central High School District 

Kristy Faulkner 
John F. Kennedy High School 
Social Studies 
Unit: Age of Transition and Interaction  
Standards Applied in the Course of the Unit:  

A. Gathering, Interpreting, and Using Evidence 
2. Identify, describe, and evaluate evidence about events from diverse sources  

      C. Comparison and Contextualization 
3. Identify and compare similarities and differences between historical developments 
over time and in different geographical and cultural contexts. 

      D. Geographic Reasoning 
2. Identify, describe, and evaluate the relationships between people, places, regions, and 
environments by using geographic tools to put them in a spatial context. 

      E. Economics and Economic Systems 
6. Analyze government economic policies and the effects on the national and global 
economy.  

 
LESSON AIM: What motivates a nation to explore? 
 
INSTRUCTIONAL OBJECTIVES: 

 Identify/define: mercantilism, missionaries, King Ferdinand, Queen Isabella   
 Describe the necessity of religious unification during the Reconquista and its influence on 

Spain’s exploration.  
 Analyze political, economic, and social motivations for European exploration (NYS 9th 

Grade Framework 9.10a)  
 

MOTIVATION: 
Students will watch National Geographic’s video on the colonization of Mars. 
https://www.youtube.com/watch?v=i5D8e71c75U 

1. What progress have we made in our research of Mars? 
2. What problem(s) exist on Earth that would make living on Mars a desirable option? 
3. Do you think living on Mars would be a viable solution? Why or why not?  

 
TRANSITION: 
Just as the world looks to Mars as a viable solution for Earth’s mounting problems, Europe 
looked to cross the seas in search of wealth and prestige. Today we will examine the motivations 
for Europeans to explore the world in the late 15th century as well as the technologies that 
allowed them to do so.  
 
MISUNDERSTANDINGS: 

 England led the Age of Exploration 
 Students fail to recognize self-serving motives of mercantilism  

 
 

157



LESSON DEVELOPMENT/PROCEDURE: 
1. Students will examine and discuss our motivations for wanting to explore Mars.  
2. Collectively, teacher will present students with information regarding the Reconquista of 

Spain.  
3. In small groups, students will each be assigned a cause of the Age of Exploration to 

examine. They will read a discuss various primary and secondary documents and report 
their findings back to the class. 

a. Why were Europeans interested in exploring Asia? 
b. In the Middle Ages, why was the relationship with the Byzantine Empire 

important for Western Europeans? 
c. What effect did the expansion of the Ottoman Empire have on trade between 

Western Europe and Asia? 
d. Why were spices so expensive in Western Europe? 
e. If you lived in Western Europe and wanted spices for less money, what would 

you do? 
f. Why was “religious zeal” one of the causes for European exploration? 
g. If you were an absolute monarch who followed the theory of mercantilism, what 

steps would you take to make your kingdom wealthier and more powerful (list at 
least two)?  

h. Why did the theory of mercantilism motivate European monarchs to sponsor 
explorers? 

4. Students will complete their board outline regarding the motivations of the Age of 
Exploration. 

 
ACCOMMODATIONS/MODIFICATIONS: 
Teacher can modify/assist with the understanding of the material by placing difficult vocabulary 
in the margins or on the board during the discussion of the documents.  
 
SUMMARY: 

 Why did the Age of Exploration begin? 
 Which motivation do you believe prevailed over the others? 
 How might the world be different if Europeans chose not to explore these new areas?  

 
HOMEWORK:  
Create a timeline of significant explorations and discoveries throughout the Age of Exploration. 
Identify which explorer (you feel) is the most accomplished by creating an obituary of the mark 
they left on the world. (Responses should include a thesis statement and supporting details.) 
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Bellmore-Merrick Central High School District 

Kristy Faulkner 
John F. Kennedy High School 
Social Studies 
Unit: Age of Transition and Interaction  
 
Standards Applied in the Course of the Unit:  

A. Gathering, Interpreting, and Using Evidence 
2. Identify, describe, and evaluate evidence about events from diverse sources  
5. Make inferences and draw conclusions from evidence.  
6. Deconstruct and construct plausible and persuasive arguments, using evidence.  

      B. Chronological Reason and Causation 
 4. Distinguish between long-term and immediate causes and multiple effects 

8. Describe, analyze, evaluate, and construct models of historical periodization that 
historians use to categorize events. 

      C. Comparison and Contextualization 
3. Identify and compare similarities and differences between historical developments 
over time and in different geographical and cultural contexts. 

      D. Geographic Reasoning 
1. Ask geographic questions about where places are located, why their locations are 
important, and how their locations are related to the locations of other places and 
people. 
2. Identify, describe, and evaluate the relationships between people, places, regions, and 
environments by using geographic tools to put them in a spatial context. 

      E. Economics and Economic Systems 
6. Analyze government economic policies and the effects on the national and global 
economy.  

 
LESSON AIM: Is a more interconnected world a better one? 
 
INSTRUCTIONAL OBJECTIVES: 

 Identify/define: Columbian Exchange, Middle Passage, triangular trade 
 Map the exchange of crops and animals and the spread of diseases across the world 

during the Columbian exchange.  
 Investigate the population of the Americas before the Encounter and evaluate the impact 

of the arrival of the Europeans on the indigenous populations.  
 Contrast the demographic impacts on Europe and China after the introduction of new 

crops with demographic effects on the Americas resulting from the Columbian Exchange. 
(NYS 9th Grade Framework 9.10b)  
 

MOTIVATION: 
Students will watch examine the “Well-Traveled Salad” interactive webpage from the Institute of 
Medicine. http://resources.nationalacademies.org/widgets/Food-
origins/flashfile/Food%20origins.html?keepThis=true&TB_iframe=false&height=650&width=8
50;  

1. What ingredients are found in your average salad? 

159



2. From where did these ingredients originate? 
3. What can you conclude about many of the common foods we eat? 
4. Do you think we benefit from being a part of a global network? Why or why not? 

 
TRANSITION: 
As consumers, we fail to recognize that many of the domestic food supplies we use are a part of 
a global network. Today we will examine the Columbian Exchange, and its impact on both the 
New and Old World.  
 
MISUNDERSTANDINGS: 

 Students may struggle with the vocabulary in the documents. Students are encouraged to 
use context clues and/or use the teacher provided “student friendly” definition to be 
placed on the board.  

 Students may be under the assumption that all trade is good, however, once presented 
with the exchange of diseases their opinions may change dramatically.    

 
LESSON DEVELOPMENT/PROCEDURE: 

1. Students will examine and discuss “The Well-Traveled Salad” (see motivation)  
2. Teacher will distribute document worksheet on the Columbian Exchange. Collectively 

the class will read a discuss the background information.  
3. Modeling the first document, the teacher will discuss the positive and negative impact of 

the Columbian Exchange. In pairs, students will examine the remainder of the documents 
and categorize the effects. Students will be required to cite evidence to back up their 
argument.  

4. In a whole-class discussion, the teacher will complete the synthesis chart based on 
students’ responses from the documents. 

 
ACCOMMODATIONS/MODIFICATIONS: 

 Teacher will provide visuals to coincide with the documents regarding the Columbian 
Exchange.  

 Students will be paired heterogeneously to ensure better understanding of the documents 
provided. 

 
SUMMARY: 

 Are there any characteristics of the Columbian Exchange that surprised you? Explain. 
 How did the Columbian exchange impact the environment and demographics of Africa, 

Europe, and the Americas respectively? 
 Is a more interconnected world a better one? 

 
HOMEWORK:  
Students will read excerpt from Charles Mann and discuss the unintended consequences of the 
Columbian Exchange. Please see attached worksheet.  
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The Columbian Exchange 

5. What demographic effects did the Columbian Exchange have on the Eastern and Western 
Hemispheres? 
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Columbian Exchange Homework Assignment 

Source: http://americainclass.org/the‐columbian‐exchange/  

Mann describes a major change in Taino population on Hispaniola and the effects of this change 

on the Taino population and the Spanish. But another group was also affected — enslaved 

Africans. The Spanish used the encomienda system in Hispaniola, where by conquistadors were 

given large plantations as well as the Indian slave labor of all who lived on the plantation. 

Through this system the Spanish moved quickly to enslave Indians, even though the official 

mission of the Spanish was to Christianize them. In response to pressure from the Catholic 

Church, in 1542 King Carlos V banned Indian slavery, opening the way for African slaves. Mann 

writes, 

By 1501, seven years after La Isabella’s founding, so many Africans [as slaves] had come to 

Hispaniola that the alarmed Spanish king and queen instructed the island’s governor not to 

allow any more to land [but]…the colonists saw that the Africans appeared immune to disease, 

didn’t have local social networks that would help them escape, and possessed useful skills — 

many African societies were well known for their ironworking and horsemanship. Slave ships 

bellied up to the docks of Santo Domingo in ever-greater numbers. The slaves were not as 

easily controlled as the colonists had hoped [and]…. No longer were Africans slipped into the 

Americas by the handful. The rise of sugar production [sugar production is very labor 

intensive] in Mexico and the concurrent rise in Brazil opened the floodgates. Between 1550 

and 1650…slave ships ferried across about 650,000 Africans, with the total split more or less 

equally between Spanish and Portuguese America…. Soon they [Africans] were more 

ubiquitous [existing everywhere] in the Americas than Europeans, with results the latter never 

expected. Charles C. Mann, 1493: Uncovering the New World Columbus Created (New York: 

Vintage Books, 2012). 

What do you believe might have been some of the “results the latter [the Europeans] never 

expected”? In what ways can New World slavery be related to the Columbian Exchange? 

Discuss the possible unintended consequences. Use specific examples as evidence. 

______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
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Bellmore-Merrick Central High School District 

Kristy Faulkner 
John F. Kennedy High School 
Social Studies 
Unit: Absolutism  
 
Standards Applied in the Course of the Unit:  

A. Gathering, Interpreting, and Using Evidence 
2. Identify, describe, and evaluate evidence about events from diverse sources  
5. Make inferences and draw conclusions from evidence.  
6. Deconstruct and construct plausible and persuasive arguments, using evidence.  

      B. Chronological Reason and Causation 
 4. Distinguish between long-term and immediate causes and multiple effects 

8. Describe, analyze, evaluate, and construct models of historical periodization that 
historians use to categorize events. 

      C. Comparison and Contextualization 
3. Identify and compare similarities and differences between historical developments 
over time and in different geographical and cultural contexts. 

      D. Geographic Reasoning 
1. Ask geographic questions about where places are located, why their locations are 
important, and how their locations are related to the locations of other places and 
people. 
2. Identify, describe, and evaluate the relationships between people, places, regions, and 
environments by using geographic tools to put them in a spatial context. 

      E. Economics and Economic Systems 
6. Analyze government economic policies and the effects on the national and global 
economy.  

 
LESSON AIM: Should a ruler have total control? 
 
INSTRUCTIONAL OBJECTIVES: 

 Identify/define: absolutism, autocrat, monarch, divine right theory   
 Describe the strategies autocrats and monarchs used to gain, maintain, and consolidate 

their power. 
 

MOTIVATION: 
Students will read Dr. Seuss’ Yertle the Turtle. (see attached worksheet).  

1. The turtles who lived on the island of Sala-ma-sond were happy and had everything they 
could need.  What changed their happiness to anger? 

2. What kind of rights did Mack think he and the other turtles should have? 
3. When the King did not listen to Mack’s demands, how did Mack respond? 
4. How did Mack’s response change life for the turtles on the island? 
5. What type of government is “Yertle the Turtle” symbolizing?  What message do you 

think Dr. Seuss is trying to send to the reader about this form of government? 
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TRANSITION: 
Just as Yertle the Turtle exercised total power, many monarchs between 1550-1800 utilized their 
power as they saw fit. Today we will examine the characteristics of absolutism and determine if 
this type of government is best for the people.  
 
MISUNDERSTANDINGS: 

 Students may struggle with the vocabulary in the documents. Students are encouraged to 
use context clues and/or use the teacher provided “student friendly” definition to be 
placed on the board.  

 
LESSON DEVELOPMENT/PROCEDURE: 

1. Students will examine and discuss “Yertle the Turtle” (see motivation). 
2. In pairs students will examine images and quotations on how an absolute monarch is able 

to gain power. These documents will also be shown on the SMART Board as we discuss 
them collectively.  

3. As a class, we will examine excerpts from Jacques Benigne Bousset’s Politics Derived 
from Holy Writ.  

4. We will generate a T-chart based on the advantages and disadvantage to absolute rule.  
 
ACCOMMODATIONS/MODIFICATIONS: 

 The primary source document has been numbered to help students quickly cite evidence 
to support their claims.  

 
SUMMARY: 

 Are there benefits to having total control? 
 Can you think of any leaders in modern history that follow absolutists ideas? 
 Should a ruler have total control? 

 
HOMEWORK:  
Students will examine primary source documents and answer questions regarding Phillip II and 
Elizabeth I, two prominent examples of absolutism in Europe. (See attachment) 
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Name_________________________________________ 

 

On the far-away island of Sala-ma-Sond, 
Yertle the Turtle was king of the pond. 
A nice little pond. It was clean. It was neat. 
The water was warm. There was plenty to eat. 
The turtles had everything turtles might need. 
And they were all happy. Quite happy indeed. 

They were… until Yertle, the king of them all,  
Decided the kingdom he ruled was too small. 
“I’m ruler”, said Yertle, “of all that I see. 
But I don’t see enough. That’s the trouble 
with me. 
With this stone for a throne, I look down on 
my pond 
But I cannot look down on the places beyond. 
This throne that I sit on is too, too low down. 
It ought to be higher!” he said with a frown. 
“If I could sit high, how much greater I’d be! 
What a king! I’d be ruler of all that I see!” 

So Yertle the Turtle King, lifted his hand 
And Yertle, the Turtle King, gave a command. 
He ordered nine turtles to swim to his stone 
And, using these turtles, he built a new throne. 
He made each turtle stand on another one’s back 
And he piled them all up in a nine-turtle 
stack. 
And then Yertle climbed up. He sat down on 
the pile. 
What a wonderful view! He could see ‘most a 
mile! 

“All mine!” Yertle cried. “Oh, the things I 
now rule! 
I’m the king of a cow! And I’m the king of a 
mule! 
I’m the king of a house! And, what’s more, 
beyond that 
I’m the king of a blueberry bush and a cat! 
I’m Yertle the Turtle! Oh, marvelous me! 
For I am the ruler of all that I see!” 

And all through the morning, he sat up there 
high 
Saying over and over, “A great king am I!” 
Until ‘long about noon. Then he heard a faint 
sigh. 
“What’s that?” snapped the king,and he 
looked down the stack. 
              

YERTLE THE TURTLE 

BY: DR. SEUSS 

And he saw, at the bottom, a turtle named Mack. 
Just a part of his throne. And this plain little turtle 
Looked up and he said, “Beg your pardon, King 
Yertle. 
I’ve pains in my back and my shoulders and knees. 
How long must we stand here, Your Majesty, 

please?” 

“SILENCE!” the King of the Turtles barked 
back. 
“I’m king, and you’re only a turtle named 
Mack.” 

“You stay in your place while I sit here and 
rule. 
I’m the king of a cow! And I’m the king of a 
mule! 
I’m the king of a house! And a bush! And a 

cat! 
But that isn’t all. I’ll do better than that! 
My throne shall be higher!” his royal voice 
thundered, 
“So pile up more turtles! I want ’bout two 
hundred!” 

“Turtles! More turtles!” he bellowed and 
brayed. 
And the turtles ‘way down in the pond 
were afraid. 
They trembled. They shook. But they came. 
They obeyed.  
From all over the pond, they came 
swimming by dozens. 
Whole families of turtles, with uncles and 
cousins.  
And all of them stepped on the head of poor 
Mack. 
One after another, they climbed up the 
stack. 

Then Yertle the Turtle was perched up so 
high, 
He could see forty miles from his throne in 
the sky! 
“Hooray!” shouted Yertle. “I’m the king of 
the trees! 
I’m king of the birds! And I’m king of the 
bees! 

I’m king of the butterflies! King of the air! 169



Ah, me! What a throne! What a wonderful 
chair! 
I’m Yertle the Turtle! Oh, marvelous me! 
For I am the ruler of all that I see!” 

Then again, from below, in the great heavy stack, 
Came a groan from that plain little turtle named 
Mack. 
“Your Majesty, please… I don’t like to complain, 
But down here below, we are feeling great pain. 
I know, up on top you are seeing great sights, 
But down here at the bottom we, too, should have 
rights. 
We turtles can’t stand it. Our shells will all crack! 
Besides, we need food. We are starving!” groaned 
Mack. 

“You hush up your mouth!” howled the mighty 
King Yertle. 
“You’ve no right to talk to the world’s highest 
turtle. 
I rule from the clouds! Over land! Over sea! 
There’s nothing, no, NOTHING, that’s higher than 
me!” 

But, while he was shouting, he saw with surprise 
That the moon of the evening was starting to rise 
Up over his head in the darkening skies. 
“What’s THAT?” snorted Yertle. “Say, what IS that 
thing 
That dares to be higher than Yertle the King? 
I shall not allow it! I’ll go higher still! 
I’ll build my throne higher! I can and I will! 
I’ll call some more turtles. I’ll stack ‘em to heaven! 
I need ’bout five thousand, six hundred and seven!” 

But, as Yertle, the Turtle King, lifted his hand 

And started to order and give the command, 
That plain little turtle below in the stack, 
That plain little turtle whose name was just Mack, 
Decided he’d taken enough. And he had.  
And that plain little lad got a bit mad. 
And that plain little Mack did a plain little thing. 
He burped!  
And his burp shook the throne of the king! 

And Yertle the Turtle, the king of the trees, 
The king of the air and the birds and the bees, 
The king of a house and a cow and a mule… 
Well, that was the end of the Turtle King’s rule! 
For Yertle, the King of all Sala-ma-Sond, 
Fell off his high throne and fell Plunk! in the pond! 

And today the great Yertle, that Marvelous he, 
Is King of the Mud. That is all he can see. 
And the turtles, of course… all the turtles are free 
As turtles and, maybe, all creatures should be. 

by Dr. Seuss 

 

Questions: 
 

1. The turtles who lived on the island of Sala-
ma-sond were happy and had everything they 
could need.  What changed their happiness to 
anger? 

 
 

2. What kind of rights did Mack think he and 
the other turtles should have? 

 
 

3. When the King did not listen to Mack’s 
demands, how did Mack respond? 

 
 

4. How did Mack’s response change life for the 
turtles on the island? 

 
 

5. What type of government is “Yertle the 
Turtle” symbolizing?  What message do you 
think Dr. Seuss is trying to send to the reader 
about this form of government? 
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Absolutism: Primary Source Analysis 

Source: http://globalhistory.newvisions.org/units-curriculum-home/2015-16-9th-curriculum/9-4   

Jacques Benigne Bossuet (1679), Politics Derived from Holy Writ 
Directions: Read the excerpts of Bossuet’s writing below, then respond to the questions. *Note: royal power, prince, king, king’s 
authority are all synonyms for absolute monarch  

 Excerpt Question 

1 
2 
3 
4 

Rulers then act as the ministers of God and 
as his lieutenants on earth. It is through them 
that God exercises his empire [...]  

On lines 1-2, what does the phrase, “Rulers then act as the ministers 
of God and as his lieutenants on earth” mean?  

5 
6 
7 
8 
9 

Kings should tremble then as they use the 
power God has granted them; and let them 
think how horrible is the sacrilege if they use 
for evil a power which comes from God. 

According to lines 5-9, who can punish a king for misusing his power?  

10 The royal power is absolute [...]   
 
According to lines 11-12, who checks or regulates the power of the absolute 
monarch? 
 
 
According to lines 13-14, what does the phrase, “It is necessary that his 
power be such that no one can hope to escape him” mean? 
 

11 
12 

The prince need render account of his acts 
to no one [...]   

13 
14 

It is necessary that his power be such that no 
one can hope to escape him [...] 

15 
16 
17 
18 
19 

The power of God makes itself felt in a 
moment from one extremity of the earth to 
another. Royal power works at the same 
time throughout all the realm. It holds all the 
realm in position, as God holds the earth. 

According to lines 6-14, to whom does Bossuet compare the absolute 
monarch? 
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Absolutism: Primary Source Analysis 

Source: http://globalhistory.newvisions.org/units-curriculum-home/2015-16-9th-curriculum/9-4   

20 
21 
22 
23 

Should God withdraw his hand, the earth 
would fall to pieces; should the king's 
authority cease in the realm, all would be in 
confusion. [...] 

According to Bossuet, what would happen if there was no absolute leader?  
 
 
 

Source: J.H. Robinson, ed., Readings in European History 2 vols. (Boston: Ginn, 1906), 2:273-277. 
http://history.hanover.edu/courses/excerpts/111boss.html 
 
 

172



S

H
D
 

S
H
 
 
 
 
 
 
 

Source: http://gl

How does an ab
Directions: Usi

Source: NYS Gl
How does an ab

lobalhistory.new

bsolute monarc
ing the image be

lobal History an
bsolute monarc

wvisions.org/uni

ch MAINTAIN
elow, respond to

nd Geography R
ch GAIN powe

Introduc

ts-curriculum-ho

N and CONSOL
o the questions a

Regents Exam, J
r?  

ction to Absolut

ome/2015-16-9t

LIDATE power
about how mona

 
June, 2012. 

1. Ba
M

 
 
2. W

ge
 
 
3. In

po
up
fo

 
 
4. Ho

le

tism 

th-curriculum/9-

r?  
archs maintain a

ased on the ima
MAINTAIN and

Why would an ab
etting approval o

n the image, it re
ower of the nobl
pper class peopl
ocus his energy o

ow does control
ader in maintain

-4  

and consolidate 

age, list three str
d CONSOLIDA

bsolute monarch
on his initiative

eads, “[the ruler
les.” The nobles
le. Why would a
on controlling th

lling the religiou
ning power?      

their power. 

rategies autocrat
ATE their powe

h circumvent [ig
s and laws?   

r] limits or contr
s are the landow
an absolute mon
his class of peop

us authorities as
    

ts use to 
er? 

gnore] 

rols the 
wning 
narch 
ple? 

ssist the 

173



S

D
S

 

T
H
 

Source: http://gl

DIVINE RIGH
Since the king re

● The king
● The king
● Only Go

The frontispiece
Hobbes; engrav

7. How does th
 
 
8. King James
law is from the
follow a king?
 
 

lobalhistory.new

HT is the belief 
eceived his auth
g has the 'right' t
g is God’s repre
od can judge the

e of the book Lev
ving by Abraham

he image of Cha

I has said, A D
e king.” Based o
?   

wvisions.org/uni

that an absolut
hority to rule dir
to rule complete
sentative on ear

e king 

viathan by Thom
m Bosse (1650)

arles I demonstr

EO REX, A RE
on these words, 

Introduc

ts-curriculum-ho

te monarch’s a
rectly from God
ely and totally w
rth 

 
mas  

rate the concept 

EGE LEX — “
why would peo

ction to Absolut

ome/2015-16-9t

authority to rul
d, this meant: 
without approval

5. Describe th
 
     
 
6. What does t

absolute mo

of divine right?

“The king is from
ople be more lik

tism 

th-curriculum/9-

le came directly

l from the peopl

he characteristics

this image revea
onarchs? 

? 

m God, and 
kely to 

-4  

y from God.  

le  

 

s of this image.

al about how pe

Charles I, b
from a clou
(1600s)

eople may have 

being crowned b
ud, possibly by G

viewed 

by a hand 
God 

174



“AGE OF ABSOLUTISM” 
 

 During the “Age of Absolutism,” rulers believed that they had total control over the lives of their people. 
Below is an excerpt from Bishop Jacques-Benigne Bossuet’s “Divine Right of Kings,” which describes the reasons 
for those beliefs: 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
1. Define absolutism: 

 
 

2. How does Bishop Jacques-Benigne Boussuet describe the origin of a king’s power? 
 
 

3. Based on your answer what do you think the divine right of a king is? 
 
 

4. What concept (that we have already studied) is the divine right of kings 
similar to? 
 

Who was Elizabeth I? 
 Elizabeth I was the daughter of Henry VIII and Anne Boleyn. Born in September 1533, she did not have a happy or stable childhood. 
Her mother was beheaded when she was two and a half years old and she was declared illegitimate. Jane Seymour, Henry's third wife was 
kind to her but she died when Elizabeth was six years old. After her father's death in 1547, Elizabeth had been taken in by Henry's sixth wife, 
Katherine Parr and her new husband Thomas Seymour. However, she had to leave their house when Katherine got jealous because Thomas 
was paying Elizabeth too much attention.  

Elizabeth's half-brother Edward VI had become king when Henry VIII died and had changed the religion of England to Protestantism 
but when he died the throne went to her half-sister, Mary, who was a Catholic. Mary saw Elizabeth, a Protestant, as a threat to her position and 
had her imprisoned in the Tower of London. Elizabeth came to the throne in 1558 after her sister, Mary I, died. (Source: englishhistory.net)  
 

5. Who was Elizabeth I? 
 
 

6. How had religion played a role in Elizabeth’s relationship with her sister? 
 
 

IT IS GOD who establishes kings. He caused Saul and David to be anointed by Samuel; He vested royalty in the House of David, 
and ordered him to cause Solomon, his son, to reign in his place. . . 
 
Princes thus act as ministers of God and His lieutenants on earth. It is through them that He rules.... This is why we have seen 
that the royal throne is not the throne of a man, but the throne of God himself. "Jehovah hath chosen Solomon my son to sit upon 
the throne of the kingdom of Jehovah over Israel." (I Chronicles 28: 5) And again: "Then Solomon sat on the throne of 
Jehovah." (Ibid., 29:33) . . . 
 
It appears from this that the person of kings is sacred, and to move against them is sacrilege. God causes them to be anointed by 
the prophets with a sacred unction, as He caused the pontiffs and His altars to be anointed. 
 
But even without the external application of this unction, they are sacred in their office, as being the representatives of the divine 
majesty, sent by His providence for the execution of His designs.... 
 
There is something religious in the respect which one renders the prince. Service of God and respect for kings are things united. 
St. Peter groups these two duties together: "Fear God. Honor the king." (I Peter 2:17) 
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7. How does Elizabeth I’s quote reflect the ideas of divine right? 
 

 
Like her father, Elizabeth I both consulted and controlled Parliament. Her advisors conveyed the queen’s wishes to Parliament 
and forbade the discussion of certain subjects, such as foreign policy or the queen’s marriage. Her skill in handling Parliament 
made her, “Good Queen Bess’ a popular and successful ruler (World History: Connections to Today, 1999). 
 
PRIMARY SOURCE OF ELIZABETH I circa 1585. 
 
 
 
 
 
 
 
 
 
 

8. Based on this primary source document, how did the people of England view their queen? 
 

Who was Phillip II? 
 King Phillip II of Spain was hardworking, devout, and ambitious. During his 42-year reign, he sought to expand Spanish 
influence, strengthen the Catholic Church, and make his own power absolute. Partly as the result of divine right, Phillip saw 
himself as the guardian of the Catholic Church. Within his own lands, Phillip enforced religious unity. He turned the Inquisition 
against Protestants and other people thought to be heretics. He considered the Protestant Queen Elizabeth I his number one 
enemy. He even launched an attack against England by sending his armada to end Elizabeth I’s support of Spain’s other enemy, 
the Dutch. (World History: Connections to Today, 1999). 
 
A VOICE FROM THE PAST: 

 
9. Who was King Phillip II? 

 
 

10. How did he exert his power? 
 
 

11. Explain how the primary source connects to the concept of divine right. 
 
GOLDEN AGE: 
 The century of 1550 to 1650 is often called Spain’s siglo de oro or “golden century” 
for the brilliance of its art and literature. Phillip II was a patron of the arts and founded  
academies of science and mathematics. El Greco or “The Greek” was a famous painter and  
Don Quixote by Miguel Cervantes was a renown book from the era. (World History: Connections 
 to Today, 1999). 

“This is the Lord's doing and it is marvelous in 
our eyes.” 
(Biblical verse reputedly spoken in Latin by Elizabeth I when she received news of her accession to the 
throne 16th century) 

Shee was a Lady, upon whom nature had bestowed, and well placed, many of her fayrest favores; of stature 
mean, slender, streight, and amiably composed; of such state in her carriage, as every motion of her seemed to 
beare majesty: her Hair was inclined to pale yellow, her foreheade large and faire, a seemeing sete for princely 
grace; her eyes lively and sweete, but short-sighted; her nose somewhat rising in the middest; the whole compasse 
of her countenance somewhat long, but yet of an admirable beauty, not so much in that which is tearmed the 
flower of youth, as in a most delighffull composition of majesty and modesty in equall mixture.  

“When we meet the English,” predicted one Spanish commander, “God will surely arrange matters so that we can 
grapple and board them, either by sending some strange freak of weather or depriving the English of their wits.”             
-Naval History of Britain, 660-1649  
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Bellmore-Merrick Central High School District 

Kristy Faulkner 
John F. Kennedy High School 
Social Studies 
Unit: Absolutism  
 
Standards Applied in the Course of the Unit:  

A. Gathering, Interpreting, and Using Evidence 
2. Identify, describe, and evaluate evidence about events from diverse sources  
4. Describe, analyze, and evaluate the arguments of others.  
5. Make inferences and draw conclusions from evidence.  
6. Deconstruct and construct plausible and persuasive arguments, using evidence.  

      B. Chronological Reason and Causation 
 4. Distinguish between long-term and immediate causes and multiple effects 

8. Describe, analyze, evaluate, and construct models of historical periodization that 
historians use to categorize events. 

      C. Comparison and Contextualization 
3. Identify and compare similarities and differences between historical developments 
over time and in different geographical and cultural contexts. 

      D. Geographic Reasoning 
1. Ask geographic questions about where places are located, why their locations are 
important, and how their locations are related to the locations of other places and 
people. 
2. Identify, describe, and evaluate the relationships between people, places, regions, and 
environments by using geographic tools to put them in a spatial context. 

      E. Economics and Economic Systems 
6. Analyze government economic policies and the effects on the national and global 
economy.  

 
LESSON AIM: Was Louis XIV or Peter the Great a more effective absolute monarch?  
 
INSTRUCTIONAL OBJECTIVES: 

 Identify/define: Louis XIV, Peter the Great, deficit spending, Versailles, St. Petersburg, 
westernization, beard tax 

 Compare the reigns of Louis XIV to Peter the Great  

 Assess which reign was more successful based on the evidence presented 

 Evaluate the impact of Louis XIV and Peter the Great on their respective reigns. (9.9c) 
NYS framework) 
 

MOTIVATION: 
Students will examine image on interdependence, particularly within McDonald’s and Starbucks. 
(See attached to be displayed on the Smart Board)  

1. What is the purpose of this chart? 
2. In what ways are we interconnected? 
3. Based on this chart what do you think westernization means? 
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4. Would you promote these ideas if you were an absolute monarch? Why or why not? 
 

TRANSITION: 
Peter the Great believed it was important for Russia to model the West in order to be successful. 
He used this policy, along with others to push Russia further along to success. Today we will 
look critically at his rule, and see how it stacks up against his counterpart Louis XIV in France.   
 
MISUNDERSTANDINGS: 

 Students may be quick to judge absolute leaders because their government gives no say to 
the people. We need to examine the leaders’ contributions as well as their detriments. 

 Any complex vocabulary will be addressed during the lesson with context clues and/or 
presented on the board for students to reference.   

 
LESSON DEVELOPMENT/PROCEDURE: 

1. Collectively we will discuss westernization from the image, “The Magic Bean Shop/The 
Fries That Bind Us” (see motivation). 

2. The class will be split in half to investigate either Peter the Great or Louis XIV. Students 
will be required to read independently and answer questions to primary/secondary 
documents of their assignment ruler. 

3. In pairs students will work to complete their half of the Venn Diagram. 
4. Students will then JIGSAW and be partnered with the other ruler. Students will teach 

each other characteristics about both Louis XIV and Peter the Great. 
5. In a whole class discussion, we will generate class notes comparing Peter the Great and 

Louis XIV’s respective rule.  
 

ACCOMMODATIONS/MODIFICATIONS: 
 Initially pairs will be heterogeneous to ensure students understanding before gathering 

with their second pairing (homogenous) to teach each other about their ruler. 
 
SUMMARY: 

 In your opinion, what were the strengths and weaknesses present in Louis XIV’s rule? 
Peter the Great’s? 

 Which leader was most effective in his policies?  
 What suggestions would you offer the less effective leader? Explain.  

 
HOMEWORK:  
Students will investigate additional absolute monarchs such as Suleiman the Magnificent and 
Akbar the Great. They will categorize the leaders based on the strategies they used to gain, 
maintain and consolidate power (see attached worksheet).  
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Additional Autocrats and Monarchs 
Directions: Read the profiles below. Identify compare the strategies they use to gain, maintain and consolidate power. 

Source: http://globalhistory.newvisions.org/units‐curriculum‐home/2015‐16‐9th‐curriculum/9‐4  

 
Directions: Using the profiles above, categorize the leaders into the appropriate columns that best fit their governance strategies. 
 

Autocrats and Monarchs 
who used 

RELIGION  
to gain, maintain and 

consolidate their power 

Autocrats and Monarchs who used 

EXPANDING 
TERRITORIES  

to gain, maintain and consolidate their 
power 

Autocrats and Monarchs 
who used  

MILITARY   
to gain, maintain and 

consolidate their power 

Autocrats and Monarchs who used  

STRONG 
GOVERNMENTS & 

LEGAL STRUCTURES  
to gain, maintain and consolidate 

their power
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Kristy Faulkner 
Stimulus-Based Questions  
 

 Post-classical Asia 

1. Based on the document, which of the following best describes the concept discussed? 
a. dynastic cycle 
b. matriarchal society 
c. natural rights 
d. monotheism 

 
2. Which country’s ideas are best represented by this excerpt? 

a. Greece 
b. Ireland 
c. India 
d. China 

 

 

3. Which of the following was the intended purpose of the document above? 
a. To introduce the importance of a nomadic lifestyle. 
b. To highlight the superior horsemanship skills of the Mongols. 
c. To discuss the ramifications of psychological warfare.  
d. To highlight the importance of religious conversion. 

 
 

 

“…Let the king and his ministers labor with a mutual sympathy, saying, “We have received 
the decree of Heaven and it shall be great and the long-continued years of Hsia; yea, it shall 
not fail of the long continued years of Yin.’ I wish the king, through the attachment of the 
lower people, to receive the long-abiding decree of Heaven...” 

-Clae Waltham, ed., Shu Ching, Book of History, Henry Regnery Company 

… As early as the struggle for the steppe he had spread the claim that Heaven had destined 
him as ruler; members of Mongol trading caravans spread stories intended to cause panic 
among the local populace; forged letters were fed to Sultan Muhammad which strengthened 
his mistrust of his Turkic units; freedom of religion was proclaimed; those who offered no 
resistance were promised that life and property would be spared; terrible destruction was 
threatened in the event of resistance; bloody examples were designed to spread fear and 
reduce the populace’s will to resist. . . .  

- Paul Ratchnevsky, Genghis Khan: His Life and Legacy, Blackwell Publishing  
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Kristy Faulkner 
Stimulus-Based Questions  
 

 

Age of Transition and Interaction 

 

1. What principle is best supported by this excerpt? 
a. universal suffrage 
b. divine right 
c. mercantilism  
d. self-determination  

 
2. Which claim is supported by the passage? 

a. Tariffs need to be removed to increase free trade between empires. 
b. Colonies should be acquired to provide a favorable balance of trade. 
c. Private ownership as a means of production should be eliminated. 
d. Subsistence agriculture should be encouraged.  

 

The colonies have been established for the benefit of the mother country, it follows: 

 that they should be maintained as dependencies and protected by the mother country 
 that trade must be reserved exclusively to the founders of these colonies 

The colonies would not be useful if they could do without the mother country. It is natural law, 
therefore, that the colony’s industry and agriculture should be restricted to specific products 
according to the needs of the mother country… 

           -“Colonies,” Denis Diderot’s Encyclopedie, 1751 
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