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Abstract:

American Short Stories and the AP Literature Curriculum

This CAP develops a unit on American short stories suitable for study in the AP Literature and Composition class.  Lessons on representative works of American short fiction will comprise this unit that features an analytical guide to works by Washington Irving, Edgar Allan Poe, and William Faulkner.  The unit will feature writing assignments, guided reading questions, and lessons designed to explore these literary works analytically, and the unit as a whole will represent an effective approach to studying short fiction in the Advanced Placement Literature and Composition class.  

Rationale: 

There is perhaps no literary form that is more wholly American than the short story, and, arguably, its greatest writers are American.  Although the stories selected for inclusion in this CAP are indeed all American stories by American writers, they are selected primarily because they are “AP caliber” works.  That is, they are stories that allow for an AP class to engage in the kinds of discussions necessary to such a course, and they most assuredly invite the kind of analysis that any AP class thrives and depends upon; this is reflected in the assignments this unit is composed of.  Beginning with Washington Irving’s “Rip Van Winkle” and “The Legend of Sleepy Hollow,” the CAP will explore some of the fundamental ways in which short fiction captures and explores the early American experience.  Poe’s “Masque of the Red Death,” “The Cask of Amontillado,” and “The Fall of the House of Usher” explore the writers interest in the gothic and strange, but in this unit they represent a major aesthetic development in short fiction, one that functions as a suitable bridge to Faulkner’s modernism and “A Rose for Emily”.  This CAP culminates in Faulkner’s “A Rose for Emily,” an often anthologized work of his that, among other things, offers us a chance to look at how a 20th century American modernist deals with the American past while simultaneously looking into its future through the eyes of his most strange central figure, Miss Emily Grierson.  This CAP clearly meets all of the New York State standards for English Language Arts, and touches upon standards 3 and 4 for the arts as well. Questions asked during lessons (either verbally or on handouts) are based on the analytical multiple choice questions asked on the AP exam, and all writing prompts included in the CAP are either based on AP prompts or AP style questions. The assessments included are either based on AP Literature and Composition exam tasks or ask students to complete comparable tasks to those on the AP examination.
	Title: Washington Irving and the American Literary Identity: “Rip Van Winkle”

	Stage 1: Desired Results

	Understandings

	· Students will identify and understand the major elements of the story, including its plot, 

character development, and symbolic elements. 

· Students will understand the story’s relationship to and depiction of the American

Revolutionary period.   

· Students will understand that “Rip Van Winkle” is an early American story about the 

about the origin of our country and our identity as both a nation and individuals. 

	Essential Questions
	Knowledge & Skill

	· Who is Rip Van Winkle?

· Who are the story’s other main characters?

· Where does the story take place? 

· What time period does the story take place in?  

· What is the relationship like between Rip and Dame Van Winkle?

· What are the indicators that Rip has slept through the Revolutionary War?
	· How does Irving characterize Rip?

· What words are most commonly used to describe Rip, and what do they mean in context?  What traits do they emphasize?

· What could the relationship between Rip and his wife allegorize? 

· Following Rip’s awakening, what has changed about his village, and what is suggested by these changes? 

· How does Irving depict the dramatic shift from colonial America to independent America?

	Stage 2: Assessment Evidence

	Students will have already read “Rip Van Winkle” prior to attending class.  The class will begin with a teacher-guided discussion progressing from general impressions of the story to specific observations and questions.   Initially, the teacher will gauge student understanding based on the quality of their responses to this portion of the lesson, but, more importantly, will be able to adjust the level of analysis to follow depending on the level the students appear to have understood what they have independently read.   Following this initial period, the teacher will distribute a reading guide for the class to work cooperatively on; they will find important passages to analyze and later discuss. The accompanying handout to this story will not only guide them through it, it will also serve as a short written assessment.  Then, the teacher will guide the class in a close analysis of selected passages (these may vary, but should include a description of Rip and his wife, the “bowling” scene in the mountains, and Rip’s awakening).  Again, student responses to the in-class analysis will be the primary way of assessing their understanding of the story.  The class will end with a lengthy discussion of Irving’s major themes, ideas, and the methods through which he conveys them.  The entire lesson should take approximately one hour to complete.  

	Performance Task Summary
	

	· Students are engaged in an initial response discussion based on “Rip Van Winkle”.

· Students will share their response to the story, including general observations and questions, with the teacher.

· Students will work either independently or with each other in cooperative groups on the reading guide handout for the story. 

· Students will generate a list of important scenes and descriptions to analyze later as a class. 

· Students will share their findings and thoughts with the teacher in a final, lengthy discussion of the story. 
	


	Self-Assessments
	Other Evidence, Summarized

	When organized in cooperative learning groups, students will share their findings with classmates, offering them the opportunity to not only self-assess, but also peer-assess.


	Student participation, notebooks, and the quality of selected passages will serve as the primary evidence for student understanding.



	Stage 3: Learning Plan

	· Step One:  The class will be begin with a general discussion of “Rip Van Winkle”.

· Step Two:  The students will either work independently or break into cooperative groups to work on a reading guide for the story and compile a selection of important passages to discuss and analyze in the next segment of the lesson. 

· Step Three:  Students will participate in a discussion of their findings.  

· Step Five:  The teacher will lead the class in a lengthy analytical discussion about both student-selected passages and ones selected by the teacher.  In this lesson segment, the primary focus will be on the ways in which Irving conveys his ideas through the use of literary devices and techniques.  


Advanced Placement Literature and Composition

Early American Short Stories

Washington Irving and the American Literary Identity: “Rip Van Winkle”

1) Describe Rip.  Find two passages that highlight his chief characteristics. 

2) Diction: What words does Irving use repeatedly in his characterization of both Rip and Dame Van Winkle?

3) Who are the original settlers of Rip’s village?

4) What does Rip talk about at the inn before he goes to sleep?

5) What game do the strange men play?

6) Who is the ghost Rip sees, and what significance does he have?

7) What does Rip shout out that creates a scene among the villagers?

8) What major historical event does Rip sleep through?  Find at least three details to support this reading.

9) What is it about Rip that explores the way the British may have viewed the American at the time.  How does this change as the story progresses?

10) Theme: In what ways is “Rip Van Winkle” a story about both individual and national identity?

Include here a list of all the passages you feel are worthy for further analysis as a class.  You must find at least two that have not been included to the answers to the questions above.

	Title: Washington Irving and the American Literary Identity:  

          “The Legend of Sleepy Hollow”

	Stage 1: Desired Results

	Understandings

	· Students will identify and understand the major elements of the story, including its plot, 

character development, the function of foil characters, and symbolic elements. 

Students will understand the story as one that depicts the birth of the American character.   

· Students will understand that, on some level, Ichabod is a model for the Ben Franklin

character in American literature, a self-made man who accomplishes a number of things in 

      a number of fields.  

	Essential Questions
	Knowledge & Skill

	· Who are the story’s major characters?

· What are their chief characteristics?

· How are they similar?  Different?

· Where does the story take place? 

· What time period does the story take place in?  

· What is Ichabod’s function in the story?

· What is the importance of the headless horseman legend in the story?

· What are the allegorical elements of the story?
	· How does Irving characterize Ichabod?

· What words are most commonly used to describe Ichabod, and what do they mean in context?  What traits do they emphasize?

· How are characters like Baltus Van Tassel and Brom Bones foils for Ichabod, and why are they necessary to the story? 

· Why is Ichabod rejected? 

· Why is the particular setting crucial to this story?

· What makes Ichabod a sympathetic character?  

· Why do we identify with Ichabod?

· How can the story be read as allegorical?

	Stage 2: Assessment Evidence

	Students will have already read “The Legend of Sleepy Hollow” prior to attending class.  The class will begin with a teacher-guided discussion progressing from general impressions of the story to specific observations and questions.   Initially, the teacher will gauge student understanding based on the quality of their responses to this portion of the lesson, but, more importantly, will be able to adjust the level of analysis to follow depending on the level the students appear to have understood what they have independently read.   Following this initial period, the teacher will analyze important passages with the class.  Passages to be analyzed should be found in the descriptions of Ichabod, Katrina, Brom Bones, the Van Tassel residence, and the neighborhood of Sleepy Hollow.  Students should analyze for Irving’s diction and the way it develops the tone of the story.  Their analyses may be submitted as a written assessment, though the teacher may just as well circulate the classroom to observe student work, favoring this as an alternative way of assessing.  There is a reading guide attached which may or may not be used as a supplement to the story for students.  The guide should be modified to suit the specific needs of the AP class; there is a healthy mix of questions covering various levels of questioning appropriate to the English classroom.  Ultimately, student responses to the in-class analysis will be the primary way of assessing their understanding of the story.  The class will end with a lengthy discussion of Irving’s major themes, ideas, and the methods through which he conveys them.  The entire lesson should take approximately two class sessions of approximately 40 minutes each to complete.  



	Performance Task Summary
	Rubric Titles

	· Students are engaged in an initial response discussion based on “The Legend of Sleepy Hollow”.

· Students will share their response to the story, including general observations and questions, with the teacher.

· Optional: Students will work either independently or with each other in cooperative groups on the reading guide handout for the story. 

· Students will generate a list of important passages to analyze for diction and tone. 

· Students will share their findings and thoughts with the teacher in a final, lengthy discussion of the story.
	


	Self-Assessments
	Other Evidence, Summarized

	When organized in cooperative learning groups, students will share their critical observations with classmates, offering them the opportunity to not only self-assess, but also peer-assess based on the analytical skills the lesson itself teaches them to develop.
	Written responses to reading guide questions or other responses recorded in student notebooks, participation in class discussions.



	Stage 3: Learning Plan

	· Step One:  The class will be begin with a general discussion of “The Legend of Sleepy Hollow,” including a brief review of “Rip Van Winkle”.

· Step Two:  The teacher will lead the class in a discussion of the story, directing the class to important passages that develop characters and themes.  

· Step Three: (Optional) The students will either work independently or break into cooperative groups to work on a reading guide for the story or compile a selection of important passages to discuss and analyze in the next segment of the lesson. 

· Step Three:  Students will participate in a discussion of their findings.  

· Step Five:  The teacher will lead the class in a lengthy analytical discussion about both student-selected passages and ones selected by the teacher.  In this lesson segment, the primary focus will be on the ways in which Irving conveys his ideas through the use of literary devices and techniques.


Advanced Placement Literature and Composition

Early American Short Stories

Washington Irving and the American Literary Identity: “The Legend of Sleepy Hollow”

1. Why does Irving begin this story with the claim that the following pages were found among those of Diedrich Nickerbocker?

2. What state does the story take place in?

3. What does “tarry” mean?  

4. Not far from Tarry Town is Sleepy Hollow.  Why would Irving choose to set his 

story in a town with this name?  What is the significance of both town names?

5. Who are the original settlers of Sleepy Hollow?

6. Describe the spirit that haunts “this enchanted region” and what happened to it?

7. What influence does the “sleepy region” have on its inhabitants?

8. What does Ichabod Crane come to Sleepy Hollow for?  What state does he come from?

9. What are Ichabod Crane’s defining physical attributes?

10. What are Crane’s methods of instruction?

11. How does Ichabod establish himself as a member of the community?  Think about his relationship with his students, their families, and the farmers of the village.

12. Describe Ichabod’s eating habits.  What do they say about his character?  

13. What talent of Ichabod’s does he try and teach others to develop?

14. What particular book is Ichabod a “perfect master” of? 

15. What is the effect of this book on Ichabod?

16. What does Ichabod enjoy doing with the old Dutch wives?

17. Who is Katrina Van Tassel?  Describe her.

18. Who is Baltus Van Tassel?  Describe him.

19. Describe the Van Tassel estate.  What does it symbolize?

20. Ichabod, having fallen for Katrina, welcomes a “host of fearful adversaries.”  Among these adversaries, who is the most formidable?

21. Describe Brom Bones.  In what ways is he a foil to Ichabod?

22. How does Ichabod handle the fact that Brom is his competition?

23. How does Brom begin to treat Ichabod?

24. Who/What is Gunpowder?  Where does Ichabod get him?  How does he mirror Ichabod?

25. How does Irving depict Ichabod as he rides Gunpowder? 

26. How does Ichabod regard the autumnal atmosphere as he rides?

27. Why does Irving make it a point to describe the Van Tassel’s “castle” as thronging “with the pride and flower of the adjacent country”?

28. Brom’s horse fits him about as well as Ichabod’s fits him.  How does Daredevil reflect its master?

29. As Ichabod and Katrina dance, what is Brom doing and what might it foreshadow?

30. What does Ichabod spend his time doing following the dance?  

31. What about Dutch communities is conducive to ghosts?

32. Describe the “favorite haunt” of the Headless Horseman?

33. What is Brom Bones’ experience with the Headless Horseman?

34. What seems to happen between Ichabod and Katrina following the party?

35. How does Irving create a particularly ominous tone in the description of Ichabod’s ride home?  Cite specific passages and note the effect of diction and syntax in the tone’s development.  

36. What goes on in Ichabod’s mind as he travels home from the party?

37. What is the story of Major Andre’s tree?

38. Describe Ichabod’s encounter with the Headless Horseman.

39. What happens on the day following the “attack”?

40. How does Sleepy Hollow deal with the loss of Ichabod?

41. What does the old farmer who goes down to New York City learn about Ichabod?

42. What do we learn about Brom Bones and what does it imply about the attack on Ichabod?

43. What does Irving suggest by ending the story listing Ichabod’s numerous accomplishments?  What do his accomplishments have to do with his attack?

44. Can “The Legend of Sleepy Hollow” be read as an allegory?  How?

45. How can we view “The Legend of Sleepy Hollow” as a story about the birth of the American character or spirit?

	Title: Author Study: Edgar Allen Poe

	Stage 1: Desired Results

	Understandings

	· Students will understand the essential qualities of Edgar Allen Poe’ short stories.  

· Students will understand how to analyze and interpret main themes of Poe’s work.

· Students will understand the influence of Poe’s life on her work and the degree to which

knowledge of his life may influence a reading of his work.

· Students will understand the development of specific motifs throughout Poe’s work by 
      examining a survey of his work.

	Essential Questions
	Knowledge & Skill

	· What subjects is Poe particularly interested in writing about? 

· How are these subjects manifested in his writing?

· To what degree did Poe’s life influence his art?

· What are the essential ideas put forth in his “Philosophy of Composition”?  

· What are the major themes in this selection of Poe’s short stories?

· What is an allegory, and in which stories does Poe use it?  

· What is the doppelganger motif, and how does Poe uses it in stories such as “The Fall of the House of Usher” and “William Wilson”?
	· What are the seminal events in Poe’s life and how do they contribute to his development as an author?

· Why does Poe write the “Philosophy of Composition”?

· How and why does Poe develop an ironic tone throughout stories such as “The Cask of Amontillado”?

· How do Poe’s allegorical stories differ from his other stories, besides in the most obvious way?

· How does Poe use allegory to explore and develop his major themes?

· How does “The Fall of the House of Usher” bring together all of Poe’s major themes and aesthetic sensibilities?   

	Stage 2: Assessment Evidence

	Students will first become acquainted with Poe’s life through the A&E “Biography” presentation of it.  Their viewing will be supplemented by a viewer’s guide question sheet.  Next, the unit moves into Poe’s “Philosophy of Composition,” which has been excerpted here for purposes of time management, but may certainly be expanded by an instructor, though shortening it would render it a useless addition to this unit.  Following this introduction to Poe’s life and literary philosophy, students will read a number of short stories written by Poe, and each one will be followed by a handout of guiding questions.  These handouts may be used as either reading quizzes, as discussion springboards, or for cooperative group work.  In addition to question-based handouts on stories or other texts, students will have a major Poe paper assignment that requires them to examine the relationship between “The Fall of the House of Usher,” the story this portion of the short story unit culminates in, and “William Wilson,” a story they will read and analyze independently.  This portion of the short story unit is designed to test students in their ability to think, read, and write both critically and independently as they examine multiple works by a single author. 



	Performance Task Summary
	

	· Students will read a number of stories as well as excerpts from an essay, and each reading will be supplemented by an assignment designed to assess their understanding and guide their reading.  

· Students will discuss each story as a class, offering critical insights and opinions. 

· Students will write a major analysis of the relationship between two stories and Poe’s use of a particular motif, that of the doppelganger, in each.
	


	Self-Assessments
	Other Evidence, Summarized

	When organized in cooperative learning groups, students will share their critical observations with classmates, offering them the opportunity to not only self-assess, but also peer-assess based on the analytical skills the lesson teaches them to develop. 
	Daily participation in class discussions, answers to worksheet questions, written analyses of short stories and other works of prose, and involvement in cooperative group discussions.



	Stage 3: Learning Plan

	· Step One: Each of the following short stories in the unit will be initially read by the students.

· Step Two:  Each class session will be begin with a general discussion of the story to be discussed prior to moving into a more analytical discussion.  This analytical discussion will 

begin with a short lecture, directing students to particular themes, motifs, or critical readings of the story to consider during their analysis.  

· Step Three: (Optional) The students will either work independently or break into cooperative groups to work on a reading guide for the story or compile a selection of important passages to discuss and analyze in the next segment of the lesson. 

· Step Four:  Students will participate in a discussion of their findings.  

· Step Five:  The teacher will lead the class in a lengthy analytical discussion about both student-selected passages and ones selected by the teacher.  In this lesson segment, the primary focus will be on the ways in which Poe conveys his ideas through the use of literary devices and techniques.




Advanced Placement Literature and Composition

American Short Stories

Edgar Allen Poe: The A&E Biography






1. What are Poe’s earliest memories of?  

2. How old was Poe when his father abandoned him, his mother, and his two siblings?  

3. a)  What did Poe’s mother die of?  

b)  How old was she when she died?  

c)  How old was Poe when she died? 

4. What state is Poe from?  

5. What did Poe carry around with him to remember his mother by?  What does this reveal about the impact of her death on him? 

6. When Poe was fifteen years old, his first love interest, the mother of a boyhood friend, died.  What did she die of and what was his reaction?    

7. What was Mrs. Allen suffering from, and what was Mr. Allen doing while his wife was suffering?  

8. What school did Poe go to? 

9. How did John Allen deprive Poe financially?  

10. What did Poe do to compensate for this lack of funds?

11. Why did Poe join the army?  

12. What did Mrs. Allen die from?  What did John Allen do to Poe from his deathbed?  

13. As a literary critic, Poe gained a nickname.  What is it and what does it mean?  

14. What did Poe accuse Henry Wadsworth Longfellow of?  

15. Who did Poe marry?  What was their relationship prior to marriage?  How old was he?  How old was she?  

16. In 1842, Poe requested a government job by meeting with President John Tyler.  Describe Poe’s appearance at this meeting.  

17. In general, how does Hollywood portray Poe?  Why?

18. In 1841, Poe published the first detective story?  What is its title?  What is it a direct forerunner to?  

19. Why does “The Masque of the Red Death” touch Poe closely?

20. In January 1845, “The Raven” was published.  How much money did it earn him?  What was the effect of this poem on Poe’s career?

21. How did Poe capitalize on “The Raven”?  

22. Although most people like to think of him as a drunk, when did Poe battle with bouts of drinking?  

23. How did Poe deal with Virginia’s death?  What poem did he write about her?    

24. Poe became interested in Helen Whitman.  Where did he propose to her and what was her response?    

25. Helen Whitman’s mother wrote up a document that she wanted Poe to sign.  What did it say?  

26. What was the opinion of the people in Richmond prior to Poe’s death? 

27. After he was missing for a few days, how was he found? 

28. What were his last words? 

29. How old was Poe when he died? 

30. An editor once said “No other writer has half the chance to be remembered.  Had Mr. Poe possessed talent in place of genius, he might have been a money making author.”  What does this mean to you?   

Advanced Placement Literature and Composition

American Short Stories

Edgar Allen Poe: The A&E Biography


Instructor’s Copy





1. What are Poe’s earliest memories of?  His mother, Eliza, on stage as an actress.
2. How old was Poe when his father abandoned him and his mother and his two siblings?  One
3. a)  What did Poe’s mother die of?  Tuberculosis
b)  How old was she when she died?  Twenty-Four
c)  How old was Poe when she died?  Two
4. What state is Poe from?  Virginia
5. What did Poe carry around with him to remember his mother by?  What does this reveal about the impact of her death on him? A miniature of his mother – Poe would always struggle with the death of his mother.

6. When Poe was fifteen years old, his first love interest, the mother of a boyhood friend, died.  What did she die of and what was his reaction?  She died of brain cancer.  He would spend countless hours crying by her grave.   

7. What was Mrs. Allen suffering from and what was Mr. Allen doing while his wife was suffering?  Tuberculosis, having numerous affairs w/ women – everyone knew.  

8. What school did Poe go to?  The University of Virginia

9. How did John Allen deprive Poe financially?  He gave him enough to get to school and to get started, but gave him no money for necessities.
10. What did Poe do to compensate for this lack of funds?  Gambled.

11. Why did Poe join the army?  He was afraid of not being able to pay his debts and John Allen didn’t help him out.  

12. What did Mrs. Allen die from?  What did John Allen do to Poe from his death bed?  Tuberculosis, threatened him. 

13. As a literary critic, Poe gained a nickname.  What is it and what does it mean?  “The Tomahawk Man” because he was a brutal reviewer.
14. What did Poe accuse Henry Wadsworth Longfellow of?  Being a plagiarist
15. Who did Poe marry?  What was their relationship prior to marriage?  How old was he?  How old was she?  His cousin, Virginia Clemm,He was 26, she 13.
16. In 1842, Poe requested a government job by meeting with President John Tyler.  Describe Poe’s appearance at this meeting.  He was drunk, cloak inside out, and disheveled.

17. In general, how does Hollywood portray Poe?  

18. In 1841, Poe published the first detective story?  What is its title?  What is it a direct forerunner to?  “The Murders in the Rue Morgue” Sherlock Holmes
19. Why does “The Masque of the Red Death” touch Poe closely?  Its relationship to Consumption

20. In January 1845, “The Raven” was published.  How much money did it earn him?  What was the effect of this poem on Poe’s career?  It brought him success; he was famous, but only earned $14.

21. How did Poe capitalize on “The Raven”?  He performed it for audiences.

22. Although most people like to think of him as a drunk, when did Poe battle with bouts of drinking?  When Virginia was getting very sick and when she died.
23. How did Poe deal with Virginia’s death?  What poem did he write about her?    He often went to her grave and cried; he never got over it. “Annabel Lee”
24. Poe became interested in Helen Whitman.  Where did he propose to her and what was her response?  In a cemetery; she said yes.  

25. Helen Whitman’s mother wrote up a document that she wanted Poe to sign.  What did it say?  He had no claim to any part of Helen’s estate. 

26. What was the opinion of the people in Richmond prior to Poe’s death? He was sickly, pale and frail. 

27. After he was missing for a few days, how was he found?  On the street in someone else’s clothing; he was in a feverish delirium. 

28. What were his last words?  God help my poor soul.

29. How old was Poe when he died?  40
30. An editor who “No other writer has half the chance to be remembered.  Had Mr. Poe possessed talent in place of genius, he might have been a money making author.”  What does this mean to you?  Answers will vary.
Advanced Placement Literature and Composition

American Short Stories

Edgar Allen Poe: “The Philosophy of Composition”

The following excerpt is from Edgar Allen Poe’s “The Philosophy of Composition,” Graham's Magazine, April 1846, pp. 163-167.

If any literary work is too long to be read at one sitting, we must be content to dispense with the immensely important effect derivable from unity of impression — for, if two sittings be required, the affairs of the world interfere, and every thing like totality is at once destroyed. But since, ceteris paribus
, no poet can afford to dispense with any thing that may advance his design, it but remains to be seen whether there is, in extent, any advantage to counterbalance the loss of unity which attends it. Here I say no, at once. What we term a long poem is, in fact, merely a succession of brief ones — that is to say, of brief poetical effects. It is needless to demonstrate that a poem is such, only inasmuch as it intensely excites, by elevating the soul; and all intense excitements are, through a psychal necessity, brief. For this reason, at least, one half of the “Paradise Lost” is essentially prose — a succession of poetical excitements interspersed, inevitably, with corresponding depressions — the whole being deprived, through the extremeness of its length, of the vastly important artistic element, totality, or unity, of effect.

Although this critique is a literary one, Poe is making a social critique here, however subtle that critique may be.  What are some of the societal factors you feel may contribute to such a statement?   

What are the “affairs of the world” Poe mentions as interfering with a single reading session?  

What does Poe mean when he speaks of the “loss of unity”?  

Define, in your own words, what Poe means by the “unity of effect”. 

How does a text such as Paradise Lost destroy the possibility for the unity of effect?  

Advanced Placement Literature and Composition

American Short Stories

Edgar Allen Poe: “The Masque of the Red Death”

Directions: The following is a speech from Shakespeare’s As You Like It.  It’s first line begins a theater-based metaphor that extends through the entire speech, based on the belief that human life had seven stages.  Read the speech, identify, and explain each of the seven ages of man.  Then, consider how we may use this speech to understand Poe’s seven rooms in “The Masque of the Red Death”.  

All the world’s a stage,

And all the men and women merely players,

They have their exits and entrances,

And one man in his time plays many parts,

His acts being seven ages.  At first the infant,

Mewling and puking in the nurse’s arms.

Then the whining schoolboy, with his satchel

And shining morning face, creeping like a snail

Unwillingly to school.  And then the lover, 

Sighing like furnace, with a woeful ballad

Made to mistress’ eyebrow.  Then a soldier,

Full of strange oaths, and bearded like a pard,

Jealous in honour, sudden and quick in quarrel,

Seeking the bubble reputation

Even in the canon’s mouth.  And then the justice,

In fair round belly with good capon lined,

With eyes severe and beard of formal cut,

Full of wise saws and modern instances;

And so he plays his part.  The sixth age shifts 

Into the lean and slippered pantaloon,

With spectacles on nose and pouch on side,

His youthful hose, well saved, a world too wide,

For his shrunk shank; and his big manly voice,

Turning again towards the childish treble, pipes

And whistles in his sound.  Last scene of all,

That ends this strange eventful history,

Is second childishness and mere oblivion,

Sans teeth, sans eyes, sans taste, sans everything.
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“The Masque of the Red Death” is a story clearly meant to be read on an allegorical level, and the allegory depends on our understanding of some traditional associations between colors and meanings.  Below, you’ll find some traditional symbolic associations for the colors of Prince Prospero’s rooms.  Read through the list, then answer the questions below.  

The Seven Rooms

1. (East) Blue – representative of the beginning of life 

2. Purple – the color of royalty 

3. Green – traditional symbol of life 

4. Orange – the autumn of life

5. White – older age 

6. Violet – emblematic of gravity and chastity

7. (West) Black – death

How does knowing these traditional associations between colors and meanings influence your understanding of the story?  

What is your impression of the above reading of this story?  

Do you find it to be helpful?  Do you think this reading is supported with enough details?  Why? 

Prince Prospero rushes from the east to the west in order to meet the masked figure in the seventh room.  Why is it ironic that he means to stab the figure?  
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Reading Guide

Major Characters

Prince Prospero

· As the central character in the allegory, Prince Prospero’s character is certainly susceptible to different interpretations.

1. What does his name suggest?  

2. Is Prince Prospero a good person?  Why? 

3. What is the significance of the masque?  Why does Prince Prospero have it?  

What is it designed to do?  

4. What are the Prince’s tastes?  Find two sentences from the story that describe his tastes and explain what they mean. 

5. We know that Poe had associated madness with artists in some of his short stories.  Find as many examples as you can in the text of this story to support the possibility that Prince Prospero is mad/insane.  If he is insane, what does that mean in regards to the rest of the story? 

The “Thousand Hale and Lighthearted Friends”

· While a deadly plague devastates his country, Prince Prospero invites “a thousand hale and lighthearted friends” to escape the plague by hiding in his abbey with him.  

1. Why do you think none of the friends are identified as individuals?  Find two examples of these friends being described as one being.   

2. Find at least two descriptions of these friends that suggest that they may not really exist.  

The Masked Figure

· The masked figure is the most obviously symbolic element in the story.  The following questions will help you identify and understand his crucial, symbolic role.

1. Poe’s narrator mentions that there are some things that are not meant to be joked about.  Why does the masked figure create such a disturbance among the revelers? Give two reasons to support your answer.

2. Poe is careful to describe the masked figure as “a thief in the night.”  What does he steal and in what way does he triumph?

3. How does the triumph of the masked figure and what it represents reveal Poe’s major theme? 

Major Themes

The Inevitability of Death 

1. How does Prince Prospero attempt to avoid death?  

2. What does he surround himself with?  

3. What do these distractions tell us about human nature? 

The Passage of Time

1. What object symbolizes the passage of time?  Why?

2. Why does the chiming of the clock startle and horrify the guests?  

3. Why does Poe choose the hour of midnight as the time at which the masked figure is recognized by the guests?

4. What happens to the clock at the end of the story?  Why?

Madness

1. Who is the narrator of this story?  Could it be Prince Prospero?  Explain your answer.  

2. Find examples from the text that support the possibility of Prince Prospero being mad.  Also, find an example of how the Prince’s followers felt about him.  

3. Find examples from the text to support the possibility of this story taking place in Prince Prospero’s mind.  Note descriptions of the “thousand friends,” the style and decor of the abbey, and any other fantastic elements in the story.  

Understanding the Allegory of “The Masque of the Red Death”

An allegory is a literary work in which the characters and setting have symbolic significance, usually leading to some truth or generalization about mankind.  

1. Give two reasons supporting the notion that “The Masque of the Red Death” is an allegory.  What truth does it expose about human nature?  What are its major symbols?  

2. A parable is a type of allegory that expresses a moral statement.  If read as a parable, what is the moral expressed at the end of “The Masque of the Red Death”?
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Reading Guide
1) Which statements by our narrator at the beginning of the story do you find curious, questionable, and presumptuous?  What does this tell you about him?    

2)  Why did Fortunato and Montresor go into the catacombs?  How does Montresor convince Fortunato to join him?  Cite specific sentences.  

 

3) What were the catacombs used for, besides storing wine?  How does this cultivate an atmosphere, and how does this setting work to develop a tone?  

 

 4) Give two details that reveal Montresor to be an aristocrat.  


a)


b)

5) Give two examples of how Montresor uses Fortunato’s pride against him.


a)


b)

6) Identify what literary element is being employed in both of the following quotes:

Fortunato says “[he] shall not die of a cough.” 

 
Montresor drinks “to [Fortunato’s] long life.”

7) What secret society does Fortunato belong to?  How do we know?  How does Montresor reveal that he is not a part of that same secret society?  What does his own “sign” prove to Fortunato and the reader?  

8) Briefly describe Montresor’s family coat of arms.

9) What is the essence of Montresor’s family motto?

10) How long has it been since Montresor killed Fortunato?  What is the point of Montresor taking the time to narrate this account so long after the event?  
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Reading Guide


“The Fall of the House of Usher” 

1. What words in the first few paragraphs set the tone?

2. How does the narrator feel when he looks at that House of Usher?

3. How does the narrator know Roderick Usher?

4. From the narrator’s account of Roderick’s letter, what condition do we learn that Roderick has?

5. Describe the Usher family history.

6. Describe the House of Usher’s interior and exterior.  Consider what the house resembles.

7. What gothic clichés does Poe use in his descriptions of the house and its surroundings?

8. Describe Roderick Usher.  What are the particulars of his condition?

9. What is the narrator’s reaction to seeing Madeline Usher?

10. From what does Madeline suffer?

11. How does the narrator feel when he listens to Roderick’s improvised playing of the guitar?  When viewing Roderick’s painting?

12. What creation of Roderick’s does the narrator describe?

13. What does Usher plan to do when Madeline passes away?

14. What three reasons does he give for this decision?

15. What does the narrator realize while they entomb Madeline?

16. Why is this strange?

17. What changes occur in Roderick following Madeline’s burial?

18. How does the storm echo the personality of Roderick?

19. What is his reaction to it?

20. Why does the narrator read to Roderick?

21. What does the narrator hear as he finishes reading about Ethelred breaking down the door?

22. How do the events of the story echo those occurring in the House of Usher?

23. What does Roderick reveal he and the narrator have done to Madeline?

24. How does Roderick die?

25. As the narrator leaves, what happens to the House of Usher?  Why?
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Reading Guide: The Doppelganger 

Directions: One of the fascinating elements of Poe’s “The Fall of the House of Usher” is the way in which he works with the gothic motif of the double or doppelganger.  Understanding both the double and the way in which it functions in the story will open up a dramatically different and interesting reading for you than your initial one.  The questions below will guide you in this critical reading process:

1. What is a doppelganger?

2. What does the House of Usher look like?  

3. What might the house’s intricate passages and rooms represent?

4. How is the house “doubled”?

5. What does Roderick’s room represent?  Why?  Cite specific textual evidence to support your claims.  

6. What could Madeline Usher represent?  Why?  Cite specific textual evidence to support your claims.

7. What does Roderick do to Madeline, and why is it significant?  Symbolically, what could it represent?  Why?

8. Literally, how are Roderick and Madeline “doubles” of each other?  What is wrong with this?

9. Who might Roderick be a double of? Why? 

10. What is the significance of the way Madeline and Roderick die?  

11. What other doubles are there throughout the story?  

12. Answer in the form of a paragraph: How does the doppelganger function in “The Fall of the House of Usher”?  If any, what purpose does it serve?
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Our major paper assignment is to read two of Poe’s short stories, “William Wilson” and “The Fall of the House of Usher” and write a 4 to 5 page paper examining the way in which the doppelganger (or double) motif functions in each.  Compare and contrast the way Poe develops the double in both stories by tracing not only figures that seem to double each other, but also images suggesting doubling such as mirrors and anything else that is reflective.  

“William Wilson” begins with an explicit statement regarding the function of the double in the story, but it is your task to examine the way in which Poe develops the double throughout it.  Pay attention to 


 “The Fall of the House of Usher” is a more challenging tale that features a number of doubles in a variety of different forms.  Therefore, you will not only look at characters who seem to double each other, but also look for images suggesting doubling such as mirrors (as in “William Wilson”) or anything else in the story that seems to be a parallel to some other element in the story.  If you feel that what you find is a “stretch” and that it does not illuminate anything about the function of the double in the story, then do not pursue it in your paper.  You should also consider what “The Haunted Palace” is doing in the middle of the story.  

David Grantz has written essays on both of these stories that can be found at www.poedecoder.com, and you are encouraged to read them and cite them if you so much as paraphrase any ideas expressed in them.  “A Fissure of Mind” examines the double in “The Fall of the House of Usher,” and “That Spectre in My Path” does the same for “William Wilson”.  These will help, but they should not be what your entire paper is based on.  

	Title: William Faulkner’s “A Rose for Emily”



	Stage 1: Desired Results



	Understandings



	· Students will understand how the story reflects the shifting ideals between the Old South

and the New South.  

· Students will understand Faulkner’s unique chronological presentation of events in the 
story as a means of establishing that the present and past are one.
· Students will understand how to analyze and interpret the main themes of Faulkner’s story

by closely examining his diction.

	Essential Questions


	Knowledge & Skill

	· What is the difference between the Old South and New South? 

· What is the story’s unique narrative point of view?

· What is chronology, and what does it matter to our understanding of the story?

· What are the major themes of the story?

· What is diction?

· In what ways does Faulkner allegorize the South, and what effect does this have on our reading of the story?
	· How does Faulkner convey the change between the Old and New South?

· Why does Faulkner choose to tell Emily’s tale the way he does, through the narrator he develops?

· Why doesn’t Faulkner employ a traditional chronological retelling of Emily’s life?  

· How does Faulkner convey and develop his story’s major themes?

· How does Faulkner’s diction develop his major themes and motifs?



	Stage 2: Assessment Evidence



	Having read “A Rose for Emily” prior to attending class, the classes devoted to this story will begin with a teacher-guided discussion progressing from general impressions of the story to specific observations and questions, including those pertaining to the story’s shocking, macabre ending.  Students will show their understanding of the story’s most basic elements during class discussions devoted to common issues with “A Rose for Emily,” including its chronology, its narrator’s identity, the “arsenic scene,” and the final scene when Emily is found.  Initially, the teacher will gauge student understanding based on the quality of their responses to this portion of the lesson, but, more importantly, will be able to adjust the level of analysis to follow depending on the level the students appear to have understood what they have independently read.   Following this initial period, the teacher will distribute a number of supplementary materials (included below) to guide the students through the analysis process.  The guides or handouts included in this portion of the unit are helpful for students, but they may be easily adapted to fit any instructor’s preferred method of instruction.  First, a chronology guide is given with questions that will help the students become clear on what happens when.  Next, a reading guide is given.  This guide may be given prior to the students’ reading of the story, or questions may be pulled from it for the purposes of a reading quiz.  Following this assessment there is a writing assessment to be done in class and to be treated as a writing exam, not an essay.  This assessment asks the students to write about three main issues covered in class discussions and which, assumedly, they have considered independently.  Lastly, there is a vocabulary/diction list.  This list may be used as a simple vocabulary list for students to work from, getting definitions and such.  However, for this particular class, the instructor will use this list as an opportunity to explore the strength of Faulkner’s diction and to ask the students to provide an analysis of it choosing words to write about on their own.  This assessment transforms the traditional word-lookup vocabulary assignment into one suitable for an AP Literature and Composition class.  

	Performance Task Summary
	

	· Students will read “A Rose for Emily,” which will be supplemented by assignments designed to assess their understanding of elements such as diction/language, chronology, setting, allegory, tone, and to guide their reading.  

· Students will discuss each story as a class, offering critical insights and opinions. 

· Students will write a major analysis of Faulkner’s diction and the way in which it conveys and develops the story’s meaning.
	


	Self-Assessments
	Other Evidence, Summarized

	When organized in cooperative learning groups, students will share their critical observations with classmates, offering them the opportunity to not only self-assess, but also peer-assess based on the analytical skills the lesson teaches them to develop. 
	Daily participation in class discussions, answers to worksheet questions, written analyses of short stories and other works of prose, and involvement in cooperative group discussions.



	Stage 3: Learning Plan

	· Step One: “A Rose for Emily” will be independently read by the students.

· Step Two:  Each class session will be begin with a general discussion of the story prior to moving into a more analytical discussion.  This analytical discussion will 

begin with a short lecture, directing students to particular themes, motifs, or critical readings of the story to consider during their analysis.  

· Step Three: (Optional) The students will either work independently or break into cooperative groups to work on a reading guide for the story or compile a selection of important passages to discuss and analyze in the next segment of the lesson. 

· Step Four:  Students will participate in a discussion of their findings.  

· Step Five:  The teacher will lead the class in a lengthy analytical discussion about both student-selected passages and ones selected by the teacher.  In this lesson segment, the primary focus will be on the ways in which Faulkner conveys his ideas through the use of literary devices and techniques.

· Step Six: (NOTE: This step represents work that is to be included throughout the study of this story, not necessarily the last step in the unit’s instruction.)  There are supplemental assignments to follow, each of which requires the students to explore an element of the story in great depth.  Some assignments may be assigned over the course of days or more.  Others may be given as classwork.  
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The chronology of “A Rose for Emily” – not very clear on first reading – has been worked out by several writers over time.  The following chronology is given in Cleanth Brooks, William Faulkner: Toward Yoknapatawpha and Beyond (382-84): 

1852 – Miss Emily born

1884 (approximately) – her father dies

1884/1885 – Homer Barron appears

1885/1886 – Homer Barron dies

1885/1886 – delegation calls on Miss Emily about “the smell”

1901/1904/1905 – Miss Emily gives up the china painting lessons

1906/1907 – Colonel Sartoris dies

1916 – delegation calls on her about the taxes

1926 – Miss Emily dies

1. In Faulkner’s chronology, which of the above events occurs first?  

2. Why doesn’t Faulkner have the story narrated in chronological order? 

3. How does this influence the reading of the story to follow?

4. What cultural and political changes did the United States experience in the years Miss Emily was alive?

5. Why does Faulkner set this story in this particular period? 
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Section I

1.  “A Rose for Emily” begins with Emily’s death.  The narrator comments that the men of town went to Emily’s funeral out of “respectful affection for a fallen monument.”  What does this comment suggest about Emily?

2.  What might the description of Emily’s house suggest?  Pick out one detail of description that grabs you.  

3.   Explain Emily’s tax situation.  

4.  Describe the inside of Emily’s house when the deputation arrives there.  How long has it been since people have been there?  

5.  Describe Emily.  

6.  What is Emily’s response to the deputation?

Section II

1.  What happened to Emily’s father?  Her sweetheart?  

2.  What complaint about Emily is made to Judge Stevens?

3.  What happens at Emily’s house the night after the Board of Aldermen meeting?

4.  When the men see Emily in the window, what does the narrator compare her to?  

5.  What is the image of Emily and her father that the narrator describes?  What is the significance of this description?  

6.  What is Emily’s reaction to her father’s death?  Why do you think she behaves in such a way?

Section III

1.  Describe Homer Barron.

2.  What is the relationship between Emily and Homer?

3.  What do the ladies say about Emily and the Griersons in general?

4.  How do we know that people pity Emily?  Why do people pity Emily? 

5.  What does Emily ask for at the drug store?  Why?

6.  What does the druggist write on the box?  What might this suggest?  What could be the larger implications of this ambiguous statement?


Section IV

1.  What did the townspeople think Emily was going to do?  

2.  Why isn’t Homer a “marrying man?”

3.  The narrator mentions some things that cause people to think that Emily and Homer are getting married.  What are they?

4.  When Homer returns, why don’t the townspeople ever see him again?    

5.  What does Emily teach?  

6.  How is the newer generation described?  

7.  Emily refuses to take part in some everyday things.  What are they?    

8.  Where does Emily die?  What position does she die in?  Why is this symbolically significant?


Section V

1.  How does “the Negro” leave Emily’s house?  What do you make of this?

2.  Describe the scene after Emily’s death.

3.  Describe the upstairs room that the people break into.  

4.  What do they find in the bed exactly?

5.  What do they notice next to it exactly?  What does this tell us?  
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Directions: Answer each of the following in the form of a paragraph.

1) How valid is the view that the story is an indictment of the decadent values of the aristocratic Old South?  Or a defense of these values (embodied in Emily) against the callousness (embodied in Homer Barron) of the North?

2) How would the story change if it were told from Miss Emily’s perspective?  Give three examples to support your opinion.

3)  What is the significance of the story’s title?


4) What is the effect of the final paragraph of the story?  How does it contribute to your understanding of Emily?  Why is it important that we get this information last rather than at the beginning of the story?

5) What details foreshadow the conclusion of the story?

6) How does the information provided by the exposition indicate the nature of the conflict in the story? 

7) Who or what is the antagonist of the story?  Why is it significant that Homer Barron is a construction foreman and a northerner?

8) Faulkner uses a number of gothic elements in this plot: the imposing decrepit house, the decayed corpse, and the mysterious secret horrors connected with Emily’s life.  How do these elements forward the plot and establish the atmosphere?

9) Explain how Emily’s reasons for murdering Homer are related to her personal history and to the way she handled previous conflicts.

10)  Provide an alternative title and explain how the emphasis in your title is reflected in the story.
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Vocabulary/Diction Assignment

Directions: Each section of “A Rose for Emily” is full of wonderful examples of how Faulkner’s diction contributes to and conveys the meaning of his story.  Faulkner chooses his words with great care and precision, and knowing what these words mean is helpful to anyone seeking a fuller understanding of the story.  Define the following words for each section of the story.  Then, choose five (5) words per section, and write an essay in which you examine Faulkner’s diction and the way in which it conveys meaning and cultivates an atmosphere and his major themes.  


I

1.  cupola 

2.  spires 

3.  august 

4.  coquettish 

5.  bemuse 

6.  edict 

7.  remit 

8.  dispensation 

9.  perpetuity 

10.  aldermen 

11. archaic

12.  calligraphy 

13.  deputation 

14.  dank 

15.  sluggishly 

16.  mote

17.  tarnish 

18.  gilt 

19.  pallid 

20.  hue 


II

1.  vanquished 

2.  temerity 

3.  teeming 

4.  diffident 

5. deprecation 

6. sowing 

7. lime 

8.  tableau

9.  spraddled 

10. vindicated 

11. materialize 

12.  pauper 

13.  condolence 


III

1.  serene 

2.  Yankee 

3.  livery 

4.  kin/kinsfolk 

5.  jalousies 

6.  impervious 

7.  arsenic 

8.  haughty 

IV

1.  divulge

2.  cabal 

3.  circumvent 

4.  thwarted 

5.  virulent 

6.  contemporaries 

7. niche 

8.  perverse 

9.  doddering/dodder


V

1.  sibilant 

2.  bier 

3.  macabre 

4.  pervading

5.  acrid 

6.  pall 

7.  valance 

8.  cuckold 

9.  inextricable 
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� Latin: With all other factors or things remaining the same.











� Questions 4 - 10 have been extracted from (Ehrenhaft, George, Max Nadel, and Arthur Sherrer, Jr. 54)
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